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Dyslexia 

Dyslexia is classified as a neurodevelopmental disorder primarily associated with difficulty in reading which evidence highlights affects more boys than females (Snowling, 2013). Synthesising with Snowling (2013) Walker (2014) stresses dyslexia is a specific learning disability characterised by difficulties within word recognition, decoding and spelling abilities. However, Connor (2017) advocates there is no universal definition of dyslexia due to its various dimensions which are not represented by a single entity providing the definition of dyslexia to be broad and open for questioning. 

Synthesising with both Snowling (2013) and Walker (2014) Ryder and Norwich (2018) highlight dyslexia causes difficulties in association with word decoding which as a result impacts the spelling performance of a child affecting their developmental fluency of reading. Additionally, Nalavany et al. (2017) advocates dyslexia affects the way an individual’s brain processes written and spoken language causing one to see and think differently in comparison to an individual who is not classified as dyslexic. However, Walker (2014) notes it is important to note that dyslexia is not caused due to the level of one’s intelligence or schooling, however is primarily seen to be caused by hereditary factors. Synthesising with Walker (2014) Tunmer and Greaney (2010) note it is apparent that there is no relation between race, social background or intellectual ability among dyslexic children; however there is a tendency for dyslexia to run within families causing dyslexia to be hereditary. 

In accordance to Nourbakhsh et al. (2013) it is evident that a large proportion of children with dyslexia are believed to not enjoy their educational journey’s leading to educational inadequacy. Nourbakhsh et al. (2013) further highlights educational inadequacy can potentially lead to negative experiences for children in relation to emotional disorders such as depression, isolation and possibly suicide.  In accordance to Thomson (2013) it is important for children with dyslexia to have positive experiences within schooling in order to prevent children from developing emotional disorders which will affect their view on life. Similarly, in accordance to Goswami et al. (2015) and Lodygowska et al. (2016) children with dyslexia face many obstacles in relation to their impairment, thus evidence highlights this is the result of how society portrays individuals with dyslexia from the level of stereotyping and judgemental behaviours connected to attitudinal barriers. Additionally, Glazzard et al. (2015) stresses barriers are the main obstacle affecting young children with impairments from accessing services fairly such as the education system thus as a result leads to exclusion of children. In support of the above, the social model of disability draws upon the idea that society is to blame for the exclusion of individuals with any form of disability; constructing everything to meet the needs of the superiority of individuals who are not classified as having a form of disability or additional need (Haegele and Hodge, 2016; Drigas and Elektra, 2016). 

Moreover, in accordance to Glazzard et al. (2015) the Social model of Disability has been criticised for assuming disability is an artificial social construction which penalises individuals with impairments who are unable to conform to the expectations of mainstream appearance or behaviour performance. However, in accordance to Atkinson et al. (2015) the social model of disability has been influential in relation to legislation improving opportunities for individuals with disabilities and impairments. In support of this, Goering (2015) further notes the introduction of the Disability Discrimination Act was established to protect individuals from direct and indirect forms of discrimination in an attempt to protect their wellbeing and disability. Thus, Sousa (2016) advocates educational settings are in need to be able to reflect and demonstrate that they have established adjustments to remove any form of barriers which disregards the needs of children with additional learning needs and disabilities. 

There are a diverse number of frameworks which educational settings can adopt in support of dyslexic children; one of which is known as the Early Intervention Project based on a three-tier certification framework whereby schools are required to recognise, measure and celebrate effective practice in the identification of children with dyslexia (British Dyslexia Association, Unknown Date). Additionally, in accordance to the British Dyslexic Association (Unknown Date) the framework consists of adopting a whole school policy for supporting children regardless of ability or disability in an aim to promote inclusive environments. Inclusive environments are essential to developing equality within settings, allowing children to behave in an appropriate manner, communicating with their peers without judgemental attitudes (Welsh Government, 2016; Schulte-Kome, 2010). However, Winter and O’Raw (2010) stress inclusive educational environments have been criticised for categorising and identifying children as special shifting their identity to be questioned by other children which can result in a matter of bullying. In accordance to the Welsh Government (2016) from categorising children with special educational needs can have a negative impact on the child in association with lowering expectations and affecting their self-efficacy and well-being. 

As stated by Maciver et al. (2018) schools are required to act as a vehicle of development for children with additional learning needs, consisting of policies and codes of practices in promotion of an inclusive environment. In accordance to Winter and O’Raw (2010) education which is portrayed as inclusive is seen as the foundation to human rights, challenging the eradication of policies which deliver to reject and exclude children from their educational rights based on their disability and impairment.  In support of this, Barlett (2012) notes the International Convention on the Rights of Persons with Disabilities stresses the role of the government in providing educational settings which are inclusive for all learners, placing responsibility on mainstream education to not at any level exclude any individual. 

