Throughout this piece of work, I will be focussing on The Foundation Phase. It is a Welsh curriculum that was implemented in education settings such as schools across Wales when it was introduced in 2010. It is used for children between the ages of three and seven and is a developmental curriculum designed to promote creativity, imagination and to make learning for fun and effective. Children who study under The Foundation Phase are encouraged to explore learning techniques and learn how to problem solve. The Foundation Phase was revised in 2015 and the Welsh government stated that “The Foundation Phase is based on the principle that early years provision should offer a sound foundation for future learning through a developmentally appropriate curriculum in Wales”. Due to the recent revision, it’s ensured it’s up to date, effective and ensures it is running smoothly. Throughout this piece of work, I will be focussing on how inclusivity is promoted and implemented in education settings as well as what barriers prevent this and what strategies are used in current times. I will also be suggesting solutions to these issues and exploring new areas as well as critically analysing the strategies used to promote inclusivity. It is common for the term ‘inclusive education’ to be associated only with children with disabilities, such as autism or cerebral palsy as two very frequent conditions. However, inclusivity can affect a wide range of attributes such as a first language, ethnicity, socioeconomic status and gender. The National Minimum Standards for Regulated Childcare (up to 12 years of age) believe those who work with children and work with The Foundation Phase Framework such as teaching assistants and nursery nurses should be aware of the principles, ethos and targets that The Foundation Phase implements to ensure inclusivity and equality. 

The Foundation Phase has seven identified areas of learning which taught and delivered through a variety of activities, lessons and trips both indoors and outdoors in education settings such as nurseries.  They all aim to promote inclusivity, such as using one to one sessions, as well as team work. These areas of learning being: 
· Personal and Social Development, Well-being and Cultural Diversity
· Mathematical Development 
· Welsh Language Development 
· Knowledge and Understanding of the World 
· Physical Development 
· Creative Development
· Language, Literacy and Communication skills.

[image: ]These areas of learning are aimed at all children in Wales regardless of ethnicity, religion and learning abilities. This therefore promotes inclusivity. The noun inclusivity in its basic form means providing equal access to all involved in a setting, such as a school. It can direct more to those who could potentially be marginalised or excluded for factors such as being disabled or being part on a minority group. In the 21st century there are barriers that affect inclusivity. One of which is the genuine motivation of a child to learn. Without motivation a child will have no desire to progress and learn. This could be due to being part of a minority group, such as being Afro Caribbean in a predominantly Caucasian setting. In the 1990’s this was considered a major issue for inclusivity and is still applicable today. If children show a lack of interest of being included in activities within their education setting or feeling excluded from them, strategies need to be implemented to promote inclusivity and learning. This is shown is Maslow’s Hierarchy of Needs. From Maslow’s theory of needs, we can see that self-actualisation is at the top of the triangle he has created. It is classed as an essential need. When lack of motivation is present and the feeling of not belonging or excluded, a pupil cannot achieve progress and success. It can therefore be classed as a barrier. If there is no desire to learn, no learning will take place. It reflects the common phrase first used in ancient Rome,” in one ear and out the other”, reflecting being absent-minded and having a lack of interest. This may seem like a small barrier to learning and inclusion, but it affects a child massively. It is often common for children with attention deficit hyperactivity disorder (ADHD) to have a low attention span, lack of concentration and self-fulfilment needs. The Foundation Phase uses strategies to ensure that inclusivity is present at all times. One strategy used is including all children in the same classroom. Rather than separating children with different abilities, to ensure all pupils can work together despite different learning abilities as an example, they learn in the same environment. The classrooms are often designed with the children’s own work, which ensures their creative development is achieved, which is one of the seven areas of learning The Foundation Phase Framework identifies. A quantitative study that was completed in 1992 by Hunt and Farron-Davies found that 47.1% children with disabilities in general classrooms progressed in subjects such as math compared to only 34% progressing in self-contained classrooms after being separated. 
