Written response - A proposal for a school community project
Introduction
In this essay I will discuss a proposal for a community project to introduce to my previous placement school. For the purpose of confidentiality, the placement school will be referred to as School X. School X’s improvement plan was traditionally conducted by the Head Teacher. It was then changed to being conducted by the Senior Leadership team, and now it is completed by the whole staff. School X complete this plan once per year. After the staff complete a self-evaluation report, the improvement plan can then be created. School X have created a monthly activity called ‘Senedd’. One group in the Senedd is called the X Community Team. This is purely a pupil voice opportunity to let the learners decide what they want to happen and how it is going to happen. Each Senedd group create a mission statement, the Community Team’s was, “X community team aim to bring members of our community together, no matter their age, for positive interactions in the community.” This shows a great attitude to growing the community around the school and shows how a new proposal would have to build on a project that is already underway at the school. GOV.UK (2013) say that being in a community is a great way to “meet new people”, “gain new or existing skills”, “get experience” or “make a big difference to your community.” All of these are very important and huge opportunities to make lifelong memories for learners in schools. I think that improving all these areas and really helping the community is supported by consistency and regular meetings. This is why my focus for this essay is to create a proposal for School X to be more consistent in meeting with the wider community, not just once a half term as they currently have in place. This will mean meeting with the wider community once every two weeks. My proposal suggests going to the local care home and doing activities with the older generation is a good place to start.

My Proposal
My proposal is for younger learners, the school years 2 and 3. These learners will be visiting the local care home on a Friday afternoon every two weeks to do different activities to help build relationships with the people inside the care home. These visits will give teachers the opportunity to teach from a different perspective and give learners a new way of learning. My proposal is also focused around learners who aren’t first language English, this is to help them grow in confidence around speaking in English and having conversations with people in English. School X is 24% English as an additional language (EAL) and therefore it will be important from a young age to help learners become more confident in speaking English. 

In summary, the key points to my proposal are:
· School X have 24% EAL learners so I suggest a method in which the can develop confidence and competency in speaking the English language.
· I aim to help learners develop their English and become more comfortable in making conversation, even if English is their first language.
· I want to reach out to a different generation for the learners to learn from as much as possible.
· I want to find a new way of teaching in a different environment, being inclusive to all learners.
· Make the community trips more regular (once every two weeks).

Additional information on my focus
Adding more consistency to meeting with the wider community can help in many ways. Friends of the Elderly (2019) quote a member of their house saying, “Our Friday afternoon visits from School A’s students are a real highlight of my week. I love spending time with the children and the activities are fantastic.” This suggests that the older generation can find the interaction as rewarding as the learners. It gives the older generation something to look forward to. For my proposal, I would like School X to visit the local care home once every two weeks. This will give learners the opportunity to create individual bonds with the people in the care home and learn through these intergenerational meetings. Additionally, my proposal aims to include all learners ensuring everyone gets an equal opportunity to meet the wider community. This has to begin with the Welsh Government’s (2016) point of “clear strategies to listen to the views of children and young people in order to best meet their needs.” The pupil voice needs to be continued to be heard so that the learners are comfortable in what they are doing. This will help with including all learners because they can say what they may or may not be comfortable with. These trips to the care homes can be used as additional lessons for teachers to change their approach to teaching. This can be done by asking learners to discuss with the people they are visiting something they have learned from that week or the teacher can prompt conversation about something they want the learners to learn. This could be a very good way of introducing a topic for the next week or improving knowledge on something the learners already know.

School X Targets
When creating their targets for the school year. School X came up with the following: “To embed a new planning format that puts the 4 core purposes, 6 AoLEs (Areas for Learning Experiences) and the pupil voice at its heart.” This is evident through their ‘Senedd’ program that runs on a Friday afternoon. However, there is more that can be developed. To meet the four core purposes from Graham Donaldson’s ‘Successful Futures’ (2015), consistency will need to be improved. The first core purpose is for learners to be “ambitious capable learners ready to learn throughout their lives.” Going out into the wider community prepares learners to be ready to learn throughout their lives. They will be interacting with people they would not have met before and learning both life and communication skills from them. The next core purpose is for learners to be “enterprising, creative contributors, ready to play a full part in life and work.” This is featured in my proposal by emphasising the pupil voice and giving the learners the opportunity to be creative in their ideas for what activities they could do in their intergenerational meetings, as well as being creative on the intergenerational days. This could be as simple as drawing pictures of each other or creating gift boxes for the homeless. The next core purpose is for learners to be “ethical, informed citizens of Wales and the world.” By going into the wider community, learners are given the opportunity to speak to the older generation who have vast life experience. This gives learners the chance to be informed of events that have happened in Wales and around the World in the older generations lifetime. The last core purpose is for the learners to be “healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” This purpose goes hand in hand with the proposal I am proposing. Firstly, the learners will be speaking to new people and growing in confidence as they start to regularly visit them and grow bonds.

