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Overview
The activities detailed in this resource are aimed at learners in Key Stage two, however some activities could also be adapted to suit learners in the Foundation Phase. The activities are aimed to encourage holistic learning for all learners, including those with additional learning needs (ALN). Some suggestions of alterations that could be made to ensure the lessons are inclusive are detailed within this resource, however the alterations should be made on an individual basis. All the focus activities are intended to cover multiple days rather than be completed within a short amount of time. 
The artefact that will be supporting this resource is a painting by Valerie Ganz called ‘Breakfast at the coalface’ (see appendix 1) which was created between 1975 and 1980. Ganz is a Welsh artist based in Swansea and as a result her work focuses greatly upon Welsh life, particularly upon the mining industry. It is believed that Ganz took her inspiration from working in up to 14 collieries in Wales, witnessing the impact that mining had upon both the miners and their families and the wider community (Ganz, 2013). The artefact can support many areas of learning, particularly the arts, which is shown in appendix 2A. Separate mind maps in appendix 2B show potential cross-curricular links between the artefact and Art, Drama and Dance and other areas of learning. 
This resource is intended to emphasise the potential impact that the visual and expressive arts can have upon learners when used effectively. When the expressive arts are portrayed as equal to more ‘academic’ areas of the curriculum we could see a significant increase in learner engagement and retention of information in a cross-curricular manner. The increase in learner engagement would be due to the arts targeting various learning styles, including learners who thrive on active learning experiences. This is supported by multiple theorists including Gregorc, who believes that all learners fall into one of the following learning styles: concrete sequential, abstract sequential, concrete random and sequential random (Allen, Nieter and Sheve, 2010, p. 15). These four learning styles support all learners and are particularly accessible through the visual and expressive arts due to the interpretative nature of the area of learning. Learners who require a physical object as a stimulus, learners who need step-by-step instructions for a task and those who don’t can all be supported with little alteration to a lesson plan. Meanwhile in other areas of learning, such alterations can be more challenging, although not impossible, due to the more restricted nature of exploring particular topics. 
In my opinion, the expressive arts lack support when compared to other areas of learning. I believe that this is because of such little focus within the curriculum documents, poor teacher subject knowledge and confidence, and the stereotypical view that because the arts are not classed as academic areas of learning they are not as valuable and have little effect upon our learners’ futures. Within the curriculum, the arts have the least focus and were the last areas of learning to be introduced to the curriculum (Andrews and Taylor, 2012). This resource is intended to counteract this stereotypical view of the arts and highlight how using an artefact can lead to an in-depth exploration into multiple areas of learning, including the arts.
In 1995 a scheme by the National Gallery called Take One Picture was launched. The idea was to develop a system that would support practitioners in their teaching of the visual and expressive arts in a cross-curricular manner. The scheme encourages the exploration of the visual and expressive arts by demonstrating how a painting or alternative artefact can support cross-curricular learning (Janes, 2014, p.35) (National Gallery, date unknown). This resource pack will follow a similar concept to the scheme, in that the learners’ topic work will be inspired by and focus upon an artefact which will be used across the curriculum. 
A great focus upon the ‘core’ subjects within the curriculum, such as Mathematics and Language, could give the impression that the areas of learning with less focus are less valued. However, in 1999 The National Advisory Committee on Creative and Cultural Education (NACCCE) published the report “All Our Futures: Creativity Culture and Education” (NACCCE, 1999) which highlighted the importance of integrating the creative and expressive arts into other areas of learning. The publication emphasised the need for a greater freedom and balance between the teaching of knowledge and skills and “having the freedom to innovate and experiment” (Creativity Culture Education, 1999) with the arts. Currently, the National Curriculum allows a certain degree of spontaneous creativity which is initiated by the child. However, it is restricted to both the time available to be spent teaching a non-core subject, and to teacher confidence and knowledge. To appropriately support the learners in their understanding, the practitioner will need to establish a sound knowledge of the appropriate areas of the curriculum for the following activities. As highlighted by TES (2014), sound teacher subject knowledge is pivotal to the learning process, as without it the learners will not have the highest quality learning experience possible. This view is also supported by Desailly (2015), adding that some practitioners do not believe they have sufficient knowledge of the arts to teach it as an area of learning due to their own lack of education within the arts. This is another reason why the quality and frequency of teaching the arts is declining. 

