	
	
	



Unschooling at Murphy School: School Prospectus
Murphy school is an English-medium primary school, our school currently has over two hundred and five pupils currently attending the school from the ages of 3 to 11. Our school is devised of mixed ability classes as the children are encouraged to independently work. Overseeing and working within the school is one head teacher, one deputy head teacher, eight full time teachers, one full-time PPA cover teacher and twelve teaching assistants who collaboratively work together. 
Our facilities at Murphy school include three separate playgrounds for the children at the back of the school; one smaller playground which is classed as an adventure playground, one medium sized AstroTurf yard and one large playground with a large accompanying field for sports, which also has a learning village which covers the six areas of learning situated on it. We also have a separate woodland area for all our pupils to allow them to experience natural outdoor learning to encourage social behaviour, inspire creativity as well as provide different opportunities for children who do not enjoy sports. The children also have a gardening area where they are encouraged to garden and meditate. Our curriculum is aimed to make children excited about going to school by offering several facilities that mainstream schools wouldn’t normally have.
Our aim at Murphy school is to ensure that all our children enjoy coming to school. Our outdoor environment allows for a different type of learning where children can learn through play. The right to play and leisure is an intrinsic entitlement of childhood (Article 31, UNCRC) that we believe is an essential part of their learning. We encourage all parents to be involved in their child’s educational journey and thus develop partnerships to provide support as to be more hands on with their children’s learning (Anon, 2020). We are a welcoming and supportive school trying to give all children the same learning opportunities to become independent learners in a challenging, innovative and enjoyable environment. We allow our pupils to take ownership of their own learning and skills development (Encouraging independent leaners, Estyn, 2020). 
    This prospectus is designed to give parents/carers information about the school's structure, assessment, pedagogy, aims, ethos, policies and curriculum. Also included in this prospectus is a description of Murphy school with reference to educational theorists that underpin our school and ethos. 
Education at Murphy School
The term education cannot be defined according to Jickling et al (2018), but it is about learning new skills and knowledge. Gov.uk (2020) stress that ‘we all have a responsibility to educate the next generation of informed citizens’ to prepare them for adult life. Freire agrees with this (1970) as he believes that ‘true education should equip people to know and respond creatively to the concrete realities of the world in which they live, their world’. But for children to be prepared, adults and teachers need to want to teach them. 
    Education allows children to find their identity and become passionate about subjects they enjoy. According to gov.uk (2020) all children should receive the ‘same equal opportunities for education, regardless of their background, ethnicity or culture’ and for this to happen educational reform is needed to create a fairer society for these children. At Murphy school we believe in an inclusive education for all children as we try to ensure every child with the best learning opportunities. 
    Buckman (1973) explains that schooling is however different to education, he believes that main steam schools spend too much time concentrating on exams and assessments rather than teaching children. Buckman (1973) expresses that mainstream schooling has these characteristics which prevent children from truly understanding society and from obtaining the knowledge and understanding to change it. Buckman (1973) also states that education is vital to maturing and obtaining confidence about the world. Agrees with Freire's theory Buckman’s philosophy is that education is a process of becoming aware of reality and letting individuals act upon it by using their own intuitive.  
    These theories about education, are ones that Murphy school believes are important. We believe that main streaming schooling is too structured and that an alternative type of schooling needs to be established. Jean Jacques Rousseau (1978) agrees with this as she believes that to make effective changes in school a new, diverse educational system needs to be created. At Murphy school that’s exactly what we have tried to create, an alternative type of schooling which is completely different to normal mainstream schools. Parents have the right to choose the type of school they would like their children to go to and alternative schools give parents and guardians the opportunity to send their children to schools that teach schooling differently, allowing their children to have access to the education that suits them best (UN Convention on the Rights of the Child (UNCRC) - Unicef UK, 2020). 
Our School Ethos 
Our ethos at Murphy school is underpinned by many ideas such as John Holt, John Gatto, Paulo Freire, Maria Montessori and Howard Gardner. These theorists' ideas are different and aim to teach children an alternative way to today's normality of mainstream schooling, allowing children to feel more comfortable. Mainstream schooling has become the norm, making alternative schools look too radical. As a school we believe in whole-school real-life learning experiences in an environment that allows children to flourish indoors and outdoors with the freedom to allow their natural curiosity to thrive. Our ethos places emphasis on individual development with a central focus on the needs and interests of the learner (Bartlett and Burton, 2016). As well as also holding a strong focus on the arts and developing creativity.