Past community experiences within School X
As previously stated School X already has the ‘Senedd’ program in place which means that once a term, one class from the school meet with the wider community to do an activity. When on placement, there was a ‘Coffee, Cake and Chinwag’ afternoon. The older generation were invited into the school to drink coffee, eat some cakes and communicate with the learners to create bonds. My proposal is for these bonds to grow so that the learners can build their confidence within the wider community. In their document ‘Motivation to speak English: A Self-Determination Theory Perspective’ (2017) Ali Dincer and Savas Yesilyurt say that, “Among four main language skills, speaking is often the most difficult one to acquire.” They also outline that learners do not like to speak in front of others because of “fear of making a mistake, the fear of their teachers, feeling embarrassed if their peers laugh at their mistakes, low self-esteem and confidence.” This can relate to learners as they develop their confidence by having conversations with other generations. If learners feel this way then including them in conversations about building up their confidence is vital. It is not only vital for the individual(s) to feel included but also so that this individual(s) is achieve the four core purposes during these sessions. The learning theory ‘pragmatism’ that was introduced by John Dewey was a key factor for the decision to enhance using the wider community to help learners develop. John Dewey believed that formal schooling was falling short of its potential. He also claimed that “using different delivery approaches, combined with practical activities, will help reach the different learning preferences of the individuals you are teaching.” Sometimes the activities being completed amongst the wider community may not be specifically linked to the curriculum. Being practical through communication, other generations will help develop skills in learners as they are experience a different approach to teaching. Therefore, they are less likely to be distracted or bored and think about lessons or during lessons. This is showing that the teachers are able to change their approaches to teaching. Despite pragmatism being a key factor. The main learning theory I wanted to focus my proposal around was ‘pedagogy and andragogy’. My proposal is specifically centred around the andragogy part, which is the informal teaching. Knowles (2005) claimed that “learners can learn from their peers’ knowledge and experiences, as well as from you.” This suggests that through experiences and conversations, learners can be taught. Teaching can be carried out in multigenerational sessions. If the learners have learned something that week, the teacher can ask the learners to describe to the people they are visiting something they have learned. Alternatively, the teacher can prompt learners to discuss something with the people they are visiting so there a plenty of opportunities for learning to take place in these environments.

Strategic Planning
My proposal is focused around learners developing their confidence in communicating with people who they may not have met before and also improve their confidence in communicating in English and having conversations. I have chosen to focus around younger learners. I also planned to help improve EAL learners in their ability to speak English to other learners in the school. However, I planned first to see if speaking to people who they won’t be seeing every day had a positive impact on their speech. This is important because if a learner knows that they will see someone every day, they may be wary to say something because they will see that person frequently. If they know they won’t see someone as often, they may be more willing to try something new as it could be less embarrassing for them. In his artilcle ‘Motivation in second and foreign language learning’ Zoltán Dörnyei (1998) claimed that even good teaching methods and the appropriate curriculum cannot ensure that there will be success in learning, there must be motivation in the learners. Therefore, my proposal aims to give learners a new style of learning to speak English in a place where they won’t be singled out as not knowing English. This is because they will be with the rest of their class and hopefully be in an environment with other people who want to speak to them. This should give them motivation to try and speak more confidently in English. School X is based in Cardiff and according to the Welsh Government (2019) Cardiff has the highest amount of EAL learners aged 5 and over with a total of 11,019 at the end of the school year of 2019. This is vastly above any other region in Wales and therefore it is important to help EAL learners in this part of the country to develop their confidence when using the English language in turn this will help them achieve their goals later in life.

