Learning Support Report
Part 1
In the post-compulsory classroom, accommodating additional requirements and demonstrating inclusivity is essential for creating an environment conducive to learning and well-being (Jones, 2018). This literature review will explore the regulatory and legal frameworks governing inclusivity within post-compulsory education, drawing insights from relevant policies. Understanding these policies is critical for educational institutions to ensure equitable access and support for all learners.

Adult Learning Wales Equality and Diversity Policy (2014) – Institutional 
The Adult Learning Wales Equality and Diversity Policy (2014) underpins an inclusive learning environment by advocating for equality, diversity, and inclusion across all operations (Adult Learning Wales, 2014). It aims to eradicate discrimination based on protected characteristics such as disability, race, gender, age, and sexual orientation, while also promoting reasonable adjustments to ensure equal access for all learners. Specifically, learners with additional needs benefit from tailored support services, including assistive technologies and adapted learning materials. Through this policy, it strives to foster an environment where every learner feels respected, valued, and supported in their educational journey, regardless of individual circumstances.

Equality Act (2010) 
The Adult Learning Wales Equality and Diversity Policy (2014) aligns closely with the principles outlined in the Equality Act (2010). This pivotal legislation mandates that educational institutions refrain from discriminatory practices and take proactive measures to promote equality across various sectors, including education. Similarly, the Adult Learning Wales policy (2014) underscores the importance of eliminating discrimination and fostering inclusivity within its learning environment. Both the Equality Act (2010) and the Adult Learning Wales (2014) policy emphasise the provision of reasonable adjustments to accommodate the diverse needs of learners, particularly those with disabilities. 
The alignment between the Adult Learning Wales Equality and Diversity Policy and the principles outlined in the Equality Act (2010) resonates with educational theorists who advocate for inclusive education. One such theorist is John Dewey (1916), whose progressive educational philosophy emphasises the importance of creating democratic learning environments that promote equality and inclusivity (Dewey, 1916). Dewey's (1916) emphasis on experiential learning and active participation aligns with the objectives of both Acts as they strive to create learning environments where every student is valued and supported. 

Additional Learning Needs and Education Tribunal (Wales) Act (2018) 
The Additional Learning Needs and Education Tribunal (Wales) Act (2018) is a pivotal legislative reform aimed at enhancing support for learners with additional needs, including those in post-compulsory education. This Act establishes a new statutory framework focused on identifying and meeting the additional learning needs of students in Wales. It emphasises a person-centred approach, ensuring active involvement of learners in decisions regarding their support and provision. Educational institutions must conduct thorough assessments of students' needs and offer appropriate interventions to facilitate their full participation and progress.  The Adult Learning Wales Equality and Diversity (2014) Policy aligns with the Act's objectives by promoting equality, diversity, and inclusion across educational services. 
Barden (2019) underscores the significance of legislations that promote inclusivity and support to students with additional needs, thereby enhancing their educational experiences addressing the diverse needs of higher education students. Through person-centred planning and collaboration among education, health, and social care sectors, institutions can deliver holistic outcomes.
Furthermore, Lev Vygotsky (1978) highlights the significance of social interaction and cultural context in inclusive learning environments, while Paulo Freire (1970) emphasises education's transformative potential in empowering marginalised individuals. Aligned with these principles, the Adult Learning Wales policy aims to foster equality, diversity, and inclusion, supporting learners with additional needs in realising their academic potential.

Well-being of Future Generations (Wales) Act (2015)
The Well-being of Future Generations Act (2015) adopts a forward-thinking approach to policy-making, emphasising sustainable development and well-being for present and future generations. Within the context of post-compulsory education, this Act encourages educational institutions to consider the long-term impacts of their practices on students' well-being and inclusivity. It calls for collaboration between sectors to address systemic challenges and promote holistic support for learners. By embedding inclusivity into policies and practices, institutions can contribute to the social, economic, environmental, and cultural well-being of Wales, ensuring that education serves the needs of diverse learners and communities both now and in the future. 

Student Satisfaction and Experience
Accommodating additional requirements through reasonable adjustments and a collaborative approach significantly impacts student satisfaction and experience regarding their studies (Jones & Brown, 2019). By providing assistive technologies, accessible learning materials, flexible assessment methods, and tailored support services, institutions ensure equal access and participation for students with disabilities and/or additional needs, thereby enhancing their overall satisfaction and learning experience.  This proactive approach to accommodation, mandated by the Equality Act (2010) and emphasised by the Well-being of Future Generations Act (2015), demonstrates an institution's commitment to fostering inclusivity and student well-being.
Moreover, the collaborative approach advocated by the Adult Learning Wales Equality and Diversity Policy (2014) and the Additional Learning Needs and Education Tribunal (Wales) Act (2018) ensures that students receive holistic support tailored to their individual needs. By involving student services, educators, and external agencies, institutions can address diverse needs effectively, contributing to a positive and supportive learning environment. This collaborative effort fosters a sense of belonging and support among students, ultimately enhancing their satisfaction with their educational journey.
Inclusivity is further reinforced through training and awareness initiatives, as mandated by the Equality Act (2010). By investing in diversity training for staff, institutions equip educators with the necessary knowledge and skills to support diverse learners effectively, creating a culture of inclusivity and respect.
Furthermore, involving students in decision-making processes, as encouraged by the Well-being of Future Generations Act (2015), empowers them to contribute to the creation of inclusive policies and practices. Establishing student-led initiatives such as student councils or diversity committees ensures that students' voices are heard and valued, fostering a sense of ownership and inclusivity within the institution. Overall, by prioritising collaboration, inclusivity, and student involvement, institutions can significantly enhance student experience, promoting positive outcomes and well-being for all students.

