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[bookmark: _Toc228263334]Abstract
This dissertation explores the transitional experiences of neurodivergent young adults who have been home educated as they enter the workforce. The study examines the types of support available to this group, the barriers they encounter, and the strategies that contribute to successful employment outcomes. Using a qualitative research design, five semi-structured interviews were conducted with neurodivergent young adults aged 18 to 22 who had experienced home education during secondary school. Data were analysed using thematic analysis following Braun and Clarke's (2006) six phase framework. The findings reveal a complex relationship between neurodivergent identity, non-traditional educational backgrounds, and access to employment support. Participants highlighted the advantages of home education, such as independence and self-directed learning, alongside challenges including gaps in institutional support, unfamiliar workplace social norms, and restricted access to formal career guidance. The study draws attention to structural issues within employment and educational policies that currently impact this understudied group. The findings contribute to knowledge of the transition from home education to employment, and offer recommendations for educators, employers, and policymakers to strengthen support networks for neurodivergent young adults during this crucial life stage.
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[bookmark: _Toc228263336]Introduction
The transition from education into employment is a critical stage in the lives of young adults. For neurodivergent individuals such as those with autism, Attention Deficit Hyperactivity Disorder, (ADHD), dyslexia, or other neurological differences, this transition often presents unique challenges, including learning differences that might not be sufficiently supported in conventional settings, sensory sensitivity to new environments, increased anxiety about change and uncertainty, communication or social navigation barriers, and executive functioning issues such as planning, organising, and time management, (Wisner-Carlson, Uram, & Flis, 2020). Neurodivergent people are those whose brain development and functioning differ from what is considered neurotypical. For the purposes of this study, Dyslexia, Attention Deficit Hyperactivity Disorder (ADHD), autism spectrum disorders, and other neurological or cognitive abnormalities are examples of this. The expression is used in relation to the neurodiversity paradigm, which acknowledges neurological variations as a normal aspect of human diversity rather than as weaknesses, (Dwyer, 2022). 
While mainstream education systems have increasingly recognised the need for inclusive practices, (Knight, et.al., 2022., pg. 495-511). Young adults who have been home educated represent a particularly under-researched group. Their experiences of support, preparation, and integration into the workplace may differ significantly from those educated in traditional school settings. Structured support in mainstream such as career services, work experience, Curriculum vitae, (CV’s) workshops, and teachers acting as references. Home educated students do not necessarily have access to these systems, the only support they would get is from parents’ knowledge and networks, online resources or informal mentoring, and self-directed exploration, (Career Connect, 2025). 
[bookmark: _Int_LPAZUgZA] Home education can provide a flexible and personalised learning environment that meets the diverse needs of neurodivergent learners. However, questions remain about how effectively this form of education prepares them for the demands of employment, including social interaction, workplace structures, and access to support services. Employers, policymakers, and educators are increasingly aware of the importance of workplace inclusion, yet there is limited evidence on how neurodivergent young adults with home education backgrounds navigate this transition, (Crompton, 2023). A total of 7,176 children in Wales were home educated, in 2024,the highest number on record, compared with 2,517 in 2018-19, although this is less than 2% of children in Wales, (Jones, 2025). In Wales, 1,399 children were home educated when records started in 2014–15. From 1.6 per 1,000 students in 2009–10 to 15.3 per 1,000 students in 2024–2025, the percentage of pupils who receive their education from home has also risen annually, (Jones, 2025).
[bookmark: _Int_e6hTBjFQ][bookmark: _Int_b76onhGj]The term "home education" describes a method of education where parents or guardians teach young students, mostly outside of traditional school environments. This can be customised to fit each student's unique learning requirements and may involve official curriculum, informal learning methods, or a mix of the two. The process by which young adults shift from education or training to paid employment is referred to as "workplace transition." (Marshall, & Symonds, 2021). Experiences with job searching, hiring, entering the workplace, adjusting to workplace norms, and obtaining assistance or accommodations are all included in this study.
The term "support" refers to the official and informal help that neurodivergent people can get when they transition into the workforce. This includes mentoring, workplace modifications, employment services, educational counselling, and policy-based initiatives that support accessibility and inclusivity, (Wen et al., 2023)
[bookmark: _Int_18vo75Ot][bookmark: _Int_lJqZv3Lo]This dissertation intends to fill that gap by examining the support available to neurodivergent young adults who have been home educated as they prepare to enter the workforce. By analysing their lived experiences, highlighting both the challenges individuals encounter and the techniques that enable good work results. This research is justified by its potential to inform inclusive behaviours, impact policy formulation, and advance knowledge of how employment and educational systems might better serve neurodivergent people during this critical life stage.
[bookmark: _Toc228263337]Aim of research
This study aims to explore the lived experiences of neurodivergent young adults as they transition into employment, identifying key obstacles such as job‑seeking challenges, workplace expectations, organisational demands, and adapting to new environments. It also examines participants’ perceptions of existing transition and employment support services, assessing how well these provisions align with their individual needs. By centring neurodivergent voices, the research seeks to highlight gaps in current support systems and contribute experience‑based insights to the literature on neurodiversity and employment. The findings aim to inform recommendations for more inclusive, neurodiversity‑affirming practices across education, transition planning, and workplace settings, promoting equitable access to meaningful employment. Compared with their neurotypical peers, neurodivergent individuals continue to experience lower employment rates, underemployment, discrimination, and job insecurity, underscoring the importance of understanding how different educational pathways influence employment outcomes (Davies et al., 2023).






	







[bookmark: _Toc228263338]Objectives
1. To critically review existing literature on neurodivergence, home education, and workplace transition in order to establish a theoretical foundation for the study.
2. To conduct primary data collection through semi-structured interviews with neurodivergent young adults who have experience of home education and workplace transition.
3. To identify the key barriers faced by home-educated neurodivergent young adults when entering the workplace, including challenges related to recruitment, workplace environments, and access to support.
4. To examine the forms of support “both formal and informal” that are currently available to this group during their transition into employment.
5. To analyse findings in relation to existing literature and identify gaps in current policy and practice, offering recommendations for educators, employers, and policymakers.
 
This research employs a qualitative research technique to analyse the lived experiences of home educated neurodivergent young adults transitioning into employment. Semi-structured interviews will be used to gather data, giving participants the freedom to delve deeply into their viewpoints and explore new subjects. To find individuals who fit the study's requirements, a purposive sampling technique will be employed. The data will be examined using thematic analysis to find major patterns and themes across participants’ accounts. This approach was chosen to capture rich, experience-based ideas and to ensure that neurodivergent voices remain key to the research. 
The research is important for a number of reasons. First, it fills a gap in the literature whereas studies on neurodiversity and work are expanding, home educated individuals’ experiences have received less attention. Second, by providing insights into how support systems might be better tailored to this population's requirements, the findings have real world implications for employers, schools, and representatives Third, by emphasising the significance of acknowledging varied educational backgrounds and neurological profiles in shaping equal employment opportunities.
This research also recognises the ethical responsibility of working with neurodivergent young adults, ensuring that participants’ voices are represented respectfully and safely. Informed consent, confidentiality, and sensitivity to individual needs will guide all aspects of data collection and analysis.”
The following questions in blue are what the researcher wants to discover, the question below is a simplified version to help the neurodivergent participant to understand.
What challenges do home educated, neurodivergent young adults face when entering the workplace? 
What challenges did you face while trying to get into the workplace?
This question examines barriers such as limited social interaction experience, lack of recognition of home education qualifications, difficulties adapting to workplace structures, and inconsistent access to support services.
What inclusive practices are currently being used to support neurodivergent young adults who have been home educated as they transition into the workplace?
What support was put into place for you as you moved into the workplace?
This question seeks to identify the strategies, policies, and interventions employed by educators, employers, and support services. It explores both formal and informal practices designed to foster inclusion.
What forms of support are currently available to home educated, neurodivergent young adults to get into the workforce?
Were there any programmes or mentoring offered to you to help you gain employment?
This question examines the role of educational programs, employment services, mentoring, workplace accommodations, and policy initiatives designed to assist this group.



















