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Introduction 
This essay will encompass the topic of critical incidents within a KS2 class within School X. A critical incident is defined as an event that changes someone’s life often linked to something that can be seen as both negative and threatening (Tripp, 2011). However, It is important to acknowledge that there are differences between an incident and a critical incident; by breaking down the incident that has occurred this allows us to see the incident in greater depth and understand the issue and how it affects children and their education. (Trip, 2011). 
Within this essay it will discuss one critical incident in depth where this will be supported by relevant literature followed by a reflection on the practice. The literature review will encompass three relevant topics that the critical incident underpins. These will include disengagement, classroom management and effective questioning. After synthesising the literature I will then reflect upon the incident an make suggested recommendations on what I would do through the reinforcement of the literature I have synthesised. As suggested by Tripp, (2011) it is vital that teachers are familiar with using reflective practice within their teaching as this encourages progression. However, some teachers within the profession supress these incidents as they have feelings of blame if the children aren’t reaching their full potential (Kripilani, 2010). By completing observations, it will allow for detailed reflection and suggested recommendations on the next steps with professional and personal development for all practitioners within education. This is where I will conclude my essay by having an overview of what approach I have used and consolidate the importance of reflection within the teaching profession. 
The ultimate aim of this assignment it to examine the case study (appendix, critical observation B) in the manner of asking how and why, exploring the differences or relationship between educational research and the observed incident, while also reflecting on the incident and giving suggestions on the ‘nest steps’ what I imagine my future practice would be. 






Observation
Within my chosen school there are currently, 210 pupils on roll, including 18 who attend the nursery class. The school has 10 mixed-age classes, including three specialist teaching facilities for around 25 pupils with additional learning needs, drawn in from other schools within the region (Estyn, 2015). Around 35% of pupils are eligible for free school meals, which is well above the Wales average of 20%. The school identifies around 37% of pupils as having additional learning needs, which is above the national average of 25% (Estyn, 2015). Within this investigation, the school will be granted full anonymity and in no part of this discussion will be referred as School X by following the BERA guidelines (2018).
The class I was observing was a mix class of Year 4 and 5 students. The class had 1 Teacher and 1 Teaching Assistant. Within this particular classroom during my observation it is important to note that the children in this phase all spoke freely and confidently, it was evident that the Teacher had embedded routines into the children’s days as they all had little jobs to do within the classroom. For example, one child was in charge of giving out hand sanitiser, another child was responsible for putting books on desks and another was in charge of the water cart. The class was a very structured and regimented class. From observing it was evident that the children responded well to the structure within the classroom as the day to day tasks were carried out efficiently as the children knew what to do. Within this Observation I was looking for critical incidents that might arise throughout the day. The day consisted of 5 lessons with breaks for breaktime and lunchtime with the addition of a 15min break towards the end of the day. The Headteacher of School X reinforced the importance of regular breaks and fresh air for children.
For the purpose of this essay observations were the method that was used to gather data for this assignment. It was important to consider why observations would be a good method of data collection for observing a critical incident. The main advantage of using observations as a means of collecting data is that it offers a naturally occurring social situation (Cohen et al, 2011). It is important to rule out other methodologies for this assignment. Therefore, I decided to briefly explore different types of observations  that could be used within the classroom setting. I decided to explore both structured and unstructured observations to decide what method would be most appropriate. 

Firstly, structured observational approaches are often viewed as being a type of quantitative data where the categories and questions are pre-developed as a schedule that is pre-prepared for the observation (Punch & Oancea, 2014). This means that the researcher will decide in advance on what they wish to observe in the observation. This is seen as an advantage because the researcher predetermines what they wish to find out which narrows the observation to a set schedule. However, a disadvantage to structured observations as suggested by Cohen et al,. (2011) there is need to practice structured observations to ensure that optimal data is collected. It is suggested that eye contact should be avoided within the observation as this can be seen as disturbing and unsettling for the class that is being observed (Cohen et al, 2011). Whilst located within a primary setting it is important not to dismiss pupils during the observation as students might only demonstrate a particular behaviour once but it should not be ruled out (Tripp, 2011).