Conclusion
In the post-compulsory classroom, accommodating additional requirements and demonstrating inclusivity are paramount for fostering an environment conducive to learning and well-being (Smith, 2020). The regulatory and legal frameworks explored in this summary underscore the importance of proactive measures in ensuring equitable access and support for all learners. By adhering to these frameworks, educational institutions can implement necessary adjustments, promote collaboration among stakeholders, and foster a culture of inclusivity and respect. Moreover, through initiatives such as diversity training for staff and active student involvement in decision-making processes, institutions can create environments where every learner feels valued and empowered to reach their full potential. Ultimately, by embracing inclusivity as a fundamental principle, post-compulsory education can become a catalyst for positive social change, promoting well-being and opportunities for all students, now and in the future.

Part 2
Iwan
In post-16 ESOL education, Iwan's story highlights the complexity of socioeconomic challenges in academia. As his ESOL tutor in a FE college, I'm committed to supporting him through these hurdles, in line with the Professional Standards for FE Teachers (2023).
The situation described for Iwan aligns with several UK legislations and policies aimed at supporting learners in further education settings. Equitable access to support services, as highlighted in the Professional Standard of Equality, Diversity, and Inclusion (2023), is crucial for students facing socioeconomic challenges, in line with the Equality Act (2010) and the Well-being of Future Generations Act (2015). 
Firstly, I would reassure Iwan that he's not alone in facing these difficulties. Many students experience financial stress, especially when they're the first in their families to pursue post-compulsory education (ACER, 2014), emphasising the need for equitable access to support services as outlined in the Professional Standard of Equality, Diversity, and Inclusion (Professional Standards for FE Teachers, 2023).  I would emphasise that seeking help is a proactive step towards finding solutions, and encourage Iwan to explore available support options. One important resource I would signpost him to is the financial support services provided by Adult Learning Wales (n.d.). I would explain to Iwan that the college offers various forms of assistance tailored to adult learners, including grants, bursaries, and advice on managing finances. Iwan could look to apply for a Welsh Government Learning Grant, Education Maintenance Allowance (Welsh Government, 2023), or through the college’s own Financial Contingency Fund.  By accessing these services, Iwan may find additional financial support to alleviate his concerns.
Moreover, I would highlight the importance of prioritising his mental well-being alongside his academic responsibilities. Stress and worry can significantly impact one's ability to focus and succeed in their studies (Hunt & Eisenberg, 2010), underlining the necessity of providing holistic support to learners as outlined in the Professional Standard of Learner Support and Guidance (Professional Standards for FE Teachers, 2023).  Therefore, I would suggest that Iwan seeks support from the college's student services (Adult Learning Wales, n.d.). These professionals can provide guidance on coping strategies, time management, and accessing further support networks. 
Additionally, I would offer to schedule regular tutorial sessions with Iwan to monitor his progress and address any academic difficulties he's experiencing.  During these sessions, I would provide personalised guidance on study techniques, time management, and strategies for catching up on missed coursework. By maintaining open communication and offering ongoing support, Iwan can feel empowered to overcome academic challenges and stay on track with his studies.
Furthermore, I would encourage Iwan to consider the implications of taking on more work hours on his academic performance, emphasising the importance of setting realistic goals and boundaries to balance work and study effectively.  While additional income may alleviate immediate financial pressures, it's essential to strike a balance between work and study to avoid burnout and further academic setbacks (Lieberman and Pointer-Mace, 2015) I would discuss with Iwan the importance of setting realistic goals and boundaries, as well as exploring alternative solutions such as budgeting and seeking additional financial assistance.
In conclusion, I would approach Iwan's situation with empathy, understanding, and a commitment to supporting his well-being. By signposting him to relevant support services, offering personalised tutorial sessions, and promoting a balanced approach to work and study, I aim to empower Iwan to overcome his challenges and thrive in his academic journey.
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Alys
As a post-16 ESOL tutor in a college setting, my primary responsibility is not only to impart language skills but also to foster a supportive learning environment. When confronted with the scenario of Alys, a second-year student facing pregnancy, the imperative is to ensure her academic journey remains uninterrupted while addressing her unique needs during this significant life transition.
This scenario prompts consideration of the legislative framework, notably the Equality Act (2010), concerning the protection of pregnant students against discrimination and the promotion of equal opportunities in education. The Act mandates educational institutions to ensure equitable treatment and reasonable adjustments to support pregnant students in continuing their studies uninterrupted (Equality Act, 2010). Consequently, in addressing Alys's situation, adherence to the Act is paramount, ensuring her rights are safeguarded and her educational journey remains unaffected by her pregnancy.
In response to Alys's expressed desire to continue her studies during and after pregnancy, I would initially direct her to relevant support services available online. The Adult Learning Wales website offers a wealth of resources tailored to adult learners, including academic assistance, financial support, and well-being strategies (Adult Learning Wales, n.d.). Additionally, "Pregnant at Uni" provides comprehensive guidance on navigating pregnancy while studying, with specific resources available in Wales (Pregnant at Uni, n.d.). Accessing these platforms would provide Alys with tailored assistance, aligning with the Professional Standards for FE Teachers (2023), which underscore the importance of creating an inclusive and supportive learning environment.
To further enhance Alys's journey, I would emphasise the extensive physical support available from Adult Learning Wales. This encompasses study skills workshops, one-on-one tutoring, and guidance on accessing financial assistance, such as grants and bursaries, which may be applicable to her during maternity and as a new parent (Adult Learning Wales, n.d.). Additionally, Adult Learning Wales offers well-being support, including counselling services and mental health resources, ensuring Alys's emotional well-being remains prioritised (Adult Learning Wales, n.d.). 
In addition to the resources provided by Adult Learning Wales and "Pregnant at Uni," I would also inform Alys about the Parents' Learning Allowance offered by Student Finance Wales. This allowance is designed to assist students with dependent children, providing financial support to cover childcare costs, study-related expenses, and other associated costs (Student Finance Wales, n.d.). Highlighting this support reinforces my commitment to creating an inclusive and supportive learning environment for Alys.
To address Alys's specific concerns and academic needs during her pregnancy, I would offer personalised tutorial sessions, aligning with the Professional Standards for FE Teachers (2023), which emphasises planning and delivering learning activities to meet individual learners' needs.  These sessions would serve as a platform to discuss her coursework, make any necessary adjustments, and address potential challenges, all while ensuring her well-being remains a top priority. Additionally, recognising the evolving nature of Alys's situation, regular meetings would be essential in maintaining open communication and addressing emerging challenges. These meetings create a space for Alys to express her concerns, discuss evolving needs, and collaboratively develop strategies to navigate her studies effectively.
In supporting Alys through her pregnancy while maintaining her educational commitment, adherence to professional standards and legislations are essential. By utilising available resources, offering personalised support, and conducting regular meetings, I aim to meet Alys's immediate needs while creating an inclusive and supportive educational environment.

