Choose an intervention that supports the learning and development of a pupil/ group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
	Targets
	How you have worked on this
	An example can be found on

	Read more relevant and peer reviewed books and journal articles as well as websites when researching.
	I did this by finding all of my reading materials prior to starting my assignment and by using a number of different sources.
	Paragraph 3

	Ensure greater supported criticality of the good points identified and further elaborate with critical reflection leading to recommendations.
	I did this by trying to consider the potential drawbacks for the tasks that are described in the assignment.
	

	Synthesise research into your writing to aid the support of your key points.
	I did this by trying to provide evidence for all of the statements that I made.
	




Types of classroom intervention by Lynch (2019) states ‘In general terms, classroom intervention is a set of steps a teacher takes to help a child improve in their area of need by removing educational barriers.’ With this in consideration the purpose of this assignment is to highlight a pupil’s developmental needs and choose an intervention to target this particular area of development. It is imperative that the intervention takes place over a number of sessions to allow time for the child to progress. At the end of the designated time period the child’s development will be reassessed to determine whether the intervention can be finished or whether the child would benefit from additional support.

Throughout the duration of this assignment in order to protect the identity of the child that is being discussed, I will be referring to them as ‘Johnny’. For the purpose of this assignment ‘Johnny’ is a nine-year-old boy in year 5 who has recently moved from Yorkshire, England after he and his younger sister were removed from his family home and separated from their father. They now live with their grandparents, whom they did not see often prior to living with them. Although he does attempt to make friends, he has difficulties socialising and maintaining friendships. This is widely due to him demonstrating little understanding of his emotions, which causes him difficulty when attempting to self-regulate, this often leads to him getting into both physical and verbal fights when acting on impulse. His teachers describe him as a caring child that has difficultly putting his emotions into words. In addition to this the child is also faces other barriers academically and is already undergoing maths and English interventions, this sometimes leads to him becoming frustrated when doing work in class. Therefore, after careful consideration of Johnny’s circumstances the intervention I deemed was most appropriate for him was the ‘Emotional Literacy Support Assistant’ which is more commonly referred to as ‘ELSA’. This will provide the opportunity to aid his Social and Emotional Development and the necessary skills that Johnny lacks in order to succeed in social situations particularly when under extreme duress both as a child and as an adult in the future. It is essential that children are provided with the essentials required to ensure they are both socially and emotionally developed in order to succeed later on in life. Currently, Johnny shows he requires some additional assistance in these areas, thus, I believe ELSA would be the appropriate intervention in order to target these areas accordingly. 

It is imperative to acknowledge that children all learn differently therefore, it is important to take this into consideration before beginning any interventions. When As (Howard and McInnes, 2013) ‘The Essence of Play’ references (Garvey,1991) and states ‘She emphasised the social and communicative context of play. She highlighted the developmental function of play, although she believed that play promoted all aspects of development.’ In line with this information, ELSA sessions often use a wide range of enjoyable activities that children can engage in and are often play centred. This makes the sessions less formal and makes children feel more comfortable within this surrounding. According to (Digumarti Bhaskara Rao, 2003) there are three main principles that should be taken into consideration when designing a learning environment for children these are that they should be ‘learning environment that encourage students to be active learner, to collaborate with other students, and to use meaningful tasks and authentic materials.’ To summarise, children require the opportunity to actively engage with their peers in a way that they can relate to. For instance, due to Johnny’s age, he is often playing, when tailoring the activities in the ELSA sessions to the things he enjoys doing this will make him more comfortable when being introduced to the new group participating in some of the sessions with him. According to The Welsh Curriculum (Welsh Government 2022) ‘Progression in learning is a process of developing and improving skills and knowledge over time’ and is embedded within the curriculum itself as can be seen within the progression steps and the Statements of What Matters. In order to ensure the child’s complete development practitioners must determine the appropriate area for a child that requires aid. In order to do this, teachers must be aware of what is expected of children according to the guidelines (Welsh Government, 2022) whilst maintaining the idea that all children develop at different rates.

