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The importance of catalytic leadership will be critically analysed in section 1 with the focus of what methods are used in Early Years settings to overcome the sociological barriers and issues when assisting children in their holistic development. Followed by section 2 where the role of the Children’s Commissioner for Wales will be discussed by evaluating how reports published have impacted how children’s rights are met. Finally, section 3 will critically evaluate the interventions and services that are implemented in order to support one sociological aspect which can impact children’s lives. 
Section 1
Catalytic leadership is defined by Kaczynski (2022) as being able to organise a community to work and communicate together rather than being inequitable or controlling. In line with this, Rodd (2013) emphasizes that to accomplish significant outcomes and achievements in the Early Years, pedagogical leadership must be viewed as a cooperative process that involves practitioners working together. Powers Resource Center (2017) adds that a catalytic influence represents a person who inspires others to take action. This is supported by Catalytic Leadership (2023) that states catalytic leaders are forward-thinking individuals with the ability to inspire action and transformation in others.
McDowall Clark and Murray (2012) believe that strong professional commitment establishes catalytic leadership, which then fuels a leading style by igniting the desire to make a difference either collectively or independently. However, Reed and Canning (2012) as cited by Hallet and Siraj (2013), explain that catalytic leaders can generate changes through sustained action, as opposed to authoritative leaders who can force change because of their position. In contrast, Rodd (2006) cited by McDowall Clark (2012) deems a leader as an individual with authority and strength, although, a catalytic leadership needs multiple leaders in order to encourage individuals and effect change (Morse, Brown and Warning, 2006). Research also shows that catalytic leadership can lead to higher levels of motivation, job satisfaction, and creativity among early years practitioners (Avolio & Gardner, 2005). This is important in early years provision, where practitioners must constantly adapt their approaches to meet the changing needs of children.
McMahon and Dyer (2017) emphasize that children's outcomes are considerably improved when being in an environment that values great leadership, according to research on the Effective Leadership in the Early Years Sector (ELEYS). This is supported the National Association for the Education of Young Children (NAEYC) (2009), that believe that the learning environment plays a critical role in shaping young children's development and a catalytic leader can create a welcoming and inclusive environment that encourages children to explore, take risks, and learn from their experiences. In line with this, it is suggested that catalytic leader can improve outcomes for children. Research has shown that high-quality Early Years education is associated with positive outcomes in areas such as cognitive development, social-emotional development, and academic achievement (Burchinal et al., 2011).
A catalytic leader can support staff to develop their skills and knowledge through training, mentoring, and coaching. This can help to improve staff morale and job satisfaction, which can in turn improve the quality of care and education that children receive (Gore et al., 2017). However, Aubrey, Godfrey, and Harris (2013) suggest that practitioners lead practise every day in Early Years settings, however, they are unaware that they hold a leadership position because they are not viewed as being at a management level. To support this statement, Moorosi, Fuller and Reilly (2018) highlight that there can frequently be a lack of awareness and understanding of what being a leader entails, which means that certain practitioners discovered that their self-esteem in regard to leadership was missing. Consequently, McDowall Clark (2012) argues that in order to offer practitioners a positive outlook and the understanding that leadership is not based on status, it is important to promote catalytic leadership as a chance to inspire change.
The Children’s Workforce Development Council (CWDC, 2010) published by the UK Government (2010) states that in their workplace, Early Years practitioners will mentor and guide their peers. In contrast with this, Sims et al. (2015) shows research that practitioners fear the idea with having to take the lead when they are not given a leadership role. To add to this, Coleman, Sharp and Handscomb (2016) explain that with the multitude of expectations and alterations in the Early Years, it is essential to modify practise, which can result in practitioners being assigned management and leadership positions they did not ask for. Similarly, Palaiologou, and Male (2019) believe that without any of the appropriate training possibilities, some practitioners are obliged to manage with limited means, which can also actually be damaging to a setting's performance. Consequently, using the catalyst influence to combine leadership and teamwork can boost confidence when attempting to create difference and have an influence, which will also improve performance (Alade, 2022).
