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	“Further develop your critical evaluation.” This target was developed within this essay through the critical evaluation of nurture groups in the support that they offer pupils with Autistic Spectrum Disorder. 



Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

Autistic Spectrum Disorder (ASD) is defined as “a developmental disorder which affects the way a person communicates with and relates to other people and the world around them” (Manikiza, 2015, p.13). This essay aims to understand the needs of a fictitious nine-year-old, Year Five pupil, Pupil A, (Appendix 1) in relation to ASD and how they can be supported within the context of an intervention such as, nurture groups. Furthermore, this essay aims to critically reflect upon the intervention of nurture groups to understand its impact upon Pupil A’s development. Moreover, the essay aims to understand child development theories and how these affect Pupil A’s social, language and communication needs for example, Vygotsky’s Sociocultural Theory of Cognitive Development. Finally, the essay aims to comprehend the importance of progression and examine how this is emphasised within the Curriculum for Wales (2022). 
Individuals will ASD are considered to be on a spectrum and can experience difficulties with verbal and non-verbal communication, social interaction and imagination as conveyed within the “triad of impairment” (Frederickson and Cline, 2015, p.379). These alongside repetitive and restricted behaviours and interests as well as sensory difficulties can be challenging for individuals with ASD (Frederickson and Cline, 2015; Farrell, 2012). In order to support Pupil A, a nurture group intervention will be implemented. 
Nurture groups are a short term, inclusive intervention that work in groups of six to twelve pupils to support social, emotional, behavioural, language and communication needs as well as the individual needs of the pupils. This is achieved by attempting to remove their barriers to learning through activities such as, emotional literacy tasks and breakfast sessions (nurtureuk, n.d.). Furthermore, the benefits and potential barriers of nurture groups will also be analysed. For instance, nurture groups were selected as an intervention to support Pupil A as they provide numerous areas of support such as, communication and social skills development which has been identified as areas of difficulty for pupils with ASD and particularly for Pupil A (Farrell, 2012). However, as nurture groups are primarily based to support pupils with social, emotional and behavioural difficulties their standard form may need adaptation to support pupils on the autistic spectrum (Symeonidou and Robinson, 2018).
An understanding of child development is important within teaching and learning to enable the teacher to understand where a pupil is developmentally and how their needs can me met, through the personalisation of their learning, to enable progression (Payler and Scanlan, 2018). Within this section numerous developmental theories will be analysed to understand their effect on pupil development. For instance, Vygotsky’s Sociocultural Theory of Cognitive Development. Furthermore, Skinner and Chomsky nurture versus nature debate of language acquisition will also be examined to understand their impact on the needs of Pupil A. Finally, Bandura’s Social Learning Theory will be discussed to understand its impact on the development of language and social behaviours such as, social interactions.
The first developmental theory to be analysed is that of Vygotsky’s Sociocultural Theory of Cognitive Development. Vygotsky’s theory opposed Piaget’s Stages of Cognitive Development which implied that there was a natural order to development in which children need to progress through in order to learn new concepts. He stated in order for children to develop to their full potential intellectually they need to move through each stage; sensorimotor, preoperational, concrete operational and formal operational, through actively interacting with their environments (Pound, 2006; Payler and Scanlan, 2018; Farrell, 2012). However, Vygotsky stated “human development is socially formed” connecting both cognitive and social development (Payler and Scanlan, 2018, p.55; Wray, 2018; Pound, 2006). 
Furthermore, to support the development of language and cognition for Pupil A, Vygotsky’s theory will be implemented whereby Vygotsky recognised the cultural and social learning contexts for development (Allen and Gordon, 2011). Vygotsky recognised two impacts on development alteration being “crises” and the Zone of Proximal Development (ZPD) (Payler and Scanlan, 2018, p.55). Firstly, crises are when the pupil alters biologically or in their abilities thus, changing the pupil’s motivation and relationships as these will have been based on pervious biological and competency states (Payler and Scanlan, 2018). Alternatively, the ZPD refers to the zone between the pupil’s actual and potential level of development in which progression is possible with the support of a more knowledgeable other for instance, a teacher or peer (Wray, 2018; Payler and Scanlan, 2018; Allen and Gordon, 2011). Furthermore, Vygotsky stated that development occurs twice, the first within ZPD through social interactions and later independently following the ZPD (Wray, 2018).
