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· Critically review methods for communicating and disseminating information in a policing context

Wellbeing & Resilience
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· Critically evaluate crime prevention theories and strategies

Public Protection 
· Critically assess the impact of abuse upon victims
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TASK DESCRIPTION



Students are required to complete a 5000-word submission in the form of five 1000-word essays (5 x 1000).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score.

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000-word essay under each of the following titles:

Essay one:
Critically evaluate the concept of ‘the professionalisation of the police service’, and consider the extent to which ‘maintaining professional standards’, ‘ethical and inclusive’ and ‘coaching and mentoring’ approaches contribute to professionalisation.
Word limit: 1000 words. 


Discussion:

The role of a police constable is both varied and unpredictable in the very nature of the job that they do. The overarching responsibility of both an officer and the police service in the work that is done can be complex, difficult, and sensitive to deal with. To recognise this, the police service is going through several changes with the aim to professionalise the service. One key change in the implementation of professionalising the police service was the introduction of the Policing Education Qualifications Framework (PEQF) was introduced from 2016. 

The implementation of this framework has shaped the entry schemes in which new recruits join the service. For example, candidates can obtain a ‘Pre-Join Degree’, a degree which is recognised as being relevant to policing before applying for a constable role, the ‘Police Constable Degree Apprenticeship (PCDA), which is a three-year scheme set out where candidates are expected to complete a degree within that time frame. In addition to these schemes, there is also the ‘Degree Holder Entry Programme (DHEP)’ whereby applicants who already have a degree within any field can complete a Post Graduate Diploma within their two-year probationary period as a Constable.

The entry routes that are encompassed within Policing Education Qualifications Framework (PEQF) are widely acknowledged as a method to professionalise the police service. It is argued that the implementation of the PEQF programme will develop the perception of both the constable and public towards the police service. Zagzebski (2012) states that this is commonly known as Epistemic Authority, which is simply understood as those seen as reliable sources of information, also known as experts, which attracts a sense of authority due to their knowledge. This could suggest that implementation of the PEQF programmes could be attributed to the belief that the higher education the officer receives will only increase the confidence and self-belief in the officer’s authority. Which leads to the pre-conception that the officer would believe in their authority further with an enhanced level of knowledge, and that a member of the public would assume and believe in the authority of the officer due to perceived better training. With the implementation of transforming the police service into a graduate profession, this would, in theory place officers into the same bracket as doctors, who are known to have achieved higher education to obtain that role.


Whilst the introduction of the PEQF programmes has been seen as major shift towards professionalising the police service, there also has been other changes. Evidence Based Policing is set out by the College of Policing (2023) whereby it is seen as a method in which the best available evidence is used to influence and shape policing decisions, practices, and policies. It is important to understand that this is an ever-evolving method whereby situations are dealt based on the basis information may differ and the consideration of what policing method may or may not work. Evidence Based Policing is often a useful tool when utilised within a Neighbourhood/Local policing context, whereby issues located in ‘problem areas’ can be considered in conjunction with policing methods with a perspective to seek what works. This method provides the opportunity for an investigator and problem solver to take the circumstances from an event to be considered alongside policing methods that have been successful in similar situations, as well as factors regarding the locality, these factors are considered when making decisions.

Although policing in the United Kingdom is subject to the transition of professionalisation, it is not alone. The United Kingdom is one of several Western countries whereby there are efforts and a drive towards professionalisation. Gates and Green (2014) state that there have been key changes and additions to policing, all with the aim of professionalising the service. This includes the introduction of institutionalised training, high professional standards, and intellectual strength. It is suggested that these methods combined with the workforce achieving higher level qualifications would strengthen the service provided. Whilst the research conducted into professionalising the police service has provided optimism for the future, there are still issues with the police adopting this strategy, due to work culture and the stubbornness to change. 