Lawler (2020) presents a report from the National Centre for Social Research (NatCen) published in 2020 which show the findings that due to insufficient qualifications, poor wages, and the rank of the occupation, the early years sector has difficulty finding and keeping skilled candidates. This shows the level of high demand in the role of an Early Years practitioner and the under payment of staff. Furthermore, adopting the position of a catalytic leader can be challenging since many practitioners are reluctant to put forth more initiative in their job if there is no incentive (Gaus et al., 2022). Additionally, Bassok et al. (2021) explains that early childhood educators are expected to meet higher standards, but compensation does not keep pace. Consequently, it is possible for settings encounter problems and for children attending them to access accordant care (Neaum, 2022). All early childhood educators must be encouraged, supported, and compensated fairly if they are to have the best chance of developing into catalytic leaders. Nicholson et al. (2018) supports the idea that early childhood educators frequently feel underappreciated, which can lower their desire to advance in the field.
Briefly describing the impact that sociological factors have on children in the Early Years. Page (2018) believes that leading and managing early years provision can be challenging due to the complex demands of sociological factors and issues that impact on young children's lives. These factors can include poverty, discrimination, and social exclusion, which can have a significant impact on children's development (Bernier et al., 2012). Children's family structure has a significant impact on their socialization and development. Research suggests that children raised in single-parent households face higher risks of poverty, behavioural problems, and academic underachievement compared to those raised in two-parent households (McLanahan and Sandefur, 1994). Additionally, children raised by same-sex parents face unique challenges related to social stigma and discrimination (Lick et al., 2012). Duncan, Magnuson and Votruba-Drzal (2017) believe that children from low-income families face a range of challenges that can impact their early development, such as limited access to quality healthcare, nutrition, and early childhood education. Moreover, research shows that the income gap between affluent and low-income families is widening, creating even greater disparities in opportunities for young children (Blair and Raver 2015). 
Further sociological factors that impact children are culture and ethnicity. Children's cultural background and ethnicity shape their experiences and socialization in profound ways. Research suggests that children of colour may be subjected to discrimination and bias in various settings, which can negatively impact their self-esteem and academic performance (Darling-Hammond et al., 2020). Moreover, cultural beliefs and values may influence parenting practices and expectations for child development (Super and Harkness, 1986). Gender can also be considered a sociological impact on children’s lives. According to Hilliard and Liben (2010) Gender socialization begins early in life, and children's experiences with gender can have long-lasting impacts on their attitudes and behaviours. Research suggests that gendered stereotypes and expectations can limit girls' and boys' opportunities and perpetuate inequality in various domains (Eagly et al., 2020). Moreover, gender identity development can be complex and influenced by a range of social factors (Herek and McLemore, 2013). With all factors considered, Parker (2020) believes that through achieving a solid understanding on what it requires to be a leader in the Early Years field and making sure they address social injustices, an effective catalytic leader will make sure they are evolving societal norms and establishing safe and effective environments for learning.
In conclusion, catalytic leadership is an important approach to managing early years provision as it encourages collaboration and innovation among early years practitioners to improve outcomes for children. The challenging nature of leading and managing early years provision also provides valuable opportunities for the workforce to develop the skills and knowledge required to meet the complex demands of sociological factors and issues that impact on young children's lives. Early years practitioners who are equipped with these skills and knowledge are better able to support children's development and to ensure that every child has the best possible start in life.
Section 2
Critically explore the role of the commissioner 
Critically explore a report, why was it made, what are the challenges in implementing it 
In Wales, The Right Way approach was published by the Children’s Commissioner for Wales. This report provides that individuals who work with children put their rights foremost in an effort to better all elements of their lives. (Children’s Commissioner for Wales, 2017b, p. 3; Children’s Commissioner for Wales, 2021, p.20).  It also guarantees that organisations continually prioritise the child's rights and hold them responsible for all actions that have an impact on children's lives. (Children’s Commissioner for Wales, 2017b, p.3; Children’s Commissioner for Wales, 2022b). This strategy aims to incorporate children's rights through every team that operates with children and young people in order to assure that they are abiding by the UNCRC (Unicef, 2019; Children’s Commissioner for Wales, 2017b).
