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Part One-
[bookmark: _Hlk34133076]Early Intervention is defined by the Early Intervention Foundation (2020) as providing children with ‘effective early support who are at risk of poor outcomes.’ The Early Intervention Foundation (2020) expands on this and states that effective early intervention works with the aim to prevent problems occurring, or to tackle problems that the child may face. Department for Education (2018) supplies evidence that the statutory guidance highlights the importance of providing early intervention to children. According to RaisingChildren.net (2019) early intervention is key for children who have Additional Learning Needs, such as Autism, early intervention should include support such as therapies and education. Within the work of Steckler and Goodman (1989), Altman (2009) and Giacomo and Aubyn (2018) describes the increasing emphasis on the implementation of early interventions for Autism, in different ways that is effective and sustainable. The work of the Early Intervention Foundation (2020) backs up the importance of early intervention within Additional Learning needs with ‘rigorous’ testing surrounding intervention methods such as education, providing successful evidence and targets towards circumstances that make children’s development difficult, such as not having the appropriate education. According to the National Institute of Child Health and Human Development (2017), the basic goals for early intervention are Physical, Thinking, Communication, Social and Emotional skills development. Research conducted by Spectrum (2020) provides the information that early intervention is vastly important for children who have Autism, as it leads to significant positive changes. These include intelligence, language and daily living skills. Work by both NSPCC (2019) and Spectrum (2020) explains that the value of early intervention programmes are well recognised across the Additional Learning Needs Legislation (2019). Similarly, to this, Ramey and Ramey (1998) explain that early intervention can ‘yield significant improvement’ over cognitive, academic and social outcomes. According to Corsello (2005) practitioners working with young children that have been diagnosed with autism agree that early intervention is key so that they have the ability to put in place intervention strategies to support the children to gain effective support. Corsello (2005) states that other support methods for children with autism contain a different philosophy and research conducted found that early intervention was vastly affected in comparison. The Walden Toddler Program conducted by McGee, Morrier and Daly (2001) used early intervention, incidental teaching and social inclusion to further their social skills. Research found that the toddlers included that had autism showed higher signs of improvements within their development over a child that was introduced to this method later in childhood. Work by Cossentino (2010) working from the Montessori Method (1907) found that when a child with autism was successfully exposed to early intervention, it opened multiply opportunities and strategies. Within Cossentino (2010) work, explained by working with Montessori’s (1907) pedagogy of personalized, inclusive education, early intervention strategies can offer effective institutional and individual capacity, therefore enabling the Montessori educators to effectively support all children, not just the theoretical child.
[bookmark: _Hlk34128228]Mundy and Crowson (1997) backed up with the research conducted by The National Autistic Society (2020) explain that intensive early intervention has the ability to lead to significant development gains for many children with autism, however this is an outcome in some cases. Munday and Crowson (1997) explain that a clear and strong understanding of early intervention effects, can be affected by the precision surrounding the outcome measurement. Work conducted by Barnard, Prior and Potter (2000) found that a number of individuals with autism were not diagnosed until later in life, there for was unable to receive early intervention support. Barnard, Prior and Potter (2000) explain because of this, these individuals have lost the opportunity as it is ‘too late for them to benefit’ from these approaches at a later stage. Barnard, Prior and Potter (2000) believe that early intervention has the opportunity to prepare children for am ‘inclusive’ life in society. The work of Estes, Munson, Rogers, Greenson, Winter and Dawson (2015) found that starting intervention strategies as early as possible found significant changes in the autistic child by the age of six years old. From this, Estes, Munson, Rogers, Greenson, Winter and Dawson (2015) explain the positive impact early intervention has on a child with autism, this is because the child has the opportunity to develop their skills sooner, allowing them to benefit from everyday life scenarios. According to Camarata (2011) early intervention has a part to play with a number of core traits found within autism. This is described by Johnson and Myers (2007) as a crucial time as children will have the opportunity to develop. The research conducted by Autism Speaks (2009) found different findings surrounding early intervention and autism. Autism Speaks (2009) states, 
‘Parental involvement and use of these strategies at home during routine and daily activities are likely important ingredients of the success of the outcomes and their child's progress. The study strongly affirms the positive outcomes of early intervention and the need for the earliest possible start’
(Autism Speaks, 2009) 
Similarly, to this, the Medical Research Council (2016) explains the importance of parent-led early intervention strategies for the child. The Medical Research Council (2016) state that aiding the parents and child’s communication will reduce the severity of symptoms of autism. The advantages to this, explained by the Medical Research Council (2016) is that direct intervention at an early age has a high potential to affect the everyday life of the child and family, the findings from this experiment display improvement in the core symptoms that were previously viewed as a resistance to change. Whereas this is said, the Medical Research Council (2016) strongly state that this is not a cure for autism, but the children who demonstrate improvements will show different symptoms in a ‘variable extent’. However, this experiment conducted by the Medical Research Council (2016) suggests that parents interacting with their children through early intervention and lead to improvements over the ‘long term’. 
