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	[bookmark: cysill]Targed/Target 1:
 Look now at making further use of synthesis in order to introduce a greater level of sophistication to your critical writing.
	I have synthesised more between sources.
	“Therefore, it appears that there is a link between both supporting strategies, the importance of collaboration to ensure development and progression. If Molly’s teacher consistently incorporates daily check-ins with Molly and her mother and Molly engages in a nurture group, she may begin overcoming her learning barriers due to her poor emotional regulation and low self-esteem”. 
This is where I have drawn together different research critically to develop my own understanding/analysis. 
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Proof-read your work carefully, especially for your use of the apostrophe and correct referencing technique.
	I have left time between completing my assignment to proofread it with a clean mind. 
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Supporting a discussion with theory, research and practice, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical).
Progression is key within the Welsh Curriculum, where schools and teachers play a fundamental role in supporting children to progress (Welsh Government, 2024). Learning barriers can pose challenges for children within their progression such as emotional impact, behavioural challenges, social difficulties, and physical health disabilities (Adelman and Taylor, 2018). Adopting a child centred approach helps address barriers and supports development Welsh Government (2023). 
‘Molly’, a pseudonym name for a learner to protect their identity as an ethical consideration following BERA (2024) guidelines, is a 10 year old girl. Her progress is being affected due to her difficulties with emotional regulation, which suggests she experiences difficulties managing her own emotions (NHS Rotherham, 2014). Molly lives at home with her mother, who suffers with poor mental illness. Therefore, NHS Manchester (2024) suggest Molly has an Adverse Childhood Experience (ACE). Molly is also experiencing difficulties with the vertical transition from home to school, potentially, due to the attachment she has to her mother (Risi et al., 2021). 

Feelings of shame and low self-esteem are often associated with children who experience emotional regulation difficulties (Mordoch and Wall, 2008). Children may experience reactions towards distress, according to their age. Children between the age of 7-12 children may become withdrawn as a response to emotional distress (UNICEF, 2005). This appears to be evident with Molly, where she may not feel sure in her actions, explaining her reasoning for not participating. Feelings of shame and poor self-esteem can cause anxiety and lack of resilience (Branden, 1994), it is important to support Molly to build resilience as a learner in Wales, as it is key for children to develop resilience during their development (Welsh Government, 2022a).  

Molly expresses feelings of anxiety when leaving her mother to attend school, potentially due to concerns over her mothers’ condition (NSPCC, 2024). Whereas, Cassidy and Shaver (1999) suggest that feelings of anxiety when leaving a parent could be due to a negative attachment, causing difficulties for children to regulate their emotions. Molly displays emotional dysregulation when leaving her mother, which results in inconsistent emotional responses in school with teaching staff and peers, suggesting an inadequate attachment to her mother Esbjørn et al. (2012). A parent who is unable to model appropriate emotional responses may have an impact on a child’s emotional regulation (Kopp, 1989) affecting their ability to develop both emotionally and socially (Mirabile, 2015). Therefore, Molly may lack emotional regulation skills due to the impact of a negative attachment. 
However, George (2010) argues that emotional dysregulation in children may not be due to the effects of a negative attachment, but other factors such as genetics, environment and socioeconomic factors. Therefore, it is important to understand all possible factors causing difficulties with Mollys’ emotional regulation skills, causing poor self-esteem and shame creating, barriers in Mollys’ learning (Kamis, 2020).

Zhou, et al. (2020) argues that a child will only develop feelings of shame and low self-esteem when they reach cognitive capacity. Piaget (1952) appears to agree with Zhou, at al. and reported that cognitive capacity is reached by a child when they are 12 years or older, entering the ‘Formal Operational Stage’. Both Piaget and Zhou suggest that Molly might not be yet able to experience true feelings of shame and poor self-esteem due to her age. Arguably, there are limitations with Piaget’s’ Theory, that social and cultural factors were not in consideration due to Piaget studying his own children (Babakr, et al. 2019). Lourenço (2016) appears to agree with these limitations and believes that social and cultural factors to a child’s development are fundamental and should not be overlooked. Although Molly may not fully experience feelings of shame due to her developmental stage, it is crucial to address the feelings Molly may experience due to her difficulties regulating her emotions to support her development and aid her learning (Role, et al. 2016). Positive self-esteem may be fundamental to Mollys well-being, providing positive experiences in both relationships and education (Branden, 1994). Supporting Molly in developing her emotional regulation and increasing her self-esteem could support her development, personal and school relationships, fostering lifelong skills, a fundamental aim for learners in Wales (Welsh Government, 2023a). 