In contrast, the use of unstructured observations involves going in to the classroom without any predetermined categories or questions but carried out the observations in a natural and unstructured way (Punch & Oancea, 2014). The main advantage to having unstructured observations within the classroom is that the stream of events and actions can naturally unfold without any interference (Punch & Oancea, 2014). To allow for the natural occurrence within the lesson it is important to inform the class teacher that the observer will accommodate the class and will ensure that they do not disturb the lesson to allow for a undisturbed lesson. However, It can be agreed that the researcher participates in the lessons by asking the children or teacher various questions throughout the duration of the observation. It is important that the observer is listening and observing within the class. However, by the observer participating within the lesson can lead to observer bias. This leads me to believe that this would not be an appropriate method to use for this case study because this observation allows the events to naturally occur without any interference from the researcher. 

During this investigation, the process of observations will be used on case studies within a class of KS2 pupils of School X. The use of the case study is used widely in education as it contributes to knowledge of group related phenomena (Yin, 2009). The case study model is seen as advantageous to observations within education as it allows for a holistic and meaningful characteristics of real life events to occur (Yin, 2009). Therefore, having briefly explored the two types of observations it was best fitted to this essay that I would use the approach of non-participant structured case study methodology. It is important to acknowledge that despite I have chosen non-participant case study, Tripp (2011) suggests that observing critical incidents has a dual role of both the non-participant and participant will naturally blend together as the lesson progresses. (See appendix for observation field notes).

Donaldson believes that all children within the curriculum for Wales should inherit these four purposes within their lifetime in education (Welsh Government, 2015).  The four purposes are an updated version of what schools will refer to when deciding on context, lessons and experiences within the classroom through incorporating the 6 areas of learning (Welsh Government, 2015). The school which I attended are developing their approach to teaching in preparation for the new curriculum of 2022 and showing the importance already for developing capable and independent learners. Becoming an independent learner comes from asking questions which is something that I observed, children being encouraged to ask questions and develop their own independent learning (see appendix). 

When looking at my critical incident the purpose that compliments this is “ambitious, capable learners” (Welsh Government, 2020) as this relates to the full purpose area. The first element of this purpose is “set themselves high standards” (Welsh Government, 2020). Within School X, the children were working on a previous piece of work which was writing a letter to the teacher of what they had done on their time off.  This particular lesson was a re-draft lesson of a piece of work that was carried out from a previous lesson. This can be linked to this strand as children were provided with a second chance of creating a WAGOLL (what a good one looks like) as the Teacher explained that she would be looking at the redrafts so she could place some on the display boards in class. This can also link to the second part of the purpose of  “enjoying challenge” as the children are motivated to create a WAGOLL as they see this as a goal. Creating achievable challenges for children within the classroom can be a an encouraging and motivating environment to work in as this is seen as healthy competition in the class through the use of the learners being encouraged to “take responsibility over their own learning” (Welsh Government, 2020). The children within School X were given responsibility of their own learning as the School is trailing the Donaldson approach where children are driving their own learning (Donaldson, 2015). Having spoken to the Teacher about this as I questioned why the teacher wanted to know what they did and the Teacher replied that the children wanted to tell the teacher about their time off. 







Literature Review 

The first area of my critical incident I decided to focus on is the topic of disengagement. It was evident from my observations that the child became disengaged from the lesson (See appendix B and Critical incident B). As suggested by Rogers (2015) education is a dynamic and fluid process and that it lies along a spectrum. This spectrum can relate to underachievement, absence, behaviour and exclusion. This can be related to my critical incident as the child that became disengaged had not been in a previous lesson. Therefore, the work set was a re-draft lesson therefore the child did not complete the work beforehand. Perhaps, leading on the theory suggested by Rogers (2015) that if the child was present at the previous lesson the chances of disengagement would decrease as the absence of the child might have impacted on their lesson on that particular day. Rogers (2015), also suggests that associating factors that increase the risk of young people becoming disengaged are poor levels of literacy, language and mathematics. For the critical incident chosen, the subject area was language. Therefore, this supports the idea of disengagement as Rogers (2015) suggests that subject areas such as language have a higher disengagement rate than other subject areas. It is important as Teachers we create positive relationships with our pupils as this can excel a positive learning experiences for all. This is reinforced by Ross (2009) as he suggests that positive relationships is seen to be critical to pupils and their engagement. Therefore, in relation to the child in my critical incident if the pupil felt that they did not have a positive relationship with their Teacher this could have an impact on their engagement. However,  if teachers are able to foster positive relationships this will allow the child to feel fairly treated and given praise when appropriate which positively impacts their engagement (Ross, 2009). Therefore, it is evident that disengagement can lead to a vast amount of pedagogical implications. However, a suggested by Shafi (2019) disengagement can be oscillated between both active and passive forms within the same individual and pointed to the need for a range of strategies needed for re-engagement with children within their work. 