Activity 1- Art
As highlighted by Robinson, the Art curriculum should “take account of the individuality of each child” (2002, p.144) rather than presume that all learners have the same attainment level. At present, the curriculum for Wales requires that all learners of a given age reach a certain milestone by the end of the academic year. This does not consider the individual circumstances, abilities or interests of any child, contradicting the viewpoint of Robinson. Within the report ‘Successful Futures’ (Donaldson, 2015, p.56), Professor Graham Donaldson introduces the concept of a learning continuum. This supports Robinson’s concept of treating each learner as an individual and not expecting all learners to achieve the same targets. Learners will still be assessed at five key stages within their education, however rather than being points of judgement they will instead be points of reference (Donaldson, 2015). This is intended to aid the evaluation of the academic progress of any given child and also avoid comparing learners’ attainment levels against one another.
The following series of activities are intended to support this concept of a learning continuum. The activities have been designed to allow for a wide range of creative attainment levels. Learners of most abilities will be able to participate and develop their skills and understanding in relation to the art curriculum. The main activity will mostly be learner-led, therefore individuals who have additional challenges to contend with, for example Autism Spectrum Disorders, Dyslexia or Cerebral Palsy, will also be able to access all elements of the lessons, which can be adapted to suit individuals where necessary. These adaptions could include 1:1 support, different or reduced resources or an alternative, quieter environment. Crucially, these adaptions can be made on a whole-class or an individual level, ensuring that all learners have equal opportunities to explore art. 
This project, as with the other activities suggested within this resource pack, is intended to encourage cross-curricular learning. This allows the learners to explore the visual and expressive arts alongside other areas of the curriculum, such as History. Learners’ exploration in other areas of learning should contribute to this project. For example, learning what the working conditions were like for miners could assist the learners in knowing how to portray daily life within a painting of a miner with his family.
In the subsequent activities the artefact will either be the main focus of the lesson or will be supporting or enhancing the lesson. The art project will span multiple lessons, aiming to develop team work, collaboration and, in line with the Art Curriculum, the ability to make practical decisions (DCELLS, 2008a). 
Prior to all the activities suggested within this resource pack the learners will have explored the challenges of working as a miner in Wales, supported by a visit to Big Pit. By having the personal, first-hand experience of being in a mine the learners’ understanding of our topic will be enhanced. Rather than simply researching or reading about life as a miner, they can instead refer to their own experience of being in a mine. Another previous lesson will have involved the learners visiting the Oriel Mimosa Gallery in Llandeilo to explore some of Valerie Ganz’s work. Both excursions are intended to support the delivery of Y Cwricwlwm Cymreig (YCC), focusing upon the cultural aspect which encourages the exploration of the creative and expressive arts (ACCAC, 2003). 
At the gallery the learners will have worked in groups of 5 to choose two pieces of artwork to focus upon for their art project. One piece of artwork will be by Valerie Ganz, the other will be their choice of artist. On return to school, the next task will be to design their own interpretation of their chosen pieces of artwork as a group, using up to four different materials and processes in their design (see appendix 3). The learners will have the opportunity to explore elements of the Digital Competency Framework (DCF) and YCC whilst researching which media they would like to use (Welsh Government, 2016a) and other artists who have used the media (ACCAC, 2003). The element of the DCF that the learners will focus upon is how to use reliable resources in their research (see appendix 4). The learners will do this for both pieces of artwork they found at the museum, comparing their final designs using a Venn Diagram within a maths lesson (see appendix 3 for an example) (Welsh Government, 2016d) and deciding which design to use. Finally, the learners should be asked to explain their decision and present their explanation to the class, which supports the Literacy and Numeracy Framework (LNF) (Welsh Government, 2016c)(see appendix 5).
