Thomas Jack Pavett 1600468
Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.

Introduction
Creativity has a broad influence over educational policy and teaching practice across the world, it is essential in the development of the learners for the future, shaping their possibilities and potential. There has been a noticeable increase in the understanding of creativity as of late. Educators and scholars are changing the way they approach creativity due to this increased understanding of how it is nurtured and the links with real-world problems for the future workforces. “Creativity discourses commonly attend to creative ability, influence, and assessment along three broad themes: the physical environment, pedagogical practices and learner traits, and the role of partnerships in and beyond the school.” (De Bruin and Harris, 2018). This tells me that creativity in an individual relies upon some key influences. There is the physical environment, it is not always best to have children stuck to a chair doing a worksheet, other activities could be far more impactful in bringing out their creative side. Next there is the influence of the teacher and their own pedagogy, a teacher has one of the biggest impacts on the learners creativity, they are able to shape their lesson to suit the needs to the children. It is clear that creativity will be a big part of the upcoming curriculum in Wales. Donaldson (2015) speaks of the importance of creativity in relation to the development of children and young people in his report, Successful Futures. His advice has been taken onboard, “The arts, and creative approaches to teaching and learning, should have a major role in all our schools, where collaboration with arts and cultural organisations and with creative practitioners is a common feature, and where good practice is shared and accessible to all.” (Welsh Assembly Government, 2015). To be creative means to be able to come up with original ideas, Von Oech (1983) states “discovery consists of looking at the same thing as everyone else and thinking something different.” Showing that instead of criticising learners when they have obscure ideas, we should be giving them praise for thinking outside the box, we should be trying to ensure our children are not scared of failure, but are brave to step into the unknown because it could result in a brilliant outcome. The need for creative individuals stems from the rapid change occurring in the modern world, things that are currently taught could possibly become irrelevant for the future, meaning new ideas, solutions and creations will be relied upon to help us keep moving forward, as what worked in the past was for that time, we need to create innovative beings. Wales is moving in the right direction when it comes to preparing children for life after education, as Donaldson (2015, 29-30) talks about the four purposes of the curriculum, “all our children will be ambitious, capable learners.. enterprising, creative contributors.. ethical, informed citizens.. healthy confident individuals.” For our children to be creative they must first learn to let go of the mental block of functional fixedness, Duncker (1945) challenges people to let go of fixation with the candle problem.

Critical evaluation of my own creativity using the Entrecomp Framework
Throughout education I have always perceived creativity as being limited to the arts, but upon evaluation of myself through the entrecomp framework I now see that creativity is a broad term, that stretches through many aspects of education, such as creative writing and business, as Bacigalupo et al. (2016: 6) states “EntreComp defines entrepreneurship as a transversal competence, which applies to all spheres of life: from nurturing personal development, to actively participating in society, to (re)entering the job market as an employee or as a self-employed person, and also to starting up ventures (cultural, social or commercial).” 

Using the entrecomp framework to evaluate my own creativity, I will focus on the competency of creativity in the area of ideas and opportunities, while also examining myself within the competency planning and management in the into action area of the framework. I have chosen creativity because this is an area I am able of developing further, even though I have already made strides of improvement. It is important to be creative when planning lessons as a teacher because the outcome of this will be fun, innovative and unfamiliar circumstances for the learner, leaving them to become more engaged and interested. I will not just teach creatively, but I want to develop my teaching for creativity, (Woods, 1990) it is important that creativity is not suppressed in schools, but are being developed instead. The education system has previously had problems with this, as Land (1965) creativity testing shows there is a clear regression happening the older people get. The creativity test by Land (1965) also shows that there wasn’t just a need for intelligent people in NASA, but individuals who think differently with creative, innovative minds to solve new problems.

