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Common Assessment Marking Criteria
	Assessment Criteria
	0-29%
	30-39%*
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	1. Structure and Argument
Effective and clear introduction; Breadth of issues covered; Ability to answer the question; Structure and coherence of argument; Usefulness of the conclusion

	Unsubstantiated generalisations, made without use of any credible evidence. Lack of logic, leading to unsupportable/ missing conclusions. Lack of any attempt to analyse, synthesise or evaluate.
	Some evidence of analytical intellectual skills, but for the most part descriptive. Ideas/findings sometimes illogical and contradictory. Generalised statements made with scant evidence. Conclusions lack relevance.
	Evidence of some logical, analytical thinking and some attempts to synthesise, albeit with some weaknesses.
Some evidence to support findings/ views, but evidence not consistently interpreted.
Some relevant conclusions and recommendations, where relevant
	Evidence of some good logical, analytical thinking and synthesis.
An emerging awareness of different stances and ability to use evidence to support the argument.
Valid conclusions and recommendations, where relevant
	Sound, logical, analytical thinking; synthesis and evaluation. Ability to devise and sustain persuasive arguments, and to review the reliability, validity & significance of evidence. Ability to communicate ideas and evidence accurately and convincingly.
Sound, convincing conclusions / recommendations.
	Thoroughly logical work, supported by evaluated evidence. High quality analysis, developed independently or through effective collaboration.
Ability to investigate contradictory information and identify reasons for contradictions.
Strong, persuasive, conclusions, justifiable recommendations.
	Exceptional work; judiciously selected and evaluated evidence. Very high quality analysis, developed independently or through effective collaboration.
Ability to investigate contradictory information and identify reasons for contradictions.
Highly persuasive conclusions

	2. Understanding and Application of Theories:
Appropriate use of relevant theoretical framework.

	Major gaps in knowledge and understanding of material at this level. Substantial inaccuracies.
	Gaps in knowledge, with only superficial understanding. Some significant inaccuracies
	Evidence of basic knowledge and understanding of the relevant concepts and underlying principles
	Knowledge is accurate with a good understanding of the field of study.
	Knowledge is extensive.  Exhibits understanding of the breadth and depth of established views.
	Excellent knowledge and understanding of the main concepts and key theories. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Highly detailed knowledge and understanding of the main theories/concepts, and a critical awareness of the ambiguities and limitations of knowledge.

	3. Evidence of Additional Reading
Research informed literature.
Appropriate use of references and quotations; Use of supporting evidence. 

	Limited or no evidence of additional reading 
Little or no appreciation of the subject matter and/ or context of the piece.
	Rudimentary application of additional reading but without consideration and competence. Flawed understanding of subject matter and/or the context
	An adequate awareness and mostly appropriate application of additional reading.
Basic appreciation of subject matter and / or the context.

	A good and appropriate application of additional reading.
Good appreciation of subject matter and the context, with some use of examples, where relevant.

	A very good application of a range of additional reading.
Very good consideration of the subject matter and context with perceptive use of examples, where relevant.
Evidence of some independent thinking.
	An advanced application of a range of additional reading.
The subject matter and context of the piece is well considered, with extensive use of relevant examples.
Independent thinking extends beyond established ideas.
	Outstanding levels of application of a range of additional reading resulting in assimilation and development of Independent thinking beyond established ideas.

	4. Style and Presentation: 
Fluency of writing; Spelling/grammar/punctuation; Presentation; Degree of conformity to required word limit
	Writing is inappropriate or misapplied.
Little or no evidence of autonomy in the completion of tasks.
Work is poorly structured and/or largely incoherent.
	Writing is poorly planned and/or not suitable for the audience. 
Poor independent initiative.
Work lacks structure, organisation, and/or coherence
	Can communicate in a suitable format but with some room for improvement. 
Work lacks coherence in places and could be better structured.
	Can communicate effectively in a suitable format, but may have some inconsistencies.
Mostly coherent work and is in a suitable structure.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent and fluent and is well structured and organised.
	Can communicate with clarity and confidence in a suitable format.
Work is coherent, very fluent and is very well presented.
	Can communicate to an exceptionally high standard.
Work is exceptionally coherent and demonstrates excellent lucidity.