Abiding by these right ensures the following articles are adhered to:
· Making sure equality and discrimination
· Empowering children
· Participation
· Accountability to make children aware of what’s happening
Pick these points apart and critique each point.
Available at: The-Right-Way.pdf (childcomwales.org.uk) (Accessed:09/02/2023)
The UK Government and the Welsh Government both have responsibilities to inform children and young people, and their parents, about the United Nations Convention on the Rights of the Child (under Article 42). Coles et al. (2016) Getting it right for every child: a national policy framework to promote children's well‐being in Scotland, United Kingdom. The Milbank Quarterly, 94(2), pp.334-365. Available at: https://doi.org/10.1111/1468-0009.12195 (Accessed:09/02/2023)
Problems with implementing this or doing it well are:
adult awareness important in its own right as well as a potential source of information for children and young people. In this respect it is of concern that youth participation workers and social workers in research have showed relatively low levels of understanding of the Commissioner’s role. If they don’t understand this role to its entirety, it can send and inaccurate message to children. Thomas, N., et al. (2010). Evaluating the Children’s Commissioner for Wales: Report of a Participatory Research Study. International Journal of Children’s Rights, 18, pp.19-52. Available at: Evaluating the Children_'s Commissioner for Wales.pdf (yorku.ca) (Accessed: 09/02/2023)
Professionals such as teachers, youth workers and social workers are a key link, and have a professional responsibility to inform themselves and to pass information on to children; and their employing agencies, and education and training providers, also have responsibilities in this regard. If children and young people do not know about the Commissioner, this is also a failure in this part of the system. This is proven by the fact that few young people had heard about the UNCRC at school (clearly demonstrated both by a survey conducted and by Funky Dragon 2007), and that even fewer had heard of the Commissioner, shows that this is not working at present. Funky Dragon, Why Do People’s Ages Go up not down? ( Swansea : Funky Dragon , 2007 ) or Dragon, F., 2007. Why Do People's Ages Go Up Not Down?. Funky Dragon.
Lefevre, M., et al. (2017) Building trust with children and young people at risk of child sexual exploitation: The professional challenge. British Journal of Social Work, 47(8), pp.2456-2473. Available at: https://doi.org/10.1093/bjsw/bcw181 (Accessed:09/02/2023) explains that trust is instilled where young people feel that their rights, views, agency, privacy and confidentiality are respected, and their participation is promoted through receiving information and explanations so that they understand their situations.
To summarise….
Section 3
There are a multitude of sociological variables that can create challenges for children to sustain themselves in life. These can include environmental issues like poverty or living in a dangerous setting, health problems, or special educational needs (Walker et al., 2007). For this critical evaluation, children that are learning English as an additional language (EAL) will be the primary focus. Outlining some of the key impacts of being a second language English learner, Gass, Behney and Plonsky (2020) explain that being a second language English learner can have a range of impacts on an individual's life, from academic performance to social integration.
Learning English as a second language can be a significant challenge for students, particularly in academic settings. Research suggests that second language learners may struggle with reading comprehension, writing, and vocabulary development (August and Shanahan, 2017). To add to this, language barriers can lead to lower academic achievement and higher dropout rates (Mitchell, 2013). Similarly, evidence shows that second language learners may face challenges in communicating with peers and teachers (Loewen and Sato, 2018). In agreeance with this, findings show that language proficiency is a key factor in social integration, and that second language learners may experience social isolation and exclusion (Jing et al., 2020). Consequently, Ferris and Hedgcock (2013) explain that language proficiency can impact career opportunities and access to resources. 