Bacigalupo et al. (2016, 24-25) shows the creativity strand of the framework. Level 1 “develop purposeful and creative ideas” states “I can develop ideas that solve problems that are relevant to me and my surroundings.” I would say this applies to me, as appendix one, feedback from an observation, backs this up by saying “He has worked hard to demonstrate a good understanding of subject knowledge and he is able to question the children to further develop their learning.” This shows that I have good questioning skills to develop ideas in others, not just myself. This was taken from 16th February 2017, as time has past since then I know that my teaching has improved drastically, as shown in my summative assessment for that placement in appendix two, “Jack has created on numerous occasions effective delivery and creation of learning environments during his both phases of teaching.” This statement gives me the confidence to say that I had envisioned lesson ideas, and was successful in developing those ideas into good lessons that resulted in quality learning. Appendix three also backs this up stating “He has confidently been able to develop activities and appropriate resources to accompany his sessions.” In the same summative assessment. The next stage of this strand is “Alone and as part of a team, I can develop ideas that create value for others.” This is one I have struggled with in the past, I can be very stern on myself in regards to setting goals and seeing specific outcomes, and when other peoples ideas come into play I know that can throw me off guard slightly, resulting in me having to take a different plan of action for the task. Even so I am becoming better, for example I have worked well in groups during lectures, with Rute Goldberg machines and jigsaws, and appendix four speaks about my collaboration with other teachers during PPA sessions. Appendix five shows a lesson plan from a session where I was able to have children working collaboratively together, enhancing their group skills. Bacigalupo et al. (2016: 24) at level three states “I can experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way.” I am confident in saying I can do this, as shown by my ability to let go of functional fixedness, shown by my in lecture activities such as the candle challenge (Duncker, 1945), as Eberle (1996) calls it to use SCAMPER, (Substitute, combine, adapt, modify, put to other purposes, eliminate, and rearrange) which is a technique often used in business to think of new ideas. My knowledge and ability to use this shows I have reached level five proficiency, “I can describe different techniques to test innovative ideas with end users.” (Bacigalupo et al. 2016: 24) I have shown elements of this level but do not fully believe I am an advanced level of proficiency yet. As appendix six shows, I can be creative in my choice of resources to ensure I have the learners using their own initiative to work creatively. I have shown progression from the beginning of university where I started at level one, now I have achieved above a level three, showing elements from level 5, I am confident in placing myself as a level four, higher intermediate who can take responsibility upon myself and share with others in group tasks. 

The next strand I will evaluate myself in is planning and management. I have chosen this section of the entrecomp framework because I have experienced lots of lesson planning and PPA sessions over my two placements and I know that I have progressed since my first year, I will be able to show that I started on a lower level and have moved on higher with appendices for example. Appendix seven is an example of a lesson plan from my first teaching week of my first placement. I see this as being raw, but full of detail. It shows that I have achieved level four and can “allow for the possibility of changes to my plans.” (Bacigalupo, 2016: 32) Shown by my flexibility of devices to choose from, or how the plenary can have different outcomes depending on how the session plays out. Appendix seven shows a lesson plan from my second year placement. By looking at this I see that my teaching has become more creative, I am now able to use original ideas, having confidence that I will be able to design an impactful, memorable lesson through my own abilities. There is a lower volume of information in appendix seven to appendix six, but the information is more compact and relevant, showing the progression in my planning skills. I am able to plan creatively, shown in appendix eight, “Chinese New Year will allow you to think creatively.” I was given the opportunity towards the end of my most recent placement to focus closely on a topic that allowed me to take the learning in multiple directions depending on what the learners took preference to with Chinese new year. My mentor stated in appendix nine that I have “very good planning.. my expectations are made clear at the beginning of the lesson are referred to throughout.” Planning is a vital part of teaching, if lessons are not planned adequately it leaves more room for error when the teaching occurs. The importance of planning is spoken of by Richards (1998) who says “the success with which a teacher conducts a lesson is often thought to depend on the effectiveness with which the lesson was planned.” Renandya and Richards (2002: 35) speak on the importance of evaluating lessons after they have been completed. This is important, especially when using creativity in lessons to see what went well, and what could be improved of the lesson for the next time it is taught. Teaching is progressive and can be improved constantly. For my planning and organise section of the entrecomp framework, after evaluation I have achieved a level four proficiency for this section. The above levels are mostly business focused, therefore non applicable to myself.

For further development, I can broaden my use of resources within lessons, giving learners a variety of different opportunities to develop their own creativity. It’s one thing to teach creatively, but I must now ensure I teach for creativity in my learners. After using the entrecomp framework to evaluate my own creativity skills, I see it to be a useful tool that if implemented into education successfully will have a great impact on preparing learners for the future workplace. Bacigalupo (2016: 5) states “This report presents the EntreComp Framework. By producing a common definition of what entrepreneurship as a competence is, the framework aims to establish a bridge between the worlds of education and work and to be taken as a reference de facto by any initiative which aims to foster entrepreneurial learning. The framework is a flexible source of inspiration, to be used or adapted to support different contexts.” 