Moreover, as the ZPD varies for each individual, dependant on their capabilities and development, the ZPD requires careful consideration to ensure attainable tasks and expectations are provided. For example, providing tasks that are not too complex or simplistic to enable the pupils to learn while still be challenged within ZPD. Thereby, maintaining pupil engagement and thus, promoting progression through inclusion (Wray, 2018; Rose, Gilbert and Richards, 2016; Welsh Government (WG), 2016). For example, individuals with ASD can have a wide range of intellectual capabilities from those who are very academically intelligent, to those with learning difficulties and require higher levels of support (Manikiza, 2015). This conveys the importance of providing a ZPD that is appropriate to the individual and that ensures their needs are met to allow them to build upon previous learning. Furthermore, through the support of a more knowledgeable other and Bruner’s Theory of Scaffolding, Pupil A can further develop language within the ZPD through modelling, breaking skills down and reading out loud as “young children could learn any material so long as the instruction is organised appropriately” (Grigg, 2015, p.138; Rose, Gilbert and Richards, 2016). 
In addition, to support Pupil A’s language development, the developmental theories of Skinner and Chomsky were analysed to understand their nature versus nurture debate of language acquisition. Within Skinner’s Theory of Language Acquisition, he applied his Behavioral Theory of Operant Conditioning to language development in which pupils learn language from their environment thus, providing the nurture view of language development. For instance, the reinforcement of imitated language by adults in the form of positive responses to children’s attempts to communicate thus, encouraging language repetition (Johnston and Nahmad-Williams, 2009). Skinner theorised that language was learnt by rewards for example, a baby being praised for saying “da da da”. However, unrecognised words or sounds that did not link to words would not be reinforced or punished as he believed this was counterproductive (Pound, 2006). For example, for Pupil A, due to the repetitive and restricted mind-set of some individuals with ASD enhanced motivation for instance through rewards or choice time provides a goal for pupils to achieve (Estyn, 2019a). However, Skinner’s theory was challenged by Chomsky stating that language development could not occur in a behaviourist nurture theory due to the abstract and complex nature of language and its rapid acquisition of language rules in early childhood (Pound, 2010; Payler and Scanlan, 2018).
Alternatively, Chomsky, argued that language development occurred through nature with language learning being an innate process. He theorised that children were “born with a Language Acquisition Device” (LAD), which provided an innate understanding of language structures (Pound, 2010, p.97). He stated that children were sensitive to language within their environment in which children can learn using imitation (Pound, 2010; Payler and Scanlan, 2018). Yet, Chomsky was also challenged for not recognising emotional relationships and social context surrounding language development (Payler and Scanlan, 2018).
The final theory to support Pupil A’s social and communication needs is Bandura’s Social Learning Theory. Bandura’s theory works to address the idea that learning can be evident within individuals without visible association and reinforcement. He stated that this was a result of children learning from observing behaviours and outcomes of role models and people around them. Bandura first established this theory surrounding aggressive behaviour using a “bobo doll” and pupils imitating the behaviour of the model (Allen and Gordon, 2012; O’Siochrú, 2018, p.152).
However, this theory can be applied to look at role modelling and imitating behaviour within social learning. For instance, observing the behaviour of role models and other people to understand the behaviours and outcome as if the pupil had completed the behaviour themselves (Allen and Gordon, 2012; O’Siochrú, 2018). In order to imitate new behaviour, pupils need to observe and retain the behaviour and its outcomes with the intent of reproducing the behaviour to gain the same outcomes as intended by the role model. This can occur through providing pupils with opportunities as motivation to imitate the behaviour such as, games or news times (Allen and Gordon, 2012; O’Siochrú, 2018). 
Finally, modelling has been found to be effective for promoting skills such as, social interaction when combined with prompting and reinforcement (WG, 2019). However, imitation, for pupils with ASD, can be challenging and may require additional support, teaching and explanations such as, scaffolding the learning through explaining the modelled behaviour in an appropriate manner (Allen and Gordon, 2012). However, there are also limitations to this theory with the original results being gathered immediately there is a question to the long term effects of modelling and imitation for instance, if the observed and learnt behaviour would remain in the longer term (O’Siochrú, 2018). 
