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Children’s play portfolio 

Section one-

Play Wales (2020) describes play as freely chosen, self-directed and intrinsically motivated. However, Play Scotland (2019) defines play as ‘the universal language of childhood’. Play can be either a physical or leisure activity that children undertake for their amusement and has no overall goal, Play therapy (2017). Play is self-directed, The genius of play (No Date). 

Play Scotland (2019) states play is superior as children learn through it to understand one another and make sense of the settings around them. When children undertake play, they develop social skills, these include learning how to control their feelings and movement, sharing and the ability to tolerate behaviour that one might disagree with, Play Scotland (2019). Play also promotes a child’s emotional and intellectual development which are essential for their transition years, Play Scotland (2019). Hobs et al. (No Date) states, children prioritise play and class it as the most important aspect of their lives as it is a sense of freedom. Children experience uncertainty, challenges and the ability on how to adapt to new environments allowing them to feel a sense of independence and confidence, boosting their self-esteem. 

Play is one of the keyways children learn and elaborate. It allows the child to understand their abilities which promotes good self-esteem. Children learn a lot through-out pay as the child is having fun which allows them to come very absorbed in the activity. Play will expand the child’s imagination, Family lives (No Date). Play Wales (2018) states play is vital for a young person’s development and well-being. When children carry-out activities that are not play, children show a higher sign of emotional well-being, Child: care, health and development (2012). Play Wales (2018) also states, play is a foundation and essential part of a healthy development. 

Pop-up Adventure Play (2015) states self-directed play is when the child makes their own decisions and rules on a game that has been freely chosen. Play Wales (2020) also states it is personally directed, which allows children to have their own independence making up rules and roles through-out their play. Furthermore, it is intrinsically motivated meaning there is no overall aim/reward. 

Self-directed play is important in several different ways. Firstly, when children plays independently, they figure things out for themselves for example, learning how to avoid risks. Secondly, children will learn life-long skills such as knowing how to overcome obstacles through-out play, which will promote problem solving as they could be working with others who may share a different opinion. Furthermore, children feel a sense of self-discovery, this will allow them to feel they are able to promote their own creative ideas as within play the child don’t have a proposed outcome, allowing them to not feel a fear of failure.  


Play is one of the most beneficial ways to a child’s learning, so it is important that adults support self-directed play. Mclnnes (2013) states that if an adult is presence  but not involved the child feels as if he or she is playing but when an adult, joins in without the child’s invite they no longer feel as if they can play, as children are less likely to approach a activity if an adult is involved. Furthermore, adults can support self-directed play by using open ended questions as it allows the child to indicate activities and decide when they would like the activity to finish, Child: care, health and development (2012).

Symbolic play allows a child to use its imagination as through-out the early years their mental development will progress in pretend play. Through-out symbolic play children will begin to pretend one object is another, for example, children using a block as a telephone, Building all children (2017). Building all children (2017) also states, symbolic play allows children to develop an understanding of imagination, which allows the child to excel in play. Children who develop a good understanding of imagination go on to develop several holistic skills such as language, social, independence and cognitive & imagination skills. Through grasping these holistic skills, it will provide them with essential skills such as working with other children, learning to share and problem solving, Family lives (No Date). Rymanowicz, K. (2015) states that symbolic play allows the child to look as if it is using imagination through pretending however, it shows the child laying the foundation for understanding a bigger picture of the world. 

Michigan State University (No Date) Practitioners can support a child in play by participating when invited, this will allow practitioners to understand the child’s knowledge and allow them to make new connections, this is carried-out through interactions. It also allows practitioners to be involved through-out the child’s play which will help them intervene if a child needs support, by this happening it allows the child to experience problem solving independently, which will support their self-esteem when participating in play. 

Section 2 

Play Wales (2018) states that it is important children are exposed to risk, by this happening it will allow them to grow independently and learn to find their way in life. Anxiety and Depression Association of America (2018) states anxiety is a reaction to stress, so if children are not exposed to risk, they will not know how to manage and deal with situations which could cause anxiety to occur through-out their childhood or when they are older, Play Wales (2018). 

There are several benefits risk has on a child’s development. Play Wales (2018) states if children are not exposed to risk, they won’t feel a sense of achievement as they would have never overcome any of their fears due to not being able to play in less appropriate places with a higher risk of danger, this allows children to experience pleasure and enjoyment. Play Wales (2018) also states risk allows children to feel confident when dealing with unexpected events through-out their lives, this allows children to manage their emotions and will help them deal with long-term stress. Carrying on, Risk supports developing skills such as creativity, as the child is able to think for its-self without having someone to guide them. It also, allows the child to manage how to recover quickly in difficult situations and challenging environments which will allow them to develop, Play Wales (2018). 