    John Holt’s (1994) theory of ‘schooling’ coincides with our school's ideas as he believes that ‘students lead their own learning and need legitimate real-life experiences in freeing environments’. John Gatto (2001) also agrees with Holt as he states, ‘when you take the free will out of education, that makes it schooling’. Murphy school allows children to make their own choices, giving them the freedom to learn from their own mistakes. An ideology that has helped to create Murphy school is from Steiner Waldorf schools, which are known for being very freeing schools, their idea according to Pound (2014) is centred on the development of every aspect of the child, socially, emotionally, physically and spiritually. Through implementing this at Murphy school it has allowed us to include a holistic education that considers the child as a whole and not just academically.
    The name of Murphy School is derived from John Holts idea that children learn from real-life experiences, as a home-schooling advocate John encourages teachers and parents to allow children to lead their own learning through real-life experiences, as well as this Howard Garner (1991) also believes that many thriving learners and discoverers of the world can experience difficulty upon entry to mainstream settings, Gardener (1991) believes this as the intuitive, universal and natural learning that initially takes place in a child’s surroundings at home can be too alternative from mainstream school settings. The children are then prompted to try an adapt their learning, making school settings more challenging learning environments. 
    At Murphy School we have aimed to create a school that allows children to feel comfortable in a learning environment that does not force children to adapt their initial learning skills. By making the school more homelike and freeing the children can learn from real-life experiences and discover their own learning. According to Holt and Farenga (2003) ‘ What is most important about the home as a base for children’s growth is that it is not an artificial place set up to make learning happen and which nothing except learning ever happens’, but rather a place where children learn without realising it whilst having fun in a freeing environment. There are over 2000 children in Wales (Welsh Government, 2018) who are home educated, through alternative schools becoming more of a normality it allows home schooled children to merge into schools such as Murphy school where they can feel like they are  in the same environment as at home. 
    The industrial setting of schools can be too formal and can destroy a child’s natural love of learning and at Murphy school we believe that outdoor learning is an essential part of a child’s education. According to the Institute of outdoor learning (2020) ‘a child’s knowledge, skills, attitudes and behaviours through direct engagement with the outdoor environment can transform them through memorable learning experiences. As a school our accessibility to the outdoors allows the children to be able to explore and investigate nature freely. Outdoor experiences through play in the playground or adventures outside of school, provides children with a learning that cannot be achieved indoors.
    Outdoor learning is an essential part of our school ethos, we believe that the outdoors provides numerous learning opportunities for children. According to Montessori and Gutek (2004) the most effective method to invigorate the child is by immersing them in nature and Jickling et al (2018) agree with this as they believe that outdoor pedagogies are an essential part of education, it allows for people to make a connection with nature.
The structure of our school day/lessons at Murphy school
Riddle and Clever (2017) state that mainstream schools struggle to achieve social justice making mainstream schooling look at alternative schooling for elements that they can use to achieve social justice and inclusion of the least advantaged. According to Holt (1983) most children find going to mainstream school frightening and humiliating and therefore only a few pupils become successful learners. At Murphy school a few of our pupils have found it difficult to fit in at mainstream schooling and have moved to our school because of the curriculum we provide. Holt (1983) states that as educators we should have a better understanding of the conditions to which children need for them to work best. In order to create this the environment in which the children learn must be inclusive where the children can develop in different ways. 
    At Murphy school our school day starts at 10am, we take responsibility for the children from then onwards, this allows for children to have the necessary time to wake up and be prepared for the school day, as well as this many children struggle with early mornings leaving them unmotivated, so by starting the school day later it stops these children from struggling, Lo et al (2018) agree with this as they believe that academic performance and improved mental and physical health are benefited from starting the school day later. According to Beare (2011) mainstream schooling split the day into time slots which are dedicated to subjects, at Murphy school the structure of our day allows for our children to spend as much time on tasks or activities as they would like. By letting the children have enough time to develop their own interests in tasks Standing and Montessori (1962) that this displays active learning and self-direction in pupils. 