Moyer (2014) emphasizes that learning a second language can also impact an individual's sense of identity. Norton (2013) supports this by stating that second language learners may experience a sense of cultural dislocation, as they navigate different cultural norms and expectations. Furthermore, this is supported by the statement that language proficiency can shape one's sense of belonging and self-esteem (Block and Cameron, 2002). In contrast, Fox, Corretjer and Webb (2019), believe that being a second language English learner can also have positive impacts, particularly in terms of bilingualism. To support this, Bialystok (2017) suggests that bilingualism can enhance cognitive development, problem-solving skills, and academic achievement. Bilingualism can facilitate cultural integration and promote intercultural understanding (Bialystok, Craik and Luk, 2012). In accordance with this, Rubstova et al. (2020) state that second language learners may develop valuable intercultural competencies, which can benefit them in future academic and career pursuits. 
There are a variety of interventions and services that have been implemented to support children with EAL in the Early Years. Sah (2022) explains that bilingual education programs have been implemented in many countries as a means of providing EAL students with academic instruction in both their native language and English. In agreeance with this, pervious research has shown that well-designed bilingual education programs can lead to improved academic outcomes for EAL students, such as higher levels of English language proficiency and higher academic achievement (Castaneda, 2020). However, there is some controversy over bilingual education programs, with some critics arguing that they can lead to academic disadvantages for EAL students, such as reduced English proficiency and a lack of preparation for the English-speaking workforce (Tharp, 2018). Although Mukan, Shyika and Shyika (2017) argue that if an education system does not offer any native language instruction, it transforms into a place where EAL students they cannot learn their language or culture, a place where they are not recognized or where their self-identity is questioned.
English language development (ELD) courses are designed to provide EAL students with intensive instruction in English language development. Some may argue that ELD courses are beneficial for EAL students. Saunders, Goldenberg and Marcelletti (2013) believe that ELD courses support EAL students to make great progress in learning the English language. Supporting research suggests that for EAL students, taking ELD courses can enhance their academic performance and English language proficiency (Fontenot et al., 2019). However, ELD courses can also have limitations, such as a lack of access to academic content in other subjects, which can lead to difficulties for EAL students in those areas (Bingley, 2014).
Manning, Baruth and Lee (2017) explain that multicultural education is designed to promote cultural awareness and respect among students of diverse backgrounds, including EAL students. Findings show that multicultural education can improve cross-cultural understanding and reduce cultural conflict in schools (Sue et al., 2022). However, García-Mateus and Palmer (2017) explain how multicultural education can also have limitations, such as a lack of attention to linguistic diversity and the needs of EAL students. Furthermore, Martirosyan, Bustamante and Saxon (2019) add that second language learners may benefit from social support, such as mentoring or peer tutoring. Peer tutoring and mentoring programs are designed to provide EAL students with social and academic support from their peers (Srivastava and Rashid, 2018). Supporting studies indicate that peer tutoring and mentoring can lead to improved academic outcomes for EAL students, such as increased academic achievement and higher levels of motivation (Dos Reis and Yu, 2018). In contrast, it is found that peer tutoring and mentoring programs can also have its challenges, such as a lack of training and support for peer tutors and mentors (López-Gómez and Camilli-Trujillo, 2018).
To conclude, being a second language English learner can have a range of impacts on an individual's life, from academic performance to social integration and identity development. Understanding these impacts can help inform interventions and policies aimed at supporting second language learners and promoting their educational and social success.
Reference list

Alade, K.T. (2022) Developing a leadership framework for improving construction business organisation performance in South Africa. Available at: Developing a leadership framework for improving construction business organisation performance in South Africa (Accessed: 27/02/2023)
Aubrey, C., Godfrey, R. and Harris, A. (2013) How do they manage? An investigation of early childhood leadership. Educational Management Administration & Leadership, 41(1), pp.5-29. Available at: https://doi.org/10.1177/1741143212462702 (Accessed: 23/02/2023).
August, D. and Shanahan, T. (2017) Developing literacy in second-language learners: Report of the National Literacy Panel on Language-Minority Children and Youth. Routledge. Available at: https://doi.org/10.4324/9781315094922 (Accessed: 03/03/2023).