[bookmark: _Toc228263339]Literature Review
This section returns to the central research question of this study, how are neurodivergent young adults who have been home educated supported in their transition into the workplace? The purpose of this section is to establish what is already known about the employment transition experiences of neurodivergent young adults more broadly, in order to provide a foundation for examining how these experiences may differ for those educated outside mainstream schooling. By outlining the common barriers and support needs identified within existing research, this section situates the present study within the wider transition to employment literature.
When transitioning into the workplace, neurodivergent young adults, those whose mental development deviates from what is deemed neurotypical, such as those with autism, ADHD, and dyslexia (Heasman & Gillespie, 2018) often encounter major obstacles, such as limited access to appropriate support, discrimination at work, and difficulties with social communication. Additionally, home educated students choose educational paths that are significantly different from those of their classmates in formal education, which may have an impact on their career success. Understanding these experiences is increasingly important in efforts to promote inclusive education and equitable access to employment. Heasman & Gillespie, (2018) go on to explain that while existing research has explored neurodivergence in relation to employment and examined outcomes of home education separately, limited attention has been given to individuals who experience both. This literature review examines current research on neurodivergence and employment, home education outcomes, and support mechanisms available during the transition into work. The review attempts to identify knowledge gaps and show the need for more investigation into the experiences of neurodivergent young adults who have received home schooling by producing findings in these areas.

[bookmark: _Toc228263340]2.1 Outcomes of Home Education for Young Adults
it is important to consider how different educational pathways influence young adults’ development and readiness for the workplace, particularly in relation to the strengths and challenges associated with neurodiversity discussed in Section 2.2. A unique learning environment, home schooling is frequently defined by customised curriculum, adaptable learning settings, and more freedom. This section looks at a range of studies on how homeschooling affects youth, with a focus on academic achievement, social development, and transition readiness. This section examines these subjects in an attempt to determine the potential effects of home education on future academic and professional pathways, while also highlighting areas for which data is still lacking.
[bookmark: _Int_vItmcYvL][bookmark: _Int_G2FOaqNm]Although results vary depending on measuring techniques and sample variables, research on the academic outcomes of young people who receive home education generally indicates favourable achievement and engagement. Home educated students frequently score at or above national norms on standardised tests and exhibit excellent motivation and self-directed learning abilities, according to a number of studies, (Academic Achievement of Homeschool Students: A Review of Peer-Reviewed Research National Home Education Research Institute, 2018). A large portion of this research depends on voluntary sampling or parent reported data, which may restrict its validity. For example, despite these drawbacks, research suggests that home education can assist individualised learning pathways that could help children who have trouble in traditional classroom settings.
[bookmark: _Int_8KuRRsa6]The choice to home educate young adults who are neurodivergent often stems from a desire to prioritise the child’s wellbeing after seeing them struggle with mainstream education, anxiety, or feeling overwhelmed and have a lack of understanding of the mainstream settings, (Ludgate et al., 2021). Families of neurodiverse young adults are leaving the traditional classroom because they realised their child needed something different and more supportive in order to thrive. It allows for a calmer, more compassionate setting which can reduce anxiety and improve emotional wellbeing. Home education often uses a learner-centred approach, personalising instruction to individual needs through tactics such as differentiated learning, structure, and project-based activities, (O’Hagan et al., 2021). For neurodivergent learners, these strategies can help the development of executive functioning skills (planning, time management, organisation), problem-solving abilities, and self-directed learning, which are directly relevant to employment. For example, when students plan and handle independent projects at home, they develop abilities equivalent to managing duties in a job context. According to Ludgate et al. (2021) and Medlin (2013), learners can gain confidence in social interaction and adaptive techniques, which are essential for navigating professional situations, by using tailored learning environments that consider their communication preferences and sensory sensitivity. By directly integrating home education tactics to occupational skills, learner-centred programs not only boost academic achievement but also prepare neurodivergent young adults for the demands of employment, promoting smoother transitions into the workplace.
[bookmark: _Int_wCnxoQoS]Beyond academic achievement, there has been continuous discussion on how home educated young adults develop socially. Research argues that home education may restrict opportunities for peer connection, which could impede the development of social skills, (Guterman, & Neuman, 2017).  However, data collected shows that a large number of home-educated students participate in a range of social activities outside the house, such as volunteer work, extracurricular activities, sports, and community organisations, all of which can offer rich and varied social experiences (Medlin, 2013). Additionally, customised social contexts that can meet individual requirements are made possible by home education, which may be especially helpful for neurodivergent students who struggle in traditional classroom settings. These results suggest that home educated young adults can still acquire social skills, confidence, and meaningful relationships even though the socialisation process is different from that in traditional institutions, (Ray, 2017). Home educated young adults often participate in organised social activities that are purposefully tailored to meet their unique requirements, in addition to general involvement. These include volunteer work, religious or community organisations, sports teams, extracurricular clubs, and online interest-based communities. They all offer a variety of opportunities for peer engagement and the growth of leadership, communication, and collaboration abilities (Medlin, 2013). These customised social contexts can be especially helpful for neurodivergent learners because they provide settings that accommodate sensory sensitivity, anxiety, or communication problems, boosting self-esteem and confidence (Ludgate et al., 2021). While the number and context of social interactions may vary, comparisons with mainstream students show that home educated learners can develop social skills and meaningful friendships on par with their peers, (Medlin, 2013). When taken as a whole, these experiences not only promote social development but also set the stage for future independence and readiness for changes into further education, career training, or employment.

[bookmark: _Int_4ZHxWVXy][bookmark: _Int_3cst8BeB][bookmark: _Int_Fj7ppwhC]However, these largely positive conclusions should be interpreted with caution. A significant proportion of homeschooling research relies on parent-reported data or samples recruited through homeschooling networks, which may overrepresent families who are satisfied with their experiences. As noted by Robert Kunzman and Milton Gaither (2020), the existing evidence base is methodologically uneven, with limited long-term research and a tendency toward advocacy-oriented research, (Kunzman & Gaither, 2020). This raises questions about the generalisability of findings, particularly for more marginalised or less resourced families. Furthermore, others contend that although engaging in organised activities can foster meaningful engagement, the standard and variety of peer relationships may be different from those developed in mandatory educational environments. Young people who attend mainstream schools are exposed to a wider range of people from different social, economic, cultural, and ideological backgrounds. On the other hand, some students who receive their education at home might mostly engage with members of similar social, religious, or interest-based groups. According to Robin West (2009), possibilities for the development of specific types of civic abilities and democratic engagement may be limited if people are less exposed to different points of view, (West, 2009). Practical limitations should also be considered. Parental time, financial resources, and geographic location frequently influence access to extracurricular activities, sports teams, and community organisations. Families that are struggling financially, are isolated in rural areas, or have few social connections may find it difficult to encourage the kind of involvement that appears in more uplifting examples. As a result, social effects might not be fundamental to home education per such, but rather highly context dependent. Although tailored and sensory-sensitive environments can boost confidence and lower anxiety among neurodivergent learners in particular (Ludgate et al., 2021), there is continuous discussion regarding whether protecting students from difficult social situations always promotes long-term resilience. Some academics contend that in order to prepare young people for transitions into higher education, the workplace, and society at large, they may need to be gradually exposed to a variety of uncertain environments. Therefore, although home education might provide safe and supportive social settings, it may also necessitate intentional tactics to guarantee that students acquire adaptable abilities outside of their comfort zones.

