1700754		ECAD 6006C
A critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.

[bookmark: _Hlk23343540]Internationally the English language has become the most dominant and widespread language across the world (Yadav, 2013). The British Council (2013) support this claim estimating that over a quarter of the world can communicate using the English language. According to Ahmad (2016) many countries acknowledge the crucial role that learning English as a second language has for opening opportunities for individuals in areas of education and employment. Bernardo and Gaerlan’s (2011) review, ‘Non-Native English Students Learning in English’, focuses on how different psycholinguistic and sociolinguistic factors can affect bilingual learners that are learning English second language (ESL). The authors of the article are part of the faculty team at De La Salle University in the Philippines (De La Salle University, (2012). Both have carried out extensive research in their areas of interest, which include bilingualism (De La Salle University, 2012).

The article being referred to in this essay is aimed at teaching professionals involved in bilingual education. It identifies that numerous schools in many countries have chosen to use English as the preferred language over their mother tongue (Bernardo and Gaerlan, 2011). Bernardo and Gaerlan (2011) believe this could be due to parental demands and how the English language plays a vital role in accessing higher education. Pennycook (1995, p.80) raised concerns about the dominance that the English language could have and suggests ‘…the prevalence of English can easily lead to the disregarding of…other languages.’ Baker (2011) agrees that this uniformity in the use of the English language could endanger other languages and weaken the cultural of that country. Furthermore, Baker (2011) implies that the supremacy of the English language might hinder the cognitive benefits that bilingualism has on an individual’s flexibility and adaptability to linguistically code-switch between two or more languages.

[bookmark: _Hlk22731978]This essay is a critical response to Bernardo and Gaerlan’s (2011) article, which gives an insight into themes related to the teaching of English as a second language in the Philippine educational system. Links will also be made to current issues in Wales concerning the teaching and learning of Welsh as a second language. The first part of this essay discusses the psycholinguistic findings of the article in relation to the learning of a second language. Bernardo and Gaerlan’s (2011) views on the cognitive benefits and how a bilingual learner uses their knowledge and understanding of ESL will also be considered. Following this, there will be an in-depth focus on sociolinguistic issues raised in Bernardo and Gaerlan’s (2011) article. The effects of exposure and opportunities for an individual to use ESL in the school and home environment and their influence on pupil’s progression will be explored. 

[bookmark: _Hlk23360272]According to Carrol (no date, cited in Nordquist, 2019) psycholinguistics is the study of the knowledge and cognitive processes an individual requires to use a language.  Bernardo and Gaerlan (2011) reviewed recent studies on the different effects that cognitive processes had on how bilingual Filipino students performed and completed mathematical tasks. Bernardo and Gaerlan (2011) found that bilingual students were able to retrieve and take advantage of the subject specific vocabulary they had learnt when completing mathematical problems presented in English. They believe that having more than one language can provide learners with ‘flexibility in retrieving concepts stored in different linguistic codes’ (Bernardo and Gaerlan, 2011). This is supported by Marian, Shook and Schroeder (2013) who noticed that children who were immersed in bilingual learning environments demonstrated increased performance in mathematics and reading. Furthermore, they found this was in line with earlier studies (Marian, Shook and Schroeder, 2013).

Bernardo and Gaerlan (2011) noted that a learner’s knowledge and understanding of a second language would affect their competence and ability to use the language correctly. Many studies, including research carried out by Bialystok (2011) have indicated that bilingual students ‘consistently outperform their monolingual counterparts’ and her review claims that bilingualism has a positive effect on an individual’s cognitive ability. However, Imam and Shaw (2012) found that trying to define bilingualism was no easy task and this inconsistency has led to confusion when interpreting research. According to Grosjean (2014, cited in Baker, 2011, p.4), ‘bilinguals are those who can use two or more languages (or dialects) in their everyday lives’. However, Baker (2011) notes that there are many dimensions of bilingualism which can be perceived differently. The research gathered by Bernardo and Gaerlan (2011) suggests that bilingual students have the benefit to utilise and strategically use both languages to progress. However, they recognise that further research is necessary to see if students that are less proficient in ESL would have a similar experience.