Avolio, B.J. and Gardner, W.L. (2005) Authentic leadership development: Getting to the root of positive forms of leadership. The leadership quarterly, 16(3), pp.315-338. Available at: https://doi.org/10.1016/j.leaqua.2005.03.001 (Accessed:25/02/2023).
Bassok, D., et al. (2021) New evidence on teacher turnover in early childhood. Educational Evaluation and Policy Analysis, 43(1), pp.172-180. Available at: New Evidence on Teacher Turnover in Early Childhood (sagepub.com) (Accessed:01/03/23).
Bernier, A., et al. (2012) Social factors in the development of early executive functioning: A closer look at the caregiving environment. Developmental science, 15(1), pp.12-24. Available at:  https://doi.org/10.1111/j.1467-7687.2011.01093.x (Accessed:25/02/2023).
Bialystok, E. (2017) The bilingual adaptation: How minds accommodate experience. Psychological bulletin, 143(3), p.233. Available at: https://doi.org/10.1037/bul0000099 (Accessed: 03/03/2023).
Bialystok, E., Craik, F.I. and Luk, G. (2012) Bilingualism: consequences for mind and brain. Trends in cognitive sciences, 16(4), pp.240-250. Available at: https://doi.org/10.1016/j.tics.2012.03.001 (Accessed: 03/03/2023).
Bingley, J., (2014). The experiences of parents with children in elementary english programs and french immersion programs JK-G2 (Doctoral dissertation, Laurentian University of Sudbury). Available at: https://zone.biblio.laurentian.ca/dspace/handle/10219/2193 (Accessed: 03/03/2023).
Blair, C. and Raver, C.C., (2015) School readiness and self-regulation: A developmental psychobiological approach. Annual review of psychology, 66, pp.711-731. Available at: School Readiness and Self-Regulation: A Developmental Psychobiological Approach (annualreviews.org) (Accessed:02/03/2023).
Block, D., & Cameron, D. (2002) Globalization and language teaching. Routledge.
Burchinal, M., et al. (2011) Examining the Black–White achievement gap among low‐income children using the NICHD study of early child care and youth development. Child development, 82(5), pp.1404-1420. Available at: https://doi.org/10.1111/j.1467-8624.2011.01620.x (Accessed: 25/02/2023)
Castaneda, A., (2020). Factors that Contribute to Teachers' Attitudes and Beliefs Toward Teaching English Language Learners (Doctoral dissertation, California State Polytechnic University, Pomona).
Catalytic Leadership (2023) What is Catalytic Leadership? Available at: https://catalyticleadership.net/ (Accessed: 23/02/2023). 
Children’s Commissioner for Wales (2017b) The Right Way: A Children’s Right Approach in Wales. Available at: https://www.childcomwales.org.uk/wp-content/uploads/2017/04/The-Right-Way.pdf (Accessed:09/02/2023). 
Children’s Commissioner for Wales (2021) Annual Report 2020-21. Available at: https://www.childcomwales.org.uk/wp-content/uploads/2021/10/AnnualReport2021_ENG_final.pdf (Accessed:09/02/2023).
Children’s Commissioner for Wales (2022b) Current Work. Available at: https://www.childcomwales.org.uk/our-work/current-work/ (Accessed: 09/02/2023).
Coleman, A., Sharp, C. and Handscomb, G. (2016) Leading highly performing children’s centres: Supporting the development of the ‘accidental leaders’. Educational Management Administration & Leadership, 44(5), pp.775-793.
Crespo, K. E., & Osterling, K. L. (2014). Supporting English language learners' academic success in mainstream classrooms. College Student Journal, 48(1), 71-81.
Darling-Hammond, L., et al. (2020). Implications for educational practice of the science of learning and development. Applied developmental science, 24(2), pp.97-140. Available at: https://doi.org/10.1080/10888691.2018.1537791 (Accessed: 02/03/2023).
Dos Reis, K.M. and Yu, D., (2018). Peer mentoring: Enhancing economics first years’ academic performance. South African Journal of Higher Education, 32(6), pp.234-250. Available at: https://hdl.handle.net/10520/EJC-13662e66d0 (Accessed: 04/03/2023).