	5. Academic and professional skills
Include all references 
and give credit to authors on whose research your work is based. Append to your submission.
. 
	Views and findings unsupported and non-authoritative.
Referencing conventions largely ignored.
	Reliance on inappropriate sources, and/or indiscriminate use of sources.
Referencing conventions used inconsistently.
	Views and findings supported by a limited range of mostly relevant sources. Some omissions and minor errors.
Referencing conventions evident though not always applied consistently.
	Views and findings supported by research-informed sources, including some sources retrieved independently. Referencing conventions mostly consistently applied.
	Views and finding supported by relevant and credible sources, many retrieved independently.  Very good use of referencing conventions, consistently applied.
	Excellent selection of relevant and credible sources. High-level referencing skills, consistently applied.
	Outstanding selection of relevant and credible sources. High-level referencing skills consistently and professionally applied.





The researcher has decided to present a case study of Donaldson, Successful Futures report as an educational change initiative. This was decided as the education in Wales needed altering. Graham Donaldson triggered the change for the macro-contents of change by firstly, the micro system this includes the people factor; How is the workforce helping one another to succeed and gain morale, and do individual schools behave the same? How schools respond to the guidance from the government and local council; has extra support been needed to implement the curriculum into the classroom and schools?  
Secondly, creating the change. What would the process factors be in an educational setting? An example, Small rural school, developing to one larger in a centre location. 
In addition to the micro system, the mesos system is the second trigger for change. This consists of the task environment that concentrates on the school’s economy. For example, the resources needed in the school that is shared between the classrooms, various training opportunities for the staff to develop their existing knowledge which is usually organised by the headteachers. In education the headteachers are normally the leaders as they want to raise the standards of the schools. The teachers are the managers as they maintain the standards. 
Also, the macro system is the third trigger for change. This consists of the wider system i.e. the major reform of education as outlined in the documents Successful Futures and most recently, Our National Mission to put the new curriculum into action (Welsh Government, 2017). This system concentrates massively on Donaldson’s report as it focuses on the exam systems of GCSE and PISA results, the political side; for example, Brexit, how trainee teachers will be educated in the future. The globalisation in technology, which is one of Donaldson’s aims, and the austerity in schools. 
This system also focuses on the national and local level of schools, which is a business, for example; the customers are the learners and the future of education, the suppliers are the training providers for the future education systems and how its being delivered, along with the resources. 
For the curriculum to prosper in Wales, Graham Donaldson introduced the ‘Successful Futures’ report in 2015. This report was created for many reasons; PISA 2015 rankings, GCSE results and ESTYN findings. These are just a few of the reasons for the drive of reform for the curriculum in Wales. 
With the educational environment having pressure in the way education is taught, ethical considerations need to be acknowledged to prevent unnecessary backlash. Donaldson (2015) points out that we must be aware of what could happen, as being a leader does have its challenges. Firstly, the Default positions of practice, leadership, accountability and society. This means that Donaldson and the education leaders are aware of their positions in how to initiate the new curriculum and they are accountable for any misinterpretations. Secondly, the Policy restlessness and Contextual changes. Children, teachers and any other educational staff are supported in the transition of the reform. The Policy silos, needs to be carefully looked at, as educations funds are constantly being cut. Bringing in workstreams to develop and support the curriculum. These are just a few ethical considerations that Donaldson and the government will have to consider when implementing the curriculum.
Prior to Graham Donaldson Successful Futures report, the Welsh Government (2012) introduced Improving schools in wales. This report was developed to improve the education in Wales and for the teachers to develop the way they teach. In addition to this, Donaldson (2010) put forward the report in Scotland first, however they decided to do their own. Wales then brought Donaldson him to review the current curriculum and change it to improve Wales education for a clearer aim and objective. 