In 2014, the College of Policing (2014) introduced the Code of Ethics which set out a clear vision of what is expected of officers’ conduct and performance. This was introduced as the national benchmark in which every officer must adhere to, with the aim of enhancing consistency and professionalisation within the police service. This introduction is widely accepted as another method of professionalising the service whilst aligning the shared values, ethics, and standards to ensure cohesion and improved professionalisation.
Upon reflecting on the concept of professionalising the police service within the United Kingdom, it is clear to see the major changes through what has been implemented in recent years, the implementation of new qualification frameworks attracts a higher level of expected education for new recruits. In addition to the development of the workforce, there has been reforms in the methods in which police operate within communities, for example the implementation of Evidence Based Policing has introduced practises whereby police utilise the best available information and the consideration of proven methods to ensure a ‘what works’ problem-solving approach. The introduction of the PEQF schemes has enabled that all officers achieve the same level of educational qualifications whilst the implementation of the Code of Ethics has enabled the standardisation of professional behaviour for police staff regardless of rank and service, which in theory would suggest that this is a positive notion whereby highly qualified staff work collaboratively in accordance with set guidance and proven problem-solving methods in the policing arena. Whilst there is a strong argument for the professionalisation of the police, Gates and Greens suggest that this notion has been subject to resistance and criticism from those within the police, which highlights that this in an ongoing transition which will not be seamless. It must be stressed that Evidence Based Policing is only one of a plethora of methods in which the police problem solve in both a National and Local policing context.
1010 words.

   Essay two:
Choose one of the following questions:
· Response Policing – critically evaluate the role of response policing in dealing with critical/major incidents, and explain the importance of managing trauma and mental well being.
· 
Word limit: 1000 words. 

Response policing is often seen as the ‘Swiss Army Knife’ of the policing world, whereby response officers attend a wide plethora of incidents which can vary in threat, risk and harm, whilst ranging from minor to major and critical incidents. Naturally with officers attending calls that can often be traumatically trying, which is fair to say leaves some sort of mental trauma. In this current climate, police officers working on response are often the first emergency service to attend incidents whereby a multi-agency response is likely to involve level of injury and trauma to member(s) of the public, which has knock on effect on both the wellbeing of emergency service workers and the public alike.

As mentioned, due to the very nature of the role working within response, officers are often the first responders in attendance to such incidents. When officers respond and attend incidents, they do this in line with their operational duties, protecting life and property, preserving order, preventing offences, and capturing offenders (College of Policing, 2018). The initial response to incidents is often time critical due to the duty-led need to preserve life and evidence. Response officers are often the first on scene to Road Traffic Collisions whereby there is an early emphasis to act accordingly. This involves officers coordinating other police resources, such as collision investigators and traffic officers, or other emergency service personnel such as the fire and ambulance service where applicable. Therefore, it is imperative that first responders are quick thinking and determined to deal with pressure and a high degree of responsibility in these situations, as there are several things to factor, applying first aid or CPR, keeping evidence and the scene preserved, and preventing further risk of harm to colleagues and the wider public.

The College of Policing (2013) have defined Critical Incidents “as any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community”. Therefore, it is imperative that the response provided by the police to incidents is of a high quality to ensure the right decisions are made to preserve life and evidence, to minimise the likelihood of tragedy and/or public failings to which the police is held accountable.

Whereas Major Incidents have been defined by the College of Policing (2013) as “A major incident is an event or situation requiring a response under one or more of the emergency services’. These incidents typically require many resources from a range of agencies to manage incidents which may contain many people directly or indirectly impacted by the incident. The decisions made by senior management staff within these agencies would be made in a joint manner, whilst in line with their respective objectives.


Awareness and acknowledgement of the effect of trauma resulting from attending incidents has increased in recent years, with a notable shift in academic research. To gauge the scale in how prevalent trauma and mental health effects the police, a research study revealed that almost one in five police officers and staff have symptoms consistent with post-traumatic stress disorder. Whilst 66% of officers and staff from a sample of nearly 17,000 reported a psychological or mental health issue with they attributed directly to police work. (Cambridge University, Police Care UK, 2018). It is also important to recognise that without the resilience and commitment shown by staff, the provision of social services and health care provisions can be disrupted (Kleber, 2019). Police work is often carried out in partnership with the health, social and other sectors, which could be directly impacted due to the traumatic nature of the work carried out, leading to a decline in these services being available to support others, but also as importantly, causing the workforce to become physically and mentally unwell without the provisions to support them in a situation where resources become overworked and scarce.