Developing creativity and enterprising skills of primary learners through my own pedagogy
Creativity is broader than I initially thought, with the potential to be used across many aspects of life. “Creativity is possible in all areas of human activity, including the arts, sciences, at work at play and in all other areas of daily life. All people have creative abilities and we all have them differently. When individuals find their creative strengths, it can have an enormous impact on self-esteem and on overall achievement.” (NACCCE, 1999: 6) All learners have the potential to be creative in areas they have strength in, us teachers must use our ability as facilitators to find what our children have strengths in, and guide them to see that they can be creative, even if they doubt themselves in that capacity. Teachers should not limit themselves to simply passing information on to the learners, but should use their ability to become coaches, facilitators and supporters of creativity, working alongside children in their learning journey. Runco (1993) supports this point, he makes the point that teachers should show an interest in children’s creative potential and encourage children to construct their own personal interpretations of knowledge and events. This is a fine line for teachers to walk along, if this is done incorrectly there is the risk that adults can diminish opportunities for creativity by being overly prescriptive of how they would like the task completed, instead of letting children flourish with their own ideas (Tegano, 1971; Malaguzzi, 1993; Russ; 1996). There is an idea that creativity is not taught, that it is naturally within some people and not others. NACCCE (1999: 11) disputes this, saying “Creativity can be ‘taught’. Teachers can be creative in their own teaching; they can also promote the creative abilities of their pupils. The roles of teachers are to recognise young people’s creative capacities; and to provide the particular conditions in which they can be realised. Developing creativity involves, amongst other things, deepening young people’s cultural knowledge and understanding. This is essential both in itself and to promote forms of education which are inclusive and sensitive to cultural diversity and change.” There are multiple reasons why teachers have not performed as effectively as they should when it comes to promoting creativity, Sommer and Sommer say teachers are  not inspiring to the children, the heavy curriculum has a large focus on numeracy and literacy that it leaves little time for alternative problem solving activities. Standardized teaching methods stick to a thin path, there is not many opportunities to stretch further afield. Children are not rewarded with higher grades for showing creativity, and the education system offers encouragement for intellectuals who stick to the path, rarely praising outside the box thinkers. Solutions to this problem include training teachers to be able to follow alternative lesson paths if creativity takes it there. There must be more time given for divergent thinking to happen in the classroom. Children need to be taught that it is okay to question the world around them, including school, this will lead to new solutions to new problems. Schools need to support all of their learners, not just the more able and talented, but must take interest in individuals interests and talents regardless of their ability inside the classroom. It is okay to make mistakes but most of our learners are hesitant to try due to the fear of failure, but this failure can lead to more constructive approaches to mistakes. For children to be creative they must be able to think divergently. This is a thought process used to generate creative ideas. For example, the child will be posed with a problem, and they will generate multiple ideas, this is more commonly known as brain storming. Teachers can create lessons that enable divergent thinking as a method of getting children to use their creativity.