Donaldson (2015, p.52) defined progression as how pupils develop in their learning to gain an increased depth of understanding through engaging with ideas and problems to comprehend “more abstract concepts”. Progression is important as it enables pupils to develop and progress to reach their potential which can be provided through an appropriate and inclusive education. Thus, allowing every pupil to progress and become a “capable, healthy, well-rounded individual” (WG, 2016; Donaldson, 2015, p. 5). Furthermore, under the 2004 Special Educational Needs Codes of Practice, Pupil A’s needs and progression will be supported through an Individual Educational Plan being created by the school in discussion with the pupil and their parents/guardians. This outlines the needs of the pupil and how they can be progressed for instance, setting short term goals and additional provision (WG, 2016; Welsh Assembly Government (WAG), 2004; WG, 2020). However, in 2020, the 2018 Additional Learning Needs (ALN) and Education Tribunal (Wales) Act will replace this with the implementation of statutory Individual Development Plans for all learners under 25 with ALN. This will enable a process of “assessment, planning and monitoring” to allow effective early interventions to occur in a collaborative manner (Dauncey, 2018, p.5). Furthermore, within the 2010 Equality Act, disabled individuals, in which pupils with ASD are classified under the act, should receive “reasonable adjustments” for instance, services and aids to ensure as much as possible that the pupils can benefit to the same extent as a pupil without a disability (Department for Education, 2014, p.24; Office for Disability Issues, 2011; WG, 2020). 
Within Curriculum for Wales (2022), the what matter statements provide the basis of pupil progression through an exploration of the key principles and ideas contained within the statements. Working through a continuum of learning, pupils progress through five progression steps at the broad age references of 5, 8, 11, 14 and 16 years. Despite every pupil progressing through the same continuum the rate of progression differs according to the pupil (WG, 2020). For example, a pupil with ALN may not progress at the rate of the progression being two to three-year as conveyed within the progression steps however, their progression would be evaluated by the professionals supporting the pupil. Furthermore, progression is conveyed within the progression steps rather than levels with Pupil A currently working towards progression step three (Donaldson, 2015; WG, 2020). Moreover, as one of the overarching “principles of progression” covering the areas of learning and experience, “refinement and growing sophistication in the use and application of skills”  conveys the need to develop and refine skills such as, communication and social skills (WG, 2020, p.29). 
Finally, within the intervention of nurture groups the pupil’s progression will be monitored using the Boxall Profile as well as the class teacher observing and assessing pupil progression within the mainstream classroom and nurture group (Boxall and Lucas, 2010; WAG, 2010). Firstly, the Profile will identify the pupil’s needs that require support and development within the nurture group and sets targets for the pupil’s social, emotional and behavioural needs which, once achieved, the pupils will be reintegrated back into the mainstream classroom (Boxall and Lucas, 2010; WAG, 2010; nurtureuk, n.d.). The Profile is comprised of two aspects which detail the different developmental strands and assess the pupil’s behaviours that inhibit their involvement in the classroom (Boxall and Lucas, 2010; The Boxall Profile, 2018). Furthermore, the use of assessment enables educational professionals to reflect on the pupil’s learning to understand how they can progress using feedback to plan for future learning for example, through the implementation of additional support, interventions and possible challenges to the pupil. However, consideration is required of the pupils’ needs and backgrounds to promote the pupils’ development holistically (WG, 2020).
Interventions are defined as a way to support pupils’ needs through providing “special educational provision” to allow all pupils to progress and learn successfully in a cycle of “planning, action and review” (Welsh Assembly Government (WAG), 2004, p.47). Based within an additional classroom, nurture groups provide an educational and home environment with the support of two staff members trained in nurture practice and theory (Boxall and Lucas, 2010; WAG, 2010). A nurture group intervention was selected to support Pupil A’s needs as it works to develop social and behavioural needs as well as communication and language skills through modelling social communication and adapting language to support pupil progression in a small group environment (WAG, 2010). Moreover, nurture groups work alongside the mainstream class with the pupil attending any activities that they can successfully manage as well as assembly, breaks and lunchtimes (Boxall and Lucas, 2010). Working up to four terms, nurture groups work to promote six underlying principles such as, “children’s learning is understood developmentally”, “the classroom offers a safe space” and “language is a vital means of communication” (Boxall and Lucas, 2010, p.15).