    The children are then allowed to start their school day, they may stay inside and do written work or go outside and learn from our learning village, garden, meditate, use our field or AstroTurf for sports, play in our adventure playground or use our woodland area. As the children can choose between these areas, it allows for children of all ages to mix with one another and learn from each other. According to Pound (2014) Maria Montessori believed that children learn best through movement and that movement is linked to the development of intelligence. Our yoga and gardening area allows for the children to benefit through movement. Steiner et al (2013) state that children with a range of disabilities, emotional or behavioural problems benefit from yoga due to the calming effect it has, as well as breathing, postures. They also believe that self-control and concentration are benefited from mediation (Steiner et al, 2013). 
    The children have a lunch break at 12:30pm where they can eat their lunch indoors or outdoors, after lunch they can continue to carry on with their self-directed learning or they may continue with what they were learning before lunch or do something new. Oldfield (2001) explains how Steiner believed that children should be given plenty of time to get things done, this keeps their brains active and stops them from rushing and panicking. Through allowing the children to choose their day, Oldfield (2001:4) states that this stops the children fearing their lessons and gives them plenty of time to compete work. Standing (1966) explains that Montessori understands the significance of freedom in educating children, we have implemented this into our school day, allowing the children to learn by doing, according to Oldfield (1988) Montessori and Steiner both agree with this as they outline how effective independent learning is. 
    Our learning environment further empathises Smith and Knapp (2011) who point out that Montessori expresses that the environment in which a child learns can affect how the children perform self-directed activities. As our outdoor learning space is large with a variety of activities it promotes the physical development of the children, out outdoor learning village allows the children to have their lessons outside as they can go between the chalets and choose which subject they would like to work on. It promotes healthy teamwork, problem solving and creativity (Robertson, 2014). As a self-directed school our teachers only intervene when needed, Wellhhousen (2002) reiterates how Dewey agrees with this as he believes that teachers should only aid children with the development of their problem-solving skills and the rest of their learning should continue to be child centred. 
    The school day then typically ends at 4:30pm. The children also have two 15-minute breaks throughout the day, one in the morning and one in the afternoon. We also provide a breakfast club for parents who work early, our doors open for these children at 8:30am, this gives the children enough time to have breakfast and be ready to start the school day by 10 am.
Our Curriculum 
As an independent school we do not have to base our curriculum around the normality of the national curriculum, this allows us to create our own curriculum. At Murphy school our curriculum is based on our own philosophical approach, we have created a curriculum that allows for real-life learning experiences, children are allowed to work by themselves, in pairs or in groups, the children choose to work in whichever way suits them best as our school focuses on self-directed learning. Gardner (1991) states that schools must reach a wider audience of children with a broad range of different needs. At Murphy school we understand this and that is why our unstructured day allows for all children to learn in their own way, they are able to explore different ways of learning and discover how they work best without being restricted to teacher planned lessons and structured days. Pound (2014) explains that Freire believed that this kind of approach to teaching and learning should allow learners to change their world and embrace freedom.
     Our curriculum allows for unlimited opportunities for play, which is how children learn best. Influenced by Freudian schools Murphy school focuses on nature, our children have the space and time to choose when they would like to learn, as self-governors they are able to dictate their own school day. According to Robinson (2013) ‘if you can light the spark they will learn without the need for assistance, as children are natural learners’. Our informal environment allows the children to directly speak to their peers, teachers and teaching assistants on a first name basis, this allows the children to feel like they are in a homelike environment. 
    Classes at Murphy school are of mixed ability to help children feel more comfortable when situated in homelike environments. We believe that children work better in mixed ability classes as it empathises the homelike vibe that we have created, as children feel more at ease when surrounded by other children of different abilities. Oldfield agrees with this as he believes that it (1998) creates a family like unit. As children work at their own pace and follow their own interests (Bartlett and Burton, 2016) we believe that this allows for them to explore their own path that is centred around them. 
