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Storytelling has a significant impact on a children's holistic development so children use unique reading experiences to understand the world around children (West and Sarosy, 2021). Storytelling demonstrates to children the power of language and helps them develop cognitive language and literacy skills (Bower, 2014). Most importantly, storytelling helps children improve oral language, prepares children for reading and writing, impacts children minds and children way of thinking, and, finally, fosters creative imagination and curiosity (Feldman, 2000). Nowadays according to Erstad and Gillen (2020) children need to be digitally literate, thus digital technology should be used to foster communication, language, and reading abilities in the early years. Therefore, the purpose of this assignment is to acquire a deeper knowledge of how language and literacy affect early children's development. and to identify and analyse the adult role in developing children's oracy, reading, writing, and digital literacy skills (Neaum, 2012; Bower, 2014).

In order to address children's needs for language acquisition by listening to stories, the practitioner used all possible means of communication during the activity, including spoken, written, read, heard, and signed communication (Franti, E. et al., 2018; Neaum, 2012; Graves, 1991). Crowley (2017) agrees with the authors that language acquisition used during the activity, is process of stimulus and response: speaking or reading in order to encourage responses from the children. Therefore, adults are able to scaffold children's language development while reading aloud to children and give children the chance to respond to their questions and comments (Morgan and Wren, 2018).
[bookmark: _Hlk115005346]During the activities was observed the Reggio Emilia approach where adult reading the story but as well adult listening, convincing and inspiring children (Smidt, 2013). First, the children were given a brief introduction to the stories considering the titles, authors, and illustrators (Kucirkova, 2018; Lysaker, 2019, Whitehead, 2009). In the meantime, the adult endeavoured to create a memorable picture in the listener's mind during the storytelling activities by combining gesture, facial expressions, dancing, changing voices, reading aloud in amusing voices, knowing when to stop, talking about the pictures, and highlighting the words for the children. (Goldwin and Perkins, 2001; West and Sarosy, 20220, Bowcutt, 2013). In order to make the stories entertaining, the adult reader used rhymes, repetition, and music during the stories (Holt, 2017). Children can learn the sounds and meanings of words in a fun and engaging way with the help of music and repetition of words, which helps the body and mind work together (White, 2005). Thus, the following strategies have been planned as a crucial stage: making reading active recommended by Neaum (2012) and Hayes (2016) as well as bring story to life recommended by White (2005) children made connections between objects from the books and things from real world.
The results of the activities demonstrate that children view reading time as playtime and that they can experience all of their situations through reading (Wray, 2006) The activities planned have objectives that  storytelling is a part of children's play and a factor of word play as well as a part in which children are able to transfer from the world of words into a magical world where animals speak and talk like people and where the giant has a heart as big as a giant itself (Heisig, 1977). Larson (2014) completely agrees with Heisig that children who are gradually exposed to the world of words establish the foundation for language. Therefore, reading a traditional or digital story is one of the educational techniques employed in the activity to promote children's language and literacy development (Wray, 2014).
[bookmark: _Hlk117569646]Within the activity the practitioner can be seen in the outdoor environment. It is important to consider your environment when planning a story telling activity because Cousins and Cunnah (2018) says that a quiet area helps children to fully concentrate on the story, allowing them to proses the information and learn from it. Use of the outdoors is also effective as Tickell (2011) states that it encourages a more natural way of learning.’ What is more outdoor increase and support children’s sense because according to Cousins and Cunnah, 2018 reading using multisensory like smell, talking, singing, touching activities help children’s holistic development. Tickell (2011) and Shahaeian et al. (2019) agrees with Cousins and Cunnah, children require opportunities to move around and use all of their senses to explore one ‘s surroundings and interaction with adults. Therefore, reading to children outdoor increased the use of more senses which is a great technique to promote early verbal, emotional, and social development in infants and young children (Honig and Shin 2001; Torr, 2019).