[bookmark: _Hlk22666703]Bernardo and Gaerlan’s (2011) study found that many students believe their teachers had the ability and confidence to switch and ‘model’ first and second language when instructing and during classroom related tasks. In 2014/15 it was estimated that around 16% of pupils in Wales study Welsh as a first language in Welsh-medium schools (The National Assembly for Wales, 2017). The National Assembly for Wales (2017) believed that if the Welsh Government want to reach their ambitious target of 1 million speakers by 2050 then more attention is needed on increasing the ability of the 75% of Welsh pupils who attend English-medium schools. Estyn (2013) discovered that the learning of WSL within the Foundation Phase was an enjoyable learning experience for pupils which enhanced their ability to understand and respond to Welsh commands. Donaldson’s (2015) report supports this claim and noted that the pedagogical approach of teaching WSL in the Foundation Phase was a strength of the current curriculum and should be built upon. During the author’s personal experience on placement, whilst in the Foundation Phase setting the teacher’s inclusion of incidental Welsh and the children’s positive responses were observed. Similarly, Bernardo and Gaerlan’s (2011) research indicates that bilingual and multilingual teachers were more likely to spontaneously encourage and facilitate the use of mother tongue and English in the classroom environment. However, Estyn (2013) indicate that many teachers in Key Stages 2, 3 and 4 lacked confidence in their ability to teach WSL and that the standards of WSL had not improved from the previous year. They recommended that more focus was required on staff training to ensure pupils’ progression (Estyn, 2013).

In response to Estyn’s (2013) findings, the ‘One language for all’ report was produced with recommendations on what improvements should be considered (Welsh Government, 2013). Davies (2013, cited in Welsh Government, 2013) stated that pupils’ low attainment levels in WSL has become the norm and recognises that, although there are some exceptional practitioners, urgent change is needed to ensure an increase in the number of learners who are able to use Welsh confidently in and out of the classroom. Bernardo and Gaerlan (2011) discussed how ‘[teachers] are after all not just teachers of English; instead, they are teachers of students who need to learn using English’ and similarly, this could be applied to the Welsh language perspective. Lewis (2015) responded to the recommendations from Davies (2013, cited in Welsh Government, 2013) and agreed that the Welsh Government should continue to provide training that will equip teachers to deliver WSL in schools through the Sabbatical Scheme and the Welsh in Education Grant.

Estyn (2018) acknowledged the positive impact that courses like the Sabbatical Scheme had on improving the linguistic skills of Welsh on teaching professionals. Despite this, Estyn (2018) go on to state that some regional consortiums and local authorities are not providing enough training or support for practitioners. Lewis (2015) believed that it is essential that schools share good practice. Estyn (2014a) report good practice of how the development of knowledge and understanding of WSL for teachers at Treorchy Comprehensive School supported pupils to achieve excellent outcomes through effective bilingual learning experiences as a whole school approach. This whole school approach of practitioners working collaboratively and sharing good practice to develop WSL was a key recommendation set out by the Welsh Government (2014). Bernardo and Gaerlan (2011) believe that teachers have a responsibility in recognising the role of bilingual resource in pupils’ learning and attainment. However, on placement, it appeared to the author that less emphasis was placed on the teaching and learning of WSL in Key Stage 2 compared to the Foundation Phase.