During the focus lesson, the learners should begin to make their interpretation of their chosen piece of artwork from the previous sessions. At the start of the lesson, the practitioner will share the lesson objectives and the learners should be encouraged to suggest success criteria, remembering that each group will be using different materials and have different abilities. By the learners generating the success criteria themselves, they have greater impact as it allows for personalised learning (Dunn, 2012). Personally, whilst on teaching practise I observed that learners were consistently more engaged and eager to achieve success criteria when they developed the criteria themselves. This assessment for learning technique also allows the practitioner to establish any gaps in prior knowledge and also how confident learners are with a topic. 
This focus activity should take place in a dedicated art room where possible rather than the classroom. This is to support the idea that “fostering creativity requires commitment to space” (Craft, 2000, p.116). This means that the environment will aim to support and foster the learners’ creativity rather than distract from it. Simultaneously, the learners will have access to any resources that they believe will support their creation, including their personal sketchbooks, any research they have already recorded, books and access to the internet. 
This activity mostly follows a cognitivist approach to learning, where learners “require active participation in order to learn” (David, 2015). The learners are exposed to the creative aspect of art through first-hand exploration rather than the concepts of creativity in art being verbally explained and having no hands-on experience. 
Following the focus lesson, the learners should complete their artwork before it is displayed in a temporary school gallery. This is a way of celebrating the learners’ work, allowing them to share their achievements with peers, staff and family members. 
This activity will target the art curriculum but will also allow for development of areas of the Personal and Social Education (PSE) curriculum, focussing upon emotional wellbeing (DCELLS, 2008d). The learners will develop their understanding and appreciation of how miners might have felt whilst working in the mines, which will be translated into their artwork. This links to PSE, Art and History curriculums, whilst also supporting the LNF and YCC. This activity supports many aspects of the curriculum, highlighting how effective combining the arts with other areas of learning can be. 
Activity 2- Drama
The second activity is be based upon the exploration of mime, taken from the national English curriculum for Wales (Welsh Government, 2016b). Woolland acknowledges that there is debate upon the significance of drama being within the national curriculum. He highlights the key skills that are developed, which include self-expression and co-operation (Woolland, 1993, p.8), however also immediately highlights that the reason for uncertainty of the importance of drama being included within the curriculum rises from the fact that many areas of learning also target these skills. This leads to a more in-depth analysis of the benefits of the teaching and learning of drama. These include but are not limited to: the development of role, narrative, both verbal and non-verbal language and use of space (Woolland, 1993, p.8). These are all key skills that learners need to develop, however there is no other area of learning which naturally lends itself to the development of all these skills, perhaps giving reason for the inclusion of drama, and the arts in general, in the national curriculum. 
Prior to the focus activity, the learners should have explored the use of music and silence to support mime. In line with the English curriculum the learners will have explored how to present ideas using drama (Welsh Government, 2016b). The learners should have watched a video (see appendix 6A) of a mime artist and a young boy performing a sketch to an audience. The learners should make notes on the techniques that the mime artist uses to create an effective performance. The learners should then be engaged in a class discussion about these techniques. Once the learners have explored the traits of drama, particularly focusing upon mime, the learners will have the opportunity to develop their own performance using mime in pairs. In a following lesson, the learners should have undertaken a similar task, however this time watching a video of a group performing a mime sketch with supporting music (see appendix 6B). The learners should be asked to consider how the music changes the performance and whether it demonstrates greater skill of the mime artists involved. As in the previous lesson, the learners will then progress to develop their own performance using mime, this time working in small groups. Both of these activities are intended to gradually introduce mime as a dramatic approach, and also develop an awareness of how music can impact different situations. 
This will focus upon a few areas of the curriculum, including thinking skills, Y Cwricwlwm Cymreig, and Music and English. Previous activities will primarily focus upon learning to speak confidently in front of their peers, supporting the LNF (Welsh Government, 2016c). 
The focus activity that the learners will partake in will largely focus upon enhancing and developing prior knowledge of drama, mime and performance. For this task, once again, the learners will be working in groups to support one another, supported by Vygotsky’s theory of social development (McLeod, 2018 and David, 23rd July 2014). Vygotsky suggested that learners’ social interactions prompt cognitive development (McLeod, 2018 and David, 23rd July 2014), contrasting to the view of Piaget, who believed cognitive development causes social interaction (McLeod, 2018). Within this activity, learners will be exploring the use of mime, supporting one another in their discoveries, in line with Vygotsky’s theory. However, this lesson would also support Bruner’s view that the teacher should encourage learners to explore concepts and relationships between information themselves (McLeod, 2008).
