ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	I delivered a Languages, Literacy and Communication lesson that focused on magic ‘e’ and ‘i_e’ sounds. Since I was introducing a new concept to the pupils, I thought it would be beneficial to incorporate some Assessment for Learning (AFL) strategies so I could see how well the content was understood. I decided to use AFL in the following ways:
After explaining how the letter ‘e’ changes the sound of the letter ‘i’, I introduced a game where the students had to close their eyes and raise their hand when I said a word for the ‘i_e’ sound. 
When the pupils were sat on the carpet, I used the strategy ‘Think, Pair, Share’ for the pupils to discuss come up with their own ‘i_e’ words and to use them in sentences, that they can use to help them with the main activity.
For the main activity, I used ‘what a good one looks like’ (WAGOLL) as a way of showcasing the success criteria and demonstrating my expectations of their work. I did this by doing my own version of the drawing and labelling, and a couple of sentences as I was explaining the task, which also helped the pupils by giving them ideas for their own work.


	What have you learned?

	I have learned that using a range of AFL strategies can be highly valuable to use and beneficial to pupils. Playing the hands up, eyes closed game was a great way to assess who understood this new concept without risking any pupils feeling embarrassed. 
I found using ‘Think, Pair, Share’ to be highly effective so it is something I plan to use on a regular basis since it allows pupils to discuss and share ideas, as well as learn from their peers.
I learnt that using WAGOLL is a good strategy but may not work as effectively with younger pupils. I found with my year 2 class that some of them were tempted to copy my example as opposed to using it to give them ideas and see the quality of work they were aiming for.
I have learnt that using AFL strategies in the classroom can provide high-quality learning experiences and produce high performance outcomes from pupils, as well as encourage them to take some responsibility for their own learning. 
This demonstrated a successfully planned and delivered lesson using AFL strategies to benefit the learning needs of the pupils.

	What next?

	I am going to continue to plan and use a range of AFL strategies in the classroom so that I am able to use the information to support my pupils in the best way I can. I would like to develop a broader range of strategies to use since not all strategies will work for all pupils. This will be implemented through effective planning and careful consideration of my learners. As I am moving from year 2 to year 5, I intend to use WAGOLL again as it may work better older pupils who need to success criteria and expectations of the work explicitly shown to them. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I delivered a religion lesson around Baptism, specifically the Baptismal candle as part of their topic of learning about signs and symbols. This lesson was building upon a lot of knowledge they had already learnt and so the main activity was to fill in some missing words in sentences of information they either knew previously or learnt that say, as well as design their own Baptismal Candle. I decided to incorporate blended learning by asking the pupils to use iPads to look at images of different Baptismal candles to give them ideas for their own design. Once they had completed the sentences, they were allowed to look for inspiration and start designing their own candle which kept engagement high and helped to develop their digital competency. 

	What have you learned?

	I have learnt that having blended learning experiences is a fantastic way to make the learning more enjoyable and to keep pupils engaged. I have learnt that this is quite a powerful technique to use as because the students enjoyed the task, they were able to produce high quality work in a time efficient manner. The pupils enjoyed using the iPads in the lesson, however I learnt that I should have set some limitations on how much they could use it because some pupils were spending longer than necessary on them. I also noticed that some pupils were rushing through the first part of the activity so they could use the iPads. 

	What next?

	I am going to continue to use iPads in future lessons as I felt that they were a highly effective tool. I would like to incorporate more blended learning experiences and give the pupils more independence while this is carried out. I think I could have made the blended learning experience better by asking them to research some information, so in future I will allow my pupils to use it for information rather than just recalling information. This will be done through effective planning and taking up opportunities for blended learning wherever possible. I will make sure that the Four Purposes are drivers of learning through discussions and the type of activities I plan, as well as the teaching methods I will use.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I was asked to teach a lesson on 2D shapes. They pupils had previously been introduced to some shapes but not what they are called. Following allowing them to explore different shapes and review the learning from the previous day, I went over the names of different shapes.
I decided to incorporate real life authentic contexts in the main activity. I planned for the students to go on a shape hunt in the outdoor areas, looking for various objects that are 2D shapes. I explained the task and my expectations before going outside so they could start looking for shapes straight away. 
All the pupils that worked with me enjoyed the activity and were engaged the whole time. Some students even decided to find more objects than I had asked for because they enjoyed it so much.  