Duncan, G.J., Magnuson, K. and Votruba-Drzal, E., 2017. Moving beyond correlations in assessing the consequences of poverty. Annual review of psychology, 68, pp.413-434. Available at: Moving Beyond Correlations in Assessing the Consequences of Poverty (annualreviews.org) (Accessed:02/03/2023).
Dyer, M. and McMahon, S. (2017) Development of the early years sector. In Work-based Practice in the Early Years (pp. 1-13). Routledge.
Eagly, A.H., et al. (2020) Gender stereotypes have changed: A cross-temporal meta-analysis of US public opinion polls from 1946 to 2018. American psychologist, 75(3), p.301. Available at:  https://doi.org/10.1037/amp0000494 (Accessed:02/03/2023).
[bookmark: _Hlk128775715]Ferris, D.R. and Hedgcock, J., (2013) Teaching L2 composition: Purpose, process, and practice. Routledge. Available at: https://doi.org/10.4324/9780203813003 (Accessed:03/03/2023).
Fontenot, B., et al. (2019). A descriptive analysis of applied behavior analysis research with economically disadvantaged children. Behavior Analysis in Practice, 12, pp.782-794. Available at: https://doi.org/10.1007/s40617-019-00389-8 (Accessed: 03/03/2023).
[bookmark: _Hlk128777762]Fox, R., Corretjer, O. and Webb, K. (2019) Benefits of foreign language learning and bilingualism: An analysis of published empirical research 2012–2019. Foreign Language Annals, 52(4), pp.699-726. Available at:  https://doi.org/10.1111/flan.12424 (Accessed: 03/03/2023).
García-Mateus, S. and Palmer, D., (2017). Translanguaging pedagogies for positive identities in two-way dual language bilingual education. Journal of Language, Identity & Education, 16(4), pp.245-255. Available at: https://doi.org/10.1080/15348458.2017.1329016 (Accessed: 03/03/2023).
Gass, S.M., Behney, J. and Plonsky, L., (2020) Second language acquisition: An introductory course. Routledge. Available at: https://doi.org/10.4324/9781315181752 (Accessed:03/03/2023).
Gaus, N., et al. (2022) Trading‐off monetary rewards as reinforcers to enhance task motivation and performance of publication in academia. Higher Education Quarterly, 76(4), pp.800-814. Available at: https://doi.org/10.1111/hequ.12350 (Accessed: 28/02/23).
Gore, J., et al. (2017) Effects of professional development on the quality of teaching: Results from a randomised controlled trial of Quality Teaching Rounds. Teaching and teacher education, 68, pp.99-113. Available at: https://doi.org/10.1016/j.tate.2017.08.007 (Accessed:25/02/2023).
Hallet, E. and Siraj, I. (2013) Effective and Caring Leadership in the Early Years. Effective and Caring Leadership in the Early Years, pp.1-176.
Herek, G.M. and McLemore, K.A., (2013) Sexual prejudice. Annual review of psychology, 64, pp.309-333. Available at: https://doi.org/10.1146/annurev-psych-113011-143826 (Accessed:02/03/2023).
Hilliard, L.J. and Liben, L.S., (2010) Differing levels of gender salience in preschool classrooms: Effects on children’s gender attitudes and intergroup bias. Child development, 81(6), pp.1787-1798. Available at: https://doi.org/10.1111/j.1467-8624.2010.01510.x  (Accessed:02/03/2023).
Jing, X., et al. (2020) Mapping global research related to international students: A scientometric review. Higher Education, 80, pp.415-433. Available at: (Accessed:03/03/2023).
Kaczynski, S. (2022) Ella Baker’s Catalytic Leadership: A Primer on Community Engagement and Communication for Social Justice: by Patricia S. Parker, Oakland, University of California Press, 2020, ix-177 pp., 29.95(softcover), 85.00 (hardcover). Available at: https://doi.org/10.1080/00335630.2021.2021623 (Accessed: 23/02/2023).