Professor Graham Donaldson introduced the new curriculum in Wales as changes needed to be made, for children, and young people in how education is being taught today, and for the future. Donaldson devised the Education Act (1988) where the national curriculum originated from, with the purpose of developing the digital competency through the literacy and numeracy framework (LNF) (Donaldson, 2015). The LNF was developed to make sure that children and young people were on target, as there were worries that they were falling behind (Jones, 2015). The framework develops the children and young peoples reading, writing and oral skills through a literacy programme. Along with developing their data, number and measuring skills and numerical reasoning to use in situations in real life. This ensures the importance of the developments in the classroom as the “right skills are being emphasised” (Andrews, 2012). This framework benefits the children as the development of these skills assess whether extra support is needed, however the process of applying the LNF is crucial in the early stages as “the need for support and guidance to schools to assist them in implementing the LNF and that in addition a template would be useful for recording and reporting assessments” (Andrews, 2012) This can ensure that any set backs are brought forward to adjust. In addition to this, the framework will increase the children’s future employability as these skills are key in every job, “Literacy and numeracy skills are essential for young people to reach their potential whether they are planning to enter further or higher education or the employment market” (The Welsh Government, 2013). 
Donaldson incorporated the LNF into the curriculum as a “three cross-curricular” (Evans, 2015) so children can learn and develop their literacy, numeracy and digital competency skills through every subject for it to be embedded into real life situations. As children are developing their digital, literacy and numeracy skills from an earlier age from play based learning and games online, this thrive for change was needed to ensure the correct skills and safety procedures are placed.  The Welsh Government (2016) explains that the digital competency will be one of the foundations for success in learning and life.
As technology is changing daily, Donaldson wanted to ensure that the curriculum in the future supports the children and educators. Rudall (2011) explains that computer technology was developed around forty years ago for the use of calculators, however as technology is changing drastically and will further progress in the future they are now used for everything, from research to telephone calls. This idea will benefit both children and teachers as digital competency will be across the curriculum, meaning every subject will have a cross-curricular approach to help develop skills for future employment. However, a drawback to the revised framework to technology is that it’s rapidly changing, keeping up with the newest apps and computers will be expensive. 
This means that schools and educational environments will have to stick to a budget to ensure up to date technology, if needed can be purchased. 
Another benefit of the digital competency is that it will develop the children’s learning on the go, as ipads and phones are easily accessible for the internet. Games are created to support the children’s way of learning and books can now be downloaded in audio or on the screen. However, a draw back to this is that children will get addicted and socialising with their peers and families could be reduced. Which may result in lack of play based learning outdoors and wanting to further develop other subjects if there is not a game relatable. 
Donaldson initiated the change, as the recent changes in education had become swamped with information that may not be needed. 
The first change that impacted Donaldson to create the reformed curriculum was the introduction into the foundation phase framework. The Welsh Government (2017) explains that the foundation phase was developed to ensure children 3-7 years old develop skills through an active, play based learning through seven areas of learning. Donaldson interpreted the foundation phase framework into the curriculum as it “make learning exciting and relevant for children and young people and teachers” (CSCJES, 2015). 
CSCJES (2015) also enlightens that the curriculums focus is for children to learn from experiences and doing, to progress and strengthen the education outcomes.  This frame work benefits the children and teachers as it is a fun and exciting way to learn, without children losing concentration. It develops the children cognitive and gross motor skills through various activities. However, this framework may have drawbacks, for example the teacher could set the same games out and the children will get bored. This can be averted by planning various activities weekly to ensure the children develop their skills. 
The second initiative that impacted Donaldson was the Special Educational Needs Act, which will be revised to the Additional learning needs bill 2017/2018 academic year. Snap Cymru (2018) explains that local councils will help implement the changes in schools and colleges for 0-25-year olds to ensure individuals with additional learning needs have the support needed. CSCJES (2015) explains that for children to progress, regardless of an additional need, Donaldson wants to see children developing at any speed. This curriculum will benefit individuals with an additional need as a little progress will be shown from the progression steps. However, a drawback from the report is that “All children and young people should make progress along the same continuum, regardless of any additional learning” (CSCJES, 2015). This means that all children will be taught the same things, and individuals with an ALN will find this harder and become frustrated.