	What have you learned?

	I have learnt that creating real life authentic contexts can make learning a lot more enjoyable and engaging for pupils. It also allows them to understand why they are learning that particular topic and it showed them how it is relevant to life outside of school. this experience has shown a successfully planned and delivered lesson with real life authentic contexts. It is important for the real life authentic contexts to be relevant and not forced into a plan for the sake of doing it. 
By giving the pupils to independence to go around freely looking for shapes, they stayed on task, and it encouraged them to solve some issues independently as opposed to relying on the teacher for everything. 
The lesson was a success, and all pupils completed their work to a high standard. 

	What next?

	I am going to continue to incorporate creating real life authentic contexts in my lessons. I am going to look for opportunities and effectively plan when I am going to do this, making sure that they are relevant so that it will be a valuable learning experience for the pupils. I will make sure that the Four Purposes are drivers of learning through discussions and the type of activities I plan, as well as the teaching methods I will use. I will try to collaborate with teachers and other student teachers for ways I can create real life authentic contexts in the most genuine way possible. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I was asked to plan a lesson which would be the first lesson towards creating a multi-media project. I decided that I would introduce the pupils to iMovie and show them how to use it so they can use it for their projects. I showed them a range of things the application can do, in order to help them to plan their own iMovie. 
I split the pupils into four groups with whom they had to work together to create the plan and eventually record the iMovie.
I asked them to create a plan for an iMovie that is about something they have learnt in their domain lessons, which were humanities based, with a strong focus on history and geography.
I wanted them to work as independently as possible in their groups, so I allowed them to choose any topic they had learned about in their domain lessons, and all the groups picked either Mesopotamia or Ancient Egypt. 

	What have you learned?

	I learnt that planning a lesson with cross-curricular themes was an effective way to review some previous learning at the same time as learning something new. This experience is important since it has displayed a successfully planned lesson and delivered cross-curricular lesson. I have realised that it is important for the cross-curricular themes to be genuine as opposed to being forced into a plan or making unmeaningful links to other topics. When it is implemented well, cross-curricular lessons can create a huge impact, as well as linking to the Four Purposes and providing the pupils with valuable skills. 
The lesson was a success, although not all the plans were completed, what had been completed in the lesson was completed to a high standard. 

	What next?

	I will continue to plan and teach lessons that contain cross-curricular themes to ensure that the lesson can help pupils in multiple ways, as well as to plan engaging lessons that set high expectations for all learners. I will make sure that the Four Purposes are drivers of learning through discussions and the type of activities I plan, as well as the teaching methods I will use. In future, with this type of lesson I will include a little less content to allow the pupils more time work within their groups and iron out any details or disagreements without compromising the work they produce. I aim to continue to develop variability of incorporating cross-curricular themes in my lessons. 







Part 2

Introduction

For this assignment, I will be critically reflecting upon the process of planning, preparing, and teaching lessons that incorporate specific pedagogical principles. I will identify one pedagogical principle as an area for development and justify the next steps in my development. I will be focussing on and discussing Assessment for Learning (AFL) strategies. I decided to focus upon AFL because it was used as the basis for the ‘Bridging’ experience on the PGCE course, and it is a topic that I have enjoyed learning about, as well as using within the classroom environment. In addition, I would like to develop my knowledge of AFL and use a wider range of strategies within the classroom to inform how I can best support my learners in the way that they need. AFL refers to the method of pursuing and interpreting evidence to be used by learners and their teachers, to assess where learners stand in their learning, where they need to get to, and how best to support them in getting there (Assessment Reform Group, 2002). Traditional forms of assessment are commonly based on assessment of learning to collect information about attainment at specific times in the academic year, whereas AFL occurs at all phases of the learning process. AFL is a practice where the assessment information gathered is utilised by teachers to alter their teaching strategies and supports motivation by highlighting progress and achievement as opposed to failure, which can encourage learning. Pupils are urged to become active learners that take responsibility for their own learning and to provide them with skills to leave school able and assured to carry on learning throughout the rest of their lives.