Bernardo and Gaerlan (2011) recognise that the use and development of a learner’s ability in a second language goes beyond the classroom. They found that there is a range of social and personal factors that could play a vital role, with the main themes emerging being: the learner’s exposure to the language at home; teacher modelling; and the media (Bernardo and Gaerlan, 2011). This is supported by previous research (Fishman 1991a, p. 20; Kenji and D'Andrea 1992; Lao 2004; Park and Sarkar 2007 cited in Welsh Government, 2017, p.14) that suggests the ‘language in the home is a crucial determiner of its use by children in later life.’ Baker (no date, cited in Rhys, 2014, p.2) agrees ‘that a minority language cannot survive without efforts made to maintain the language within the three realms of society; education, the community and the home.’

Despite this, Rhys (2014) reports that there has been an influx of non-Welsh speaking parents choosing to send their children to Welsh medium schools. Bernardo and Gaerlan’s (2011) study revealed that students emphasised the importance and positive influence that their family’s ability to speak English had on supporting their learning of the language. Rhys (2014) raises concerns about how the effect of the lack of communication in Welsh at home could have a bearing on childing choosing not to use Welsh after leaving the school setting. However, at Ysgol Gyfun Gwynllyw comprehensive school where 85% of pupils come from English-speaking homes, an inspection carried out by Estyn (2014a) recognised good practice in bilingual education. Staff encourage pupils to use the Welsh language in and out of the school setting, and this positive approach has resulted in all learners leaving the school as fluent Welsh speakers (Estyn, 2014b). Williams and Morgan (2017, cited in Welsh Government, 2017) believe that the reform in the Welsh educational system should provide an opportunity for ensuring the Welsh language is promoted and protected (Welsh Government, 2017).

In 2016 the Welsh Government recommended that more opportunities were needed for people to use Welsh in a variety of settings to help encourage the use of the language outside the classroom (Welsh Government, 2016). This view is supported by Mercator (2014) who acknowledged that there was a shortage of opportunities for young people to use Welsh in their local community. Interestingly, as the students in Bernardo and Gaerlan’s (2011) report lived in communities that mainly spoke Filipino, they did not consider the community as a major influence in their learning of ESL (Bernardo and Gaerlan’s 2011). This is not the case in Wales as statistics produced in 2011 showed that only 19% of people living in Wales are Welsh speakers, making Welsh the minority language (Office of National Statistics, 2012). Data provided by UNESCO in 2011 shows that Welsh is classified as a vulnerable language (The Guardian, 2016). Mercator (2014) did recognise that some communities were trying to increase Welsh language being used socially, with projects within secondary schools and primary schools in Gwynedd introducing the Siarter Iaith Language Charter. Lewis (2015) also noted that some secondary schools are using a variety of projects and organisations, including the Urdd, to support them in increasing the use of Welsh outside the school setting. Finally, another social aspect noted in Bernardo and Gaerlan’s (2011) review, was the influence of the predominant use of and exposure to the English language within the media. They felt that this immersion positively contributed to students’ bilingual learning experiences (Bernardo and Gaerlan, 2011).

In conclusion, the aim of this essay has been to critically analyse the findings of Bernardo and Gaerlan’s (2011) review into the learning of a second language. The evidence provided in the article was examined and links were made to the teaching of Welsh in the English-medium sector. Bernardo and Gaerlan (2011) found that the bilingual learners they observed had the advantage of having two languages available to help support them when completing learning activities. They noted that the learners benefited from having the flexibility and ability to code-switch between knowledge gained in each language. Their findings and views on the positive impact that bilingualism has on cognitive development is well supported. However, they did recognise that their review mainly focused on students that were competent in ESL. They suggested that more research is necessary to gain a better understanding of the experiences of less proficient students of ESL completing learning tasks. Bernardo and Gaerlan’s (2011) review shows the influences and effects the home and school environment have on an individual’s progression in a second language and relevant links were then made to the current situation in Wales. In Wales, the importance of social exposure and immersion in Welsh language opportunities is widely recognised. A positive approach towards the use of Welsh in teaching and learning environments could support the development of bilingual pupils, improving their cognitive ability to adapt to increasing social requirements specific to Wales, for example, the need for Welsh in the workplace.
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