[bookmark: _Toc228263341]2.2 Transition Support into Employment
[bookmark: _Int_8BkUq6yb]A crucial stage in a person's career growth is moving from education, training, or other programmes into full-time employment. Long-term workplace engagement, independence, and employability can all be improved with effective support during this transition. The main elements of transition support are examined in this part, including policy frameworks that direct and support these procedures, career services, and supported employment programmes. An organised strategy known as "supported employment" helps people with impairments or other obstacles to employment in finding and keeping competitive positions in the mainstream workforce. By offering specialised support prior to, during, and following employment, it focusses on generating chances for meaningful work. Instead of being restricted to temporary or sheltered employment, the objective is to guarantee that people can thrive in actual work environments, (Defining Supported Employment –ASEE, 2013.)
[bookmark: _Int_u5DeOfb9]In actuality, supported employment uses a flexible, person-centred delivery paradigm. Vocational profile, which entails determining a person's abilities, interests, communication preferences, and support needs, is frequently the first step in key tasks. Instead of expecting people to fit into defined job roles, this method makes sure that employment prospects are tailored to the individual, (Shah, 2025).  Another crucial element is job growth, which entails employers and employment specialists working together to find qualified positions and advance inclusive workplace policies. Job duties can be changed by employing strategies like "job carving," which assigns particular tasks based on an individual's skills, (Nietupski, & Hamre-Nietupski, 2000).
[bookmark: _Int_L0o3BxoG]Trained job coaches usually offer on-the-job coaching, which includes imitating work activities, offering communication reminders, and progressively lowering assistance as competence and confidence increase. Structured instructions, sensory accommodations, flexible scheduling, and specialised mentorship support are examples of workplace modifications that can be extremely helpful for employees who are neurodivergent, (Schladant, et al., 2025). 
[bookmark: _Int_5GbeH1LM]Studies also point to possible advantages that go beyond finding a job. Participants frequently express better quality of life, social confidence, and self-esteem. This is especially important for young adults who are neurodivergent and may feel anxious in conventional employment settings. Long-term data collection is still being developed, and there is currently a shortage of research explicitly addressing autism spectrum disorders and other neurodivergent populations. (Brouwers, et al., 2024). 
Career services are essential for helping individuals prepare for, access and succeed in the workplace. These services provide guidance, training and practical experience that increases employability and confidence, (Hedge, & Carter, 2019).  Key components include:
· Career counselling and planning: Assessing strengths, interests, and career goals to develop a personalised employment pathway.
· Job readiness training: Teaching skills such as resume writing, interview techniques, workplace communication, and professional etiquette.
· Work experience opportunities: Internships, apprenticeships, and job shadowing that provide exposure to real world work environments.
· [bookmark: _Int_YhvbcHjo]Job search support: Assistance with applications, networking, and connecting with employers or recruitment agencies.
Career counselling and planning in practice
[bookmark: _Int_PeDSi74j][bookmark: _Int_nXCpI37O][bookmark: _Int_SDGxSXBG]Numerous career services in higher education provide individualised one-on-one counselling, with advisors assisting clients in exploring their interests, strengths, professional objectives, and suitable next steps. These sessions frequently include assistance in determining whether one has neurodiversity, asking for modifications from employers, and boosting self-assurance while making decisions about one's career, (Careers Support for Disabled and Neurodivergent Students in Michaelmas Term, 2025).
[bookmark: _Int_NL80Ogrj]Career Connect (UK)
An independent career counselling service that helps 16 to 25-year-olds with their transition to work, training, or higher education by providing planning and assistance, including for individuals with Education, Health, and Care Plans, (Our Services, 2025).
Job readiness training,
Outstanding People: Employment Academy (UK)
an organised six-week program created especially for neurodivergent individuals that includes training, workshops, and one-on-one mentorship. Before entering the workplace, participants attend workshops aimed at enhancing their self-advocacy, workplace awareness, job search abilities, and confidence, (Employment Academy for Neurodivergent People - Exceptional Individuals, 2022).
[bookmark: _Int_u5EymG7t]By integrating these components, career services guarantee that people are not only ready for work but also aware of the kinds of positions that fit their interests and skill set. For young people, those with impairments, and others who could encounter difficulties breaking into the workplace, these services are especially crucial, (OECD, 2021).
[bookmark: _Int_DMwycdwR]By providing the social, financial, and legal frameworks necessary for career services and supported employment programmes to operate efficiently, policy plays a crucial role in promoting successful transitions into the workplace. Policies allow the removal of employment barriers, encourage inclusive hiring practices, and guarantee that those who are having difficulty entering the workplace have access to services, (OECD, 2022). For instance, the UK's Disability Confident program encourages firms to hire, retain, and develop individuals with disabilities and medical conditions by promising inclusive hiring procedures, reasonable accommodations, and customised work experience opportunities. In order to increase workplace inclusion and employment outcomes for people with disabilities, participating organisations pledge to take steps including providing work trials, supported internships, and accessible recruitment procedures, (OECD, 2022).
Key policy elements include:
· [bookmark: _Int_7AhAlgOr]Legal frameworks: Anti-discrimination laws, disability rights legislation, and employment protections that safeguard equitable access to work.
· Funding mechanisms: Government grants, vocational rehabilitation programs, and employer incentives that support employment services and workplace accommodations.
· Standards and guidelines: best practices for inclusive hiring, workplace accessibility, and professional development.
· Cross-sector collaboration: Coordination between schools, vocational programs, employment agencies, and employers to ensure continuity of support for individuals transitioning into the workplace.
[bookmark: _Int_yI2GvqVE]In general, the combination of career services, supported employment programs, and enabling policy frameworks is necessary for effective transition support into employment. Supported employment offers individualised assistance to achieve and maintain meaningful tasks, career services equip people with the skills and self-assurance needed for employment, and legislation guarantees the availability of inclusive practices and resources. When these components work together, they lower job obstacles and encourage fair access to the labour market. When taken as a whole, they support long-term outcomes for people with job difficulties and sustainable labour engagement.


[bookmark: _Toc228263342]2.3 Neurodivergence and Employment
[bookmark: _Int_afouCi8S]The study on neurodiversity and employment is examined in this section, with particular attention paid to frequently reported obstacles, acknowledged strengths, employer attitudes, and the function of workplace accommodations.
According to research, the unemployment and underemployment rates for adults with autism are significantly higher than those for other adults. For instance, in the UK, only about 30% of autistic adults are employed, while unemployment rates for non-disabled adults are significantly higher, ranging from roughly 50% to 90% in various samples, (National Autistic Society, 2024).
[bookmark: _Int_WKrmaioj] Traditional hiring procedures have been found to be major barriers for applicants with autism and ADHD, especially interview forms that emphasise social communication and implicit standards (Koldas et al., 2025). Despite the barriers neurodivergent individuals face, research highlights several strengths that they can bring to the workplace. Many autistic and ADHD employees demonstrate exceptional attention to detail, strong rational skills, creativity, and the ability to maintain focus on specific tasks for extended periods, (Lefevre-Levy, Melson-Silimot et al., 2023). 
[bookmark: _Int_PsSkvhno]Employment results are significantly influenced by the views of employers. Despite the rise in awareness of neurodiversity, many businesses claim to have little knowledge on how to effectively support employees who are neurodivergent, (Koldas et al., 2025). It has been demonstrated that reasonable workplace accommodations greatly enhance neurodivergent people's employment outcomes. Employees can overcome obstacles related to communication, executive functioning, and sensory processing with the help of modifications such flexible work schedules, structured activities, clear instructions, sensory-friendly workspaces, and access to job coaching (Santuzzi, Waltz et al., 2014).
[bookmark: _Int_v3KqB0sy][bookmark: _Int_2hfRBNOF]Furthermore, discrimination and false beliefs about neurodiversity lead to less hiring opportunities and less inclusion in the workplace (Botha, & Frost, 2020). When the right supports are not given, challenges with sensory settings, executive functioning, and communication difficulties may further affect work retention (Hedley et al., 2018). Lefevre-Levy et al. (2023) point out that traditional employment frameworks, which place more emphasis on social flexibility than task specific abilities, frequently ignore these strengths. Similar to this, Koldas et al. (2025) argue that hiring procedures never let neurodivergent applicants showcase their skills, indicating that structural obstacles rather than personal ability are mostly to blame for poor job results.