Literature Review

AFL first derived from the research of two professors based in the United Kingdom named Paul Black and Dylan Wiliam. They acknowledged that what teachers and learners accomplish in the classroom is complex and that there is a limited understanding of what goes on. In a speech, Dylan Wiliam stated that formative assessment can make a difference to student achievement in all subjects across all ages of students. He goes on to point out that a lot of teachers have plenty of formative intention but not lots of formative action to actually make a difference and shape students learning (Wiliam, What do we Mean by Assessment for Learning?, 2018a). Therefore, such assessment only becomes AFL when the evidence is actually used to adapt the teaching work to meet the needs of the learners. Wiliam says many teachers see using AFL strategies as a tick box exercise to put the results into a spreadsheet but the type of formative assessment that makes a difference is when students have been given direct feedback on their work, either written in their books or orally (Wiliam, 2018a). It is highlighted that students need to be given feedback that does not just say what was wrong with one piece of work, as they’ll never do that piece of work again, they need to know what to do going forward in order to do better on their next piece of work. Consequently, teachers need to be using the results gathered from their AFL strategies to guide and change their plan as they go accordingly, as they might need more lessons on certain topics. 
Furthermore, Black and Wiliam (1998) compared the classroom to a black box, stating that the government initiatives of education focus on the box’s certain inputs from the outside that are fed in, and some outputs follow, ideally students being more knowledge and generating better test results, rather than focusing on what goes on inside, which could be counterproductive (Black & Wiliam, 1998a). In their research, Black and Wiliam sought to find out if there is evidence that improving AFL can raise standards, if there is evidence that there is room for improvement, and if there is evidence about how to improve using AFL in the classroom (Black & Wiliam, 1998b). They found that the studies that show innovation which include strengthening the practice of AFL strategies produce significant and often substantial learning gains for pupils (Black & Wiliam, 1998b). These studies range from 5-year-olds to university students, which indicates that it can improve the learning environment and learning gains for any learner. Black and Wiliam discuss that for formative assessment to be productive, pupils should be trained in self- assessment so that they can understand the main purposes of their learning and thereby grasp what they need to do to achieve. They also stress the importance of peer marking as well to enhance learners understanding of how to improve in the future (Black & Wiliam, 1998b). Furthermore, this research suggests that using AFL strategies well can create a culture of success, backed by the belief that all students can achieve, which can raise pupils’ confidence in their own work and achievements. However, they note that a lot of pupils are happy to just ‘get by’ in education and so it is a challenge for teachers who want to practice using AFL strategies, as they need to counteract this attitude towards learning, so that their pupils are able to benefit from it (Black & Wiliam, 1998b). 
There are often two kinds of assessment that take place, which are referred to as criterion referenced and norm referenced assessment. Norm referenced assessment is based on grading students against each other, for example through formal examinations. Students may view norm referenced assessment as being competitive, since to get a high grade, you have to do better than other pupils (Lok, McNaught, & Young, 2016) as opposed to having a focus on personal improvement. This way of assessing pupils puts high value on the importance of relative ability as determining the outcome. The grading function and the giving of marks are prioritized over the learning function and giving pupils useful advice (Black et al., 2003). In consequence, the feedback from these assessments could be interpreted by pupils who do not have high attainment that they lack ability, and so they can be de-motivated and believe that they are not able to learn anything new. Moreover, in this way of assessing collecting marks and filling out records is deemed to be more important than analysing pupils work to distinguish their learning needs (Black et al., 2003). Whereas criterion referenced is defined as “an evaluative description of the qualities which are to be assessed (e.g. an account of what pupils know and can do) without reference to the performance of others.” (Brown, 1988, p.4). AFL falls under criterion referenced assessment where an individual pupil is measured against a set of criteria. In criterion-referenced assessment, where students are assessed on how well they meet the criteria, they see that to get a high grade they have to know the intended outcomes and learn how to get there with a quality on attributions involving effort, study skill and know-how (Lok, McNaught, & Young, 2016). Norm referenced assessment tests can encourage superficial learning from pupils, even where teachers have said they want to develop understanding (Black et al., 2003). In addition, questions and other teaching methods do