Lawler, R. (2020) Early Years staff leave sector over pay. Available at: Early years staff leave sector over pay | early years alliance (eyalliance.org.uk) (Accessed: 28/02/2023).
Lick, D.J., et al. (2012) Social climate for sexual minorities predicts well-being among heterosexual offspring of lesbian and gay parents. Sexuality research and social policy, 9, pp.99-112. Available at: https://doi.org/10.1007/s13178-012-0081-6 (Accessed:02/03/2023).
Loewen, S. and Sato, M. (2018) “Interaction and instructed second language acquisition,” Language Teaching. Cambridge University Press, 51(3), pp. 285–329. doi: 10.1017/S0261444818000125.
López-Gómez, E. and Camilli-Trujillo, C., (2018). The benefits of peer tutoring and peer mentoring in university: A review of research. Violence Prevention and Safety Promotion in Higher Education Settings, pp.20-35. Available at: https://doi.org/10.1002/ase.2253 (Accessed: 04/03/2023).
Manning, M.L., Baruth, L.G. and Lee, G.L., (92017). Multicultural education of children and adolescents. Routledge. Available at: https://doi.org/10.4324/9781315186542 (Accessed: 03/03/2023).
Martirosyan, N.M., Bustamante, R.M. and Saxon, D.P., (2019). Academic and social support services for international students: Current practices. Journal of international Students, 9(1), pp.172-191.
McDowall Clark, R. (2012) ‘‘I’ve never thought of myself as a leader but…’’: The Early Years Professional and catalytic leadership’, European Early Childhood Education Research Journal, 20(3), pp. 391-401. Available at: Full article: ‘I've never thought of myself as a leader but…’: the Early Years Professional and catalytic leadership (tandfonline.com) (Accessed: 23/02/2023).
McDowall Clark, R. and Murray, J.  (2012) Reconceptualizing leadership in the early years. McGraw-Hill Education (UK).
McLanahan, S., and Sandefur, G. (1994). Growing up with a single parent: What hurts, what helps. Harvard University Press.
Mitchell, K. (2013) Race, difference, meritocracy, and English: Majoritarian stories in the education of secondary multilingual learners. Race Ethnicity and Education, 16(3), pp.339-364. Available at: https://doi.org/10.1080/13613324.2011.645569 (Accessed: 03/03/2023).
Moorosi, P., Fuller, K. and Reilly, E., (2018) Leadership and intersectionality: Constructions of successful leadership among Black women school principals in three different contexts. Management in Education, 32(4), pp.152-159.
Moyer, A., (2014) What; s age got to do with it? Accounting for individual factors in second language accent. Studies in Second Language Learning and Teaching, 4(3), pp.443-464.
Mukan, N., Shyika, J. and Shyika, O., (2017). The development of bilingual education in Canada. Advanced education, pp.35-40. Available at: https://doi.org/10.20535/2410-8286.100924 (Accessed: 03/03/2023).
National Association for the Education of Young Children (2009) Developmentally appropriate practice in early childhood programs serving children from birth through age 8 Available at: https://www.naeyc.org/resources/position-statements/dap-in-early-childhood-programs-serving-children-from-birth-through-age-8 (Accessed: 25/02/2023).
[bookmark: _Hlk128602874]Neaum, S., (2022) Child development for early years students and practitioners. Child Development for Early Years Students and Practitioners, pp.1-100.
Nicholson, J., et al. (2018) ‘A review of the literature on leadership in early childhood: examining epistemological foundations and considerations of social justice’, Early Child Development and Care, 190(2), pp. 91-122. Available at: https://doi.org/10.1080/03004430.2018.1455036. (Accessed:25/02/2023).
Norton, B. (2013) Identity and language learning. In Identity and Language Learning. Multilingual matters.
Page, J., (2018) Characterising the principles of professional love in early childhood care and education. International Journal of Early Years Education, 26(2), pp.125-141. Available at: https://doi.org/10.1080/09669760.2018.1459508 (Accessed: 01/03/2023).