Bowlby’s Attachment Theory is a fundamental theory that underpins nurture groups. Bowlby recognised that there were significant effects on a baby psychologically, socially and biologically from the nature of the baby’s and mother’s relationship. He recognised that infants had an innate need to seek protection from their caregivers to survive and manage the environmental stresses. He theorised that this response to the infants needs can affect how they manage stress within their life (Rose, Gilbert and Richards, 2016; nurtureuk, n.d.).  For example, through consistent and appropriate responses secure attachments are promoted allowing greater self-esteem and self-regulation of emotions. Yet, unresponsive and insensitive responses can form insecure attachments affecting their social, emotional and cognitive development. However, these can be overcome with the support of nurturing adults in which attachments can form, thus conveying the benefits of a nurture group for pupils with insecure attachments (Rose, Gilbert and Richards, 2016; nurtureuk, n.d.). However, autistic pupils struggle to make attachments due to difficulties neurodevelopmentally. But, it is important to acknowledge that despite pupils with ASD struggling with interaction and social communication, which impact the attachment quality, attachment relationships can still be formed. Nevertheless, nurture groups provide opportunities to support social and communication needs which occur within the “triad of impairment” for pupils with ASD. Thus, conveying how aspects of nurture groups can help progress Pupil A’s development for instance through modelling and a structured environment as well as encourage relationships with teachers and peers (Symeonidou and Robinson, 2018; Welsh Government, 2019; WAG, 2010; Frederickson and Cline, 2015, p.379).
There are numerous benefits and possible limitations to implementing a nurture group intervention to support the needs of Pupil A. The first benefit of nurture groups is that they provide an environment which is structured and predictable (WAG, 2010). This is beneficial as pupils with ASD can find the world to be unpredictable and distressing when routines alter causing pupils to become anxious. This structured environment however, enables Pupil A to know what is going to occur each day, for instance, attending assembly followed by structured play or teacher selected practice activities, thus reducing Pupil A’s potential anxiety (Boxall and Lucas, 2010; National Autism Society, 2016b). Moreover, one of the principles of nurture groups is “transitions are significant in the lives of children” which highlights the need to support, acknowledge and prepare pupils for changes in order to support them and reduce their stress (WAG, 2010, p.2; National Autism Society, 2016b). Making a predictable and structured environment can also benefit Pupil A by decreasing their potential boredom which can be the cause of repetitive behaviour (National Autism Society, 2016b). Nurture groups also benefit pupils with ASD because “70 per cent of children with ASD are taught in mainstream schools across the UK” (Symeonidou and Robinson, 2018, p.45). However, due to the difficulties that pupils with ASD encounter in understanding the world socially and creating attachment relationships, setting such as, the mainstream classroom can be challenging (Symeonidou and Robinson, 2018). 
A further benefit of nurture groups is the social interaction and communication development that they provide. This is beneficial to Pupil A as it helps to support the “triad of impairment” which recognises non-verbal and verbal communication as well as social interaction as areas of difficulty for pupils with autism (Frederickson and Cline, 2015, p.379). Firstly, nurture groups help support social development through modelling, for example within the nurture group, the nurture staff model positive interactions between themselves and the pupils. This enables the desired behaviours of social interactions and communications to be modelled to the pupils thus, encouraging the pupils to imitate these behaviours with support and strategies. Furthermore, through the development of social skills, the development of trusting relationships with peers and staff can occur within the group environment (Welsh Government, 2019; WAG, 2010; Vincent, 2017). This is further conveyed within Bandura’s Social Learning Theory which argued that pupils can learn through observation of role models and the people around them. This enables pupils to learn from the observation with the hope of gaining the same result from imitation (O’Siochrú, 2018). 
Furthermore, the opportunities that nurture groups provide such as, visits and breakfast sessions are beneficial for Pupil A in developing social communication and interactions. For instance, within the breakfast sessions, language and communication can develop through the nurture staff providing a commentary on their food as well as using expressive language. An advantage of this is that it enables pupils to develop simple conversations using the observed language which can be extended upon each day through this session. Moreover, the session provides the opportunity to discuss their interests, which can appeal more to Pupil A as he has an intense interest in computers and is comfortable talking about this (Michael Farrell, 2012; Boxall and Lucas, 2010). Furthermore, through providing an opportunity to discuss their interests, relationships and communication can develop within the group through listening and being listened to which, can be used as a foundation for other aspects within the class context such as, listening to stories (Boxall and Lucas, 2010). Nurture groups are also beneficial in providing a supportive environment in which breakfast is informal and pupils have the choice to communicate, which aids Pupils A, as pupils with ASD are less motivated to socialise due to this being a challenging aspect of ASD (Boxall and Lucas, 2010, ASD for Wales, 2015). Furthermore, through the vocalisation of nurture staffs’ thoughts and feelings an understanding of other people’s perceptions can occur, thereby supporting the development of empathy. The development of communication and language skills can also support Pupil A in his expression of emotions using learnt vocabulary rather than actions (WAG, 2010; nurtureuk, n.d.; Boxall and Lucas, 2010).