Overall, research found has supported the use of early intervention in children with autism and is described as ‘effective early support who are at risk of poor outcomes by the Early Intervention Foundation (2020).
Part Two-
A child with autism may face a number of barriers in their day to day lives according to the National Autistic Society (2020). Short and Schopler (1988) state that a majority of practitioners notice there is a sign of autism in a child based on the development of their speech. According to the National Autistic Society (2020) communication and socialising can be a challenge for autistic children, this can be based upon the difficulty reading social cues or knowing when to speak. The National Autistic Society (2020) explain that conversations are not predictable and often involve immediate response, for this reason many autistic children avoid conversation with their peers as they don’t feel comfortable. Work conducted by the National Autistic Society (2016) found that a number of individuals developed a negative bias towards autistic people in face to face social situations. However, when audio-visual cues took place, these biases were not present.  The National Institute on Deafness and Other Communication Disorders (NIDCD) (2018) explains that the ability for autistic children to communication through language depends on their intellectual and also social development. According to the NIDCD (2018) many of these children face problems with the meanings and rhythm of words and sentence structures, therefore making it difficult for autistic children to interact and communicate with other individuals. According to Ambitious About Autism (2018), communication could become a barrier for these children. This is because autism can cause their speech to be delayed. Child Autism UK (2019) suggests one-way children have the ability to strengthen their communication by developing their vocabulary alone. However, Ambitious about Autism (2018) suggests the encouragement surrounding all forms of communication could be used, this can include pictures and signing. With these forms of communication in place, children with autism will have access to learning. The National Autistic Society (2020) suggest different ways an autistic child may communicate non-verbally.  This include, gestures, using visual aids and reaching. The National Autistic Society (2020) places emphasis on the importance of early intervention so the right strategies are in place to aid the child’s communication and social interaction development. According to Itzchak and Zachor (2011) early intervention can benefit the child within their communication verbal skills, as they have the opportunity to adapt to the strategies and develop at their own pace. The work of Camarata (2011) explains the importance early intervention has upon speech-language development for autistic children. Camarata (2011) explains that speech-language is one of many core traits associated with autism and is used in the diagnosis research commonly. Johnson and Myers (2007) suggest that the majority of children who are later diagnosed with autism are present with speech delay. Therefore, Camarata (2011) discuss the impact this has on a child, which is mainly negative. According to NIDCD (2018) communication and speech difficulties are taught in different ways for children with autism, usually the practitioner will educate the child depending on the child’s specific needs. NIDCD (2018) view teaching children with autism language skills a realistic skill to ensure they have the ability to reach their full potential throughout life.