    According to Higgins (2002) primary students normally must travel to outdoor centres to be able to access nature, at Murphy school we have enough space for the children to immerse themselves in nature. A study based in Sweden showed that outdoor learning can contribute to supporting the delivery of the curriculum (Bentsen, Mygind and Randrup, 2009) and we believe that our curriculum provides children with enough freedom to use the outdoors as much as they would like. We have several areas around our school that allow our children to learn in different ways. Our outdoor learning village allows all children within our school to access their learning through using the outdoor environment, the five chalets allow the children to access art, maths, science, English and music. Our cross curricular way allows the children to learn more than one subject at one time, according to Barnes (2015) cross-curricular approaches motivate children to learn and create a learning context and helps them make connections. This further implements our self-directed ethos that we have created. 
    In mainstream settings according to Holt (1983) ‘there is no time in the curriculum for the arts’ and that art should be implemented as an effective teaching and learning strategy for teachers. Holt believes that art is powerful as it allows for expression and has the ‘power to exercise the brain, eyes and hands’ (1983). Holt also relays that arts and crafts create real-life learning experiences which the children must solve themselves. Holts idea empathises that these learning problems will sharpen intelligence, creating inventive and active minds. At Murphy school we believe that art is a form of learning and that is why we encourage the children to immerse themselves in art as much as possible, so by creating our learning village, it allowed us to create a space for children to go to specifically do art, this allows our children to go and use the arts area whenever they want. Holt (1983) states that mainstream schools due to the pressure of the curriculum fail to make use of art. 
    The woodland area that we have created captivates the children which allows them to explore, learn about living things and use nature as a resource and create arts and crafts from outdoor materials. Nicol and Taplin (2018) explain that artistic and creative activities come from within and stimulate imagination and art allows for freedom of expression. The environment is a key issue in the 21st century, we want our children to recognise the importance of the outdoors and how to respect nature, therefore we allow our children to use nature as a resource. The woodlands provide children with an alternative learning environment where they can use their senses, work together a team, be independent, make their decisions and learn about themselves and the environment which surrounds them. According to Nicol and Taplin (2018) before the age of six the children’s focus should be self-initiated play. 
    Our garden area allows for the children to be given the chance to ensure they grow up with a love of learning, obtain essential life skills, and gain physical and emotional health (growingschool.org.uk, 2020). Gardening moulds children into creative thinkers and allows for creative freedom as the children learn to understand nature and grow and nurture plants themselves, gardening also develops the children's fine motor skills through planting seedlings. According to growingschools.org.uk gardening ‘encourages children to take control of their own learning and become more active in seeking knowledge and solving problems’. The children are also encouraged to meditate in the garden area, it promotes enhanced focus and concentration, as well as socio-emotional development and academic skills’ (Crescentini, Capurso, Furlan and Fabbro, 2020).

Assessment
Assessments are a normality in mainstream schools and according to the National Curriculum (2014) the main purpose of assessment is to recognise what pupils achieve in their subjects in relation to attainment targets of the national curriculum. Mathematics, English reading and English grammar, punctuation and spelling are all tested to determine where children are at on their educational journey. At murphy school we believe that national curriculum testing is not crucial to a child's development; we believe that assessments make children feel uncomfortable and cause them to feel under pressure. 
    According to Mitra (2013) assessments and examinations make children feel threatened, this is another reason to why at Murphy school we believe that assessments are not necessary within our school. In Mainstream schools' teachers far too often just teach to the test, Longo (2010) states that there is no room left for creativity within the curriculum when these teachers are faced with this dilemma of whether to prepare their students for these tests, leaving the child’s image of school a negative one and assessment stressful. 
    Buckman (1973) states that the real learning is a process in which every child will create their own curriculum. As our curriculum is based on self-directed learning, our ideology agrees with Buckman (1973) who believes that there is no explanation or answers that can relay the different experiences a child undergoes, therefore assessment of this real learning would not be accurate or appropriate. Putwain (2007) further coincides with our no assessments rule as they state that exams and tests are too stressful for young people and they can have a significant impact on their well-being. 
    Even though we do not assess our children, we do understand that we need to make sure every child within our school is learning effectively, so instead of testing, we assess the children through observation, this allows us to intervene when necessary. At Murphy school we also allow the parents to observe their children’s learning, this not only builds on teacher parent relationships but also leaves the parents satisfied knowing their child is being educated effectively, this allows us to work together with parents to better their child’s educational journey. Nicol and Taplin (2018) relay how Steiner believed in objective observation, which can help practitioners in general and us at Murphy school gain a deeper understanding of what children really need. 