Language and communication are a further benefit of nurture groups for Pupil A. For instance, pupils with ASD may have a delay or lack of spoken language development which can cause an impairment to the ability to sustain or initiate conversions with others (Farrell, 2012). This can cause pupils to find communication difficult which can often lead to anxiety, aggression or withdrawal within the classroom. For instance, these difficulties can cause pupils with ASD to find receiving and giving information challenging. However, acknowledging these difficulties and adapting the language used to meet the needs of the pupils is important to enable them to progress. For instance, nurture groups emphasised the use of deliberate and slow language using short sentences as pupils with ASD may need additional time to understand and process information (ASD for Wales, 2015; Boxall and Lucas, 2010). In order for the pupils to develop, an understanding of the pupils’ needs and how they can be progressed is required by the nurture staff for instance, through the use of the Boxall Profile. Furthermore, to support the development of language, Vygotsky’s and Brunner’s theories can be implemented through the use of a more knowledgeable other using scaffolding, such as, concrete examples to provide meanings to language as well as personalised work to meet pupil A’s needs within the ZPD (Pound, 2006).
Finally, nurture groups recognise the importance of verbal reinforcement and elaboration within communication and language learning such as, the nurture staff explaining all their actions to promote vocabulary development. Furthermore, reinforcement and praise are also a key aspect within the nurture groups as they recognise all improvements and try to provide immediate and direct acknowledgement of this, for instance when a pupil meets their expectations or desired behaviours. This is further emphasised by Skinner’s Theory of Language Acquisition in which he stated that language development can occur through positive reinforcement. For example, rewards and praise can be motivators for a particular behaviour or strategy for pupils with ASD (National Autistic Society, 2018).
Furthermore, within one effective practice report, Estyn (2019b) identified the benefits of nurture groups in developing communication, interpersonal skills and cooperation through activities such as, “greeting circles”.  Furthermore, the Effective Practice School identified the importance of structure within the nurture groups stating the “class timetable is at the heart of the success of every lesson”. Moreover, they acknowledged the benefits of a snack time in developing social skills as well aspects of the curriculum, for instance measuring and weighing foods in preparation of the group meal. Finally, the Estyn Effective Practice School recognised that the majority of pupils’ progressed within the nurture group with the mainstream teachers identifying a difference in the pupil’s abilities to manage within the class context following their participation in the group (Estyn, 2019b).
Despite the benefits of nurture groups, there are also potential limitations to their effectiveness in supporting Pupil A. For example, one small-scale study identified several areas of challenges in relation to “The Effectiveness of Nurture Groups in Supporting Autistic Children” (Symeonidou and Robinson, 2018, p. 45). The study concluded that there was “slight improvements” in the development of social and emotional skills, but that pupils continued to experience difficulties in creating and maintaining friendships (Symeonidou and Robinson, 2018, p. 53). Furthermore, the study identified that the pupils with ASD also struggled to complete verbal commands or denied following the rules. Moreover, the study recognised numerous challenges to the effectiveness of nurture groups, for example nurture group staff are trained in accordance with Nurture Theory causing a possible limitation in the support they can offer Pupil A. However, this could be developed through the additional training of nurture group staff to ensure they are able to effectively support individuals with ASD using strategies such as, visual scaffolds to support communication (Symeonidou and Robinson, 2018; Boxall and Lucas, 2010).  This was further emphasised within the Curriculum for Wales (2020) which recognised the importance of professional development in supporting pupils with additional learning needs (Welsh Government, 2020). A further challenge identified regarding the effectiveness of nurture groups for pupils with ASD was the Boxall Profile. This was identified as inappropriate for assessing pupils with ASD progression due to elements of the profile which, because of their ASD, pupils were unable to achieve. However, through observations and adaptation of the assessment process of pupils with ASD it should be possible to evaluate their progress effectively (Symeonidou and Robinson, 2018). It is important however, to acknowledge the limitations of Symeonidou and Robinson’s study as it only involved eight participants and highlights the need for further research into the effectiveness of nurture groups in support pupils with ASD (Symeonidou and Robinson, 2018).