However, O’Brien (2016) notes children in the United Kingdom with special educational support are known to have the highest exclusion rate, whereby they are seven times more likely to acquire a permanent exclusion than children who do not have special educational needs. Although, Davidson (2016) notes schools in Wales are adopting inclusive environments for all children to be treated fairly in relation to article 23 of the United Nations Convention on the Rights of the Child, recognising children with a disability or impairment have the right to enjoy a fulfilling educational journey. In respect of this, under the Special Educational Needs and Disability Act 2001, schools are prohibited from discriminating against children who are classified as disabled eradicating exclusive practice in relation to promoting inclusive practice drawing upon fairness and equality (Welsh Assembly Government, 2004). 

In accordance to Dauncey (2016) in relation to disabilities in Wales, identifying and providing care to children with special educational needs are strengthened within the SEN code of Practice for Wales.  Additionally, under the SEN Code of Practice, schools are obliged to provide support to all children, promoting an inclusive educational environment (British Dyslexia Association, Unknown Date).  In accordance to Lipsett (2008) individuals working within schools are provided with appropriate training in respect of working alongside children with learning difficulties, following the processes within the national special educational needs of practice. Moreover, in accordance to Dauncey (2016) the SEN code of practice sets out the criteria individuals are to follow in regards to working with children with special educational needs such as children with dyslexia. Furthermore, Brookes (2016) notes the SEN code of practice is founded on five principles; respecting one’s needs and opinions, supporting the child through their educational journey while offering full access to a balanced education by using effective strategies and early intervention.

Walker (2014) advocates dyslexia is prevalent in ten to fifteen per cent of children within the education system affecting a child’s developmental outcome. Additionally, as stated by Walker (2014) the diagnosis of dyslexia is discovered commonly within childhood with its symptoms displaying throughout an individual’s lifespan. Caskey et al. (2018) and Harvard Medical School (2014) advocate dyslexia is persistent across an individual’s lifespan; however the disorder can be managed and treated with early intervention in an attempt to assist individuals who are dyslexic. In support of this, Reid (2017) highlights early intervention among young children is crucial within early childhood, significantly affecting the achievement outcomes of children who are classified as at risk.  However, Alexander-Passe (2015) notes lack of early intervention has impacted children with dyslexia in a negative manner, whereby children have been deprived specialist intervention which research highlights can lead to many dyslexic children ending up in prision within later adulthood. However, the University of Oxford (2018) note although there are a diverse number of effective strategies in relation to assisting dyslexia they are often considered costly, time-consuming and require a vast amount of specialist input

In accordance to Gabor (2009) dyslexic learners will potentially benefit from appropriate early intervention enabling them to become confident, successful learners thriving into responsible citizens. However, in accordance to Alexander-Passe (2015) schools has been criticised for the misidentification of children with dyslexia, failing to recognise children with special educational needs thus covering up for their poor level of quality teaching. In addition to this, evidence highlights many children are going undiagnosed under they reach secondary school which affects their development increasingly due to the missed opportunities of effective intervention (Thomson, 2013). Therefore, Walgermo et al. (2018) highlights by providing early intervention to dyslexic children can promote future successes in relation to schooling along with employability through establishing resilience and confidence. Moreover, in accordance to Rief and Stern (2010) evidence highlights by providing children with early intervention can help 75-90 per cent of children who as classed as at risk readers conquer many difficulties they have in association with their reading performances. 

In association with effective teaching strategies for dyslexia, schools are in need of adopting a social model of disability in assistance of delivering effective teaching strategies which promote an inclusive environment that will not just benefit children with dyslexia, however will benefit all learners within the schooling environment (Glazzard et al., 2015). As, Walker (2014) stresses schools have been criticised for the act of segregation within classrooms, isolating dyslexic children by the process of separating intervention from in class instruction. Therefore, it is important for schools to adopt a whole school approach within their settings in ensuring segregation does not exist nor begin to widen (Thomson, 2013). 

Moreover, one example of early identification for dyslexic children in relation to the social model of disability is adopting multi-sensory activities into the learning environment which the Montessori philosophy of learning redeems as fundamental to learning (Kelly and Phillips, 2016).  As stated by Malekian and Askari (2013) adopting a multi-sensory strategy into the schooling environment promotes inclusive practice whereby all children are involved whether they are dyslexic or not, which in turn allows growth and development to take place. Additionally, Brunswick (2011) notes by adopting a multi-sensory strategy as a form of early identification for young children can affect dyslexic children positively as everyone will be participating in the same activity which decreases the chances of judgement and stereotyping to be established.