not get discussed and shared between teachers in the same school (Black et al., 2003) so it can create inconsistencies in pupils learning and outcomes. In norm referenced assessment, achievement depends on the abilities of other pupils over which there is no control while in criterion-referenced assessment, it is up to individual pupils to work hard. In order for this to be successful, it is imperative that education programmes are supported with the expected outcomes, which are clearly defined (Green, 2002). It is important to define success at any given level as Ridgway noted “...the definition of mastery is not always clear. It would be impractical to expect candidates to attain perfect scores on every aspect of every task on which they were tested.... So [we] are faced with the task of making decisions about the level of success which counts for mastery.” (Ridgway, 1988, p.59). Thus, assessments that are centred around descriptions of levels of performance can be used to deliver feedback and to advise future teaching and learning needs. Using AFL efficiently can encourage this type of learning, which can be beneficial in improving the learning of pupils and the learning environment. 
When thinking about using AFL strategies in the classroom, using them efficiently can have many benefits for pupils’ learning outcomes. AFL across all ages of learners “ensures that the focus in on progress, rather than on absolute levels of achievement” (Wiliam, 2001, p.7). Many AFL strategies promote good learning practices from pupils and can encourage pupils to be responsible for their own learning. For instance, one AFL strategy that was established was to improve discourse in the classroom through asking teachers to frame their questioning in a way that explores the key points of the learning, and in a way that invites all of the pupils to contribute to the discussion and share ideas, even if they are not confident that they are correct (Black, et al., 2006). The core concepts are that conceptual change must emerge from learners' prior understanding, that learners must be actively involved in their learning, and that this involvement should occur in social and communal dialogue (Black, et al., 2006).  Therefore, when teachers have created a positive classroom environment to encourage this, it allows pupils to ask questions to each other, so the focus is able to move from the teacher to the pupils. Another AFL strategy puts emphasis on the importance of providing pupils with comment-only feedback on their written work, with the expectation that the pupils will improve their work through additional work (Black, et al., 2006). Alongside giving oral feedback, this strategy can help to motivate teachers to be better at scaffolding their pupils’ learning, as well as alter their pupils’ viewpoint away from being a competitive ego-involvement in the direction of task-involvement (Dweck, 2000) and so pupils can focus on their learning. Lastly, a third AFL strategy which is developing peer and self-assessment is the key to improving self-direction, awareness of their own thought processes, and via discussions with peers, the social dimension of learning (Black, et al., 2006). This also obliges pupils to employ a certain level of autonomy from the teacher as the assessor and evaluator of quality (Black, et al., 2006). These AFL strategies can provide changes to the understanding of the roles of both learners and their teachers. The changes that move towards using AFL can be made gradually, and teachers can come to enjoy their work more and find it satisfying because it aligns with their professional values (Black et al., 2003). Also, teachers can observe their pupils enjoying, understanding, and valuing their learning more as a result of implementing AFL strategies (Black et al., 2003). According to Black et al. (2003) teachers in primary schools have a tendency to prioritize quantity and presentation of work, over the quality of the work in relation to learning, which is something that can be counteracted when AFL strategies are used efficiently. 
While there is a considerable amount of research that demonstrates using AFL strategies has a positive impact on teachers, learners and learning outcomes, there is also evidence that shows negative aspects of AFL. It has been noted by Black, et al. (2006) that the schools that regularly use various AFL strategies deemed them to be effective in both primary and secondary schools, as well as across a range of subjects, however they need to be adapted within each of these contexts to achieve the best possible outcome. This is a limitation of using AFL in practice because it can be very time consuming for teachers who are already very busy If teachers want to use it as effectively as possible, it will take time to provide the feedback learners need and to make any adaptations for future lessons. Black and Wiliam (1998b) noted that a key reservation of using AFL strategies is that teachers will not use ideas that seem appealing, even if based on research if they are presented as general principles, as it leaves them the task of rendering them into everyday practice, which is not possible in their busy and fragile classrooms. Therefore, they suggest that teachers need a range of examples of implementation by teachers to gain confidence they can do better and see concrete examples of what doing better looks like in practice (Black & Wiliam, 1998). Implementing AFL strategies has