Before beginning the intervention process, parents or guardians are informed of the process unless they are a direct threat to the child, under these circumstances every school has a different safety protocol put in place that often involves the Headteacher and Safeguarding officer would work together to ensure the safety of the child. When carrying out an intervention it is essential that the person carrying out the intervention has a clear understanding of the pupil’s needs in order to allow children to develop and progress. For this reason, before any intervention programme starts it is essential that the person carrying out the intervention speaks to the child’s prior teachers along with the practitioner that referred the child for the intervention. Guardians are kept up to date with the process although ELSA’s do not discuss anything the child says as it confidential. Often, Emotional Literacy Support Assistants would work with the parents in cases such as if there is a bereavement or a separation in order to make the process easier for the child. The ELSA sessions can be a mix of individual or group sessions that like many other interventions this programme is carried out by Teaching Assistants that are ELSA trained where the school deems appropriate. In Johnny’s case he would benefit from both as the individual sessions will allow him to focus on developing his emotional literacy and his ability to self-regulate. On the other hand, the group sessions will allow him the opportunity to put this into practice and develop relationships with children his age. The programme typically lasts six to eight weeks, at the end of this time period the pupil will be reassessed by the Teaching Assistant in order to determine whether the pupil requires further assistance or whether they have successfully completed the intervention. During this time scale pupils have timetabled slots for sessions during the week that will be allocated depending on the severity of the case. In addition to this, pupils can request to speak to the ELSA whenever they feel they need to. 

Elsa Network, 2017) states that ‘It was designed to build the capacity of schools to support the needs of their pupils from within their own resources.’ (Elsa Network, 2017) go further and state that ‘It recognises that children learn better and are happier in school if their emotional needs are also addressed’. This suggests that children are more likely to both enjoy their learning and be prepared to learn when they are happy and are not distracted by their emotions. Therefore, ELSA serves as an outlet for children who may otherwise struggle to control and communicate their emotions. This can be supported by the (Welsh Government, 2022) who states in the Welsh Curriculum that ‘How we process and respond to our experiences affects our mental health and emotional well-being.’ According to the statement of what matters that can be found within the Welsh Curriculum not only does it enable learner to gain a better understanding of their own emotions but allows them to build empathy for those around them. When applying this to Johnny it is important to understand that school is likely to become an unhappy space for him due to him finding himself in confrontations often. In addition to this it is understandable that he gets frustrated due to the lack of understanding of the work he is provided with in the classroom. Therefore, ELSA serves as a safe space for children as children are allowed to request to see their ELSA out of their timetabled sessions. Within this time, they may discuss their thoughts and emotions as to why they wanted to come out of class. They may also complete their classwork with their ELSA as they can help them regulate their frustrated or unhappy feelings, in addition to this it is where they feel most safe. (Howard and McInnes, 2013) ‘The Essence of Play’ also states ‘Erikson (1963) offered a developmental perspective on play, and argued it was of particular importance to developing a sense of competence and positive self-esteem.’ Again, this would benefit Johnny as it will help prevent him from becoming frustrated with himself when he struggles with his classwork. This may be done by highlighting his success and the things that he values about himself.