Our Pedagogy 
According to Howard (2007:1) every education is self-education, and as teachers we can only provide the environment for children’s self-education. Murphy school agrees with this as we believe that the role of the teachers and teaching assistants within our school, is to collaboratively work together to shape and guide the children’s environment, through the equipment they are provided with, activities and free flow of the school day. According to Steiner (2013) this also involves the attitudes of the educators within the school, relationships with children, parents and other colleagues. The role of the educators within Murphy school is very passive, unless the children physically ask for help, this allows for the child to independently work and stops teachers from interfering (A.S. Neil, 1964). This also allows for teachers to observe the children’s learning, at Murphy school we like to include the parents and invite them to observe their child’s day so that they can have a better understanding of how their child develops, it also helps to create parent teacher relationships as we believe that parent teacher relationships are essential to help children develop. As educators at Murphy school, we aim to ensure the whole of the child is being focused on, this includes the physical, emotional, social, cognitive and spiritual attributes of the child. We have created a school that cares for the environment, where we encourage creativity and child-initiated work and play. These essential principles act as the foundation of our practice at Murphy school. 
    Educational systems within capitalist societies can often be seen as ‘ideological state apparatus designed as means of social control. (Althusser, 1971 cited in Pollard et al, 2008). At Murphy school our ideology is the opposite of this as we do not want to control our students rather than guide them to teach themselves. As mainstream schools empathise on ‘classroom management’ being more about punishment and less about learning. It’s a way of getting students to comply to society’s expectations (Pollard et al, 2008). At Murphy school we believe that the children feel more comfortable when not faced with punishments, which is why there are no punishments in place at Murphy school, the children learn from their own mistakes as their learning is self-directed. Holt’s (1994) idea relays that ‘extrinsic rewards are ultimately harmful to learners as children should learn to do things for themselves’ and not for a reward when finishing a task. As a school we believe in independent learning and therefore we agree with Holt that extrinsic rewards are unnecessary and can cause children to work for a reward rather than learn for themselves. Aubrey and Riley (2017) also agree with Holt as they state that discipline and punishment is harmful for child development’.
School Policies 
Our school policies at Murphy school are to ensure the health and safety of all of our pupils. We believe that these policies best safeguard our pupils and our school. 
     One key issue in our school is our rewards and punishments system. Even though there are no rewards or punishments allocated at Murphy school, we still do not tolerate bulling, and all children understand our bullying policy. The education and inspections act (2006) states that all schools must have measures put in place for bullying, this allow schools to create prevention plans for bullying to safeguard the children in their schools. 
    A policy that we believe is essential in our school is the equality act (2010), the equality act safeguards all our children regardless of ethnicity, disability, gender, age, race, religion or belief. As a school inclusion is a massive part of our ethos and we believe that this act best supports our ideology of every child accepting each other.
    The Well-Being of Future Generations Act (Wales) according to Welsh Government (2019) is about protecting the well-being of Wales, fitting in with our school, it protects the future of our students, the act is unique to Wales and was created to improve the social, cultural, environmental and economic well-being of the young people. The act coincides with our ideology as we believe in whole child educated schooling. Hicks (2018) states that “we should be helping young people think more critically and creatively about probable and preferable futures’’. The Welsh Government (2019) state that the act includes seven well-being goals for a healthier, prosperous, resilient, more equal and globally responsible Wales. At Murphy school we believe that by starting the school day later at 10am the health benefits contribute to making Wales healthier. 
Conclusion 
To conclude, Murphy school is a radical school that is underpinned by several ideas from a number of theorists that we have implemented into our ethos, by being an independent school we have been able to create our own curriculum with a holistic approach that is centred around the whole child. We do not believe in mainstream education as it has too much focus on testing and is not directed towards the child's learning needs, so therefore we have created a different type of schooling. Our ethos promotes the outdoors and nature and we believe that our children work best through the outside where they are free to explore and create their own curriculum through unstructured lessons. The children learn to become independent learners as our self-directed curriculum allows them to choose their own learning in a way that suits them best as not one size fits all. Our facilities also provide the children with a wide range of ways to effectively learn. We believe that our way of learning allows for our students at Murphy school to benefit from an alternative type of schooling that is freeing and conformed to attend to all child’s needs for effective learning. 
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