The final challenge associated with nurture groups is the resources and costs required to operate a nurture group. For instance, within the group two fully trained nurture staff are required that have received training in Nurture Theory as well as ASD in order to support the needs of pupils, such as Pupil A, fully within the nurture group. Furthermore, as the nurture group is located within an additional classroom there are resources required for its successful implementation. For example, a well-equipped room with the facilities to prepare and consume food are required for breakfast and snack time as well as a home and educational areas in order to fully support the environment set out within nurture groups. There are costs associated with the implementation of the nurture group intervention. Nurture groups cost less than £10,000 to create, but there are also costs of £450-£700 per staff member which present an additional area of challenge when establishing a nurture group intervention (Nurtureuk, n.d.; Welsh Assembly Government, 2010). 
In conclusion, it could be argued that nurture groups present numerous positive aspects that if applied to Pupil A could support his development. However, in order to achieve progression within social interaction and communication, it is important to meet the challenges discussed. Furthermore, to progress this intervention, the school could become a nurturing school thus, using the principles of nurture to support all pupils. For example, implementing calming areas within each classroom which could further support Pupil A, both within his time in the nurture group as well as in mainstream, if he became reintegrated. This continuous nurturing would support Pupil A from becoming anxious and overwhelmed in the different school environments (Estyn, 2019b). Furthermore, additional training would be implemented for all nurture group staff to ensure they gain strategies and methods of support to support pupils with ASD within nurture groups. Finally, it could be beneficial to increase the parental/caregiver support within the nurture group as they are essential in supporting development as well as allowing them to observe and cooperate with the nurture staff in activities such as, “stay and play” (Estyn, 2019b).
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Appendix 1- Pupil Profile 
Pupil A Pupil Profile
Pupil A is a nine-year-old boy who is currently learning within in a Year Five class. Furthermore, as Pupil A has Autistic Spectrum Disorder (ASD), he can experience difficulties with verbal and non-verbal communication, imagination and social interactions as demonstrated in the “triad of impairment” (Frederickson and Cline, 2015, p.379). For instance, Pupil A has limited interests in others and has difficulty in maintaining and forming social interactions and communications. However, Pupil A can talk about his interests in computers and ICT at length and enjoys iPad and computer-based activities (Frederickson and Cline, 2015, p.379; Farrell, 2012). Furthermore, the class teacher is concerned about Pupil A as he is withdrawn from the work due to a hypersensitivity to stimuli within the mainstream classroom which can cause Pupil A to loose concentration and become overwhelmed (National Autism Society, 2016a). Pupil A also enjoys completing colouring independently and receiving praise for his work. 
Social Development
· Pupil A finds social interactions and group work difficult within the class. 
· Furthermore, he can have trouble making and maintaining friendship due to difficulties within social communication and interaction. 
Emotional Development
· Pupil A is a happy nine-year-old who enjoys computer games and usually focuses on this within classroom discussions. 
· However, he can become anxious or stressed if the environment is overwhelming or if he cannot communicate how he is feeling correctly. 
· Furthermore, Pupil A struggles to understand his emotions as well as that of other pupils. 
Behaviour Development
· Pupil A has a calm behaviour however, he does have an obsessive behaviour of tapping his finger. 
· Furthermore, Pupil A can also struggle with changes in routines which can lead to the pupil’s behaviour altering and the pupil becoming distressed. 


Language Development
· He finds communication difficult and has a limited vocabulary causing him to become frustrated as he does not have the vocabulary necessary to communicate his difficulties.
· Furthermore, he finds social communication difficult through finding conversations challenging and understanding when to take turns in conversation. 
Physical Development
· Furthermore, due to Pupil A’s hypersensitivity physical activities can be difficult, for instance sports that involve getting wet or muddy. However, through reasonable adjustments Pupil A participates in physical development lessons within the school context.
Cognitive Development
· Pupil A is currently lower attaining and can struggle to receive information within the classroom. 
· However, the work is adapted and scaffolded to ensure Pupil A can progress. 
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