Attachment bonds between primary caregivers and children are a fundamental need for a child, ensuring feelings of safety and security according to Bowlby’s Attachment Theory (Bowlby, 1969), by providing a safe base for children. A disruption to these can cause detrimental impact on a child’s emotional development. Disruption to attachment bonds can cause issues with emotional regulation, leading to feelings of failure and low self-esteem Smidt (2013). This could suggest that Molly has a negative attachment bond with her mother, causing her emotional regulation difficulties which is affecting her learning.  

On the other hand, Rutter (1981) argues that although broken attachment bonds can affect emotional development, but is not guaranteed to be the cause. 
Ainsworth et al. (1979) appears to build upon Bowlby’s theory of attachment and introduces an insecure attachment style anxious attachment. Children with an anxious-attachment style often display distress when separated from their caregiver, this could suggest that Molly has an anxious-attachment to her mother as she is distressed when leaving her to transition from home to school and has difficulties in regulating her emotions during the school day. The Society for Research in Child Development (1930) appear to recognise the importance of both Bowlby and Ainsworth’s work and agree that children have important attachment bonds with primary caregivers, causing secure and insecure attachment styles depending on caregiver's responsiveness, consistency, and emotional availability. Although they recognise this, they report a limitation with Ainsworth’s’ theory, it may not fully account for cultural differences due to the study being conducted in Western middle-class contents. 

Arguably, there is another theory which could explain Molly’s inability to regulate her emotions. Erikson (1963) introduces a theory named “Psychosocial Theory of Development”. He believes that there are eight stages to this, where there is a different conflict during each stage of a child’s life. The child must successfully overcome a stage to move to the next to achieve a healthy emotional development throughout their life. According to the theory, Molly would be navigating through the stage industry vs inferiority. This stage suggests that Molly may be attempting to develop a sense of competence and self-confidence through mastering new skills, if she succeeds with this she will achieve the feelings of industry, which will support her emotional development and better her self-esteem. If she fails, it could lead to feelings of inferiority and poor self-esteem (Erikson, 1982). Therefore, it is important to consider that Molly may have feelings of poor self-esteem due to not yet successfully passing through the stage of industry vs inferiority, as according to Eriksons theory, causing her difficulties in regulation her emotions. 
Lerner et al. (2015) suggests a limitation with Eriksons theory, that it focuses on a child’s internal conflicts during each stage rather than a deeper understanding on how the social influences might impact the child more than the ‘stage’ itself. Whereas (Malone, et al., 2026) argued that the industry vs inferiority stage does recognise the influence a child’s emotional regulation and self-esteem and that if a child is unable to pass through this stage it could be argued to be due to the interpersonal relationships that child has, in Mollys case, her relationship with her mother. 

Bridges' Transition Model, developed by Bridges (2009), focuses on the psychological process individuals go through when experiencing change. It outlines three stages: Ending, Losing, and Letting Go, where individuals must first leave behind previous behaviours, called The Neutral Zone, a transitional phase where individuals may feel scared and unsure. Then The New Beginning, where individuals learn new ways of thinking and acting. This model highlights the emotional journey of transition, which could be particularly disruptive and challenging for a child such as Molly, with emotional regulation difficulties. There is an importance expressed to supporting a child during each phase to support a successful transition. 

Molly is undergoing a vertical transition from her home environment to the school setting. As suggested by Bridges, this could be a challenging process for Molly as she is leaving a familiar environment to transition into a potentially more formal environment, causing a change in her usual routines (Symonds, 2015). It could be said that it is a pivotal developmental moment when undergoing a transition process for a child’s emotional development (Pianta and Stuhlman, 2004), implying that Molly could be experiencing difficulties with her emotional regulation due to undergoing a challenging transition. Home to school transitions require children to have the ability to regulate their emotions to support the unfamiliar challenge transition pose. 
Children, like Molly, who are unable to regulate their emotions might experience more difficulties adjusting to the transition process due to the anxieties and frustrations the school environment bring (Rimm-Kaufman and Pianta, 2000). Molly may experience separation anxiety during the transition process, this could be the cause of her distress when separating from her mother and her familiar environment (Baker and Milne, 2017). There may be a link between an anxious attachment style and separation as Cassidy and Shaver (2016) believe that attachment bonds and styles that Bowlby and Ainsworth discuss, especially anxious attachment, influence separation anxiety in children during transition processes. Therefore, if Molly has an anxious attachment to her mother, due to an ACE, living with a parent who suffers with poor mental health (Barker et al., 2013), it could cause her separation anxiety when transitioning from home to school, explaining her feelings of heightened anxiety during this transition.  