Project Activities
There will be many different activities involved in my project. As mentioned before, this can be used as an opportunity for teachers to help develop further knowledge for learners by asking them to speak to the older generation about something they might have learned during the week. Additionally, it can be used as an opportunity for teachers to begin a new topic. This can be done by asking learners to discuss something they may not know much about with the older generation. For example, if you’re starting to teach writing a storyboard, learners could describe what they think a storyboard could be and the older generation who are listening to their ideas can help their understanding before the lessons on storyboards starting the following week. The main activities however will be about developing creativity which will give learners the chance to do activities with the people in the care home. These activities could include arts and crafts, baking, or making cards for different times of the years such as birthdays, Christmas or Valentine’s day etc. 

Social Constructivism
According to Lev Vygotsky (1934), children develop through social interaction. Piaget and Vygotsy have similar understandings as they both believe that young children are curious and are actively involved in their own learning and the discovery and development of new understandings. However, Vygotsky focuses more on social contributions. (Simply Psychology, -) They suggest that children best develop through social interactions and therefore gain as much social interaction through various different generations. This can be hugely beneficial for learners and to help them develop. As well as Vygotsky, David Shaffer claims that children develop through social interaction from a young age. In his book ‘Childhood and Adolescence’ (1996) he uses the example of a young girl who is given her first ever jigsaw to try and complete. She doesn’t know how to do it and performs poorly. Then her father sits and explains little tactics, like finding the edge pieces first. Slowly, he provides less and less help until she is competent at completing the jigsaw. Vygotsky views this as important. It shows cooperation and collaborative dialogue which helps the girl develop cognitively.

Measuring the impact
Seeing the impact from the consistent visiting to the care home can be achieved mainly through the class teacher observing and comparing how the learners act and behave around the residents in the care home. It is expected that, at first, the learners may feel shy and quiet around the people in the care home. They may seem awkward around creating conversation with them. However, over time it will be expected that the learners will begin to feel more comfortable around them and they will be able to hold conversation with them. As well as this, feedback from the care homes will prove valuable to see the impact the visits are having to their residents. From viewing websites of care homes who have had these visits, it is clear to see the benefits from the care home residents’ point of view. Bright Copper Kettles (2019) say that the visits have a “positive impact on the physical, social and emotional wellbeing of our residents”. Aldersmead Care Home (2017) states, “Interacting with people of a different generation can be very valuable to both parties.” As well as saying that, “The children also learn about the differences between generations and about the world.” This suggests that consistent visits to care homes are hugely beneficial to learners. The impact can be measured by looking at both the learners and the residents of the care homes. Not only does this benefit learners but it also positively impacts the wellbeing of the residents of the care homes. In turn this is very good for the community. Daisy Taylor (2017) writes that most EAL learners in school nowadays are mislabelled as special educational needs and disability (SEND) students. This is not because they do not understand work, but because they do not understand the communication given to them. In her case study of ‘Emma’. Taylor says that Emma’s class teacher had never taught a learner with EAL before and this led to her being mislabelled as SEND. Taylor claims that incorrectly labelling an EAL child as having SEND can result in lower expectations and goal for these pupils and therefore limits a learner’s progress. This can limit them from becoming the ambitious, capable learners that learners should be striving to become. This is also argued by Gedge (2016) and Soan (2004). Taylor also writes this, “Because Emma cannot speak any English, she did not speak during the school day for a number of weeks and has only just started to answer the register.” This emphasises when learning a new language, learners are incredibly low in confidence as they do not feel comfortable in speaking the language. If given the opportunity in an environment of trust and knowing that they will not be judged for getting something wrong, they may start to open up about speaking the language. Through constant practise and being around the language frequently, Emma will be able to pick up the English language, this is backed up by Cummins (1979) who claimed that being totally immersed in a new language meant that you could pick up a second language faster, it is known as ‘developmental interdependence’.