When looking at The Foundation Phase it promotes inclusivity through the seven areas of learning, such as personal and social development. Each child is encouraged to play with peers, create friendship groups and develop their communication between them. On page 12 of The Foundation Phase Framework document, it is stated that children “form relationships and feel confident to play and work cooperatively”. This is one reason why inclusivity is promoted; to achieve the targets set by the Welsh Government. However, social and cultural factors bring barriers to inclusivity in schools, nurseries and other settings where a child is educated under this framework. When learning, a child’s ability to interact with other children in social settings, like lunchtime breaks, has a significant impact on their academic progress as well as developmental areas such as teamwork and having a social life. All learning involves social factors such as asking questions and working in groups, the very act of learning within a classroom is a setting for interacting with others. This leads us to the question of what will happen if a child has social barriers and what strategies are used to ensure this issue is resolved? With an average of 16.4 students for one teacher in the UK (2019), it can be argued that The Foundation Phase may not be promoting or implementing inclusivity well enough. However, the ratio had not risen from the year before which shows it is being controlled due to lack of teachers. If children have social barriers such as not having the confidence to talk to others, they may not be able to learn and develop their own strengths and weaknesses. Children discuss, argue and communicate with each other to show their own talents, such as arguing their opinions, asking questions and challenging topics they may not agree or understand; furthering their own learning. However, not all types of learning require communication and socialising. To prevent pupils from learning effectively and be included despite possible social barriers. To help with social barriers, team work is a strategy promoted to improve a child’s communication skills, as this is seen as one of the seven areas of learning identified by The Foundation Phase. Gargiulo and Kilgo (2011) point out that “early childhood inclusion embodies the values, policies, and practices that support the right of every child to participate in a broad range of activities”. As well as this, if children do struggle with specific areas, such as social skills or possible learning difficulties, The Department of Education requires that teachers working under The Foundation Phase “should identify learners who are in need of enriched and support programs; require diagnostic help in specific aspects of a learning program; have a learning barrier...”. 
Multiple strategies are used for a wide variety of possible issues and to ensure inclusivity. In a 2010 study, Singal states that when children have disabilities and attend mainstream classrooms, it is often noticed that teachers to not always see them as a primary responsibility. The possibility of this happening is contrary to the clear and guiding principles that underpin inclusion; that all children should be accommodated regardless of their physical, emotional or intellectual needs (Forlin 2008). This then leads onto the strategies used to follow inclusivity; the Inclusive Education Policy (IEP). Following the guidelines of the IEP teachers learn to be critical thinkers, reflective and including diversity in their lessons and teaching. The IEP also leads me onto another strategy used- Individual Education Plans. An Individual Education Plan is a document designed for children who may struggle with disabilities such as Down’s Syndrome or Asperger’s Syndrome. They can also be referred to as a Personal Learning Plan (PLP) dependant on where you live in Wales. When teachers use PLP’s, it’s to allow additional support for a child who needs it and for them to be included in all activities within that education setting despite their learning difficulties or disability. The Welsh Government’s Right to Action strategy document (2004) and United Nations Convention on the Rights of the Child (UNCRC) both state that “all children and young people must be provided with an education that develops their personality and talents to the full”. As well as this The Education Act 2002 also promotes inclusivity through using strategies such as communicating with multi-agencies such as parents and behaviour therapists. 
Furthermore, poverty affects inclusivity within The Foundation Phase Framework. One in three children live in poverty in Wales; it is the one country within the UK with the highest rate of child poverty in any of the other nations. A report written in 2010 by Save the Children found that “More than half (53 per cent) of Welsh children in low-income families are worried their parents are finding it harder to pay for everyday necessities such as food, heating and clothes”. The implications of poverty can have a detrimental effect on a child’s education. Thus, The Foundation Phase focuses on inclusivity when poverty is present. One major factor of poverty is poor physical health. Often children are living in colder houses, less clothing and lack of food and nutrients. The Child Poverty Progress 2019 report outlined how The Foundation phase is tackling poverty and promoting inclusive education with different strategies. Children living in poverty experience a much more difficult childhood than their counterparts. The Millennium Cohort Study completed in 2012 found that children in low-income families were 4.5 times more likely to experience severe mental health problems than those in higher income families. It is therefore not shocking that children who live in poverty struggle with inclusivity more than others. Being part of a low-income family leads to a number of different barriers for children in that position, such as lack of funds for equipment needed to progress further in education. Thus, their education may fall behind their peers who can afford these resources. Inclusivity is a key feature for those who do live in poverty and thus the Welsh Government is promoting inclusivity through Pupil Development Grant Access. This is a £5.1 million pound programme that gives funding for poverty ridden families to help buy resources such as sports kit, school trip funds and technological equipment for topics such as IT. Data to see if this inclusive technique will be available in 2021 for analysis of data gathered. Having access to free school meals has been made accessible since it was first introduced in 1944 and in 1946 free school milk was also provided for all children. The Free School Meals programme is funded by authorities such as councils and funding through Local Government Settlements. Other strategies are used such as breakfast club, which promotes inclusivity and healthy eating. In 2019-20 an additional £7 million was given to local councils for additional costs regarding free school meals. In 2019, 78,902 children were eligible for free school meals and 112,354 had access to free school milk thus it promotes inclusivity for a large number of children under the education of The Foundation Phase. There are many other schemes in current times in Wales, such as Playscheme, Families First and Flying Start. All of these options provided are used as strategies to promote inclusivity for children in poverty within Wales.  