highlighted issues with teacher change. It was found that where AFL strategies had been introduced, the pace of change was slow, and teachers found it challenging to change practices that were embedded within their own pedagogy (Shepard, 1995). Moreover, there can also be issues using AFL in practice from the pupils’ perspective. Research suggests that pupils can benefit from having the learning objectives and success criteria shared with them, however, setting personal learning goals for pupils can be a challenge. As previously mentioned, a lot of pupils are happy to just ‘get by’ in education and so it is a challenge for teachers to counteract this attitude towards learning, so that their pupils are able to benefit from it (Black & Wiliam, 1998b). Some pupils may be unwilling to adapt to any change not just because of a wish to put in minimum effort, but also due to insecurity and fear. Having a lack of confidence and a pupil’s views about themselves as a learner and motivation can set off adopting a negative response to any changes (Black et al., 2003). Therefore, some pupils may not recognise receiving formative feedback as a positing thing to guide them in their learning. Furthermore, pupils’ motivation can impact the effectiveness of AFL, as their motivation may be better in subjects they enjoy and it could be effected by the feedback they receive (Black, et al., 2006). According to DeLuca et al. (2018), students most often used and valued their teachers’ feedback and success criteria to support them in their learning, whereas peer feedback was said to be the least valued AFL strategy for all pupils. The results of their research suggest that using AFL strategies is a behaviour that is learned and pupils need to be openly taught about AFL concepts and use over time (DeLuca et al., 2018). It is worth noting that not all AFL strategies will work for all pupils and so teachers need to know their learners in order to gain the best learning outcome. Furthermore, certain approaches to using AFL strategies are often presented as inevitable as opposed to being a choice made by those supporting teachers. For instance, it is assumed that teachers should work collaboratively, which is something that should be an empirical question and not assumed (Wiliam, 2018b). It could be considered premature to assume teachers should work collaboratively since working with teachers one-to-one has proven to be highly beneficial for pupils (Allen et al., 2011). AFL needs to be used in certain ways in order to enhance student learning, otherwise it’ll be a pointless task as the students won’t gain anything from it. It may be difficult for some teachers and pupils to disengage from results and test scores but it is important to successfully carry out AFL (Lee, Mak, & Yuan, 2019). A lot of education systems are more concerned with outcomes and meeting targets as opposed to what students learn. And so, trying to comply with various criteria they have to follow could end up replacing teaching and learning. 
Conclusion 
To conclude, using a range of AFL strategies can produce a range of learning gains from pupils. There is a large amount of research that demonstrates many benefits of using AFL strategies in the classroom as studies that show innovation which include strengthening the practice of AFL strategies produce significant and often substantial learning gains for pupils (Black & Wiliam, 1998b). Despite some negative points, such as AFL adds a lot of work for teachers who are already very busy and students potentially having negative attitudes towards change and learning, AFL has shown to increase student achievement and in the process of it, students become more resilient while learning and so the learning environment is place of support and continuous improvement. In my lessons, I have used a few AFL strategies (see part 1). I began by using the hands up, eyes closed game which allowed me to see straight away who understood the content and who may need to have it explained again, to inform the activity. I think this worked well as the students had their eyes closed there was no copying each other and so it avoided any embarrassment for the pupils who did not understand. The second AFL strategy I used was ‘think, pair, share’ or ‘turn and talk’ as a way of allowing pupils to express their ideas and show me if they have understood content, after discussing with their partner. In my lesson, I was able to see which pupils could recognise words with ‘i_e’ sounds and who was able to use the words in a sentence. The third AFL strategy I used was ‘What a good one looks like’ (WAGOLL) as a way of showcasing the learning objectives and success criteria, as well as demonstrating my expectations for the activity. I thought this worked well as the pupils could see what they were aiming for and it also served as giving them some ideas for their own work. Moreover, my next steps are going to be to start implementing a wider range of AFL strategies into my planning and lessons, since not all strategies will work for all pupils. I aim to do this help me develop the Assessment Professional Standard for Teaching and Leadership under Pedagogy. I am going to start to frame my questioning in a way that explores the key points of the learning, and invites all pupils to contribute to the discussion and share ideas, even if they are not confident that they are correct (Black, et al., 2006). 
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