Palaiologou, I. and Male, T. (2019) Leadership in early childhood education: The case for pedagogical praxis. Contemporary Issues in Early Childhood, 20(1), pp.23-34. Available at: Leadership in early childhood education: The case for pedagogical praxis (sagepub.com) (Accessed: 27/02/2023).
[bookmark: _Hlk128680618]Parker, P.S. (2020) Ella Baker’s catalytic leadership : a primer on community engagement and communication for social justice . Oakland, California :, University of California Press. doi:10.1525/9780520972094.
Powers Resource Center (2017) Are you a Catalyst Leader? Available at: https://www.powersresourcecenter.com/are-you-a-catalyst-leader/ (Accessed: 23/02/2023). 
Rodd, J. (2013) Leadership in Early Childhood: The Pathway to Professionalism. London: Routledge. 
Rubtsova, A.V., et al. (2020) Polycultural linguistic personality formation in a digital educational environment of a university. In European Proceedings of Social and Behavioural Sciences (pp. 809-821). Available at: DOI: 10.15405/epsbs.2020.11.03.86 (Accessed:03/03/2023).
Sah, P.K., (2022). English medium instruction in South Asia’s multilingual schools: unpacking the dynamics of ideological orientations, policy/practices, and democratic questions. International Journal of Bilingual Education and Bilingualism, 25(2), pp.742-755. Available at: https://doi.org/10.1080/13670050.2020.1718591 (Accessed: 03/03/2023).
Saunders, W., Goldenberg, C. and Marcelletti, D., (2013). English language development: Guidelines for instruction. American Educator, 37(2), p.13. Available at: Unlocking the Research on English Learners, American Educator Vol. 37, No. 2, Summer 2013, AFT (Accessed: 03/03/2023).
Sims, M., et al. (2015) Conceptions of early childhood leadership: Driving new professionalism?. International Journal of Leadership in Education, 18(2), pp.149-166.  Available at: https://doi.org/10.1080/13603124.2014.962101 (Accessed: 27/02/2023).
Srivastava, R. and Rashid, M., (2018). Who is at edge–tutors or tutees? Academic, social and emotional elevation through peer tutoring. In Arab World English Journal (AWEJ) Proceedings of 1st MEC TESOL Conference. Available at: https://dx.doi.org/10.24093/awej/MEC1.5 (Accessed: 04/03/2023).
Sue, D.W., et al. (2022). Counseling the culturally diverse: Theory and practice. John Wiley & Sons.
Super, C.M. and Harkness, S., (1986) The developmental niche: A conceptualization at the interface of child and culture. International journal of behavioral development, 9(4), pp.545-569.
Tharp, R., (2018). Teaching transformed: Achieving excellence, fairness, inclusion, and harmony. Routledge. Available at: https://doi.org/10.4324/9780429496943 (Accessed:03/03/2023).
UK Government (2010) Children's Workforce Development Council annual report and accounts 2009 to 2010 Available at: Children’s Workforce Development Council A company limited by guarantee Annual report and accounts HC 306 (publishing.service.gov.uk) (Accessed:27/02/23)
Unicef (2019) A Summary of The UN Convention on the Rights of the Child. Available at: https://downloads.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf?_adal_sd=www.unicef.org.uk.1647783501050&_adal_ca=so%3DLive%26me%3Dorganic%26ca%3D(not%2520set)%26co%3D(not%2520set)%26ke%3D(not%2520set).1647783501050&_adal_cw=1647783496244.1647783501050&_adal_id=506c9d52-4a9a-4098-baa0-442a754eb8a2.1634410247.17.1647783496.1645214484.7dbae5c0-fd5c-4381-a6bf-ce8131316b07.1647783501050&_ga=2.133073422.1204409374.1647783495-1081581835.1634410247 (Accessed: 11/03/2023). 
Walker, S.P., et al. (2007) Child development: risk factors for adverse outcomes in developing countries. The lancet, 369(9556), pp.145-157.

2

