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Introduction
In my first year at the university, I received a difficult task that revealed my abilities and limitations in building academic and digital skills. The first large assignment was a 2,000-word literature review about the modern theories of motivation in educational psychology. I had written essays in high school, but soon after I realised that university-level work demanded a more elevated degree of research, critical analysis, and accuracy. The greatest challenge that I faced was not only writing academically but also learning how to use the digital tools to do research, reference management and how to properly format the assignment (Goldingay et al., 2016).
Description
Initially, I tried to search manually for articles with the help of search engines and the university library databases. I also hand-wrote my references with the thought that I could properly format them later. Nevertheless, when I collected more articles, I had difficulties with the organisation of my notes and correct referencing. My first approach of manual referencing quickly became a big problem, because I found out that I was not following the university's required referencing style, something that was making me anxious. 
In order to overcome this issue, I chose to participate in a workshop called Digital Research Tools and Referencing, which is offered by the university. It is in this session that I became aware of the availability of a reference management tool known as Zotero that would make my life easier as far as referencing is concerned. I also learned some advanced search techniques of the virtual library of the university which seemed to me as a way to make my research process much more effective. stepped out of the workshop relieved and uncertain (Sibeko et al., 2025).
Feelings
At the beginning, I was angry, nervous, and confused. I had imagined that the research and writing skills which I had gained during high school would simply scale up to the university level. But it did not take long to learn that university work needed a much more organised and systematic way of working, especially in research and referencing. I was not able to manage the digital library of the university, and the search filters were confusing. Accessing some full-text articles was also a problem, and this made me even more frustrated (Luştrea et al., 2024).
The procedure of referencing was especially stressful. I did not expect that I would need to work so hard on the issue of proper referencing. I was afraid of committing mistakes because referencing forms part of academic integrity. When I was writing the assignment, the tension increased as I tried to make sure that all the citations were correct. Though this has not been easy, my attitude started to change the moment I started using Zotero. Automatic formatting of citations in the tool helped to relieve most of my anxiety. Nevertheless, there was still a feeling that I would not be able to use these skills in future tasks (Karki and Neupane, 2025).
Evaluation
In reflection of this experience, I can easily point out both negative and positive elements that influenced my learning. On the one hand, the digital research tools workshop made me acquainted with Zotero, which proved to be a revelation in terms of reference management. Through Zotero, I could cite and format my bibliography automatically, and this saved me a lot of time. Organising my references into categories in Zotero also assisted in the organisation of my literature review more concretely, so that I could read the material in a more meaningful manner.
The second advantage of the workshop was the acquisition of knowledge about the advanced search techniques, such as Boolean operators, which enabled me to narrow the results of the research more efficiently. This allowed me to pay attention to the most relevant sources, which made my research process more efficient and of high quality.
Nevertheless, it had a number of challenges. Despite the assistance that Zotero provided me with references, I had some technical challenges, including the accidental duplication of references during device syncing. I also discovered that I have not exhausted all the options of Zotero, especially the capability of creating in-text citations of multiple authors and the option of controlling various citation styles. Such problems led to some frustration and made me doubt my skills in using the tool (McCarthy et al., 2021).
Also, I had a serious problem with time management. I also did not realise that the assignment would take me so much time, and did not leave sufficient time to revise and refine. Consequently, I rushed the last parts of my paper and failed to go deep with the analysis that I desired. This was furthered by the fact that I did not use digital planning applications like Trello or Google Calendar to simplify the assignment into small tasks. Eventually, I was working up to the last minute, which contributed to the stress and affected the quality of my work (Guo, 2021).
Analysis
Upon closer examination of the experience, it is possible to note a number of factors that contributed to such results. My main problem was that I was not digitally literate when I first entered the university, and could not use all the facilities of the university library and digital tools. Even though I knew the basic research skills I had acquired in high school, I had not acquired the digital competency that was required to access the more sophisticated resources that were offered in the university. The first reason why I was not willing to use Zotero and other digital tools was that I was used to more traditional ways of doing things, including taking notes by hand and referencing manually. This resistance made me slow in adapting to the more digitally oriented research style of the university (Koolen, Van Gorp and Van Ossenbruggen, 2018).

Another important factor was time management. I did not appreciate the complexity of the assignment and did not develop a well-organised plan of how to manage my time. I was left without a clear timetable and breakdown of tasks, so I ended up procrastinating and scrambling to complete the work. I was so occupied with the deadline that I could not make corrections to my work as much as I would have wanted to. With the help of a digital planner such as Google Calendar or Trello, I would have split the assignment into small tasks, established reasonable deadlines for each part, and prevented the last-minute rush (Pedroso et al., 2023).

Besides, the technical challenges that I experienced with Zotero were partly because I did not know how to use the software efficiently. I did not bother to investigate all the options, including synchronisation on different devices or sorting references more effectively. These minor technical glitches contributed to the pressure and slowed me down. 
Lastly, the Zone of Proximal Development or ZPD, proposed by Vygotsky can be used to explain the positive influence that the workshop had on me. The extrinsic support that I got during the workshop enabled me to carry my digital skills to a higher extent than I would have done on my own. But to make these skills more durable, I will have to practice them further and further incorporate them into my working routine.
Conclusion
Looking back, I understand that I could have done the assignment in a number of ways. To start with, I ought to have acquainted myself with Zotero and other online tools before the start of the assignment as opposed to at the last minute. This would have enabled me to gain knowledge of the tools at a more casual rate and to use them with more confidence. Also, the use of a digital planning tool, like Google Calendar or Trello, would have made me structure my activities better and dedicate sufficient time to each phase of the assignment, including the research, writing, and revision parts.
Smart Action Plan
	Goal
	Specific
	Measurable
	Achievable
	Relevant
	Time-Bound

	Master referencing tools
	Complete Zotero certification and use it for 3 assignments.
	Track course completion and use of advanced features.
	Free university course; simple to apply.
	Ensures error-free referencing in assignments.
	Complete by Week 4 of Term 2; apply by the end of Term 2.

	Enhance research and organisation
	Attend 2 workshops and apply techniques in Notion for the organisation.
	Record weekly progress and use at least 5 new techniques (Koseda, Cohen and McIntosh, 2024)
.
	Workshops are available; Notion is free to use.
	Improves research and organisation.
	Attend workshops by Week 6; complete integration by Week 10.

	Improve time management
	Use Trello for assignment planning and deadlines
	Track completion rates on Trello.
	Trello is free; calendar sync is easy to set up.
	Helps in managing tasks and deadlines.
	Set up by Week 2; use throughout Term 2.  

	Backup and version control
	Implement a backup system (e.g., Git or Google Drive).
	Conduct monthly audits to ensure no data loss.
	Easy to set up Google Drive or Git.
	Protects work from data loss.
	Set up by Week 3; audit monthly through Term 2.

	Peer-supported learning
	Form a peer group for biweekly sessions to discuss tools and assignments (Vigentini, Mirriahi and Kligyte, 2023).
	Log group sessions and track attendance.
	Easy to organise with peers from seminars.
	Strengthens skills with peer feedback.
	Organise by Week 2; hold 8 sessions throughout Term 2.


Conclusion
I also understand that it is necessary to seek assistance at the earlier stages of the process. Although the workshop had been useful, I had to seek more help earlier, particularly on the technical matters of Zotero. Lastly, I might have created a study group to exchange experiences and ideas on how to use digital tools, which would have relieved my anxiety and given valuable feedback.
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