[bookmark: _Toc228263343]2.4 Gaps in Support for Home-Educated Neurodivergent Young Adults
[bookmark: _Int_TKtyY2bL]Although previous research has explored neurodiversity in relation to employment and examined home education outcomes independently, little is known about individuals who experience both, (Heasman, & Gillespie, 2018).
[bookmark: _Int_BIhZS1oB][bookmark: _Int_hLsH3vNt]The experiences of home educated neurodivergent young adults are largely underrepresented because a large portion of the current research either considers neurodivergent people in mainstream educational settings or assesses home education in isolation, (Moir, 2024). Due to this fact, not much is known about how this demographic uses existing support services or makes the move to employment. There is still little research on young adults who experience both, despite the fact that previous studies have looked at the effects of home schooling and neurodiversity in connection to work. The transition experiences of home educated neurodivergent young adults into the workplace are not widely understood and constitute an understudied category. (Crompton, 2023). There is a substantial gap in our understanding of how these two elements interact because most of the existing research focusses on neurodivergent young adults in standard educational settings or examines home education alone. Therefore, little is known about how career services, supported employment, or policy-driven supports are accessed by home-educated neurodivergent young adults, or how well these programmes fulfil their requirements during the transition to the workforce. In order to ensure that employment support services are sensitive to a range of educational backgrounds and neurodivergent profiles, it is crucial to close this gap and inform more inclusive transition practices.
[bookmark: _Int_1KQ3RdH3]While neurodivergent young adults often require structured transition planning, reasonable adjustment, and guided access to employment services, these supports are typically embedded within mainstream educational systems, (Heasman, & Gillespie, 2018). Schools often act as gatekeepers for recommendations to supported employment programs, work experience positions, and career counselling, (Carter et al., 2012).  In contrast, home educated young adults my benefits from flexible, individualised learning environments but are less consistently connected to formal transition infrastructures, (Moir, 2024). They might therefore receive fewer automatic referral pathways into employment support programmes and less contact with institutional career services. When these identities intersect, the need for structured, tailored support may be heightened, yet access to such support may be reduced, (Crompton, 2023). This difference draws attention to a possible structural imbalance, home education can operate outside the systems through which those frameworks are typically delivered, while neurodivergent individuals often benefit from coordinated transition frame works. Consequently, home-educated neurodivergent young adults may face distinct barriers during the move into employment that are not sufficiently recognised in current research or policy.





[bookmark: _Toc228263344]Methodology
[bookmark: _Toc228263345]3.1 Research philosophy
[bookmark: _Int_wIEEN99d]Methodology refers to the systematic approach and rationale supporting the research process, including the selection and application of specific methods used to address the research questions (Takona, 2024). This chapter outlines the methodological framework adopted for this study, justifying the chosen research design, data collection methods, and analytical approach. It also considers issues of reliability, validity, and ethics, providing transparency regarding how the research was conducted and how the findings were produced. The methodology is designed to address the study’s aim of exploring the experiences of neurodivergent young adults who were home educated as they transition into the workplace.
[bookmark: _Toc228263346]3.2 Research Approach
 A qualitative approach was selected to provide an in-depth understanding of participants’ perspectives and challenges during this transition. 
[bookmark: _Toc228263347]3.3 Methodological Choice
[bookmark: _Int_ik0uVvjg][bookmark: _Int_JALRk6mb]A quantitative approach was not pursued, as it was not suited to the exploratory nature of this study. Although quantitative approaches are helpful for quantifying factors and finding trends in numerical data, they frequently lack variations required to delve deeply into individual experiences, viewpoints, and meanings, (Allwood, 2012).  Structured surveys and statistical analysis alone were unable to capture the more complex understanding of individual perspectives that my research required. Richer, more thorough insights were made possible by a qualitative method, which also offered the freedom to delve deeper into participants' thoughts and emotions.

[image: The Research Onion (Saunders et al, 2019, p. 174) | Download Scientific ...]
The Research Onion (Saunders et al., 2019).

[bookmark: _Toc228263348]Research Design
This study adopts a qualitative research design to explore the lived experiences of home educated neurodivergent young adults transitioning into employment. A qualitative approach was selected as it enables in-depth exploration of participants' views, providing rich and detailed insight into personal experiences, perceived barriers, and support requirements. While quantitative methods are valuable for identifying trends and statistical patterns, they would not adequately capture the complexity and individuality of lived experiences central to this study. Given the lack of existing research on this particular demographic, an exploratory qualitative design was therefore most appropriate for generating new understanding, (Tomaszewski, Zarestky, & Gonzalez, 2020).
By concentrating on this demographic, it is possible to gain a better understanding of the ways in which neurodiversity and home education interact during the transition into the workplace. Data will consist of detailed accounts of experiences, perceived difficulties, support requirements, and workplace transition, providing rich, in-depth insight into individual views, (Lochmiller, 2021).
Thematic analysis will be used to examine the qualitative data. In order to find recurrent patterns and significant themes associated with participants' experiences, this method entails initial coding, familiarisation with the data, and grouping codes into more general themes, (Lochmiller, 2021). This method facilitates exploration of both individual variations and common experiences, fostering understanding of the perceived obstacles and factors affecting workplace transition.

[bookmark: _Toc228263349]Sampling strategies
[bookmark: _Int_MOTtG7y1][bookmark: _Int_zCjKQSiI][bookmark: _Int_XF0dHPAM][bookmark: _Int_R7U9IFku]The process of choosing individuals who can offer important and relevant data to answer the study questions is known as sampling, (Gentles, Charles, et al., 2015). Purposive sampling was used because of the exploratory character of the study and the understudied group of young people who receive their education at home. Instead of aiming for statistical representativeness, purposeful sampling selects participants on the basis of particular qualities relevant to the study's objectives, (Berndt, 2020).  As a result, participants were chosen based on the fact that they were young adults who had received home education and had either already entered the workplace or were in the midst of doing so. Rich, in-depth insights were made possible by the researcher's ability to discover people who had firsthand knowledge of the topic being studied. Personal networks and internet forums were used to find the initial volunteers, and through word-of-mouth others volunteered who fit the inclusion criteria about the study. Given the separated character of the home educated population and the lack of centralised databases from which participants could be methodically recruited, this combination strategy was considered appropriate.
These non-probability sampling techniques are ideal for qualitative research that seeks to thoroughly examine lived experiences, even while they restrict the findings' capacity to be applied generally. Therefore, rather than creating results that are statistically representative, the goal of this study is to generate comprehensive insight, (Gentles, Charles, et al., 2015). 