To combat this, Traumatic Risk Incident Management (TRiM) was introduced as a method to challenge, support, and improve the mental wellbeing of police officer who has been subject to a traumatic incident, this is available to all staff, however there is emphasis on providing this support to frontline responders who are at higher risk of frequently attending traumatic incidents. TRiM is not seen as a medical intervention by any means; however, it is a peer led support system which is carried out by volunteers with the intention to provide support and discussions with officers of the incident, its effects, and the support available (Northumbria Police Federation, 2023). This is typically implemented by Occupational Health Units and non-frontline staff who volunteer to offer this support to officers following a traumatic incident.

There is an emphasis on UK Policing to acknowledge and address the impact of (mental) trauma exposure according to Hesketh and Tehrani (2018). However, there are concerns that there is a theme with British culture of ‘getting on with it’ and fears of appearing weak in the workplace prevent officers from feeling able to openly discuss mental health concerns (Evans, et al. 2013). Which suggests that this is a taboo subject which some may not feel comfortable with sharing their struggles, therefore reducing the number of participants willing to come forward and use the TRiM process.


Dealing with Critical and Major incidents can often expose response officers to a wide range of hazards which may be managed and minimised within the time constraints of an incident itself, however there is a great need to focus on the post-incident management of trauma and its effects upon the mental and physical wellbeing of the officer. TRiM is an important tool, not only in providing a support network to officers but in the ability of decreasing the risk of trauma of officers following these incidents. By implementing and recognising these procedures, the risk posed to officers can decrease whilst demand continues to increase. However, there are concerns that ‘macho’ cultures may prevent officers from feeling like they can share their feelings and struggles, whilst being expected to ‘get on with it’. Whilst this culture continues to live within British Policing, there is a clear risk of officers and staff falling through the cracks and becoming susceptible to further harm, having a profound effect on the workforce and the wider service the Police strives to provide.
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Essay three:
Critically evaluate police methods of gathering information and intelligence. You may choose a specific method of intelligence-gathering for this answer.
Word limit: 1000 words.

The police have core operational duties which must be incorporated in all that they do, these are (but not limited to), protecting life and property, preserving order, preventing the commission of offences, and bringing offenders to justice (College of Policing, 2018). To carry out these duties effectively, the police rely on obtaining information and intelligence to do this. There are various methods in which the police develop and obtain information and intelligence. In a policing context, Information is data and content gathered by the police, which can include personal and database data. Whilst intelligence is information that can received from a plethora of sources, which must be risk assessed before being utilised to assist decision making. Intelligence allows the police to become aware of local policing issues, whilst giving the police the opportunity to develop and progress this information in the pursuit of taking formal action and apprehending offenders.


Information and intelligence typically come from two sources, Open and Closed sources. Open-sourced information is typically available by free and easier means, whereby the information may be present on social media, the internet or news outlets. However, with obtaining this information there is the risk of the information being false, which therefore, emphasises the need for critical analysis and handling of this information. Whilst closed source information is more typically trusted in a policing context, with information being supplied by other police forces, partner agencies such as the Border Force and information obtained through trained investigators. This information type is scrutinised and often assessed correctly. (College of Policing, 2013).

By utilising open-sourced information, the police are able to view information that would be typically available to the public, through the means of the news and social media outlets. The ongoing development of social media has its advantages, whereby more and more events are being organised on social media platforms, for example protests. The police can utilise social media to develop information and plan accordingly for events such as these. Open-sourced information is able to bring value to police operations through the ability to obtain reliable and actionable information in a timely manner (Staniforth, 2016). Another benefit to obtaining open-sourced information is that is often a cost-effective method of obtaining whereby information is already freely available. Although this may have its limitations if used alone, as this is information that anyone can access, whilst there are questions raised about the validity of this information if freely shared in the public domain (Rowley, 2021).

Another method of obtaining information and intelligence is by encouraging the public to engage with the police to provide information and intelligence, which can relate to what they have witnessed, what is going on within their communities and from a business standpoint relating to frauds alike. One tool that is commonly used within the United Kingdom is Crimestoppers which is an anonymous crime reporting charity which enables the public to become further involved in reporting criminal offences and providing information that may assist the police. It is widely accepted that Crimestoppers is an effective tool in gathering information that had led to crime being detected and criminals being apprehended. This model allows the public and communities to become involved in the policing of their community, whilst also providing intelligence and information for the police to act upon. (Association of Chief Police Officers, 2007, p17).  Research conducted by Myhill, (2009, p256) found that there is a disconnect from the police felt by communities. This is often felt by communities when the police are not seen actively patrolling the community, whereby visible policing often attracts the assumption that being seen in the community is a better use of resources whilst effectively deterring crime. Through enabling the public to become invested in policing, information provided by the public can help influence the police in patrol strategies and targeting priority hotspots, which can increase both police effectiveness and public satisfaction, if executed correctly.

