This is a reflection report about the Academic skill module 
At the beginning of this module, academic skills were one of the biggest challenges I faced, mainly because I was used to writing in bullet points instead of full paragraphs. This made it hard for me to express my ideas in a structured and academic way. Referencing was another weakness, as I didn’t fully understand how to cite sources properly or how to access academic material. However, in week two and week three, we had very useful sessions with the librarian who introduced us to how the university library works, how to find books and journal articles, and how to use credible academic resources. This helped me gain some confidence in starting academic tasks, though I still found writing reflections and essays difficult. I tend to enjoy using AI and technology tools that can simplify tasks, make life easier, and help me complete assignments faster. However, this caused regular conversations and even clashes with my teacher. While I believed there was no harm in using AI tools as long as I met the task requirements, my teacher encouraged me to rely less on them and instead focus on developing the actual writing skills I would need in academic life and beyond. Using Gibbs’ Reflective Cycle (1988), I was able to break down this experience and understand both sides more clearly. In terms of description, the situation involved me frequently using AI for writing, while my teacher challenged me to produce work using my own abilities. My feelings at the time were mixed: I was confident in getting things done with the help of AI, but also felt a bit frustrated that I was being discouraged from using what I thought was a helpful tool. When I evaluated the situation, I realised that my teacher was trying to help me, not hold me back. Although AI gave me speed, it did not help me grow my skills. Through analysis, I could see that while AI can support productivity, real development happens when I actively practise writing, make mistakes, and learn from them. I concluded that I need to use AI wisely—not as a crutch, but as a secondary tool after I have done the main thinking and writing myself. As an action plan, I decided to write this reflection fully on my own to challenge myself and prove that I can write without support. I wanted to show that I have listened to the feedback and that I’m willing to put in the effort to improve. Another important experience for me was writing weekly reflections after each session. The first reflection I submitted was very short—just four lines—which was clearly not acceptable and showed a lack of understanding about what a reflection is. I simply didn’t know what to include, and again, I reverted to my habit of bullet points. After receiving feedback from my teacher, I slowly began improving. I realised that writing full paragraphs is important because it helps communicate ideas in a clear, logical, and academic way. Bullet points are useful for presentations or personal notes, but they are not effective in academic assignments where the structure and flow of writing are essential. This connects directly to what Gibbs' model encourages: moving from initial reactions to deeper understanding and action. Reflecting on this experience, I understood that I was not confident with paragraph writing because I had not practised it in a long time. It felt unnatural to me. However, the more I practised and received guidance, the more I saw improvements. My reflections started to become longer, more thoughtful, and better structured. I began to enjoy the process of writing, even if it was still difficult. I could now describe my experiences, express my feelings, evaluate what went well or not, analyse why that was the case, draw conclusions, and make plans for improvement. One thing I learned was that reflection is not just about describing what happened, but about critically thinking about how I felt and what I can do better. This awareness made me more open to feedback and more committed to growth. Another meaningful part of this module was the classroom atmosphere. At first, I was nervous to join a class where I didn’t know anyone, but very quickly I noticed that everyone was friendly and willing to help each other. Although not everyone was at the same academic level, we created a supportive environment where it felt safe to ask questions, share ideas, and even help each other with assignments. This experience helped me build confidence. I no longer felt embarrassed to speak up if something wasn’t clear, because I knew that either my teacher or one of my classmates would help me. That kind of environment motivated me to offer support in return and created a sense of responsibility towards the group. We even started creating healthy competition by challenging each other on who could complete tasks more effectively and quickly, which made the learning process more fun and engaging. Reflecting on all of this using Gibbs’ model, I can see how far I’ve come—not just in academic writing but also in teamwork, communication, and self-awareness. In the past, I may have avoided academic tasks because they felt too difficult or boring, but now I understand their purpose and value. Reflecting regularly has helped me notice where I struggle and what I can do to improve. Moving forward, I plan to continue using structured reflection to track my progress and make targeted improvements. For example, I will keep writing weekly reflections using Gibbs’ model, pay more attention to referencing and paragraph structure, and try to balance technology use with skill-building. Overall, this module has taught me not just how to write better, but how to think about learning in a more reflective and responsible way. I am proud of the progress I’ve made, and although I still have room to improve, I feel much more equipped and confident in handling academic tasks on my own.
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