During the reading story an adult used the activity as a significant source of serve and return interaction with children (Kinsner and Parlakian, 2021). Dowling (2013) endorses the serve-and-return method: interaction that involves both an adult and a child when both parties are attempting to relate, communicate, understand, and express interest in one another. Torr (2018) disagrees with Dowling that there is a need for additional methods for teaching and receiving language in children because serve and return is insufficient. Therefore, the practitioner in the activity used various reading approaches is crucial background knowledge for future literacy development.
Furthermore, there are some differences in the approaches to storytelling because according to the Welsh Gov. (2022) and West and Sarosy (2022) stories come alive when the stories are full of colors, smell, sounds and texture then these stories are full of descriptive language and help to attract and retain children’s attention. Furthermore, different types of stories are important Bower (2014) agrees with Welsh Gov and the authors that by utilising several storytelling approaches, the adult can capture children's interests. West and Sarosy (2022) give examples for different approaches to storytelling which have been used in the activity: it is possible for children to actively participate in stories when there are movements, singing, dancing, puppets, digital element, other resources that encourage children to execute the story and to remember specific phrases which helps for language and literacy development.
Humans are able to communicate, express their thoughts, and bring imaginary worlds to life through language, which also serves as a cognitive tool for both adults and children (Bickerton ,1995; Burman, 2009). Language development of young children begins even before the birth of the child. It is true that by the third trimester of pregnancy, a baby's ears have sufficiently matured to pick up on the intonation patterns of the mother's voice (Laing, 2016). In addition, Bower (2014) writes about America Academy of Paediatric that recommend to parents or childcares to read to children and this needs to begin in infancy stage on account of observed activity in this assignment showed that early exposed to language whether is reading, talking or singing have a profound effect of the child’s ability to learn and that interaction increase emotional bond between adults and children. 
Since children engaged in discussions and were not just passive listeners, the activities encouraged children to communicate and give them opportunity to further overall language development (Laing and Bergelson, 2020 ). Children have experienced terms they previously knew, as animals, colours, clothes, and various types of surroundings, through the stories from the activities, which sparks their imagination and broadens their view of the world (Auger. et al. 2014). Besides according to Neaum (2012) showing to the children written words and clap out the word  demonstrate to children phonological awareness and language is more than just meaning. Children were able to make connections between the imaginary world and the real world while also increasing their vocabulary thanks to the materials that were given with the activities (Dickinson and Morse 2019; Godwin and Perkins, 2001). In the activities, it was made clear how crucial phonological awareness is in developing a child's capacity to hear sounds, blend sounds, encode and decode words, and spell phonetically. Teaching children phonological awareness is a crucial part of literacy preparation (Whitehead, 2010; Dickinson and Morse, 2019). In the activities were involved rhyming performance where rhyming performance and the abilities of phoneme recognition, blending, and segmentation are crucial components of phonological, language and literacy awareness, according to a recent study by Vloedgraven and Verhoeven (2007). In addition, the activity promoted children’s literacy development by providing a knowledgeable and enthusiastic practitioner who was aware how children learn and develop (Griffiths, 2010; Goouch and Powell, 2015; Holt, 2017).
According to Donaldson (2015) in the twenty-first century, digital literacy and competence are just as crucial as literacy and numeracy. However, Lovato (2019) disagrees with Donaldson and states that digital education is only useful if an adult is involved and states that it is a combination of an adult and an electronic device that supports young children's digital literacy abilities as well as language development in children. In the activity was involved opportunities children to listen carefully and talking extensively about what children can see and hear (Erstad and Gillen, 2020). However, digital story activity, like traditional story, had a specific point of view and concentrated on specific kinds of topics: colours, animals, what really matters in life – love and friendship (Nair and  Yunus, 2021). In order to catch children attention, the story involved colourful animations, fun songs and rhymes, repetitive text as well as children discussed the story with each other which enhanced children's speaking skills (Tahrir, Tous and MovaheadFar, 2017). 
Additionally, in order to encourage children's literacy children were given the chance to respond to questions on the tales and songs they had previously heard (Griffiths, 2010). Griffith's perspective on the relationship between stories as a means of fostering children's cognitive development is supported by Bowcutt (2013). However, the activity included components from conventional and creative play and images from the digital world since young children learn through play and interaction with adults or other children (Waters-Davies, 2022; Welsh Gov., 2018). In accordance with Waters-Davies, Robin and McNeil (2019) contend that the digital environment offers enough activities and opportunities for engagement for children to participate and pay attention to the many vivid pictures and varied sounds.
Furthermore,  Li, Quiones, and Ridgway (2017) characterised communication interaction as a connection between children and adults as they interact through sights, sounds, and sensations in addition to using their imaginations as a source of strong energy. According to Whitebread and Coltman (2015), combination between digital and physical communication involves more than just language and can also involve gestures, noises, drawings, music, signs, and more. Thus, an adult employed singing, acting, and questioning the children in the digital story to encourage the children (Roe, 2009).
Through every story, children acquire a language: depending on how an adult introduces the narrative, the materials used, motivation stimulus`, used of sensors and the storytelling techniques and strategies, there is no difference whether the story is digital or traditional (Crowley, 2017). According to the Swiss psychologist Jean Piaget the child needs to reach a stage to acquire the language form as well as children learn using all their senses so children engaged in both activities using a variety of senses to interact and build their language skills: singing, hearing, smelling the nature, touching the resources (Crowley, 2017).
[bookmark: _Hlk114892851]However, Vygotsky supports that children are able to learn literacy and language skills if children are surrounding with a knowledgeable adults or child and in both activities digital and traditional stories had the social factor important for learning languages (Visser-Bochane et al. 2020; Crowley, 2017). Skinner supports Vygotsky about the social interaction between people however Skinner supports that in the activities need to be involved motivating stimulus then children are capable to learn everything (Neaum, 2012). However, Chomsky and Lenneberg’ theories are about that children have already languages inside and that children are naturally capable of comprehending languages: stimulus need animals not people (Roberts and Moro, 2016; MacBlain, 2018 ). finally, activities planned have the elements both approaches Froebel and Montessori since they both advocate for the need for a prepared learning environment and the idea that children need to encounter real-life situations in order to develop language skills understood the need for a “prepared” educational environment (Aubrey and Riley, 2019 and Tovey, 2017)

Simulating a child's comprehension and use of spoken and written language through speaking, singing, and reading aloud. As well as some experts contend that traditional rhyming and word games serve as the foundation for phonemic awareness (Bryant et al. 1997). Rhymes, repetition and storytelling help young children develop an awareness of language sound patterns and encourage good attitudes toward language learning. When children have numerous opportunities to communicate verbally with people, hear and respond to rhymes, chants, and stories, and experiment with language sounds, language and literacy development is facilitated (IRA & NAEYC, 1998; NAEYC 2008).
Finally, according to Cant (2010) children are very talented and children have hidden qualities from the birth to 7 years of children’s age. Therefore, the role of the practitioner is to make children aware of these powers and demonstrate how to use these skills and how children learn in real and digital world. 
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