Information and intelligence can also be obtained by means of undercover policing which is often seen as a controversial subject. There is great debate about the scandal that undercover policing can cause, with Ross (2008) stating that undercover policing can lead to police officers committing criminal offences whilst investigating, this is suggested to happen, in a bid to keep their covert work undetected, which can pose questions from a moral and credibility viewpoint. On the contrary, undercover policing has its purposes, whereby information and intelligence can be utilised to gather evidence against criminals whist developing information which may be of use to law enforcement agencies (Loftus, 2019).

As technology continues to develop, so does the methods in which the police utilise to gather information. A key component in collating information and intelligence is through the seizure, analysis and dissemination of content obtained from mobile devices in which the police seize. A typical method of doing this is via phone downloads, which typically is done as part of an investigation of a suspect to investigate offences they have been arrested for. There is the possibility that doing this may obtain evidence relating to the offences arrested for, but this may also develop intelligence relating to other offenders. It is important to stress that this must be done ethically and in accordance with UK Law, legislation and policy, which may limit the scope of what police can do, whilst honouring the Right to a Private Life that every person has, (College of Policing, 2021).


It is clear to see that there is variety of methods in which the police utilise to gather information and intelligence, however it must be stressed that information must be utilised, and risk assessed effectively, to ascertain the validity and suitability of using such information for a policing purpose. It must be ensured that when this information is obtained by police staff and officers, that it is obtained and developed in a safe, ethical, and legal manner. Every method has its own respective strengths and weaknesses which can relate to the cost effectiveness, the credibility, and the overall effect the method has on both police effectiveness and public opinion.
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Essay four: 
Critically evaluate police strategies for dealing with public protection incidents. Your answer should consider the impact of abuse on victims, the potential impact of bias on the investigative process, and the links between Serious and Organised Crime Groups and public protection issues.
Word limit: 1000 words. 

From a professional perspective as a serving Constable, it is very difficult to ignore the vast scale and severity of the issue regarding Domestic Violence in the United Kingdom in these current times. The demand and complexity of dealing with such matters is something that cannot be understated. On average each hour, police forces within England and Wales receive over 100 calls relating to domestic abuse (HMIC, Womens Aid 2015), whilst research conducted by The Office for National Statistics (2022) reported a 14% increase from the year 2020 in which Domestic Abuse incidents made up of all police calls, totalling 9.7% in 2022. It is important to understand that Domestic Abuse incidents often pose a very real threat to the life of those who fall victim to it, and that the College of Policing (2021) recognised this threat and made certain that officers are to take Positive Action when dealing with domestic abuse matters.

There is a clear emphasis that when dealing with domestic abuse, police are expected to take Positive Action when dealing with these matters. Which when put into context means that officers have to take some sort of immediate action to safeguard the victim(s) of domestic abuse. The safeguarding can be carried out in a measure of ways, where the victim could be taken to a place of safety, for example to a friend or family address, or even a refuge or shelter. Whilst even escalating to arresting the perpetrator to abuse where the information and necessity for arrest allows to do so. 

With regards to Public Protection, the College of Policing (2022) has highlighted a list of offences such as Domestic Abuse, Sexual Abuse, Honour-Based Violence and Stalking and Harassment, to name just a few, in which there is a emphasis on police responding in a prompt and effective manner. As per the Victim’s Code (Ministry of Justice, 2015), victims are entitled to a plethora of support measures, whilst the police are duty bound to follow the victims wishes into an investigation of an offence. However, this can become a grey area where for example if a victim of domestic abuse does not wish for their partner to be arrested, it often puts police in awkward spot where they are policy and legally bound to arrest to safeguard all involved, even if that means going against victim’s wishes. Where this goes against the victims wishes, they may not wish to provide a statement of complaint to the police, which may lead to the perpetrator returning to the same address to cause further harm to the victim (Rakovec-Felser, 2014).