SWOT Analysis of PTE school’s current system
The strengths of the ‘Senedd’ system in place at School X are that all the pupils in the school are involved in a variety of different groups. Each group also has a lead that gives feedback to the Head Teacher. The weaknesses are that they only meet once a month and therefore it may not be sufficient time for the groups to meet. Some of the groups are working towards awards but with so little time to prepare for them it is difficult to achieve a high standard. The opportunities of the ‘Senedd’ are that every child in Key Stage 2 has a voice. The Assistant Head Teacher describes the opportunities as “boundless”. Finally, the threats faced by the ‘Senedd’ are the learner’s decisions on expenditure when planning events. The teacher must keep the learners grounded when planning the events. After reviewing the ‘Senedd’, my proposal focuses on achieving more time to meet and therefore in any of the groups, not just the community group, the learners will be able to achieve what they need to. This will help them become ambitious, capable learners. School X doesn’t currently have something specifically on EAL learners. I would like to develop this area as a large percentage of the school (24%) are EAL learners.

SWOT Analysis of community in case studies
The Institute of Education University of London explores EAL learners and how different schools have dealt with having learners whose first languages are not English in their case studies. In the majority of the case studies, schools use the strategy of having an inclusive curriculum and ensuring that through teaching the learners are being included. This is valuable for my proposal because the purpose of these trips to the care homes is to ultimately be more inclusive to EAL learners. The strengths of these case studies are that they give strategies on how to deal with having new EAL learners in a class. Another strategy mentioned is to pair learners who speak the same first language together. However, this leads into a weakness because it is unlikely to have two people who speak the same first language in the same class. However, schools can strive to achieve this when forming classes for the next year. Having an inclusive curriculum means that EAL learners get to learn about their own culture more. Additionally, other learners in the class will learn about other cultures and therefore they may understand and respect EAL learners more as they know more about their cultures, this links in with Donaldson’s ‘ethical, informed citizens’. As well as this, it opens doors for teaching of other valuable lessons, such as equality and bullying. However, the threats to having an inclusive curriculum are that EAL learners may see it as more intrusive to them and singling them out. Therefore, the teacher needs to find a balance as to how they teach the class. Going on the trips to the care home with your class will not be making EAL learners feel singled out as they will be with their peers. 

Opportunities and Threats to schools meeting with the community
The SWOT analysis of my proposal speaks through the strengths, weaknesses, opportunities and threats of my proposal (See Appendix 1). Despite the fact that there are many positive ideas about learners meeting and working with the wider community, there are also some threats that need to be addressed. When working with the wider community you do not know the lives of the people the learners will be working with. This means that the teacher will need to keep a close eye and ensure they are always in control of what is going on to ensure that the learners’ safety is their top priority. Disclosure and Barring Service (DBS) checks (GOV.uk, 2020). Only employers of the school will have had them.  Therefore, any other adult outside of the school will not be trusted by the school. This means that an employee of the school will have to travel with the class in a ratio of 6 learners to every 1 adult. This is a threat to the proposal as this means that at least four DBS checked adults will have to go to every trip to the care home for the entirety to ensure maximum safety for the learners. This is not taking into account 1:1 teachers who will be involved where needed as additional support. Another threat is that learners may be used to going out of the school on trips because they have no work to do and this may be a psychological hurdle to jump over. Although it is a treat to them to visit the care home, they may still be in the mindset of doing no work. The opportunities to the school are very good also. These trips will open up relationships for the school to the wider community. As well as this, teaching in a different environment allows learners to experience school in a different light and sometimes that is needed to keep concentration and engagement to school. 

Conclusion
Overall, my proposal’s main goals are to be inclusive to all learners and to help develop learners from a young age in their language skills, particularly those who may not speak English as their first language. This will help them develop as best as possible and become confident in speaking English. I think that this is good method to help language development because care homes are a different environment. Often different environments are seen as a place where no judgement is involved. I also think that making trips on more of a regular basis would be beneficial because the bonds and relationships formed will happen quicker and therefore the learners will feel more comfortable over a shorter period of time. This means that language development will improve at a faster rate. I think that teaching from the care homes and taking lessons there will allow learners to learn better because they have a new approach to being taught.
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Appendix 1
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
· English Language Development
· Confidence in making conversations
· Achieves each of Donaldson’s 4 core purposes





	Weaknesses
· Learners not used to lessons outside of school.
· At least 4 members of staff will be needed.

	EXTERNAL 
(outside the school)
	Opportunities
· Stronger bond between school and wider community.
· Gives learners opportunity to become more independent.
· Wouldn’t be expensive.






	Threats
· The unknown of individuals in the wider community.
· Learners must be engaging with the work.