The second area of my critical incident I decided to focus is the topic of classroom management. This was related to my critical incident as my observations highlighted the importance of classroom management for all pupils.  Classroom management refers to the strategies that teachers adopt within the classroom to create a safe and respectful environment for all  (Rogers, 2015). This encourages positive behaviour within the classroom which subsequently eliminated the negative connotations of poor classroom management.  It is important to note that all Teachers adopt their own classroom management techniques which best suits the class they are teaching. This is explained by Rogers (2015),  that not all techniques work well with all particular children and “some may work well in classrooms but not in others” (Rogers, 2015 p10 ). Wilhite et al (2007) suggests that the most common behaviour problem amongst the topic of classroom management are “acting out, aggression and hyperactivity.” (Wilhite, 2007).  This supports my observation as the child become hyperactive and disruptive as a result of sitting in-between two other disruptive children. As a result of this the child had a poor attention span and dismissed instruction from the class teacher. This can be linked to both Piaget and Kohlberg’s theory of moral development. As children move through progressively through stages of moral development.  When linking this to the critical incident, Kohlberg’s (1985) theory highlights that the first stage is the theory of “punishment and obedience” which relates to the child will only follow rules when it can be seen as their own ”immediate interest” (Kohlberg, 1985). Therefore, the child evidently dismissed the idea that it was in his best interest to complete the task and continued to be disruptive which highlights that the child is not progressively moving through the stages of Kohlberg’s theory and has lack of self-control. Shelton & Brownhill, (2008) suggest that children need to be able to “self evaluate and consider what is deemed right” to understand how to control their behaviours as adults such as Teachers and Teaching assistants cannot always be present to direct children into thinking what is right and wrong. 

However, these events that have occurred within the classroom are classed as unexpected events. Therefore, this means regardless of the strategies or techniques the teacher has adopted to aid her classroom management it is something that cannot be pre-empted and this cannot be controlled by the Teacher. This has been recognised in a previous study by Mason & Davies (2013) that decision are made “instantaneously in response to a classroom event and so cannot be planned in advance” which supports my interpretation of unexpected events. 

The third area of my critical incident I decided to focus is the topic of effective questioning within the classroom. As the critical incident involved the Teacher questioning the child on why he isn’t completing his work and not engaging within the class. It is important that Teachers explore types of questions to propose to the class as effective questioning is a  crucial pedagogical skill. This involves types of questions such as open and closed questions. Caravaca (2019), suggested that asking students a variety of different styled questions can optimize the child’s way of critical thinking and empower student knowledge. This can be supported by Fisher (2013), children need to be challenged to think more “deeply, critically and creatively” as thinking is accelerated through dialogue between the Teacher and the Pupil through effective questioning. This implies that the lack of dialogue between the Teacher and the Pupil due to lack of effective questioning had an adverse effect to the rest of the lesson as this triggered the child to become disruptive leading to disengagement. Therefore, closed questions such as ‘Yes’ or ‘No’ answers does not encourage children to expand their answers which promotes positive classroom dialogue. However, it is important to consider the implications on the child due to poor questioning. As suggest by Doherty (2017), effective questioning engages students in the learning process and provides opportunities to ask questions themselves. Therefore, lack of effective questioning could affect the child’s learning as they are at risk of becoming disengaged from the lesson. 

It can be suggested that from my critical incident that the Teacher didn’t directly ask the child for why he wasn’t doing his work and was unaware that the child previously did not complete the work. After some further questioning, the teacher came to realise that the child had not been in the previous lesson and asked the child to start writing a letter like everyone did in the previous lesson. It was evident as the child had no self-control to tell the Teacher he needed help. This relates to the idea that Rop, (2002) suggested that the pupil questioning might disrupt the lesson and this might offer a reasoning for why the child did not engage with the teacher. However, perhaps the lack of pedagogical training meant the teacher was unable to identify that the child needed additional support (Florian & Linklater, 2010).  