The third initiative that impacted Donaldson majorly for the drive for change, was the Programme for International Student Assessment, also known as PISA, 2015 rankings for Wales. OECD (2016) explains that PISA began in the 2000 based in Paris, by gathering education experts around the world to create tests for the whole world to take, not just a few countries. The countries volunteer to take part, if they think the schools and students are ready. However, regions may participate on their own, but it must be approved by the PISA governing board before any tests can be taken. Individual schools are randomly chosen from the countries that want to participate with stringent criteria to represent all 15-year olds. The tests are created for 15-year-old students to assess how they apply what they have learned in school to real life situations. The tests include the subjects of science, reading, maths and collaborative problem solving or financial literacy and are taken in the same language used in class. However, students aren’t asked to remember dates and data, they must interpret texts given, solve maths equations and explain phenomenon’s scientifically by using their knowledge and reasoning skills that they have developed. After the tests have finished, the results that have been collected are put together to see what and who have the most effective education systems. This is then examined to see how all students learn and if support is needed to realise potential as individuals and as a school. Although PISA is constructed to show how the systems work and what development is needed for all the countries, it is a guide to see how each country can learn from one another experiences, if they wanted too. As the assessment compares the countries worldwide, Students aren’t given individual reports for how they did, but their results do count towards a national mean score. The national means score is counted by the test subjects, not overall.
As OECD (2018) states: 
the score for each participating country/economy is the average of all student scores in that country. The average score among OECD countries is 500 points and the standard deviation is 100 points. About two-thirds of students across OECD countries score between 400 and 600 points.
OECD (2018) clarifies that the PISA tests are assessed every 3 years to ensure the countries take on board the results given, and the government and local education council supports the schools to develop the necessary changes. PISA (2015) explains Wales was below average in the 2015 test ratings, compared to the OECD average rating and the other countries. Which shows it was Wales lowest results yet. Wightwick (2017) compares Wales score to England, Ireland. Scotland and OECD average results. Wales was 15 points below England in Maths and 12 points below average, 23 points below England in Reading and 16 points below average and finally, 27 points below England in science and 8 points below average (Welsh Government, 2016).
 Kirsty Williams, education secretary and the Welsh government has decided that instead of comparing Wales with the rest of the United Kingdom and the rest of the countries, Wales aim is to compare themselves to the results to improve the past results. As the next PISA tests are scheduled for 2018 and with Donaldson new curriculum being implemented to support Wales school system to apply learning to real life situations and preparing students for higher education or work through social and emotional skills to thrive, for example team work. This may show in the future PISA tests. The assessments aren’t just about ranking countries but to building fairer and more inclusive school systems to develop students in later life situations. However, Keates (2017) puts forward that all thought the PISA assessments had disheartening results, these tests will not only support the students but will greatly support the teachers to develop the way of teaching and motivate each other to succeed with the support of the new curriculum that is fit for the PISA tests. With the reformed curriculum now having clear aims and objectives of students having Ambition and goals to succeed in later life, Enterprising and creative contributors to learn to make new ideas and play a role in work, ethical and informed citizens and to have a healthy, be confident individuals and fulfil life, the outcome of the scheduled PISA assessments should improve (Donaldson, 2015).
With the pressures of fallen GCSE grades and growing expectations of GCSE results in the future from the PISA assessment results low, Donaldson’s curriculum also focuses on how students can achieve better grades at GCSE. WJEC (2018) explains that with Donaldson new curriculum in place, the changes to how GCSE is delivered will support the teachers in preparing the students with the new changes and how the qualification entries will change. Keates (2018) puts forward that although the GCSE results have fallen, it may be because teachers are putting students into early entries before they are ready, which may result in the fallen results. This can be prevented by teachers and the local government ensuring students are prepared and additional support is given. With the fall of GCSE results and pressures on students and teachers this could impact their mental health. As one of Donaldson’s aims is for students and teachers to be healthy, this is to ensure everyone is supported.