[bookmark: _Toc228263350] Data collection and analysis methods
[bookmark: _Int_cx60am4R]For this research, a semi-structured interview with a prepared list of open-ended questions will be used, this will allow the interviewer to have freedom to modify the wording and order of the questions and ask any follow up or probing questions based on the participants responses. This approach allows for consistency across interviews while also providing the opportunity to explore emerging themes, clarify responses, and gain deeper insights into participants experiences, opinions, and perspectives, (Malvaceda-Espinoza, & Flores-Pereyra, 2025). As this research wants to collect qualitative data in-depth but still needs to keep the procedure somewhat structured, semi-structured interviews are especially helpful.
[bookmark: _Int_UABs0GNw]Participants provide the data by responding to the questions during the interview process. In a semi-structured interview, participants share their experiences vocally, their responses will be recorded with their consent, using digital tools such as Zoom, Microsoft Teams or a voice recorder. To ensure participants feel comfortable and able to speak openly, interviews will be conducted in a private and safe environment. For in-person interviews, this will involve using a quiet, confidential space such as at home or a private room of their choosing. For online, interviews will be encouraged to choose a location where they feel secure and free from distractions, and to use personal devices and private internet connections where possible. (Malvaceda-Espinoza, & Flores-Pereyra, 2025).  Data will be collected using systematic steps to ensure depth, accuracy, and ethical compliance. The main way that participants supply data is by answering open-ended questions verbally. The purpose of these questions is to entice individuals to express their viewpoints, experiences, and opinions in their own words. In contrast to yes/no responses, open-ended questions enable rich, complex descriptions, producing comprehensive qualitative data relevant to the study's goals. During the interview, the researcher will be able to ask probing questions to clarify responses, explore emerging themes, and gain a deeper insight into specific issues. This flexible approach enables participants to elaborate on important points and introduce new idea that may not have been anticipated, (Rabionet, 2011).
[bookmark: _Int_Up7l15vB]Digital tools like Zoom, Microsoft Teams, or a digital voice recorder will be used to record interviews on audio or video with the consent of the participants. By recording the interview, the chance of data loss or misunderstanding is decreased, and all responses are guaranteed to be accurately recorded. All data to be collected will be stored on a secure laptop, encrypted with passwords, and deleted once the research is complete. Additionally, it enables the researcher to concentrate on participation and active listening during the interview rather than taking lengthy notes. After the interviews they will be transcribed into written format on a secure, password protected device. All identifying information, including names and any personal details, will be removed from transcripts to ensure participant anonymity. Recordings will be deleted immediately following transcription. Transcripts will be stored on a password protected, encrypted device for the duration of the study and will be permanently deleted once the research is complete. This ensures that all data is handled in accordance with ethical guidelines and participants rights to confidentiality, (Belotto, 2018)."Prior to data collection, participants are provided with detailed information about the purpose of the study, the procedures involved, how the data will be used, and their rights as participants. Informed consent is obtained before conducting the interview, (Hosseini, & Haukås, 2025). Participants are assured that their participation is voluntary, that they may withdraw at any time, and that their responses will be kept confidential and anonymous. This ensures that the research adheres to ethical standards and protects participants’ rights and privacy.
[bookmark: _Int_xRmTHYfP]Thematic analysis is being used to examine the interview transcripts, a qualitative method used to identify, analysis and interpret themes within the data, (Malvaceda-Espinoza, & Flores-Pereyra, 2025). The first step involves reading and re-reading the interview transcripts, this allows the researcher to gain an overall understanding of the participants perspectives and begin noticing recurring patterns. Once familiar with the data, important words, phrases, or sections of text are methodically identified and labelled. This process is known as coding, (Skjott Linneberg, & Korsgaard, 2019).
 A number of steps were taken to make interviews as accessible and comfortable as feasible in consideration of the participants' neurodivergent identities. Participants were given advance notice of the interview questions so they could think through and prepare their answers without feeling pressured to respond right away. The questions were prepared in simple, understandable English, and when necessary, simplified versions were included with the original questions to help with comprehension. Participants were reminded that there were no right or incorrect responses and that they might end the interview at any time, skip questions, or take pauses. Participants were given more time to thoroughly articulate their ideas, as necessary.






[bookmark: _Toc228263351]Findings
[bookmark: _Toc228263352]4.1 Introduction
[bookmark: _Int_XHDTxM8r][bookmark: _Int_VdNGJyyt]The results of the primary study on the transition of home-educated neurodivergent young adults into the workforce are presented in this chapter. Thematic analysis was used to examine semi-structured interviews in accordance with Virginia Braun and Victoria Clarke's guidelines, (Braun, & Clarke, 2006). Five major themes emerged from the analysis: managing identity and neurodiversity, how home education affects job readiness, obstacles in hiring and work environments, unmet needs and support networks, and positive experiences and strengths. These themes highlight recurrent elements in participant narratives and show how participants perceive and comprehend the transition to the workplace.

[bookmark: _Toc228263353]4.2 Participant Overview
	Participant 
	Age 
	Neurodivergent identity
	Employment status

	P1
	20
	ADHD
	Seeking

	P2
	18
	ADHD + Autism
	Student

	P3
	19
	ADHD
	Seeking

	P4
	22
	ADHD
	Part-time 

	P5
	19
	Autism
	Seeking 



Participants range from 19 – 22 years old all have experience of home education during secondary education. Most participants identified as ADHD or Autistic.















Thematic table 
	Example quote
	Initial Code
	Sub Theme
	Final Theme 

	“I always felt different from other people growing up.”
	Feeling different
	Identity awareness
	Navigating identity and neurodivergence

	“I was diagnosed quite late, which meant I had already developed coping strategies but didn’t always understand my needs.”

	Late diagnosed
	Self-understanding
	Navigating identity and neurodivergence

	“I got used to managing my own time and researching things myself.”
	Independent learning
	Self-directed skills
	Impact of home education on readiness for employment

	“I didn’t know how job applications worked.”
	Lack of guidance
	Limited career pathways
	Impact of home education on readiness for employment

	“Interviews are stressful because they test social skills.”
	Interview stress
	Recruitment pathways
	Barriers in recruitment and workplace environments

	“Busy places are overwhelming.”
	Sensory overload
	Environmental barriers
	Barriers in recruitment and workplace environments

	“It would help to have someone explain workplace expectations.”
	Need for mentoring
	Support needs
	Support systems and unmet needs

	“When I’m interested in something I can focus for hours.”
	Hyperfocus
	Strengths
	Strengths and positive experiences




[bookmark: _Int_W8COd8DH]Virginia Braun and Victoria Clarke's six-phase framework was used to conduct a theme analysis. Interview transcripts were used to create the first codes, which were subsequently arranged into more general subthemes and overall themes. Table shows how the final topic structure was developed based on participant quotations, (Braun, & Clarke, 2006). 




[bookmark: _Toc228263354]4.3 Theme 1: Navigating Identity and Neurodivergence
How participants perceived their neurodivergent identity and how this influenced their transition into the workplace was a recurring subject in the data. Many talked of a gradual process of self-understanding, especially regarding self-defence and diagnosis.
Feeling different: - several participants described feeling different from peers growing up, particularly in social or structured environments.
Example
P1: “I always knew I processed things differently from other people, but I didn’t really understand why until I was older”.
P3: “ Growing up I always felt like I was on the outside looking in, like everyone else understood the unwritten rules except me.”
P5: “I never felt like I fitted in at groups or clubs, I just thought there was something wrong with me.”
Late diagnosis: - some participants reported receiving a diagnosis later in life.
Example
P2: “I was diagnosed quite late, which meant I had already developed coping strategies but didn’t always understand my needs”.
P1: “The late diagnosis brought relief, but it was difficult recognising that many of my struggles had gone unnoticed for so long.”
Confidence vs Anxiety: - 
While some participants reported increased self-confidence through understanding their neurodivergence, others described ongoing anxiety about workplace expectations.