Although there are a number of factors that contribute towards a child’s emotional development for the purpose of this assignment, I will be focusing on emotional intelligence including emotional literacy, self-regulation, and building and maintaining relationships. Research shows that there is a direct correlation between Self Efficacy, Emotional Intelligence and Self-regulation. ‘It was established that self-efficacy is a strong factor in the relationship between emotional intelligence and self-regulation.’ (Mabekoje, 2010) Thus, indicating that the child must be actively involved in the ELSA sessions in order to receive the full benefits of the programme. (Goldberg, 2000) references Thompson (1994) who suggests ‘Emotion regulation consists of the extrinsic and intrinsic processes for monitoring, evaluating and modifying emotional reactions.’ This indicates that role models play a significant role in a child’s emotional and social development as they imitate how other’s act and react amongst each other. Johnny would benefit from having some group intervention’s as it would allow him the opportunity to observe interactions amongst other children. In an attempt to replicate situations that require Johnny to use his emotional intelligence and allow him to self-regulate later on in the programme the ELSA may replicate a situation such as an activity that requires him and another child to share. During this process the ELSA may encourage him to think about how he feels about sharing before encouraging him to think how the other child may feel depending on whether or not he decides to share with them. This activity would take place in a space the child regards as comfortable and safe after the child in this instance Johnny and the ELSA build a relationship whereby, she would be able to regulate him if she required. She would also have a clear understanding of whether he is prepared for this situation so as not to hinder the progress that has already been made. Despite this, there are also a number of downfalls to take into consideration, for example, if children are relying on one person to help them regulate this may add further stress if this person were to become unavailable to them in their time of need. In order to alleviate this potential risk schools should make this a more generalised activity whereby classrooms have quiet areas where children can go in the case that they require a moment to regulate their feelings. Similarly, all teachers should have a clear understanding of their pupils’ requirements, especially the pupils that may need assistance processing and controlling their emotions. This would assist Johnny’s development as it would encourage him to think about how he is feeling and determine whether he requires to remove himself from the situation. This would be much more beneficial in the future as he is not relying on someone else to comfort him. In addition to this when critically evaluating an intervention it is essential to draw attention to the possibility that if children are learning through imitation and are being presented with role models that are displaying regulations techniques that may be considered harmful to him and his development, this may cause more problems for the child. Thus, in order to prevent this from occurring I will ensure that Johnny works with his ELSA in order to work on acceptable methods he can use when regulating himself. During this time, he will also be able to gain a better insight into the techniques that work best for him. This would prevent him from imitating negative coping behaviours due to a better knowledge. When discussing regulation, how to cope and process emotions, theorists often emphasise the significance of regulating negative emotions and do not take into consideration how important it is for the child to be able to process their positive emotions. 

Another area I hope to be targeting during Johnny’s ELSA programme would be his Emotional Literacy. According to research by (Wong et al., 2020) ‘’Emotional Literacy’ has been defined by Southampton Educational Psychology Service as, “the ability to recognise, understand, handle and appropriately express emotions” (Sharp, 2000, p.8).’ By developing Johnny’s Emotional Literacy this would allow him to articulate his feelings, thus allowing him a release and avoid him ‘bottling up’ particularly when he is feeling negative emotions. It is likely that this would also prevent him from becoming frustrated which would inhibit the confrontations he gets into. Furthermore, if Johnny has a clear understanding of his own emotions, it will make it easier for him to empathise with others as he would be more capable of thinking before acting. He may also be able to consider how he would feel if someone’s actions towards him were negative. This will reduce the number of arguments Johnny gets into and may assist him in maintaining stronger and healthier relationships. (Berk, 2013) references (Fivush and Haden, 2005; Laible and Song 2006) who state, ‘The more mothers label emotions, explain them and express warmth and enthusiasm when conversing with preschoolers, the more “emotion words” children use and the better developed their emotional understanding.’ As stated by (Fivush and Haden, 2005; Laible and Song 2006) it allows children to put a name on the emotion they are feeling, as children develop their understanding it is imperative that this is built on using the scaffolding concept in order to allow the child to further develop. Again (Berk, 2013) references (Cervantes and Callanan, 1998) argues that ‘For older preschoolers, explanations are important.’ Although Johnny is not in pre-school, he does show very little understanding of his emotions, thus in order to allow him to interact with people around him it would benefit him to first begin labelling emotions so as not to overload him with information. The ELSA may do this by using images of facial expressions that are most obvious such as happiness or anger. Using the scaffolding concept, the ELSA may include more complex emotions that are more difficult to identify such as worry or surprise. When Johnny has a clear understanding, the ELSA may use stories that include these emotions and provide reasons as to why they are feeling this way. Johnny is likely to enjoy this as it allows him to put his knowledge into practice in a way that he can consider fun so that it feels less like learning. Although, with this concept it is important to take into consideration that Johnny may identify the images wrong, in these circumstances the ELSA may use video clips as this may provide a clearer image of the emotion the character is displaying.  