To see if the new curriculum will be successful, Pioneer Schools were given a holistic opportunity to try out the reformed curriculum to reflect on how it would work. Welsh Government (2017) A school in Wales has viewed that the new curriculum is an enjoyable experience, however a lot of work will be brought forward while implementing it. 
There are many reasons that the changes to the curriculum could affect the reform for Successful futures, firstly budget cuts in education can change how students are supported and if they can further their education. Unison (2018) puts forward that as the government are cutting funds for education again, this means that students, young people and adults who want to further their education will not be able to afford the costly funding to attend. Schools staff will have to be made redundant due to budget cuts, which means the support that children have and the resources that develop the children’s learning is problematic. 
As Donaldson’s cross-curricular learning of literacy, numeracy and digital competency is being implemented, educational workers may need to be trained in applying the cross-curricular subjects, or schools and higher education facilities will prepare future teachers as multi-talented to ensure the reformed curriculum transition is as smooth as possible for the teachers and students. 
To initiate the change in schools, leadership and management approaches are an important factor, this is because without leadership and management, who will improve and contrast the necessary changes needed? Mulford and Silins (2003) suggests that schools need a clear aim and initiative with the purpose of students learning opportunities being assisted. Leaders need a vision before any work can be carried out, and with distributed leadership the aims and objectives within the schools are driven and will raise standards if there are inspirational leaders with a focus (Morrison, 2013). With leaders and managers comes a stronger working partnership that will focus not only on the children’s development in education, but also their wellbeing and mental attitudes that will enable them to reach their potential and overcome any barriers that may be in the way. Estyn (2016) reports that schools who work closely with outside organisations that have a clear aim and objective can regularly develop approaches to assist children with different learning opportunities and experiences within the real-life context. By closely working together, opportunities for the children could emerge once they finish school and the development of relationships that the schools gain can affect the way children see jobs. Not just as a source of income but to develop skills in something they are passionate about and to want to work and become great leaders and ambassadors. In addition to students working with external partners, developing skills they may not know they had could be a surprising find and may give them that extra push to want to succeed. As Donaldson leads the curriculum as a guide, the schools will manage the curriculum and raise the standards in delivering it. However, Glatter and Kydd (2003) suggest that the best practice in any educational setting should be stated clearly for schools to raise standards thoroughly and that changes does not happen overnight. 
For change to occur, the leaders and managers must recognise that something needs to be done. The Leadership and Management Theory belongs to Kurt Lewin behaviour model for change, concentrates on how three types of leaders behave. Mindtools (No date) explains that firstly Autocratic leaders are leaders who make decisions quickly, without discussing with their peers. Secondly, Democratic leaders discuss decisions with their peers and allow them to have input. Lastly, Laissez-faire leaders allows their peers to make decisions, without the leader or manager being there. This theory relates to Donaldson curriculum as without the local government and teachers, his curriculum would not be developed. Donaldson is a democratic leader as he works with his team to improve education in Wales. 
To link theory to practice, a model of change must be chosen. Lewin’s Force Field Model, Freeze phases relates to Donald and the introduction to the literacy and numeracy framework, for example. The force field model is made up of two forces, one side wanting a change [Left hand side] and the [Right hand side] is resisting the change. The force field equilibrium makes sure that the change is pushing harder to enable the change and the disequilibrium is pushing against the change. This model is reflected by what the benefits drawbacks are for the change, for example, the delivery of the curriculum, time management, the resources, the cost and the risks that it may entail. After careful consideration of the pros and cons of the change, the score points of 1-10 of influence, where 10 is the strongest and 1 is the least is added up. As the force field is pushing more towards the change, it is reinforcing the change to happen (Changing minds, no date)
[image: ]Appendix A: Lewins Forced Field Analysis