[bookmark: _Toc228263355]4.4 Theme 2: Impact of Home Education on Readiness for Employment
This theme explores how home education influenced participants’ preparation for work.
Independent learning: - participants described home education as encouraging independence and self-directed learning.
Example,
P1: “I got used to managing my own time and researching things myself”.

Lack of formal pathways: - some participants reported uncertainty about traditional career pathways.
Example, 
P5: “I didn’t really know how things like CVs or job applications worked”
P2: “Things like job applications felt confusing because no one had ever properly explained the steps to me.”
[bookmark: _Toc228263356]4.5 Theme 3: Barriers in Recruitment and Workplace Environments
Participants described several structural barriers during the transition into employment.
[bookmark: _Int_WHJCiOPk]Interview stress: - job interviews were frequently described as challenging.
Example,
P5: “Interviews feel like they were testing social skills rather than whether you can actually do the job”.
Sensory overload: - some participants highlighted difficulties within the workplace.
Example,
P3: “Busy places are overwhelming I struggle to focus when there is constant noise”.

[bookmark: _Toc228263357]4.6 Theme 4: Support Systems and Unmet Needs
Participants emphasised the importance of supportive environments.
Examples,
P2: “Having someone explain workplace expectations would make a huge difference”.
P3: “Simple things like clear instructions or flexible working would help a lot”.

[bookmark: _Toc228263358]4.7 Theme 5: Strengths and Positive Experiences
Despite challenges, participants also described strengths associated with their neurodivergence.
Hyperfocus and special knowledge: - 
“When I’m interested in something I can focus for hours and learn everything about it.”
Creativity and problem solving: -
“I think differently to other people, which can be useful.”


[bookmark: _Toc228263359]4.8 Chapter Summary
[bookmark: _Int_LGJl8gEZ]The results demonstrate the complex link between home education, neurodivergent identification, and the shift to the workforce. Participants pointed out structural obstacles in hiring procedures and work settings, even as they highlighted strengths like independence and specialised knowledge.

[bookmark: _Toc228263360]Discussion
[bookmark: _Toc228263361]5.1 Introduction
[bookmark: _Int_H1MqeXoj][bookmark: _Int_BK5ijeEv]The study results are discussed in this section in relation to the literature review. The study’s goal was to investigate the experiences of young adults who were neurodiversity and home educated as they enter the workplace. Five major themes emerge from the findings, managing identity and neurodiversity, how home education affects job readiness, obstacles in hiring and work experience. To determine if the results confirm or contradict current theoretical viewpoints on neurodiversity, home education, and career transitions, these issues are examined in light of pervious research.
[bookmark: _Toc228263362]5.2 Navigating identity and Neurodivergence.
[bookmark: _Int_z5rCyrY3][bookmark: _Int_P9WnuYLQ]The results suggest that a key component of participants transition into the workplace is gaining an understanding of neurodivergent identity. Some participants claimed that they were diagnosed later in teenage or early adult hood, and that they felt “different” from others as children. Confidence, self-advocacy, and expectations regarding the workplace appear to be impacted by this slow process of identity development.
[bookmark: _Int_GXkG2nuq][bookmark: _Int_421XBPnq][bookmark: _Int_XUuGEBqP]These results corroborate other studies showing that neurodivergent individuals frequently received a delayed diagnosis, which might impact their perspective of themselves and their ability to get help, (Kroll et al., 2024). According to research covered in the literature review, being aware of one’s neurodivergent identity can enhance self-awareness and coping mechanisms, which may help individuals when managing work and educational settings. Participants in this study also reported creating coping mechanisms before receiving a diagnosis, indicating a self-adaptation process. The results do, however, also show persistent worry about expectations in the workplace. This is consistent with research indicating that social standards and organisational expectations that may not take neurodiversity into account (Hennekam et al., 2025) frequently causing neurodivergent individuals to feel uncertain in work environments. while also supporting previous research on identity development and self-perception in neurodivergent adults.
[bookmark: _Toc228263363]5.3 Impact of Home education on Readiness for Employment
[bookmark: _Int_LoZsMWhN]The results show that participants abilities and attitudes about employment were significantly shaped by home education. The ability to engage in self-directed learning, freedom, and time management were often reported by participants. These results corroborate previous research that suggests home education might promote independence and individualised learning, (Cook, 2024). Participants also expressed confusion about traditional career pathways, such as applying for jobs and preparing CVs. This provides some support to earlier research indicating that, although home education can encourage self-directed learning it might offer less opportunities for formal career advising than traditional education. These results may be explained by the diversity of home education environments, some students might have minimal exposure to institutional structures like hiring procedures, while others might receive organised career support. 
While home education may foster the development of important transferable skills such as independence, self-direction, and the time management, it does not automatically equip young adults with the practical knowledge required to navigate formal employment pathways. This raises questions about whether the responsibility for career preparation should fall on the individual and their family, or whether there is a wider systemic failure to extend structured transition support to thoses educated outside mainstream settings. Moir (2024) suggests that home educated young adults are frequently overlooked by institutional career services, meaning that gaps in career preparation may be less a reflection of the limitations of home education itself and more a consequence of their exclusion from formal support infrastructures. This is particularly significant for neurodivergent individuals, who may already face additional barriers during recruitment and workplace transitions, and for whom the absence of structured career guidance could compound existing disadvantages, (Davies et al., 2023).
[bookmark: _Toc228263364]5.4 Barriers to Employment and Recruitment Processes
The findings indicate that participants encountered several barriers when seeking employment. Many described uncertainties about recruitment processes, including writing CVs, completing application forms, and preparing for interviews. Participants also reported anxiety surrounding the disclosure of their neurodivergence to prospective employers, expressing uncertainty about whether discloser would result in appropriate support or potential discrimination. 
These findings are consistent with previous research suggesting that neurodivergent individuals frequently face structural barriers during recruitment and hiring processes. Traditional hiring practices often prioritise social communications skills and the ability to perform under pressure in interview settings, which may place neurodivergent applicants at a significant disadvantage, (Hennekam et al., 2023). The absent of accessible and flexible recruitment practices has similarly been identified as a factor that reduces employment opportunities for neurodivergent job seekers, (Davies et al., 2023).
Participants in this study also noted that their home education background introduced additional complexity when navigating recruitment. While home education may foster independence and self-directed learning, the absence of conventional qualifications or institutional references can create misunderstandings during hiring processes, (Tholen, 2022). This suggests that neurodivergence and non-traditional educational pathways may interact in ways that compound existing employment barriers, a relationship that warrants further exploration in future research.
Taken together, these findings highlight the need for more inclusive recruitment practices and clearer, accessible guidance for neurodivergent individuals transitioning from home education into the workforce.
[bookmark: _Toc228263365]5.5 Workplace Experiences and Support
For neurodivergent individuals entering and maintain a job can be extremely difficult. Their experiences are influenced by complicated relationship of disclosure choices, access to workplace modifications, emotions of inclusion of exclusion, and the development of individual coping mechanisms.
The choices of whether to reveal ones neurotype to employers is one of the most frequently mentioned difficulties among neurodivergent individuals, even though early disclosure has the potential to increase fairness in recruitment, selection, and retention, many applicants are reluctant to report their neurodiversity because they fear stigma and unfavourable reactions, (Kroll et al., 2024). This conflict reflects a larger structural problem wherein the responsibility of obtaining assistance is shifted from being ingrained in organisational procedures to being placed on the individual. Many neurodivergent employees navigate the workplace without official support because they are reluctant to reveal due to fear of discrimination, confusion about employer responses, and impact on career growth, (Kalmanovich-Cohen, & Stanton, 2025). For home‑educated neurodivergent young adults, the shift from self-paced, flexible learning environments to fixed workplace structures can be especially difficult. Without proactive organisational support, the lack of independence and increased sensory or social demands may create barriers to performance and wellbeing.
For Neurodivergent individuals, entering and maintaining employment can be extremely difficult. Their experiences are shaped by a complex relationship of disclosure choices, access to workplace modifications, feeling of inclusion, and the development of individual coping mechanisms.
The decision of whether to disclose ones neurotype to employers remain one of the most frequently reported challenges. While early disclosure has the potential to increase fairness in recruitment, selection, and retention, many applicants are reluctant to do so due to fear of stigma and unfavourable reactions, (Kroll et al., 2024). This conflict reflects a larger structural problem wherein the responsibility for obtaining support is placed on the individual rather than being embedded within organisational procedures. Many neurodivergent employees therefore navigate the workplace without formal support, due to fear of discrimination, uncertainty about employer responses, and concerns about the impact on career progression, (Kalmanovich-Cohen & Stanton, 2025).
However, it is worth critically examining whether disclosure alone is a sufficient or appropriate solution. Even when neurodivergent individuals do disclose, research suggests that employer responses are inconsistent, with many organisations lacking the knowledge or infrastructure to translate disclosure into meaningful support, (Koldas et al., 2025). This raises an important question that existing literature does not fully address  if disclosure does not reliably lead to adequate support, then the current framework places an unfair burden on the individual while allowing organisational shortcomings to persist unchallenged.
For home educated neurodivergent young adults specifically, this issue may be further complicated by their non-traditional educational background. Unlike peers who passed through mainstream schooling, they may have had fewer opportunities to practise disclosure in structured environments, such as requesting accommodations from teachers or engaging with special educational needs coordinators. As a result, they may enter the workplace with less experience of self-advocacy in formal settings, making the already difficult decision to disclose even more daunting. This intersection between home education and neurodivergence represents a gap that neither existing employment literature nor home education research has adequately addressed, suggesting a need for more targeted research and policy intervention.




