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My experience with English as a second language education started with the JET Programme in 2019, which is where I remain today. I was placed at Chitosegaoka High School in Tokyo, and I have been very fortunate to have kind co-workers and students during the four years that I have been here. Before the JET Programme, I was a teaching assistant during my undergrad in philosophy. After my experience with English language learners (ELLs), I decided to pursue an MA in English as a Second Language Education to be a better asset for my students. The most rewarding times during my time as a JET have been working every year’s English conversation class for the senior students and helping students of any grade study for the Eiken. It is especially rewarding when I hear about their success.
For research, I divide my attention between ESL education and philosophy. For the former, my interests are varied, as I continue to learn more about the field. Currently, I have work published on linguistic human rights, but I wish to research ethics as taught in content-based instruction. For the latter, I primarily focus on ethics, with an interest in animal ethics and normative ethics.
In teaching a second language, I refer to the work of Stephen Krashen. Specifically, I think being cognizant of the affective filter hypothesis and the input hypothesis have been beneficial for students and myself. For the affective filter hypothesis, students may be hampered in acquiring an additional language due to anxiety or a lack of self-confidence. To counteract this, I believe instructors should emphasize encouragement for the efforts of students. Additionally, when ELLs make mistakes, they should be corrected in a targeted manner. That is, corrections should focus on certain problems, as opposed to correcting ELLs on every mistake. This, I believe, has two benefits. First, it may be less detrimental to students’ self-confidence. Second, it allows ELLs to focus on overcoming specific errors. Similar to how native English speakers learn English, ELLs should build language competency piece-by-piece, rather than wholesale.
Next, there is the input hypothesis, which has some connection to the affective filter hypothesis. Here, ELLs need to be given comprehensible input. For this, learning material needs to reach a balance between being understandable by students while also appropriately challenging them. If it is too challenging, we run the risk, among other things, of frustrating students and potentially raising the affective filter. If it poses no challenge, then students cannot progress. Understanding each students’ level and striving for this balance is a difficult task that cannot be underestimated, but, with it in mind, language instruction can be fruitful.
Lastly, along with normally scheduled classes, working with students at Kyushu University seems like an exciting opportunity. Whether it be preparing for the Eiken, conducting listening/speaking tests, or simply talking to students in the hallway between classes, I have always enjoyed taking the time to speak with students during my time at Chitosegaoka High School. Talking to a native speaker gives ELLs a unique opportunity to practice the language. Likewise, I think it can help the self-confidence of students, especially those who are interested in studying abroad, as they see the success of their efforts in communicating through English.