Reflection

It is important as a teacher that reflections are carried out, particularly after a critical incident is observed as reflections are carried out to develop effective teaching within the classroom. The Professional Teaching standards states the importance on being honest and open about the reflections. This entail allows for  personal growth and to develop their the teachers own pedagogy. (Welsh Assembly Government, 2018). As a result of this children will benefit from the enhanced reflective practitioner. From the knowledge gained within these observations, it has allowed for future thinking where the Donaldson’s four purposes will be thought of at all times to ensure the child advances through their learning to the best of their ability. During my own teaching practice, it is important to reflect on my own teaching in relation to how each lessons went as this will allow me to practice being a reflective practitioner. As suggested by Brookfield, (2002) by teaching in a critically reflective way this allows the teachers to try to discover and research will allow for the practitioner to frame how to teach. Through the use of Brookfield’s four complementary lenses it allows the practitioner to consider their own pedagogical methods, techniques and approaches in how best supports their learners. However, through being a reflective practitioner this allows us to be critically reflective over our own practice and consider elements of our teaching that might not be working and looking at strategies to overcome the submerged (Brookefield, 2002). Additionally, during my observations and after, I also used Schon’s (1991) reflection in action theory to guide me through this critical reflection. This is a theory that I can refer to throughout my teaching journey to ensure I get the best out of my teaching and the children in return will also get the best from their learning. Schon suggests by making a distinction between reflecting during the event and then the same after, is a positive way to reflect during your our own practice. 

Therefore, having conducted an observation on a critical incident it is important at this stage to carry out my own reflection on the critical incident. This is where I will and give some suggestions or recommendations on what I myself would do as a practitioner through making use of the literature to support my own ‘next steps’. When looking at the topic of disengagement  it would be suggested that perhaps looking at different strategies to address disengagement would benefit the child’s ability to reengage with the class. Ensuring that Teachers have a range of techniques that re-engage children within their work is crucial for those children that become disengaged easily. Therefore, adopting new methods for pedagogical approaches to disengagement allows the Teacher to understand what does work for their class and what doesn’t work for their class. Additionally, when looking at the topic of classroom management it is suggested that similarly the Teacher also adopts various strategies to promote classroom management. As suggested by Shelton & Brownhill, (2008) that children need to self-evaluate their actions to see what is deemed as right or wrong. As reinforced by the literature, Teachers and Teaching assistants need to ensure that they are guiding the children to become self-assured. This can be tackled by the class Teacher adopting new pedagogical strategies relating to classroom management and behaviour. Lastly, when looking at the topic of questioning  Florian & Linklater (2010), suggests that the lack of pedagogical training amongst Teachers leads to poor effective questioning within the classroom. This is where the questioning is limited as the learner is unable to reach their full academic potential due to lack of dialogue between the Teacher and the learner. Therefore, it is suggested that perhaps making use of training days to further improve questioning strategies for the classroom will aid learners in reaching their full academic potential. 

Having now witnessed a critical incident I am now aware that a critical incident within education is an issue that arose from something that had an effect on their learning and the well-being of the pupils. The use of a non-participant role was very effective for this particular class as my main focus was primarily note taking and analysing behaviour throughout the five lessons. Having used this approach within the classroom was accommodating for the class as it was apparent that the children worked in a structured way. However,  in comparison to Foundation Phase classes where perhaps the children might have been inquisitive within myself being an observer in the classroom where then I would become an active participant within the class. But, having taken the non-participant approach I was able to provide a detailed screenshot of the days lessons where I was able to identify critical incidents without any unforeseen circumstances.