Conclusion
To conclude, creativity is not and a timetabled subject within schools, in fact it is often pushed to the side and not spoken about often enough in schools, but if creativity is really as important as has been shown here, it needs to become more recognizable in our schools, to the point where it flows through the education system naturally. NACCCEE (1999: 6) states “Creative and cultural education are not subjects in the curriculum, they are general functions of education. Promoting them effectively calls for a systemic strategy: one that addresses the balance of the school curriculum, teaching methods and assessment, how schools connect with other people and resources and the training and development of teachers and others.” There is a need for creative individuals, the problems of the new world will need new solutions.
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Appendix
Appendix one-
S2: Knowledge and Understanding
Good
Comments and Evidence
Targets for improvement and suggested ways forward
He has worked hard to demonstrate a good understanding of subject knowledge and he is able to question the children to further develop their learning. He has an ability to use own subject knowledge in an appropriate way to motivate learners. His personal research supports planning, teaching and assessment effectively and he will always ensure he has resources ready for the lesson. He has a good understanding of I.C.T and used the interactive board to demonstrate examples of ideas for the poem.
Appendix two-
S3.3 - Teaching and class management
Jack continues to develop effective class management in both phases and demonstrated appropriate organisation and management skills within a range of physical teaching spaces. He has adopted an effective use of the approaches to learning used by the class teachers to motivate, stimulate and educate pupils. Jack has created on numerous occasions effective delivery and creation of learning environments during his both phases of teaching. Target- continue to develop his teacher voice and strategies to use as class management.
Appendix three-
S3.1 - Planning, expectations and targets
[bookmark: _Hlk536397514]Jack has taken part in planning sessions with both phases and has had the opportunity to incorporate his ideas for teaching in both experiences. He has confidently been able to develop activities and appropriate resources to accompany his sessions. Jack has ensured that he has integrated the LNF throughout the curriculum ensuring an effective approach to teaching and learning with the use of ICT to accompany the activities. Target- to develop a greater use of ICT for learners.
Appendix four-
S3.1: Teaching: Planning, Expectations and Targets
Good
Comments and Evidence
Targets for improvement and suggested ways forward
It was lovely to see him supporting the whole class when they were writing their poems. He has a clear awareness of individual needs and targets and he is able to ensure that children know what they are doing, by asking some children to repeat back lesson criteria. He has evidence of integration of LNF and has helped plan in PPA sessions alongside his tutors. He has a clear awareness that learning objectives focus on what children will learn rather than what they will do. He is using the poetry for his display book. He was able to extend some children by getting them to think of another acrostic poem about a certain bird and encouraged them to use a thesaurus and dictionary to check spellings and vocabulary.
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Appendix six
S1: Professional Values and Practice
Good
Comments and Evidence
Targets for improvement and suggested ways forward
You have established a teacher presence in this KS2 classroom Jack. You managed the transition from lunch to classroom quickly and efficiently, ensuring that the lesson began promptly. It was clear that the pupils who were already in the classroom when I arrived, wanted to help you and were prepared to forego their playtime to do this. You have shown a good level of independence already and have been creative in your selection of resources, choosing those which appeal to pupils’ interests and fit in with the Cornerstones theme of Pharaohs. There is no doubt that you are able to reflect upon your own practice and understand its impact upon learners. You now need to think carefully about the third (evaluation and analysis) and fourth (conclusions and actions) sections of the ARC sheets, as we discussed. You have identified some areas for development yourself and have been proactive in addressing these needs. You have shown a willingness to involve yourself in the general life of the school by doing playground duties, showing an interest in an After school club, and by volunteering to attend a Coding competition with your class mentor and pupils. Target: To identify strategies to use and ways in which you will be able to address the issues which you have identified in your ARC reflection sheets.
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Appendix eight
S3.1: Teaching: Planning, Expectations and Targets
Adequate
Comments and Evidence
Targets for improvement and suggested ways forward
[bookmark: _Hlk536450621]Your references to LNF and DCF were relevant to the lesson and the skills identified were appropriate. Your learning objectives in your lesson plans still tend to be linked to what pupils will do, rather than what they will learn eg today’s objective could have been “I will be able to recognise two numbers which added together make 10.” You have shown that you are able to plan sequences of lessons in some of the Areas of Learning. For the final week of this placement, we would like you to be more independent in planning activities which will secure pupil engagement and enjoyment. As mentioned above, Chinese New Year will allow you to think creatively, the colour red is significant, consider making lanterns to develop fine motor skills. Due to the extremely cold weather, there has been limited use of the outdoor spaces and there has not been an opportunity for you to plan for out-of-school learning. Targets: To link learning objectives to what pupils will learn in the lesson.
Appendix nine
S3.1: Teaching: Planning, Expectations and Targets
Good
Comments and Evidence
Targets for improvement and suggested ways forward
Very good planning. Worksheet are good. Expectations were made clear at the beginning of the lesson and referred to throughout. Ways forward; .Think about how this task could be differentiated firstly to accommodate the lower ability and then to challenge the higher ability pupils.
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 1B  

Session Plan  –   Key Stage 2  

Name of trainee:   Thomas Jack Pavett                              Session ref:   221117   

Personal target(s) in relation to QTS:   Use ICT confidently, and make appropriate use of it. Set  appropriate learning objectives.   Differe ntiate tasks for different abilities.   

Year group:   5   No. of  learners:   29   ALN:   Watch Owens behaviour. Iwan will  need pushing to keep on task. Lily struggles  to listen to introductions so question her  frequently.   

Additional Adults :  Mr. Owens.  