In accordance to the Quality improvement Agency (2008) Montessori educators have embraced a variety of multi-sensory strategies for developing motivational strategies and interventions for young dyslexic children allowing children time to develop at their own pace. Unlike mainstream educational settings which place a huge emphasis on timing in regards to accomplishing a task or activity, Montessori environments differ by providing dyslexic children time to complete activities with no stress being added to the child which thereby assists a dyslexic child in acquiring literacy skills in an enjoyable manner (The Quality Improvement Agency, 2008). 

Additionally, within the early years children with dyslexia should be engaged in an environment which supports literacy whereby reading acts as a tool of intervention to enhance a child’s level of listening skills, broadening a child’s vocabulary fluency along with their interest in books (Campo et al., 2015; Campen et al., 2018). In accordance to Christo et al. (2009) and Duff et al. (2014) it is evident that effective classroom reading interventions are estimated to decrease the number of at risk readers from the percentage of 25% to 6%. Montessori environments are known to provide effective interventions for children with dyslexia by enhancing a child’s phonemic awareness through exposure to language in rhythmic activities as well as being read to by a more knowledgeable other (Baines, 2008).  Vygotsky’s Zone of Proximal Development (ZPD) advocates children accomplish tasks by the assistance of a more knowledgeable other, helping to build on their overall development (Shabani et al., 2010). Therefore, in accordance to Reid (2017) it is important to provide early intervention for dyslexic children whereby an adult assists the child in completion of a task to prevent stressful behaviours from occurring if no assistance was given. 

During early intervention, in accordance to Hultquist (2008) it is a fundamental requirement to provide praise and encouragement towards reading to children with dyslexia, increasing a child’s ability along with confidence. In relation to Skinner’s theory of operant conditioning, reinforcing good behaviour and encouragement among dyslexic children is recognised by the action of positive reinforcement as a tool in the development of early intervention allowing a child to feel confident in what they are doing (Rief and Stern, 2010). Therefore, while engaged in reading sessions with dyslexic children, it is important that children have regular praise and encouragement seeking approval that they can reach success (Campo et al., 2015).

[bookmark: _GoBack]In accordance to the Welsh Assembly Government (2004) in relation to early intervention, assessments are regarded as a continual intervention process rather than a single event of treatment. As stated by Christo et al. (2009) assessments given to young children with dyslexia can result in beneficial outcomes whereby the child comes to the realisation that being dyslexic is not their fault which as a result they feel good about their difficulty. However, in accordance to Abraham (2017) it is evident that assessments within mainstream education are affecting dyslexic children’s self-esteem due to them feeling worthless over undertaking SATS. In accordance to Hupp and Jewell (2015) children should have a voice in matters that affect them, especially with regards to their mental image and well-being. Under article 12 of the United Nations Convention of the Right of the Child, children have the right to be heard on matters affecting them noting opportunities should be given to children to express their views (Winter and O’Raw, 2010; Halliwell, 2013). 

Additionally in relation to intervention, according to Morken et al. (2017) dyslexic assessments can be beneficial for one’s learning providing a child with extra accommodations at school such as extra time completing a set task. However, in accordance to Abraham (2017) the allocation of extra time in completion of set tasks does not always potentially benefit dyslexic children as evidence indicates this makes little difference to a child’s level of anxiety which as a result can contribute to poor performance. Moreover, as stated by the Welsh Government (2012b) with regards to assessments, School Action acts an agent of support, offering additional help for children with special additional needs through implementing targets into an Individual Education Plan. 

To Conclude, Reid (2017) advocates dyslexia is a lifelong disorder which cannot be cured, however its severity can be improved by providing early intervention to children addressing difficulties a dyslexic child may encounter. Therefore, Walker (2014) advocates it is essential for children with dyslexia to receive interventions and treatment within their early years in an attempt to reduce long term challenges caused by the disorder.  Additionally, Walker (2014) highlights by providing early intervention to dyslexic children can promote future successes in relation to schooling along with employability through establishing resilience and confidence. Moreover, in accordance to Mather and Wendling (2012) interventions allow children to see their disability as acceptable due to the individual reaching the realisation that it is socially acceptable to have an impairment thus allowing one to not feel a sense of judgement. However, Chinn et al. (2017) and Farguharson et al. (2014) advocate with regards to early identification it is important that all children regardless of disability or impairment are treated fairly in relation to the Disability Discrimination Act ensuring all children are engaged in activities of equality.
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