Upon recognising the risk posed by victims deciding not to pursue complaints against their partners, the Government passed the Crime and Security Act 2010 which introduced further safeguarding provisions in the means of Domestic Violence Protection Orders (DVPO) and Domestic Violence Protection Notices (DVPN). This can be used in cases whereby there is no sufficient evidence to prosecute a perpetrator but there is a clear and concerning risk posed to the victim following the perpetrators release. The use of these schemes can prevent a perpetrator returning home to the address within 48 hours when a DVPN is issued. The police can then apply to the Magistrates to grant a DVPO which lasts up to 28 days (Ministry of Justice, 2010 & College of Policing, 2015).

Stalking and Harassment can often be linked to case of Domestic Abuse, however they are not always related to domestic relationships and can occur between strangers. However, there is a clear emphasis on police forces to take this as serious as Domestic Related incidents to prevent the risk of serious harm and injury to victims. In a similar vein to DVPN and DVPOs, police can apply for Stalking Protection Orders which can be applied by via the courts to protect the victims. However, support from victims is necessary to monitor and report any further offences (Home Office, 2021).

From a professional viewpoint as a serving Constable, there is a real emphasis on safeguarding referrals, in the form of Public Protection Notices, which is essentially a safeguarding referral that an officer can submit on behalf of a victim following a Domestic related incident. As part of the referral there is a DASH questionnaire, which seeks to risk assess the severity of the incident and relationship through a series of questions. This can influence the appropriate response by police to safeguard and protect the victim through the means of referrals. These referrals can be sent to a range of charities and agencies with the aim of supporting the victim, these referrals are often sent to Health, Child, Social and charity agencies to risk assess and discuss the cases in question.

Since the inception of the Crime and Security Act 2010, there has been a real change in the emphasis towards safeguarding victims of domestic abuse, if there is insufficient support and evidence to prosecute a perpetrator of domestic abuse. DVPO and DVPNs can give up to 28 days’ worth of respite, which can often make the difference in allowing victims to seek shelter or escape the ordeals that they suffer. The implementation of safeguarding referrals via the means of Public Protection Notices can also provide vital support to victims of domestic abuse, whereby their circumstances can be raised to suitable partners and agencies with the ultimate aim of supporting the victim and preventing re-victimisation, which reduces the risk of harm, and the opportunity to move on without living in fear of violence.
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Essay five: 
Critically analyse the concept of evidence-based policing and ‘what works’ in policing by evaluating crime prevention theories and strategies and considering the options available to reduce re-offending. You may choose a specific type of offence for this answer e.g., domestic violence, anti-social behaviour, knife crime. Your answer must be based on academic research, not personal experience.
Word limit: 1000 words. 


The concept of evidence-based policing is something that is an ever-changing notion as society and criminality evolves. A working definition provided by the College of Policing (2019) states that evidence-based policing is reviewing and using the best available evidence to inform and challenge policing policies, practices, and decisions. One benefit that Evidence Based Policing brings, is that it takes a holistic approach towards finding solutions from similar problems. This approach allows the police to look at problems with detail, whilst considering impact factors such as the demographics and opportunities posed towards problems and offenders. This approach can allow previous incidents in which the police have dealt with to be used as a reference, or gold standard approach to a similar future problem, if the circumstances allow. Whilst this approach enables the assessment of the impact and causes of a problem, whilst assessing the impact of police action.

Although Evidence-Based Policing has become a universally accepted method of policing within Britain, the College of Policing (2022) suggests that this should be used a reference, whilst being critically reviewed and assessed by officers, and that this method may not always be successful alone. To ensure that Evidence-Based Policing is effective, efforts must be able ensure that good research is conducted to target limited resources of predictable causes of crime, whilst reviews of police methods should be conducted to establish what works in accordance to evidencing the deliver and effects of such methods, (Sherman 2013).