[bookmark: _Toc228263366]Conclusion
[bookmark: _Toc228263367]6.1 Overview
This study set out to explore the experiences of home-educated neurodivergent young adults transitioning into the workplace. Through a qualitative approach using semi-structured interviews and thematic analysis, the research aimed to understand how neurodivergence and home education interact to shape employment experiences, opportunities, and challenges.
Five key themes were identified: navigating identity and neurodivergence, the impact of home education on employment readiness, barriers within recruitment and workplace environments, support systems and unmet needs, and strengths and positive experiences.
[bookmark: _Toc228263368]6.2 Summary of Key Findings
The findings highlight that the transition into employment for home-educated neurodivergent young adults is complex and comprehensive
Firstly, understanding neurodivergent identity emerged as a crucial factor. Participants often experienced late diagnosis and described a gradual process of self-awareness, which influenced confidence, self-advocacy, and expectations of the workplace.
Secondly, home education was shown to have both advantages and limitations. While it fostered independence, self-directed learning, and strong personal interests, it also resulted in reduced exposure to formal career pathways, such as CV writing, job applications, and interview preparation.
Thirdly, participants encountered significant structural barriers in recruitment and workplace environments. Traditional hiring practices, particularly interviews, were perceived as heavily reliant on social performance rather than ability. Sensory challenges and unclear expectations within workplaces further contributed to difficulties.
Fourthly, there was a clear emphasis on unmet support needs, with participants highlighting the importance of guidance, mentoring, and clear communication. Many felt that appropriate support was either unavailable or difficult to access.
Finally, despite these challenges, participants demonstrated distinct strengths, including hyperfocus, creativity, problem solving abilities, and independence. These strengths suggest that neurodivergent individuals can offer valuable contributions to the workplace when appropriately supported.



[bookmark: _Toc228263369]6.3 Response to Research Aim
This study set out to explore how home-educated neurodivergent young adults experience the transition into employment. The findings indicate that this transition is shaped by the interaction between neurodivergent identity and non-traditional educational pathways.
While home education supports the development of independence and self-directed skills, it may also limit access to structured career preparation. When combined with neurodivergence, this creates a unique set of challenges, particularly within traditional recruitment processes and workplace environments that are not designed with neurodiversity in mind.
Therefore, the research demonstrates that this group experiences both combined barriers and unique strengths, highlighting the need for more inclusive and tailored support systems.
[bookmark: _Toc228263370]6.4 Implications for Theory
This study contributes to existing literature by highlighting the intersection between neurodivergence and home education, an area that remains under-researched.
The findings support existing theories around:
· Neurodivergent identity development and late diagnosis
· Structural barriers within employment systems
· Strengths- based perspectives of neurodiversity
However, the study extends current understanding by demonstrating that educational background plays a significant role in shaping employment transitions, particularly in relation to access to career knowledge and institutional support.
This suggests that future theoretical frameworks should consider multiple intersecting factors, rather than examining neurodivergence or education in isolation.

[bookmark: _Toc228263371]6.5 Recommendations and Future Research
Based on the findings, several recommendations can be made:
· Develop inclusive recruitment practices, such as alternative interviews formats or practical assessments.
· Provide targeted career guidance programmes for home educated young people.
· Increase awareness and training for employers on neurodiversity and inclusive practices.

Future research could:
· Explore more diverse samples to improve generalisability 
· Compare experiences between home educated and traditionally educated neurodivergent individuals.
· Conduct longitudinal studies to examine long term career outcomes.
· Investigate employer perspectives on hiring neurodivergent individuals.
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[bookmark: _Toc228263373]Appendix 
Interview questions semi structured 
What challenges did you face while trying to get into the workplace?
What support was put into place for you as you moved into the workplace?
Were there any programmes or mentoring offered to you to help you gain employment?
How difficult was it for you to complete the paperwork needed to apply for a job such as CV and cover letter?
If you have had an interview how did you feel about the process and how did you cope?
How do you think home education has helped or not helped you prepare for work?
How would you cope in a busy working environment?
How do u feel about your diagnosis? How does it make you feel?
















Consent form
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Carmarthen Business School

Interview Consent Form

Dissertation research project title: 
Research course:
Research investigator: 
Research Participants’ name: 

Dear Participant,

Thank you for agreeing to be interviewed as part of the above research project. *Attached to this letter are the interview questions that I have developed, which will assess the “Your Research Title”, through the answers you provide to the questions posed. There are no right, or wrong answers and your opinion will be valuable to knowledge building around income generation activity in the cultural sector. 

The interview should take approximately 30 minutes but there is no time constraint. Interviews will be conducted in a private meeting space and answers will remain confidential. Information recorded will contain nothing of a personal nature that would identify you, and you will not be expected to provide any personal information such as income bracket, home address, date of birth, etc. You are free to withdraw from the interview process at any time.