In line with the views of Desailly (2015, p.47), at the beginning of the focus lesson the practitioner should discuss with the learners that at times they will find the work frustrating due to its creative nature. A discussion should be held regarding ways that the learners can overcome any feelings of frustration due to the activity, including ways to support peers. This also links in with the PSE Framework, targeting emotional wellbeing (DCELLS, 2008d). Linking strongly with the curriculum, this discussion would allow the learners to become more aware of how situations affect us emotionally (DCELLS, 2008d, p.20), and how significant support can be when experiencing these emotions. This also provides the practitioner with the opportunity to emphasise to the learners that anyone can feel frustrated due to the work that they are doing, regardless of topic, ability or the age of the person (Desailly, 2015). 
 The learners’ challenge will be to study the painting ‘Breakfast at the Coalface’ (see appendix 1) and determine in groups of 5 what they believe is being portrayed. Once the learners have had a short discussion, they should be asked to share their ideas with their classmates. At this point, the practitioner should ask a range of questions using Bloom’s Taxonomy (David, 24th July 2014) to develop questioning and understanding. This assessment for learning strategy should assist the practitioner in establishing how much support the learners might need in the main task. Key elements of this lesson will be learning to listen to one another attentively, and also respond to a stimulus or artefact through the use of drama in line with the curriculum (Welsh Government, 2016b). The main task for the learners will be to develop a dramatic performance of what they believe might have happened after the image they see portrayed in the artefact. The learners should continue to work in their groups for this task. This challenge draws upon the history curriculum, allowing the learners to use an artefact to explore the history of mining. The learners should have already carried out research into the history of the daily life of a miner, which will inform their drama production. This activity is accessible to all learners, particularly suiting learners who are active in nature and produce high quality work when actively involved in their learning. 
In a following lesson, the learners could develop their dramatic performance to include music which they could create themselves in order to foster a link with the music curriculum (DCELLS, 2008c). Alternatively, the practitioner could decide to link this exploration within the expressive arts to elements of the English curriculum, including writing for different purposes (Welsh Government, 2016b). The learners could write a script of their dramatic performance which could lead to a performance to friends and family. This also provides an opportunity to celebrate the learners’ progress and achievement. 



Activity 3- Dance
According to Ken Robinson, (Aronica and Robinson, 2015) not only is there a hierarchical format to the curriculum as a whole but the areas of learning within the arts are also prioritised. Typically, drama and dance come at the bottom of the hierarchy (Aronica and Robinson, 2015) and are often completely avoided. Robinson also argues that we should be providing opportunities for learners to “engage with the world within them… [and] the world around them” (Aronica and Robinson, 2015, p.51), meaning that in line with the PSE curriculum, learners should have opportunities to explore methods to keep the mind and body healthy (DCELLS, 2008d p.18). 
This activity focuses upon Dance, from within the Physical Education curriculum (DCELLS, 2008e), however can be used in conjunction with other areas of learning, such as History. The learners will be drawing upon the eighth habit of mind (Costa and Kallick, date unknown) to apply past knowledge and understanding to a new situation, namely their prior knowledge of the history of mining to an expressive activity. 
Prior to the main activity the learners will be asked to use their research into the mining life from previous history lessons and use it to assist in the choreography of a class dance. The learners should develop their travelling and balancing in this activity, in line with the PE curriculum (DCELLS, 2008e). A discussion about the benefits of dance, including the effects upon the mind and body should also have occurred prior to the activity to ensure the learners are aware of the purpose of the learning, whilst simultaneously supporting the PSE curriculum (DCELLS, 2008d). 
An educational visit to Abergwili museum should support the learners when they consider how a miner might have felt whilst working underground. The artwork at the museum, particularly photographs, should highlight some of the emotions and daily challenges that the miners would have endured. These will be a point of reference for the learners when they need to create an emotive dance representing the daily life of a miner. Meanwhile, an educational visit to Big Pit will allow the learners to experience for themselves how being underground might have felt. Supporting YCC, PSE and History frameworks, the learners will be able to explore a mine with guidance from a retired miner. Again, this is an experience which will support the learners in all of their work relating to mining and not just dance, as demonstrated in appendix 7.