Conclusion 


To conclude, exploring a critical incident within the classroom allowed me to view the different types of behaviour and activities that perhaps, when leading a class, you wouldn’t normally see. At this point it is important to summarise the approach taken for this essay. Having used the non-participant structured observations has worked extremely well in collecting data that was relevant to the critical incident. As the observations had a structured approach this was important feature for why the observation was successful as this enabled for a thorough investigation through the use of a structured observation sheet. Which allowed for precise note taking as we were able to pin point what we wished to find out within the observation. Being a reflective practitioner it is important to reflect on teaching and learning as suggested by Kolb (2014) that effective learning amongst children will only occur if the teacher follows observation and reflections within their teaching practice. Therefore, having the time to reflect on teaching leads to further consideration that reflection can lead to to further positive learning outcomes for all.
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OBSERVATION / FIELD NOTES A

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 4 & 5 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· In the class setting 

· Reading and Speakr for this morning for 30min 

· Class teacher told the children what they were doing for the day as soon as the children came in. 

· Working on previous topic of place value in numbers 

· Clean up song (Benny Hill) The children knew exactly what to do the children have the duration of the song to sit down. 

· TT rockstar 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Children came straight in and knew where to go, they sorted out their coats to the back, sanities hands and take bottle out to the corridor 

· Sat at their tables reading a book if they are seated they are given ‘sparkling student rewards’. Pom pom’s were taken away for good behaviors e.g. sitting waiting doing work.  

· Children are reminded of good manners within the class room. By saying ‘Diolch and osgwelwch yn dda’ 

· Some children were given specific jobs to do such as getting the computers ready, setting up the dates etc. 

· Some children are then in charge of ‘Speakr’. 

· Speakr: All Children are encouraged to say how they feel about coming to school today e.g. ‘Happy or Sad, OK, Angry’. They are also encouraged to say why they feel like that. 

· Learning seems very structured and the children know what they’re doing as it seems a part of their everyday routine. 

· Behavior management: Countdowns to get attention, pointing, ‘shhhing’ the class when voices rise to keep attention. 

· Hands on head and finger on lips to get attention of the children. 

· Children provided with leadership skills to answer phones etc within the classroom.  



	
Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
How they share the learning objective? 
Sucess Criteria? E.g. 3 stars and a wish? 

· They share the learning objective by writing this on the board by writing ‘Skill, Context’ The children are engaged and want to achieve the skills in relation to starts, champions, and whzz kids’ 

· Page numbers written on the board so those who are working at a higher level knew what page numbers to go to and the children that are working on a lower level knew which ones to access. 

· Verbal direction to go onto ‘easy maths’ 

· Using whiteboards to do mental maths in the class 

· Success criteria: The children would take their books to the teacher to be marked. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The children are told what they need to write out and the answer not the sums 

· Looking at the board and using ‘must,could,should’









	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Separating the class out. As some are working with a TA at the back of the class. Having spoken to the teacher she felt this worked better for those who are finding it difficult. 

· Some access ‘easy maths’ and some are in the class on whiteboards 

· Accessing Prior knowledge – looking at units, tens, hundreds thousands etc... 

· Working on different work sheets according to skill level. 

· Working on the computers on Maths using various online maths platforms. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Peer assesment? 

· Whizz Kids also known as MAT students 

· ‘Must’ ‘Should’ ‘Could’ (Stars,Champion, Whizz kids) 

· Every Friday they do mental math tests 

· Using books working at NHM5 NHM4 

· Putting mathematical rules up on the board to remind the children of what to do when multiplying by 10 and 100

· Marking is carried out by the teacher individually 

· Marking their own TTC individually. Working on this over the last few weeks. Accessing from Prior knowledge. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

What you observe? What made it good? 


· Unable to access easy maths as they were having trouble getting logged in. 

· This may cause an incident as the children are now disengaged from the task of Maths

· Which causes behavioural issues and the class becomes slightly disrupted. 









































CRITICAL INCIDENT IDENTIFICATION RECORD A


	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

The children carry out ‘easy maths’ every morning as a part of their pastoral lesson. The whole class was given the responsibility to access the computer in turns. When the child had finished their work they were expected to return to their seats to carry on with additional maths work. 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
It is evident that on occasions we will have unforeseen circumstances as technology can be temperamental. It was observed that majority of the children were unable to access ‘easy maths’ as the children has ‘forgot’ their passwords. Therefore, this caused some escalation in noise levels where the children became disengaged from the activities as they were waiting for the teacher to provide them with their passwords. This is where the children now became disruptive to the class as those who were able to carry on could not concentrate due to those who were speaking loudly and being disruptive by swinging on chairs and tapping pencils on the desk etc. It is suggested that in relation to the pedagogy of practice that classroom management techniques are implemented to eliminate the disruption to the whole class. 
