Academic research undertaken at UK universities require adherence to ethical procedures, which includes seeking explicit agreement from participants to being interviewed and how the information contained in their interview will be used. The following information outlines the conditions of your participation and the purpose of your involvement. I would be grateful if you would read through this, then sign the consent form to certify that you approve the following:

· the interview will be recorded, and a transcript will be produced
· All answers will be anonymised, and no identifiable information will be requested from the interviewee
· the transcript of the interview will be analysed by “----” as research investigator
· access to the interview transcript will be limited to the research investigator and dissertation tutor
· any direct quotations from the interview, or summary content, that are made available through academic publication or other academic outlets will be anonymized and care will be taken to ensure that no identifiable information will be made public
· the interview will be recorded on a personal device, accessible only to the research investigator. The recording will be deleted as soon as the interview has been transcribed
· The transcript of the interview will be stored on the research investigator’s personal OneDrive for Business application within “---”. The transcript will be deleted on completion of the dissertation
· The storage of information will comply with UWTSD’s data protection regulations, in line with national GDPR guidance

By signing this form, I agree that:

1. I am voluntarily taking part in this project. I understand that I don’t have to take part, and I can stop the interview at any time
2. The transcribed interview or extracts from it may be used as described above
3. I have read the Information sheet
4. I do not expect to receive any benefit or payment for my participation
5. I am comfortable with the arrangements outlined, and I understand that I am able to contact the researcher with any questions I may have in the future





_________________________
Printed Name

_________________________                                                     _______________
Participant Signature                                                                      Date

_________________________                                                     _______________
Researcher Signature                                                                      Date



If you would like me to share details of my findings on completion of the research, please let me know. 

I thank you for your time and participation. If any questions do arise, feel free to contact me at your convenience.


Researcher Name:
Tel: 
Email: 
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‌Ethics form 

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. 

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

This form must be completed and approved prior to undertaking any research activity. 

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Natalie griffiths

	2
	Student Number:
	
2316480

	3
	Email address:
	2316480@student.uwtsd.ac.uk

	4
	Programme of Study:
	Business and management

	5
	Supervisor:
	Jessica Shore



SECTION B:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific dodes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒



SECTION C: Details of Research Activity
	1
	Indicative title:
	An investigation into the support of neurodivergent young adults who have been home educated going into employment.

	2
	Proposed start date:
	October 2025
	Proposed end date:
	April 2026

	
	Introduction to the Research (maximum 300 words in each section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

To explore how businesses can support the successful workplace inclusion of neurodivergent, home educated young adults with no or little qualifications by identifying barriers, current strategies. 

(this box should expand as you type)

	4
	Research Question

An investigation into the support of neurodivergent young adults who have been home educated going into employment.

(this box should expand as you type)

	5
	Aims of Research Activity
What are the specific challenges faced by home educated, neurodivergent young adults entering the workplace?.
What inclusive practices are currently been used, how effective are they?


(this box should expand as you type)

	6
	Objectives of Research Activity

What existing support mechanisms are available, and how affective are they?


(this box should expand as you type)

	
	Proposed data collection methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity to collect data, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	This should describe how you intend to collect data. It should not include a discussion

(this box should expand as you type)



SECTION D: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	



If you have ticked NO to every question then the research activity is (ethically) low risk and you may skip section E and continue to section F.

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION E: Intended Participants
	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☒
	☐

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☐

	
	Details of any other participant groups:
Complete this only if your participants cannot give consent. This includes animals. If students choose individuals under the age of 18 and or vulnerable individuals, a DBS (Disclosure and Barring Service) check is essential.

(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	I would like to have a maximum of 10 people to interview, looking at parents and the young adults who have been home educated looking into employment. I will contact them through social media and acquaintances.

(this box should expand as you type)

	11
	Who will the participants be?

	
Adults over the age of 18

(this box should expand as you type)

	12
	How will you identify the participants?
	I would identify the participants each with a background of neurodivergent and home educated.
(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	You should be able to tick YES for all of these questions. If not, then explain why not in this box.

(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	You should be able to tick NO for most of these questions. For any cases that you have ticked YES then provide details in this box. If you are using cameras/voice recorders to record interviews then please state that in this box.

(this box should expand as you type)



SECTION F: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them.  

	1
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information. If you have identified in section D that there are no participants then enter N/A and go skip to question 3.

	
	Risk to participants:

Emotional stress or discomfort
Feeling judge or misunderstood 

(this box should expand as you type)
	How you will mitigate the risk to participants:

That if there are elements of distress than the participant will informed that they can leave the interview at any time. 
Frame questions gently
Stopping the interview.
Start with informal conversations to reduce anxiety and establish trust.


(this box should expand as you type)

	2
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	3
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Going into their homes, emotional,

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

Meet in public place for interview. allowing breaks, meet in the university buildings and rooms.

(this box should expand as you type)

	4
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Data protection
Safeguarding breaches

(this box should expand as you type)
	How you will mitigate the risk to the University:

All data to be secured locked device once completed delete all files and recordings
(this box should expand as you type)

	5
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

You may need to charge the laptop
(this box should expand as you type)
	How you will mitigate the risk to environment:


Make sure all recording devises and laptop is fully charged.
(this box should expand as you type)



SECTION G: Feedback, Consent and Confidentiality

If you have identified in section D that there are no participants then enter skip this section and continue to section H.

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	An email will be offered to the participant which is not personal connected to the interviewer where the participant can contact any request. Or withdraw from the research.
(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before 
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Email participants a consent form
(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	All participants real names will be re-named as participant a or participant b throughout my research to protect their privacy and anonymity.
(this box should expand as you type)



SECTION H: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	x
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	This includes audio/video data of participants but can also include IP addresses and usernames. Names, addresses and emails also count, as do consent forms.
The study will collect audio and/or video recordings of interviews with participants who are neurodivergent and have experienced home education.
This data is being collected to:
· Ensure accuracy in capturing participants’ narratives, especially where tone and expression add depth to meaning.
· Support thematic analysis by allowing the researcher to revisit the recordings for context.
All recordings will be securely stored, pseudonymised during transcription, and used solely for research purposes in accordance with data protection regulations.


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	What counts as ‘sensitive’ will differ between cultures. Any information on behaviour that is not in accordance with cultural norms would count as sensitive personal data.



(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	If possible, save your data on computers that are secure and regularly backed up. Many cloud services only provide GDPR-compliant storage for business customers. An example of suitable text is given below.

All data will be kept in password protected cloud storage on the University Office 365 system which
will not be shared. Audio/visual data will be transcribed and would be shown to participants to
check accuracy of reporting. Any USB sticks used to store or transfer data will be password protected. All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. 


(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and/or any international equivalent):

	
	This includes data such as drafts of your thesis as well as experimental or survey data. An example of suitable text is given below.

All data will be encrypted and kept in password protected cloud storage on the University Office 365 system which will not be shared. Any USB sticks used to store or transfer data will be password protected. All data transfers will be encrypted and password protected.  All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. The data will be stored until the completion of the project and then deleted. In accordance with the DPA2018, participants will have the right to ask to see what data is held relating to them, and this data will be deleted immediately if the participant requests this, in which case the data will not be used in the project.

(this box should expand as you type)

	20
	List all who will have access to the data generated by the research activity:

	
	Normally the principal researcher, possibly also the supervisor and, if the project has an industrial partner, a representative of that partner. Possibly also external examiner or second marker?

(this box should expand as you type) 

Myself and my supervisor.

	21
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Usually the principal researcher.
Myself
(this box should expand as you type)

	22
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. 

	
	All data will be encrypted and kept in password protected cloud storage on the University Office 365 system which will not be shared. Any USB sticks used to store or transfer data will be password protected and will be reformatted at the end of the project in order to destroy the data. The data will be stored until the completion of the project and then deleted. 

(this box should expand as you type)

	22
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	☒

	23
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	☒




SECTION I: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application, I hereby confirm that I undertake to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Natalie Griffiths
	Date:
9/10/25

	2
	Director of Studies/Supervisor:
	
	Date:

	3
	Signature:
	

	





FOR INTERNAL USE ONLY:
	
	Ethical approval given 

	1
	Signature of assessor:
	
	Date:


	2
	Name:
	

	3
	Role:
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