This model may assist the demands on educational leaders as it reflects on the drive for change, whether its individually or as a team. But it helps understand what is important in the drive for change and what is the least important that can be changed later. By managers and leaders working together, the drive for change and implementing what needs changing, will strengthen the reform. 
John Kotter 8 step change was developed to implement change effectively and positively in the work place or organisation. This theory is used to plan change and want specific outcomes. It is used universally and has been successful for organisations who have used it. Kotter (2012) and Mindtools (No date) explain that Kotter’s 8 step change is firstly 1. Urgency, look for individuals who will motivation the change with you and find ways that will open a conversation to explore opportunities to change. 2. Coalition, this is to prove to peers that change is good and will benefit everyone. It’s finding the right individuals who are willing to show their support and are made up of respected leaders and experts. 3, Goals, this is the person who wants change to inspire their peers for future change. This is Donaldson’s, aims and objectives. 4, Communicate the vision by frequently talking about the drive for change, our national mission, developed for teachers who were losing focus and were losing momentum. 5, Remove any obstacles that are holding the process back and are no longer efficient the change. Reward and recognise peers for doing well. 6. Small wins will motivate peers to achieve goals and develop skills further. 7, Consolidate, keep building on the long-term project by building on smaller goals and wins. Lastly, 8, Ensure the recent change is embedded into the organisations culture daily. This will make sure that peers do not lose sight of the goal. This theory prepares and guides the workers and leaders through the process and work as a team. This theory links with Donaldson as the drive for change needed to be clearer to ensure education in Wales did not lose focus on the future goal. 
Changes to the curriculum will improve outcomes by developing children and young people’s skills further, by acknowledging and facing real life situations head on. However, The Welsh Conservatives (2016) propose if the government were to change from labour to conservatives Donaldson’s curriculum would change again, as they would invest in teachers, children and their families rather than approaches and fund schools to fit the individuals needs and resources for classrooms and teacher training will be a priority. They would also focus on the languages Welsh to progress children’s confidence in the language, along with training teachers to gain knowledge and understanding of welsh language as well as other languages to be introduced in primary schools. Although, Donaldson’s curriculum would if this happened, the Welsh conservatives would still however develop children’s real-life skills. For example, financial skills. Also, in addition to this they would plan to recruit further additional learning needs coordinators.
To conclude, Donaldson’s Successful Futures report initiative may impact on future practice as the reformed curriculum will not be fully available until 2020 and across Wales by 2022 (Welsh Government, 2017). This may influence future leaders and countries to develop their own curriculum, if Donaldson’s report works as well as it should. On the other hand, as mentioned earlier, if the Welsh Conservatives win the next election, this reformed curriculum may be for nothing in the futures if they do not want to use it. However, as the next PISA assessments are due this year, the curriculum has not had a chance for the students to develop their skills as well as the education leaders may hope. But, as the focus is on progressing only Wales score in the tests and not countries worldwide, there is less pressure to do as well until the new curriculum is fully available. Although Wales was below the average PISA results, there was not much points to reach the average. However, if Kirsty Williams did not make the decision for Wales to focus only on their country, comparing England and Scotland, Wales are a lot further down the rankings. Hopefully with Donaldson’s new curriculum, in 2021, Wales would improve, even a by a few points to show the reform was beneficial. 
The pioneer schools chosen to carry out the new curriculum are already benefiting from the new curriculum in a short amount of time and are (Curriculum for Wales, 2017). However, the schools have found some problem, but nothing that cannot be fixed and communicated to change. Therefore, pioneer schools are established to work out the kinks before it is made available for the rest of the country.
As Donaldson has begun to implement the curriculum for the GCSE results to progress, WJEC has a large amount of work to alter to ensure future students and teachers understand the improved requirements and ensuring students are not put forward for early entry if they are not ready. This would need a focus as students are preparing for their GCSE early on and with students who are nearly at the finish line when the new curriculum becomes available, it could become confusing for both students and teachers. Extra support would be needed for the transition of the curriculum to help the leaders and managers in school successfully deliver the new curriculum. Special Educational needs students would especially find this transition hard as adapting to different approaches will be frustrating. This can be prevented by all staff in schools being educated to support additional needs children as well as the rest of the schools. Budget cuts would affect the transition of the new curriculum and impact on future practice as the with fewer support systems for the teachers and parents while the new curriculum is being implemented, children may become distressed and their health could be affected. One of the main aims of successful futures is healthy, confident individuals, if the support system and resources they rely on is not there, it can affect their health and wellbeing, including mental health. 
Finally, to close, as the three cross curricular subjects are being implemented from the literacy and numeracy framework, teachers are familiar with the approach. This can encourage teachers to not panic profoundly as the framework develops on. The cross curricular learning will highlight the importance of applying the relevant knowledge and skills as well as the digital competency structure. As the curriculum focuses on the literacy, numeracy and digital competency learning throughout teachers will have the independence to educate the children the way they like, if they are learning the skills.
The digital competency was introduced on its own to ensure teachers can familiarise themselves with the new subject, and if the future aims and objectives are carried out bit by bit, education staff can confidently educate the future people of today. As Donaldson’s curriculum focuses mainly on developing what they learn in school to real life situations, the employability of young people for the future will increase. Job prospects and higher education will be easily accessible, providing the children listen. However, as the technology market is growing daily, education will not be able to keep up. 
For teachers and the education council to monitor students learning development, formative assessment and assessment for learning are put into place to improve a critical understanding of their own work and to build on developments of what they think they need to improve on. Peer assessment is also encouraged. 
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Appendices
Appendix A: Lewin Force Field Analysis
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