Learning  objective(s):   Higher groups -   to make an  acrostic poem about Tomb Raider, using personification  and full sentences. Lower groups -   to make an acrostic  poem using short sentences or one word.  Success criteria:   I can  make an acrostic poem  relevant to the title , using personification or ICT.    

Links to previous learning:   Class topic of Cornerstones -   Pharaohs. Had multiple lessons on ancient Egypt  and the pharaohs, pyramids.  

Curriculum coverage (range, skills)   build on and develop the ideas of others in group di scussions, e.g. by asking questions to explore further,   offering more ideas .  

Literacy (LNF)   -   contribute to group discussion, taking some responsibility for  completing the task well, e.g. introducing relevant ideas,  summing up .   -   build on and develop the ideas   of others in group discussions,  e.g. by asking questions to explore further, offering more ideas.  Numeracy   (LNF)   not relevant to this activity.  

DCF   middle group uses iPad’s to  make their acrostic poems on  the application skitch. Groups  will be rotated so   others can do  this in another session.  Thinking   thinking about what they can hear, see,  feel and smell if they were Indiana  Jones.  ESDGC   looking at the  culture/history of a  different country,  being Egypt.  YCC   incidental welsh used every  lesson to greet ch ildren, say  well done, and they ask me  certain questions in welsh too  such as the toilet.  

Key vocabulary(English/Welsh):   acrostic, poem, tomb raider, pharaohs,  personification.  

Time    Session activities, organisation and management  Key questions & A ssess ment for  Learning opportunities    

15  mins  Introduction  What is personification?  

2 - minute video from Indiana Jones used as a stimulus, which  the children will have to use as inspiration for their acrostic  poem. After watching the video, they will write d own in their  groups what they can see, hear,  smell,   and feel in the video  if they were Indiana Jones in that situation.  Why is personification useful?  

Why do we use personification?  

What is an acrostic poem?  

Do they have to rhyme?  

 

 

35  mins  Main activities   

Top group -   acrostic poem in books, using full sentences and  personification .   middle groups -   skitch app on iPad, using personification.   Lower group -   one - word acrostic poem in book.   Bottom group -   group poem on big whiteboard by their tabl e  which I can give a hand with, then they all copy into books.   

AFL  

Lollypop sticks  

Think Pair Share  

Thumbs up/side/down  

 

 

 

 

10  mins  Plenary   

One person from each group will share their poem with the  rest of the class. We will te ll each other what we like about  each other’s poems.   
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Session Plan  –   Key Stage 2  

Name of trainee:   Thomas Jack Pavett                              Session ref:   CNYMagazine   

Persona l target(s) in relation to QTS :  -   Treat learners with respect and contribute actively to their learning and life  of the class.   -   Observe, reflect, and begin to analyse set targets for improvement in their teaching.   -   Show a willingness to take advice and responsibility for attempting to implement it and develop professionally.   

Year group:   3/4   No. of learners:   5   ALN:   Lilly will   struggle with pulling  information from the iPad and putting it onto  paper. Rocco may struggle with the amount  of writing required.   

Additional Adults:   Mr Hodson will be nearby if I need help.  

Learning objective(s):   -   To successfully transfer researched  information about Chinese New Year into a magazine.   -   To identify themes of a topic and make a piece that can inform  someone about it.  Success criteria :   -   I have written a magazine  document about Chinese New Year.   -   I have made a piece that can inform some one about  the themes I have studied and important information.  

Links to previous learning :   The class have had a couple of lessons and homework on Chinese New Year where they  researched about it. They’ve made art pieces and watched a video about the origin   of the names of Chinese New Year.  

Curriculum coverage (range, skills)   “R ecall, describe   and begin to explain religious  beliefs, teachings and practices .”   “H ow local believers,   through home/community celebrations,   share a sense of identity and commitment . ”   “ recognise a nd begin to interpret layers of  meaning/symbolism within religious stories,   rituals, art, dance and music. ”    

Literacy(LNF)   Children must use a range of different sentence structures and  starters to vary their work.  Numeracy (LNF)   There is a  different animal for each year on the Chinese  calendar, the race determined the order   that the animals  correlate with the year.  