OBSERVATION / FIELD NOTES B 

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 4 & 5 
Language 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Redrafting a letter from what they did from a previous lesson 
· Speaking about Wagoll ‘what a good letter looks like’ 
· Verbally telling the children what is needed of them 
· Questioning what is needed to have one 
· Using ICT within the class e.g. Spelling on Hwb 
· Layout shown on the board of what is expected of the learner 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Everyone is listening and paying attention to the teacher 
· Behaviors is positive 
· Benny hill song used so the children can clean up. They know exactly what to do and where to go during this. 



	
Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
How they share the learning objective? 
Sucess Criteria? E.g. 3 stars and a wish? 


· Questioning: They told the teacher how to write a good letter through using paragraphs, dear, your sincerely etc. 

· Making their own success criteria for their letter making 

· Re drafting work to better themselves and understand how to create a good letter through using the success criteria. 

· Teacher explained the success criteria if the children are ‘stars’, champions’ ‘Whiz kids’. Under each one it states what the children should do to meet that. 

· Independent working for all as they have completed a draft letter previously which means they can follow instructions from the board to help them. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Explained thoroughly by the class teacher what is expected of them. 

· Showing things on the board and leaving it on the board as a ‘model’ for the children to work towards 

· Success Criteria on the board 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Split into two groups one with the TA and one group with the teacher

· Everyone aiming for the same thing. To get onto the WAGOLL board. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Peer assesment? 

· Assessments were carried out on a previous letter and the teacher wants the children to make a re-draft to better their work to get to the ‘WAGOLL’ board. 

· Building on prior knowledge on how to create a letter. 

· For those children who wanted help spelling longer words the teacher advised the pupils to look in the dictionary 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

What you observe? What made it good? 

· 3 boys at the front disengaged 
· Heads on tables and swinging in chairs
· Encouraging each other to do the same 
· One child did not complete the work from last time therefore the child is disengaged from the get go as he has not had practice like everyone else. 
· Disengaged and making other people loose concentration as he is tapping each child on the back and turning away. 
· Took some time to settle but he ended up doing so on his own. 
· He then became disrupted again and had his head in his hands. 
· The teacher advised him on some things he could talk about but dismissed it. 
· Repetition and the teacher says that he can do it when everyone else has free time 
























CRITICAL INCIDENT IDENTIFICATION RECORD B


	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	The lesson started with the Teacher explaining the lesson. She started by saying that the lesson would involve a re-draft lesson of a letter that the children compassed as a part of their language lesson the day previous. She wanted the children to re-draft their letters as she wanted to display some of the children’s work that came under a ‘WAGOL’ – (what a good one looks like) on the board. The Teacher explained the meaning of WAGOL and modelled to the children another piece of work from a previous student that will be placed on the board. The children were told to carry out this work independently and if they needed any help they could ask her (the class teacher) or the Teaching Assistant for help. 








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Within this observation I observed 3 boys sitting together. From walking into the class it was observed that these 3 children seemed to be very chatty with one another and the Teacher reminded them on many occasions to be quiet whilst she was talking. From observing the children together it was apparent that they were becoming progressively worse with being disruptive. Having observed further, I noticed that one child had not done the work from a previous lesson. He continued to sit for 20min without informing the teacher of this and continued to swing on his chair and tap his friends on their shoulder when they were working quietly on their work at this point. It was evident that the teacher didn’t recognise that the child was not on task and the child continued to sit and wait and act out with his friends. The teacher for a short period didn’t question the child on ‘what he was doing’, she asked him politely to get on with his work which she was still unaware of the situation that the child was not in a previous lesson and therefore had no work to re-draft. Approximately 30min into the lesson the Teacher began to realise that the child was disengaged and began to ask him what he was doing. The child then said that he had not been in on the previous lesson and he had no work to re-draft. The Teacher remained calm and asked the child to write a letter where she put a ‘model’ of a letter on the board for him to follow. 

In relation to the pedagogical practice it is suggested that that the study will encouraged elements of disengagement, questioning and classroom management as a point of study for this particular incident. 