However, it is important to remember that there are many others factors that affect inclusivity besides poverty, ethnicity and gender. Some child may not be affected by these factors and may have different characteristics. For example, children in poverty “have worse cognitive, socio-behavioural, physical, and mental health than their better-off peers" but some children who aren’t living in poverty may just have poor knowledge or poor academic skills. Despite factors mentioned that often affect inclusivity like ethnicity, being a child with simple poor academic abilities means they may also struggle to feel included and have equal treatment to those who differ. There are many strategies used for children who have poor behaviour and academic skills regardless of additional learning needs or poverty for example. Strategies such as Self-Monitoring. This is covered in the ‘Practice Approaches to Behaviour Management in the Classroom by the Welsh Assembly Government. Self-monitoring is a strategy used by teachers in The Foundation Phase and includes a child and the teacher to:
• Focus on no more than three behaviours, otherwise the exercise can become too complicated. 
• Encourage the child to complete the grid after each session.
 • Use the chart for just one week. 
• Assess the information on the chart and formulate appropriate strategies 
 The strategy is used to encourage children to work on their behavioural difficulties as well as any other issues they may be experiencing mostly on their own and to record it as they work through it. This method can raise self-awareness of the child and help to resolve their difficulties once reflected on. The Foundation Phase Framework also introduced the SMART (specific, measurable, achievable, relevant and timebound) Target strategy which is used by teachers to create a plan like strategy to help children see what they need to achieve, to encourage and reward them and ensure it is all beneficial to their specific needs. It was first introduced in 2012. 
The Foundation Phase has a variety of different programmes and funding to encourage inclusivity in all areas. One of these being for children who have poor behaviour, such as The Pastoral Support Programme (PSP). Although it is an effective strategy of inclusivity, it can be argued that there is a lack of resources to ensure every child receives the same level as care and contribution. This programme was created after Every Child Matters green paper identified five outcomes when being a child; be healthy, stay safe, enjoy and achieve, make a positive contribution and achieve economic wellbeing. From these outcomes it was believed that any child with poor behaviour which is worsening quickly should have access to a programme such as this so the five outcomes are achieved. This was put into place to prevent exclusions, risks of failure at school and harmful behaviour. The Welsh Government expressed when it was first released that “It is designed to help children improve their social, emotional and behavioural skills so that they are able to manage their behaviour more effectively”. With this support in place to ensures inclusivity is present at all times. 
The Foundation Phase is a play-based learning framework and wants inclusivity to be a part of all areas they cover. Play-based learning has been recognised as a huge advancement in education settings in today’s society as well as ensuring inclusivity is included, and has been raised as an important factor of children’s learning by psychologists such as Vygotsky’s Cognitive Development theory. The theory put forward by Lev Vygotsky expresses “social interaction is fundamental to cognitive development” and this is a theory that was implanted into the continuum for children between the ages of 3-7 in the Welsh framework. Using social interaction as a tool to help children learn also ensures that they are included in all teaching methods and get equal support and help as those around them- such as every child being offered to join in when carrying out different play-based learning sessions, which could be the use of physical education. Play-based learning involves both children and their teachers in creating a fun activity where children can explore, learn and problem solve. Children have been described as being naturally play motivated so using this tool when teaching them means they can advance in their own learning and develop their cognitive development more. Play also enhances children playing with others and thus it seems play-based learning is an ideal took to use when promoting inclusivity.  In Vygotsky’s theory, the zone of Proximal Development is defined as a key part of a child’s learning. This refers to the difference of what learners can do with help and what they can do without help from others and what an individual can achieve with a skilled partner and encouragement. With the interactions of skilled partner such as a teacher, again inclusivity is definite. 
 To enhance play-based learning after extensive research has been done such as Melisa Moore’s article on Vygotsky’s Cognitive Learning Theory, schools use school breaks, such as lunchtime, to enhance a child’s learning. Tools are always supplied at break times for children to help develop their gross-motor schools and they are provided for each child to use so inclusivity is always promoted. As well as breaks, classroom playtime sessions are used and The Foundation Phase handbook to “Practical Approaches to Behaviour Management in the Classroom” encourages a well-structured playtime which helps to tackle inactivity, poor behaviour and boredom to learning is happening at all times. Using Vygotsky’s theory for all classroom environments leads an inclusive environment to be created and despite the different needs of each child, all are included. Without structured playtime, children can be excluded by others, they can be treated unfairly, miss opportunities to learn with others and not keep a routine of consistent learning. This is also one reason why teaching assistants are employed, as well as staff who monitor break times. With more individuals involved, inclusivity is at the core of all activities. 
From all discussed throughout this essay on how The Foundation Phase Framework promotes inclusivity and what strategies it uses; it is clear there are a wide variety used effectively. To conclude my findings, it has become apparent to me that one downfall of all strategies used is lack of staff and large pupil numbers as well as the effect poverty has on children showing in their poor academic results. Overall, from strategies in place such as Individual Learning Plans, one-to-one support and patrol support, it can be seen The Foundation Phase is effective and successful for Welsh children.
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