Regular, sensitive, and empathetic communication between schools and families is essential for supporting not only a child's emotional development but their holistic development, by supporting Molly in school, holistically, it may be the best way to aid her emotional development, especially due to the suggest adverse impact of her attachment to her mother Bergin and Bergin (2009). When considering a holistic approach, all areas of development are considered, understanding that all areas influence one another (Frewen College, 2024). 

A suggested strategy to help support Molly with her emotional development could be daily check-ins. Check-ins, particularly for parents facing emotional or psychological challenges, help ensure that children’s needs are met both at home and in school, supporting a stable and supportive environment for the child. Creating a partnership with Molly’s mother may help Molly with her emotional development. By opening up communication through daily check-ins by phone, email or in person can support both school and Molly’s mother to identify challenges that Molly faces and allows for both to communicate and support Molly consistently (Christenson and Reschly, 2010). Similarly, Collins and Foley (2008) highlight the significant importance of family engagement in promoting a child’s emotional well-being. They agree with Christenson and Reschly and state that strong relationships between schools and families with consistent communication, are key to understanding and supporting the child’s emotional development. Furthermore, McAuley and Rose (2010) appear to agree as they believe that family and school collaboration helps children feel secure and supported, which fosters resilience and emotional stability. 
A limitation suggested by both Jeynes (2010) and Epstein (2001) is that often parents who experience poor mental health, like Molly’s mother, often experience difficulties in having affective communication and partnerships with the school due to their own internal challenges. Considering both benefits and limitations, it appears that there may be difficulties in completing check-ins’ with Mollys mother, yet, by building a relationship with Mollys mother and completing check-ins’ for both Molly and her mother, there could be a strong and stable environment built to aid Molly in overcoming her learning barriers where there is consistency at both school and home. 

Estyn (2018) consistently highlights the importance of family engagement in supporting a child’s emotional development and note both strengths and limitations to parental check-ins.  
They state that schools must build positive relationships with families and that regular communication between schools and parents is crucial, for a child’s development. However, Estyn also identifies limitations to effective communication, that including, parental mental health issues, like in Molly’s case. Therefore, they suggest that it is important for schools to consider this when implementing supportive strategies. 
The Curriculum for Wales emphasises the importance of holistic development, including a child’s emotional well-being, which in affect supports their academic progress. Schools could adopt a learner-centred approach to children and their families within their communication and partnership. Therefore, an effective partnership between Molly’s school and her mother could identify barriers early and foster a positive, supportive environment to support Molly’s resilience, confidence, and emotional development (Welsh Government, 2022).

Another supporting strategy for Molly could be nurture groups. Nurture groups help to provide children safe and supportive environments where children with emotional regulation difficulties and low self-esteem can develop their emotional development skills. The groups offer structured emotional support, and encourage self-reflection, which align well with the Curriculum for Wales’ view on holistic development and building resilient learners (Welsh Government, 2022). Strategies within nurture groups typically include emotion-focused interventions, social skills training, and individualized support plans, all of which are intended to help learners manage their emotions, improve self-regulation, build self-confidence and self-esteem (Nurture UK, 2019a). Cooper and Whitebread (2007) suggest a strength of a nurture groups is that they foster a safe, structured environment that helps children manage emotions through consistent routines, this could be beneficial for Molly as she is unable to manage her emotions appropriately. Nurture groups help children build trust with their peers and adults, which is crucial for emotional development. The consistence of the interactions within nurture groups is a supportive setting that promotes attachment and security (Nurture UK, 2019). This might be crucial for Molly due to her potentially having an anxious attachment to her mother, as it has been argued by Ainsworth previously. Estyn (2019) appears to support nurture groups as they believe that it is learner-centred and focuses on a child’s emotional needs and development, enhancing the child’s progression by supporting them. 
On the other hand, Boxall and Bennathan (2000) suggests a limitation with nurture groups and argue that children may encounter challenges when returning to their mainstream class setting as they may experience difficulties in larger groups which offer less support. 
Another limitation to consider is the lack of adequate resources (The Department for Education, 2017), they argue that the cost of training staff and having the space can pose a challenge to the effectiveness of nurture groups in schools. Research by Jeynes (2007) and Education Scotland (2018) suggests that parental engagement can be a significant role in emotional development, and without support for these parents, the impact of nurture classes may be limited as schools and parents need a shared understanding to provide consistency when providing support.