Educational visits have numerous benefits, one of them being that they can be used to support a cross-curricular topic such as mining (see appendix 7). As well as this, an out-of-classroom learning experience often proves to engage children who tend not to be as focused within the classroom and can be used as a “motivational tool” to encourage otherwise disengaged learners (Education and Skills Committee, 2005). 
Having already experienced many aspects of mining life themselves, the learners should be asked to draw upon this understanding to create an expressive dance as part of a group. The learners should initially be asked what they think daily life might have looked like in a mine and consider how the miners might have felt working long hours underground in a dangerous environment, linking to the PSE curriculum (DCELLS, 2008d). This should take place within the introduction to the lesson, in order to establish prior knowledge before the main activity, linking to the eighth habit of mind (Costa and Kallick, date unknown). The learners will then be introduced to the work of John Cornwell, who took many photos of miners working in Wales. This exploration will also support the learners development of skills in relation to YCC (ACCAC, 2003). The learners should choose two of his photos to translate into a dance, developing their own routine as a group. The learners should develop the success criteria themselves to ensure that they are involved in the evaluation of their learning, as suggested by Dunn (2012). 
To conclude the learning journey, the dances could be recorded and shared within a whole school assembly in order to celebrate achievement. The learners could record their dances themselves in order to explore the DCF. 
This activity has been carefully designed to ensure that all learners can access the learning opportunities. Armstrong (1999) highlights that the visual and expressive arts can often provide a release for individuals who have Attention Deficit Hyperactivity Disorder (ADHD) or Attention Deficit Disorder (ADD). When learners are engaged in expressive arts activities they are provided with “channels” that the energy can flow through (Armstrong, 1999, p.82). From personal experience, I also acknowledge that dance allows learners to express feelings which they might otherwise struggle to explain verbally. 
Conclusion
Perhaps one of the main reasons why we should teach the visual and expressive arts is because the arts simultaneously develop multiple areas of the national curriculum. The arts can be used in a cross curricular manner very effectively, as I have outlined in the above activities. Not only this, but they provide learners who thrive in hands-on experiences greater freedom and access to the style of learning that suits them, including those with ALN. It is also a legal requirement to provide visual and expressive arts education in line with the National Curriculum. The UNCRC (Unicef, 1990) also requires that individuals have the right to have an education which develops individual abilities (Article 29) and the right to take part in a wide range of cultural and artistic activities (Article 31). Unicef have specifically referred to expressive activities, highlighting the importance of the inclusion of the visual and expressive arts in the curriculum. 
Professor Dai Smith suggested within his report that for individual learners to be appropriately equipped for their path in life, we must look “beyond the merely necessary” (2013, p.8) aspects of education and instead venture into an exploration of the areas that the learners wish to explore. Supporting this approach is the Calouste Gulbenkian Foundation (1982) which raises the point that we are educating the children of our future. Perhaps due to the implementation and advances of technology, an increasing number of future careers will potentially focus less upon academic skills such as numeracy, instead focusing more greatly upon skills gained through the exploration of the visual and expressive arts (Calouste Gulbenkian Foundation, 1982). 
Supporting the cross-curricular approach to learning, the Arts Council for Wales states that the visual and expressive arts can be used to “tackle lack of aspiration and low level of engagement” (date unknown, p.6). Engagement is key in order to ensure that learners gain the most from their education. Estyn inspections have also revealed that schools using expressive arts as the foundation of their teaching and learning methods successfully promote and assist the development of critical and creative thinking skills in their learners (Estyn, 2017). The holistic inclusion of the arts allows for greater stimulation, leading to greater understanding and engagement (Estyn, 2017).
Ultimately, in my opinion the ideal learning environment should support and challenge all learners, allowing exploration of individual interests and should support a range of creative approaches, regardless of learning style or attainment level. A cross-curricular approach to teaching and learning would greatly support this. The visual and expressive arts allow learners to investigate different ways of expression whilst simultaneously developing key skills, such as the ability to vocalise opinions and improving levels of confidence. 
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