Ambitious About Autism (2018), also provide the information that children with autism can also face Social Interaction as a barrier. This is because, children with autism tend to enjoy their own company, according to the National Autistic Society (2020). The National Autistic Society (2020) explain that many autistic children can experience social isolation, this could be for multiple reasons ranging from lack of confidence to non-autistic children not wanting to interact. The National Autistic Society (2020) expand and state that autistic children may find it difficult to maintain contacts due to a lack of understanding of small talk and other conventions of social behaviour. The National Autistic Society (2020) explain that autistic children may seem to appear withdrawn or indifferent during social interaction. Expanding upon this, the National Autistic Society (2020) explain that children with autism can also be difficult to comfort. Bellni (2008) state that social interaction skills have a wide range of meanings, ranging from social relationships to behaviours. Bellni (2008) expands that many children have the ability the ability to build basic skills from exposure, however, children with autism often need to experience education of these skills.  Within the work of the American Psychiatric Association (1994), Volkmar, Carter, Grossman, and Klin (1997) and Bauminger (2002) abnormalities in social interaction and different difficulties in emotional recognition and expression, are recognised was core barriers for children with autism. Bauminger (2002) explains that it is recorded that autistic children’s social participation with peer interactions is commonly low frequency and poor quality. One example provided by Sigman and Ruskin (1999) explains that children who have autism are unlikely to have the ability to perform prosocial behaviours such as compassion and empathy. According to the Children’s and Young People’s Health Service (2018) difficulties of social interaction can be presented and perceived in multiple ways. Similarly, to Sigman and Ruskin (1999) Children’s and Young People’s Health Service (2018) suggest that children will autism have a difficulty of understanding others’ feelings and providing empathy. However, Children’s and Young People’s Health Service (2018) also explains that a difficulty to social interaction could be portrayed through absent or unusual eye-contact, gestures and expressions. Bellni (2008) state that the nature of autism often causes children to cause social skill difficulties. Bellni (2008) and Ladd and Mize (1983) explain that effective social skills allow individuals to entice positive reactions and different evaluations from their peers as behaviours that are socially approved are performed. Bellni (2008) explains that is children with autism have effective education surrounding social interaction, they have the ability to form social relationships later in life and also experience wider career opportunities. Adding to this, Cohen (2004) describes the presence of social support that autistic children are entitled to, to either prevent or limit the stress that is associated with social interactions. The National Autistic Society (2020) support this as they believe the little amount of stress that is involved for children will encourage them to explore social interaction, therefore developing their own skills. 
Part Three-
Within the early years setting, there are a number of support systems in which a child with autism would receive support. According to the Early Childhood Alliance (2019) inclusion is on of the most effective ways to support a child. Early Childhood Alliance expands upon this and states that the use of inclusion will benefit children as they have the ability to develop friendship with other individuals and have the ability to develop social skills that they require within their adult life. Within the work of the National Autistic Society (2020) they describe the use of inclusion within settings has an opportunity to support the quality of a child’s experience. However, the National Autistic Society (2020) expands and states that whereas this is effective support in the majority of cases and many children with autism will have the opportunity to be supported in mainstream school settings, some children with a more severe case will only have the ability for an inclusive experience within a specialised setting. Research conducted by Barnard, Prior and Potter (2000) found that children with autism who have received support from an inclusive approach, faced many more opportunities within their later life. 
Whereas there are positive outcomes for inclusion. The National Autism Society (2020) found that improvements to the approach still must be made. The main improvement being that inclusion should not be ‘confused’ with terms such as ‘integration’ or ‘mainstreaming’. The National Autism Society (2020) describe this situation as a child being placed in mainstream education, and there be an expectation of the child adapting to the curriculum and the classroom environment. Greer (2010) explains the barrier to inclusion being the ‘fear that the general education classrooms will be disrupted.’ Greer (2010) furthers explanation and explains the financial concerns, such as lack of funding to support the adaptations needed for inclusion will become a barrier.  Where there are concerns, Greer (2010) also discusses the positive outcomes for not just the children included in inclusion. Greer (2010) explains that inclusion will allow teachers to leave their comfort zones and learn new techniques to become better instructors. Greer (2010) and The National Autistic Society (2020) synthesis that different proponents of inclusion allow individuals to benefit from and enhance their social interaction skills.  Frederickson and Cline (2009) describe that for inclusion to work fully and support the child, the setting must take a ‘whole school approach’ and ensure that each child in the setting has been incorporated into the inclusive practice. Frederickson and Cline (2009) explain that one strategy to conduct this, is the ‘Buddy System’. This is done by pairing two children together, one with autism and one without, and allowing these individuals to support and learn from each other. Inclusion is supported by the work of Vygotsky (1989) who encourages the use of ‘the More knowledgeable Other’. Vygotsky’s (1989) work and views also supports the use of the ‘Buddy System’ by Frederickson and Cline (2009), as it allows two children to develop their social interactions and also learn from each other.
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