Considering the limitations and benefits posed by nurture groups, it appears that nurture groups may provide Molly with the skills to target her barriers directly, supporting her emotional development which results in aiding her progression. However, it is important to consider the cost of nurture groups and to decide within the school and its budget, if it can provide an efficient nurture group. There appears to be a link between both supporting strategies, this is the importance of collaboration to ensure development and progression. If Molly’s teacher consistently incorporates daily check-ins with Molly and her mother and Molly engages in a nurture group, she may begin overcoming her learning barriers and improve her attainment. 

Roberts and Simpson (2016) suggest that along with holistic teaching and learning, a key factor to supporting a child with barriers to achieve progression is following a collaborative approach with all stakeholders involved within the child’s school community. This is supported by Bronfenbrenner (1996), who introduced his Ecological Systems Theory. Bronfenbrenner believes that child development is influenced by interactions between multiple factors and may not be achieved in isolated factors. Furthermore, engaging with stakeholders, including parents, caregivers, local authorities, community organisations, and external agencies, ensures a holistic approach to a child's development and learning. This collaboration helps schools address not only academic needs but also social, emotional, and behavioural concerns (Welsh Government, 2021). A study conducted by Nwacoye (2023) suggests that teachers need support from stakeholders, especially parents, to support learners with barriers. Consequently, suggesting that Molly’s development could be greatly influenced if her mother and her school have positive interactions between one another, which is supported by a discussed supporting strategy, offering a daily check in for Molly and Mollys mother. Doherty and Hughes (2014) discusses another crucial importance, that of positive relationships between schools and stakeholders as they can enhance a child’s outcomes for improving their development holistically which in effect, raises attainment. 

The importance of learner-centred, emotionally supportive strategies in fostering progression and resilience is clear, but the effectiveness of these strategies may depend on overcoming the challenges and limitations. There appears to be a common discussion throughout, holistic development may be the greatest pedagogy for all learners. 
The Curriculum for Wales appears to provide a framework that supports the holistic development of students, emphasising well-being and emotional regulation alongside academic progress (Welsh Government, 2022). 

For nurture groups to be fully effective in overcoming learning barriers, improving emotional regulation, self-esteem and academic progress, schools must ensure that they address barriers to integration, provide sufficient resources, and encourage collaboration between homes and school (Nurture UK; Cooper and Whitebread). This links closely to a daily check-in support strategy. By engaging in nurture groups, it required a collaboration between home and school and therefore both strategies support appear to support one another (Jeynes; Estyn). Both support strategies could be particularly effective for Molly, who struggles with emotional regulation and low self-esteem, as they both could contribute to her long-term emotional resilience, emotional development to then raise her academic performance.

Taking in consideration of the literature, benefits and limitations in discussions, this assignment could support professional practice, especially the Qualified Teacher Standard (QTS), “involving partners in learning”. “The importance of positive involvement of parents/carers and other partners is understood and opportunities are taken to observe and evaluate processes” (Welsh Government, 2017). Theory, literature and research all appear to suggest the importance of involving partners in learning, that ultimately, it supports learner development and progression.
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Appendices
Appendix One – Molly’s one page profile. 

Appendix One:
Pupil Profile
Name: Molly
Age: 10 years old
Year: 6
Molly lives with her mother in their home. Her mother suffers from severe depression and anxiety, which limits her ability to work. 
Challenges
· Molly experiences difficulty managing her emotions, especially in school. She becomes easily overwhelmed and often withdraws from social interactions and activities. This is a common challenge for her, contributing to low self-esteem and difficulties in forming friendship.
· Molly has significant attachment issues, particularly around leaving her mother in the mornings for school. She experiences distress during drop-off times, feeling anxious about leaving her mother behind and unsure of what to expect at school.
· At school, Molly often withdraws from class activities. She has a hard time concentrating and is frequently distracted, possibly due to emotional distress. Her teachers have noticed her low engagement, and she struggles with making academic progress as a result of her emotional barriers.
· Molly tends to isolate herself from peers. She feels insecure in social situations, making it hard for her to connect with others. Her lack of confidence impacts her ability to build meaningful relationships with classmates.
Strengths and Interests
· Molly has a strong affinity for nature and enjoys spending time outdoors. She feels a sense of calm and joy when she is outside, though she has limited opportunities to do so.
· Molly shows an interest in creative activities, such as drawing and painting, which provide her with an outlet for expression. These activities help her relax and process her emotions.
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