Efa
As a post-16 ESOL tutor in a college setting, encountering a situation where a student like Efa feels marginalised and discriminated against due to her race is deeply concerning. Addressing Efa's concerns promptly and effectively is crucial to ensure her well-being and success in the academic environment. In response to Efa's email expressing her thoughts of leaving the course due to feeling like an outcast, ostracised, and facing discriminatory behaviour, there are several steps I would take to support her and address the issues she is facing.
Firstly, I would schedule a one-on-one meeting with Efa to discuss her concerns in a safe and confidential environment. During this meeting, I would actively listen to her experiences, validate her feelings, and reassure her that her concerns are taken seriously. According to Barden (2019), providing confidential counselling and support services tailored to students experiencing discrimination is essential in fostering a supportive environment conducive to their well-being and academic success.
Additionally, I would signpost Efa to the appropriate support services within the college. For instance, I would direct her to the learner services team or the well-being support services offered by the college (Adult Learning Wales, n.d.). I would explain to Efa how she can access these services and the types of support they can provide. For example, I would mention that if she experiences or witnesses behaviour that is offensive or threatening, she should report it to the tutor or contact the learner services team for confidential support (Adult Learning Wales, n.d.). Providing Efa with information on where to seek support empowers her to take proactive steps in addressing her concerns.
Moreover, I would offer to meet with Efa on a regular basis to monitor her progress and well-being. These meetings would provide her with an opportunity to express any ongoing issues or concerns she may have and allow me to offer continued support and guidance. Regular check-ins can help Efa feel valued, supported, and reassured that her concerns are being addressed.
In addition to college-based support services, I would also provide Efa with external resources and helplines that offer support and guidance on dealing with issues such as bullying and discrimination. For instance, I would direct her to organisations like Bullying UK, which provides advice and support to individuals facing bullying (Bullying UK, n.d.).
Lastly, I would educate Efa about her rights under the Equality Act (2010), which prohibits discrimination on the grounds of race and other protected characteristics (Equality Act, 2010). I would explain how the act protects her from discriminatory behaviour and the steps she can take if she feels her rights have been violated.
In conclusion, addressing Efa's concerns requires a holistic approach that aligns with various Professional Standards for FE Teachers (2023)., including promoting equality, diversity, and inclusion; providing personalised support; facilitating learner engagement and progression; and upholding professional values and ethics.  In responding to Efa's situation, it is imperative to adopt a multifaceted approach that involves offering emotional support, signposting to relevant support services, providing ongoing guidance, and educating her about her rights. By taking these steps, I aim to empower Efa to navigate the challenges she faces and create a more inclusive and supportive learning environment.
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