Student Share (No Date) states exposing children to risk puts a child at danger which could leave a life stating effect on them. However, for a child to learn how to cope it has to has to experience a certain extent of risk, by this happening it will allow them to know how to overcome situations they might find stressful through-out their lives. Not all children are able to make decisions for themselves as guardians often take control, these children lack difficulties in self-control and confidence, which will leave them stressed in situations. 

Risk is looking at the possibility of something happening that could cause harm to an individual. There is either a high or low chance of something happening, WorkSmart (2020). Cambridge Dictionary (2020) also states risk is a possibility of something terrible occurring. However, Project Manager (No Date) states that risk is not always a disadvantage, risk allows children to outweigh probabilities and allow them to understand consequences. Project Manager (No Date), also states it can expand opportunities and improve performance. 

It is superior that when practitioners plan, play they do completely remove the chance of risk, however they need to consider the risks but also look at the benefits it can have on the children, Play Wales (2018). Play Wales (2018) also states practitioners can balance risk to safety through play in several different Ways, this is important as children want and need to take risks when carrying-out play. Play Wales (2018) suggests a child should have the opportunity to play in challenging environments as it will allow them to develop their abilities. By carrying out this provision, it will allow children to be exposed to risk but protect them for any serious risk or injuries. 

Play Wales (2018) states another way to balance risk to safety is by setting up a rich play environment for children to venture out in. This allows several challenges for children to take risks and expand their confidence in free play while having supervision. By carrying out this method it allows children to expand their play opportunities without their parents having fears and limiting what they can do. Carrying on, Accidents will happen through-out the period of the child’s play however practitioners should focus on protentional risks while trying to increase the benefits, Play Wales (2018). 

Play Wales (2018) states that a practitioner has to consider the difference between freedom and protection when allowing a child to play freely. Practitioners should consider that children need to test boundaries and learn from their mistakes but draw a fine line if the child puts themselves in protentional danger. It is vital that practitioners accept risky play as it helps the child’s growth and development and to only intervene if there is a safety issue. 



Section 3 

Welsh Government (2017) states that the Foundation Phase profile is a play-based profile that supports assessments on children which shows the child’s progress and development through-out the Foundation Phase.  This phase is based on 7 areas of plays and provides requirements that the children will need to meet when carrying-out the assessment. Furthermore, through-out undertaking these assessments, practitioners will set the appropriate holistic curriculum. 

This phase works alongside children from nursery (three years) to the end of year 2 (7 years). It is measured through setting a 6week base line at the start of reception to the end of year 2, allowing practitioners to observe the child, seeing what they are capable of doing, Welsh Government (2015). 

Welsh Government (2017) states that by using the Foundation Phase profile in Wales it provides several advantages. Firstly, it supports recognising global delay, special educational needs or additional needs, this allows practitioners to make a prompt intervention ensuring that the right support is offered when needed. So, by carrying out this intervention it allows practitioners to gather useful information on the child’s development which can support transition changes too. 

Welsh Government (2017) believes that the Foundation Phase profile allows guardians to be involved with their child’s education. The profile states it supports practitioners communicating with parents, sharing information together to provide a judgement on their child’s knowledge at their current stage of learning. By practitioners working with the child’s guardian it allows them to have a clear understanding on the child’s development, this benefits the child as parent’s are able to work closely with practitioners ensuring the child has the best possible outcome, Dechrau’n Deg Flying Start (2017). 
Welsh Government (2017) says that by using the Foundation Phase profile it allows practitioners to complete assessments using their own mechanisms. This is a huge advantage as children do not always show their understanding through academic work, often they might show their ability through play. Overall, using this profile to complete an assessment allows practitioners to be confident in gathering the right information on the child and the best possible way that suits their needs. 

The Foundation Phase profile is an advantage to practitioners as it allows them to have an idea of the child’s ability. Looking at the child’s ability and comparing it to where it should be allows practitioners to raise the standards and help plan and prepare appropriate activities, so the child receives the right support, Welsh Government (2017). 

The profile allows children to have the opportunity to express their creativity through a variety of tasks, this allows practitioners to see the child express themselves and use their imagination, Welsh Government (2017). Furthermore, the profile underlines assessments before children are 3 years old, supporting early identification of possible developmental delay. Carrying on, Welsh Government (2015) states that the Foundation Phase profile is a play-based profile, this allows to practitioners to see the children more engaged by looking at their interests and strengths they might not be able to see through written work.