OBSERVATION / FIELD NOTES C

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:Year 4 & 5 
Topic – Masks and our world as it is now (linking to COVID) 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Focus is given on the board
· Working on the ‘topic’ which is masks 
· All are involved nobody is taking out for extra support 
· Focusing on the topic of world around us and our CURRENT world. Subsequently talking about COVID 
· How do masks help? 
· Mindmaps – learning how to write in different ways 
· Looking at each others masks 
· Looking at a video on how masks help us 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Children are a lot more wired now and are very much more vocal after lunch 






	
Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
How they share the learning objective? 
Sucess Criteria? E.g. 3 stars and a wish? 

· Being able to draw a mind map on the topic of face masks
· Independent working on looking about what they know about facemasks 




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Planning their own work from looking at a KLW and looking at using that to help the children learn. 

· Independent learning on what they already know liking it to the KLW 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· If they know more the children can write more through using the technique of a mind map to display answers. 
· Looking at a video to see what the children didn’t know 





	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Peer assesment? 

· Use of a mind map to write down what they think about face masks 
· Using a mind map to express ideas on the whiteboard all children can have more of an in depth understanding or learn something new. 








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

What you observe? What made it good? 

· Disruptive child not willing to engage in work 
· Been told to go to the back of the class to work 
· Teacher asked him to come back in 20mi




CRITICAL INCIDENT IDENTIFICATION RECORD C


	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Within this lesson a child became disruptive to the class and it known to be a child that can be disruptive quiet frequently throughout the school day. The child behaved well in the morning listening to instructions by both the Teacher and the Teaching Assistant. 








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
However, the child became disruptive and was asked on numerous of occasions to carry on with his work quietly and was also reminded of classroom voice etc. The child did not listen to instruction and at this point the child was asked to work at the back of the class in the ‘cwtch’ area to carry on with his work alone to have some time to ‘cool off’. After some observation it was observed that the child was under investigation for Attention Deficit Hyperactivity Disorder (ADHD).  As the child was not engaging at this time, it raised questions in the researcher’s mind as to the purpose of the pupil being in the mainstream setting. 

This could lead to further study of what learning theories might help us understand the processing brain of a child that has ADHD. Additionally, this will enable us to develop an understanding in how to develop self-confidence and socialisation skills with the pupil a deeper analysis of the usefulness of scaffolding as a pedagogic technique.













OBSERVATION / FIELD NOTES D

(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 4 and 5 
ICT


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Between tasks it was broken up with 5min of watching Mr Bean 
· ICT – DCF 
· Internet safety 
· Looking at passwords and how to keep them safe and secure 
· Q&A – matching up to the right answers 
· Perfect password checklist 
· Password rap 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Countdown using the welsh language 
· Group work through think pair share 





	
Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?
How they share the learning objective? 
Sucess Criteria? E.g. 3 stars and a wish? 

· Partner work – think pair share on why do you need strong passwords 
· Questioning – why should we have strong passwords 
· No lesson objectives for this lesson





	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Through think pair share the children were able to look at what they think on the topic 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· Checking understanding by looking at the password rap 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
Peer assesment? 

· Doing a Q & A to see what they know 
· Their marking the Q&A through group dicsussion 
· Do you understand? Yeah? 








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

What you observe? What made it good? 


· Observing an adult being firm with a child in class 
· The child was reminded that ‘your not listening’ ‘why aren’t you listening’ ‘you need to listen to me’ ‘look at me’. 
· The child began to look very upset and became disengaged form the activity 













CRITICAL INCIDENT IDENTIFICATION RECORD D


	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
This particular lesson was focused on an individual child that was working on a task as a part of the class. The child is known to be disruptive within the classroom and was reminded numerous of times on how to behave within the classroom but continued to be ‘silly’. 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
It was observed that a adult was speaking firmly to a child at a table set out for an individual task. The child was reminded that ‘you’re not listening’ ‘why aren’t you listening’ ‘you need to listen to me’ ‘look at me’ said the adult. The child began to look very upset with this and become withdrawn and disengaged totally from the lesson. Having time to go and speak to the child it was noticed that the child can get frustrated with work and become disengaged if the work is ‘too hard’ and that they ‘didn’t want to do it’ Analysis of this incident could lead to a further study of how the use of AFL might serve to understand and avoid similar incidents in personal practice.  
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