ICT   iPad’s and Lenovo’s will be split  between pairs to do research for  information they can put into their  magazines. They can  choose to  print out a picture if they want to  stick it onto their magazine.  Thinking   Learners will need to  think what information  will be relevant for their  magazine and why they  will use certain pictures.  ESDGC   The children will be able  to see a celebrati on from  a different culture than  they are accustomed to.  Some people make the  decision to celebrate this  too.  YCC   I will be using incidental welsh  language, such as Diolch,  Esgusodwch fi etc.  

Key vocabulary(English/Welsh):   Chinese New Year, Traditions, Cu ltures, Dragons, Lanterns, The Great Race, Magazine, Illustrations, Template.    

Time    Session activities, organisation, and management  Key questions & Assessment  for Learning opportunities    

5  mins  Introduction   

The lesson will start with   a recap of what has been previously learnt about  Chinese New Year. I will ask everyone to tell  me one thing they know about  it, I will be looking for them to go into depth and give me more detail than  usual. Templates will be given out for them to fill in   and make a magazine  with.  Key Questions  

-   What points are important for   

you to put in the magazine?  

-   What have we previously learnt  

about Chinese New Year?  

40  mins  Main activities  -   Would anyone like to share their  

I will give the childre n plenty of time to research topics about Chinese New  Year that they would like to talk about in their magazine. If they choose,  they can either print out a picture to stick on their page or draw one.  I will  be near to help any learners that feel the need  for extra help or if I see  anyone struggling.    ideas with us?  

 

Assessment for Learning  

-   I will ask them to explain to me  

what they are going to do so I can  

see if they fully understand what   

5  mins  Plenary  is expected of them.  

They will  all be given the chance to share their magazines with the rest of  the group if they are confident in doing so.   This will help them with their  speaking  aloud , which needs to be practiced ready for the class debate  next week.   
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 1B  

Session Plan  –   Key Stage 2  

Name of trainee:   Thomas Jack Pavett                              Session ref:   201117(3)   

Personal target(s) in relation to QTS:   M ake my presence known more to the class.   

Year group:   5   No. of  learners:   29   ALN:   Lilly nee ds help to keep focused, Owen  needs to watch his behaviour.   

Additional Adults :  Mr. Owens  

Learning objective(s):   To develop my persuasive skills  by doing research and showing a presentation to the  class   about a Pharaoh.  Success criteria:   I can use  persua sive and  presenting skills to display my research on my  Pharaoh.    

Links to previous learning:  Class topic Cornerstones: Pharaohs.   

Curriculum coverage (range, skills)   -   E xplain information and ideas, exploring and using ways to be convincing, e.g. use of v ocabulary,  gesture, visual aids .   -   C ontribute to group discussion, taking some responsibility for completing the task well, e.g.  introducing relevant ideas, summing up .  

Literacy (LNF)   -   L isten to others, asking questions and responding to both the content and  the  speakers’ viewpoints .   -   W rite with a clear purpose, showing consideration for the reader, e.g. by  choosing appropriate vocabulary and presentational devices .  Numeracy   (LNF)    

DCF   Using iPads to research their  Pharaoh, find out information  and facts.  Thin king   Need to think about what information to use in their  presentation as it needs to focus on persuasive facts  that make their Pharaoh better than the rest.  ESDGC   History and culture studied  of another country, the wider  community.  YCC   Incidental.  

Key vo cabulary(English/Welsh):   Pharaoh Factor, persuasive, research, presentation  

Time    Session activities, organisation and management  Key questions & A ssessment for  Learning opportunities    

10  mins  Introduction  Who was the greatest Pharaoh?  

Introduce Howa rd Carter and some famous Pharaohs with a  PowerPoint, talk about the role of a Pharaoh, what their job  was, why they were so powerful and how we know so much  about them. This will help them with their  research,   so they  know what to look for.  Why were they  so great?  

Who was the best Pharaoh?  

Why were they the best?  

 

 

40  mins  Main activities   

Each table is given a Pharaoh each,  they need to spend 20  minutes on research, then 20 minutes putting that  information into their books in a format which   they can read  out to the class as a group.   They need to focus on all the  good things their Pharaoh did, what made them a great  leader.  AFL   lollypop sticks   think pair share   thumbs up down side  

 

 

 

 

10  mins  Plenary   

The groups will present the ir Pharaoh to the class and the  rest of the class will give them good feedback. Myself and  Mr. Owens will score each presentation privately then  present who the winner is. The score will be mostly based on  the presentation and how well they say their point s, how  persuasive they are.   

 

 

 

 

 

 

 

 

 