The Foundation Phase has seven areas of learning, National Day Nurseries Association (2019) states that by having these seven areas of learning it covers all areas of development. It also states that these learning methods are delivered through practical activities which are delivered indoors and out, this allows practitioners to see the child’s holistic development. Carrying on, Welsh Government (2017) states that all schools in Wales use the Foundation Phase profile as it allows other schools and practitioners to track the child’s progress through-out their time in the foundation phase. By having this Profile, it allows schools to compare and contrast. 

Welsh government (No Date) states that every child has the Compact Profile completed on them during the first six weeks of reception. This is an advantage as all children have the same amount of time, which gives them all an equal opportunity. However, Early Years the organisation for young children (2012) states that some children need more time to develop, this will not show the child’s full potential. This method might not accommodate all children. 
The Foundation Phase profile has several advantages on supporting a child’s development however, there are disadvantages. Firstly, by setting requirements practitioners might not look above this so children with a higher ability might not get noticed, Welsh Government (2017). Welsh Government (No Date) also suggests initiated approaches that involve explicated teaching can lower knowledge in children’s maths and English skills, which children need in later life to be academically successful, so it is superior that the government ensure childhood programmes offer “practitioner- directed activities alongside largely child-initiated activities”, (No Date, p.1). 

Section 4 
The Open University (2020) states observing children through play is vital as it gives practitioners an opportunity to monitor a child’s progress.  Through observing children in play, it gives practitioners a chance to see the child’s interests and to find out their ability and needs. Ni direct government services (No Date) states through-out a child playing, practitioners will see the child’s confidence, social skills and independence, all of these skills increase a child’s self-esteem allowing practitioners to see a realistic reflection. It also states, that play supports the cognitive, physical, social and emotional well-being in children, so this allows practitioners to see the child’s ability in all areas of development, Ni direct government services (No Date). 

Bottrill (2018) states that play is the child’s choice and has no overall aim however, by practitioners observing play they hope to see one through this. Howard, J. and Mcinnes, K. (2012) suggests when observing children though play, they tend to be deeply engaged resulting in practitioners finding out their interests. Carrying on, children move more freely and are generally happier when playing, this supports a child’s well-being, allowing practitioners to see a child’s confidence, learning a greater deal about the child and supporting their strengths and weaknesses in activities, Howard, J. and Mcinnes, K. (2012). 

Howard, J. and Mcinnes, K. (2012) states that observing a child through play progresses problem solving skills as children are more likely to think for themselves and try out a range of tasks as there is a minimal risk of failure. Also, children are able to think out loud when playing, allowing practitioners to hear what the child is struggling with, practitioners are then able to set tasks on the child’s ability. Furthermore, practitioners are advised to allow children to decide on what they want to play, choosing their role and rules instead of practitioners setting tasks, for children who don’t like/struggle to follow along in set activities they learn more through this, Howard, J. and Mcinnes, K. (2011).  

Howard, J. and Mcinnes, K. (2012) suggests that when children consider an activity as play, they show more signs of engagement, this allows the child to feel more in control of their thoughts and feelings, this will give practitioners an accurate understanding of the child’s feelings, purposes and behaviour. Secondly, by observing play it allows practitioners to see the child’s real protentional as it is fun and they become very drawn/more involved in what they’re doing, allowing the level of engagement to increase, Family Lives (No Date). Furthermore, observing a child in play, shows practitioners a more accurate reflection on the child’s imagination, by seeing this it can show the child’s problem-solving skills and sharing with others, Family Lives (No Date). 

It is superior that adults support facilitating observations through play as it is one of the most beneficial ways to a child’s learning, Mclnnes (2013).  “play is a child’s work” Rymanowicz, K (2015, p.1) states, it allows children to concentrate and become more involved as they have to think about what they are doing, this allows practitioners to see the child’s ability to problem solve, by finding this out they can then set tasks around the child’s ability. Furthermore, practitioners can support a child through play by providing choices, by doing this, it allows the child to make their own decisions which empowers them to know what they want to learn about based on their interests and abilities, Rymanowicz, K (2015). 

West Sussex (2019) suggests that by supporting observations through play it allows practitioners to understand the child’s likes and dislikes, it indicates how children respond to different play’s and meeting new people, showing the child’s interacting skills. Furthermore, it allows adults to see the child’s previous experiences and routines, which then practitioners can consider and make adjustments on how to adapt the child to new experiences. Overall, by practitioners carrying out regular observations through play it allows them to see a realistic picture of where the child is at, Allen, R. et al. (2015). 
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