The final area I hope to target is the ability to build and maintain relationships. This is particularly important and will be required throughout his life. Therefore, it is essential that we provide Johnny with a deeper understanding of the relationship between emotional literacy, self-regulation, and the ability to be empathetic towards others and how they go hand. In hand with the ability to develop relationships. Research carried out by (Howard and McInnes, 2013) highlights a variety of the factors that encourage a child’s learning such as ‘Secure, warm and loving relationships are vitally important to children’s health and development’. Johnny would be beginning to develop and navigate his way around a new relationship with his grandparents. In addition to this due to Johnny’s circumstances along with a lack of knowledge of his prior homelife from the time spent living with his dad. The ELSA that takes on Johnny’s session is likely to become what he will consider a ‘safe adult’ as he may not want to share his experiences with his grandparents for a number of reasons such as not wanting to upset them or subconsciously not wanting to strain their relationship. This will provide him with a more positive experience confiding in others and providing an outlet whilst developing an attachment and an understanding of what is required to maintain a relationship. According to (Russell, 2019) ‘It is vitally important that both young children and older children have at least one specific caregiver who helps soothe them when they feel scared or vulnerable, or when feelings get too big for them to manage.’ When discussing building and maintaining relationships Bowlby and Ainsworth stress the importance of attachment. (Goldberg, 2000) states that ‘Attachment is usually defined in terms of an emotional bond between two individuals based on the expectation of one (or both) members of the pair that the other will care for and provide protection in times of need.’ As stated earlier in the assignment, Johnny has difficulty creating those emotional bonds with others. The ELSA programme would allow Johnny to develop this attachment with the Teaching Assistant in charge of his sessions. This would benefit Johnny as it will begin to develop a better understanding of what is expected of him within a particular relationship. This may be depending on the role he takes on within the relationship being discussed. As stated, before in order to ensure Johnny doesn’t develop a negative attachment it is imperative the attachment Johnny develops with his Teaching Assistant is under constant scrutiny in order to ensure he does not become too attached. Although there are a number of benefits when dealing with ELSA there may also have some negative effects of Johnny. For example, if Johnny becomes too attached to the ELSA, then if they are unavailable when he needs them this may cause Johnny’s development to be hindered or under severe circumstances may result in his development to backpedal. Another potential risk that may negatively affect Johnny is if he is too dependent on his ELSA over a long period of time, when the time comes for him to transfer to comprehensive school then this will make an already difficult process extremely stressful for him. When discussing how to manage this with one of the network lead schools during a bridging session they detailed the way in which they prevent this situation. In order to avoid this causing more unnecessary stress on the child, the ELSA that works in the feeder comprehensive school makes regular trips to their primary school to ensure they are a familiar face to the children. In extreme cases the ELSA may take the child to visit the school and begin to gradually introduce them to their new ELSA in sessions along with their current ELSA in order to allow the child to create an attachment with them. Building on this concept, pupils such as Johnny could have two ELSAs to alternate between as this ensures that he is not completely reliant on one sole person. In addition to this ELSA should become generalised so as to ensure that teachers use these sessions within the classroom. Similarly, by encouraging Johnny to attend group sessions this should not only allow him to put into practice developing additional relationships and attachments but should also prevent him from becoming too reliant on one person.

To conclude, although there are considerable benefits when using ELSA as an intervention, there are also a number of downfalls we must take into account. Therefore, in order to ensure the programme runs smoothly it is imperative that the individual running the intervention is constantly assessing the child’s progress and changing the programme when deemed necessary in order to continue allowing room for further development. In addition to this it is essential we acknowledge these potential downfalls and plan to overcome them. This would be done by creating a plan that is tailored to the needs of the child and can be altered where required. When thinking about the next steps for Johnny’s intervention I believe that he should be able to graduate the programme at the end of the allocated time period should the intervention lead plan in order to overcome any of the afore mentioned barriers discussed prior in the assignment. Should the programme be proven affective this intervention could be rolled out across the school. This could be done by first having nursery and reception children participate in some of the ELSA sessions that encourage self-regulation in particular. Moving on from this, other children that seem to lack the required Social and Emotional development will also find this programme valuable to them. In addition to this, parents and guardians could be included in some of the sessions and be provided with more information about how they can help their child’s development. In order to deliver this program on a larger scale it would require more teaching assistants to complete their ELSA training. Moreover, I would also encourage class teachers to complete their ELSA training as this would allow them to create and deliver ELSA sessions as a class. It would also allow each class teacher a better understanding of what is required to assist with the development of their pupils as a whole. Finally, I would encourage the school to have multiple designated safe areas around the school or within the classroom that may be used by a child when they feel overwhelmed.
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