Situational Crime Prevention is another theory of crime prevention which believes that crime prevention can be implemented effectively by reducing the opportunity for offenders by opportunity-reducing measures that are aimed towards specific crimes, whilst ensuring that committing crime becomes increasingly difficult and risky, (Clarke, 1997). As suggested by Clarke, ensuring that criminality becomes a more risky and difficult choice will place the emphasis upon the public to ‘think twice’ before engaging in criminal activity, it is hoped by placing the initiative upon the public to think rationally about this will prevent them from offending, whilst also reducing and limiting the opportunity for crime to happen. This approach is not limited to tackling only criminality and can be utilised to tackle Anti-Social Behaviour (ASB) through engaging with perpetrators and shifting the mindset onto the repercussions of their actions for themselves and fellow community members alike.

Towards the end of the 20th century there was a great shift in the introduction of legislation with the aim of reducing criminal activity and enabling the police greater powers and contingencies in dealing with criminality and anti-social behaviour. As per the Anti-Social Behaviour, Crime and Policing Act, (2014, Section 2,1a), ASB is defined as “conduct that has caused, or is likely to cause, harassment, alarm or distress to any person”. This legislation can be used in a variety of contexts, and though whilst not deemed as a criminal offence, this behaviour often can be seen in a plethora of criminal activity through escalation. ASB can range in a variety of behaviours, for example noise pollution and drinking in public or communal areas. Typically, some people may view these issues as trivial and not worth the time and efforts of the police, however history has shown that an inability to deal with ASB appropriately can lead to devastating consequences. The case of Bijan Ebrahimi in Bristol, England highlighted the danger and threat that ASB can easily resort to murder. Mr Ebrahimi was ultimately murdered after members of the community that he lived in mistook him reporting ASB matters for being a paedophile when seen filming an ASB perpetrator and their children. This led to police inaction, who failed to take Mr Ebrahimi’s claims seriously, which ultimately led to the murder of Mr Ebrahimi (BBC 2017). 

Anti-Social Behaviour can be tackled through the means of several methods. The act as mentioned above the Anti-Social Behaviour, Crime and Policing Act has paved the way for how police deal with these matters, for example the police can now issue and enforce Acceptable Behaviour and Criminal Behaviour Orders. This allows the police to tackle this issue by means of imposing restrictions or a restorative approach whereby the perpetrator is made aware of their impact upon others and makes an agreement to stop. Alcohol is often seen as a major contributor to a lot of anti-social behaviour and criminality, to tackle this the Act introduced the implementation of Designated Public Spaces whereby restrictions are imposed which limits where people can drink alcohol in public, therefore reducing ASB in problem areas, and in theory, containing the consumption of alcohol to homes or licensed premises.


Upon reflection, Evidence Based Policing is an evolving topic within policing, which will naturally develop as society, crime and issues change. It is important to stress that EBP is not the golden answer to solving every issue that the police may face, but it is recognised that EBP is a very good guide of reference for officers and staff to implement when facing problem-solving situations. From a professional perspective writing this essay as both an academic and a serving constable, I feel that it is important to problem solve with a common-sense approach, whilst taking into consideration several factors and looking at different ways to solve a problem without having to bring people into the Criminal Justice System needlessly. The notion of the Rational Choice Theory is key, as it allows people to make the decision for themselves, which encourages them to make the right decision to not only benefit themselves, and benefit the communities in which they live. Of course, with life, people will tend to go down various routes, and some may end up committing crime or being perpetrators of Anti-Social Behaviour where every chance should be given to deal with the matter with common sense, whilst using orders, contracts or prosecutions as a last resort as a proportionate response.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, peer-reviewed research articles and/or original materials appropriate to the discipline). You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, and your sources should be reliable. Try to limit the quantity of journalistic sources you use and instead include peer-reviewed journal articles or academic sources. Refer to the reading list to help you find relevant sources. The university library is 90% available online; make use of this to access academic e-books and scholarly journals. 


2. Knowledge and Understanding Skills

At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You should be able to explain the theories, concepts, etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each answer should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.


3. Cognitive and Intellectual Skills

You should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data, some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems. You should describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas; at this level you should be discussing and arguing points. Do not try to discuss too many points; select an area of study and then analyse and discuss this area. You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or solve problems. You should be able to frame appropriate questions to achieve a solution, or identify a range of solutions. You should be able to demonstrate how subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques and/or theories in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real-world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment, requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances. This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting-edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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