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How do teaching staff perceive the effectiveness of the Think, Pair, share questioning strategy and its ability to support the holistic development of pupils within a foundation phase setting? 
 
Introduction
Throughout this assignment I will be discussing and reviewing a variety of different research methods, including interviews and questionnaires, that I have used to gain the staff’s perspective on the use of Assessment for Learning. This specifically focuses on the think, pair, share strategy. I aim to discuss my findings on how it is used to support the holistic development of pupils who are studying within the foundation phase, focusing on ages 3-7, during lesson time. When preparing and completing the assignment, I have had the opportunity to expand further on my research skills in order to prepare and develop for future professional practice.  Assessment for Learning is a teaching approach that produces instant feedback and interactions between staff and pupils to improve their performance across each Area of Learning and Experience stated within the curriculum for Wales (Welsh Government, 2023). Popular Assessment for Learning strategies can include self-assessment and peer-assessment, the use of lollypop sticks through questioning, exit tickets to gain an understanding on what pupils have learned, and a traffic light system to show pupil understanding in books (Steele, A. 2019). My research was conducted within a primary school located in a rural, deprived area. The school had approximately 435 pupils attending when last recorded within the most recent Estyn report (Estyn, 2023). 

Literature review 
Assessment for Learning is an approach frequently used by teaching staff within schools that supports effective engagement and progress for each individual pupil across all subject areas (Cambridge University, 2019). There are two different types of Assessment for Learning that support children’s development, these are summative assessment styles and formative assessment styles.  
Summative assessment styles highlight the use of percentages and results that pupils have gained through testing and exams over the academic year. It will typically be used at the end of a topic to test what knowledge the children have developed over the course of the subject (The Glossary of Education Reform, 2014). The UK Government supports the use of summative assessment through setting GCSE, A-Level exams, and national tests in primary schools to view and understand pupil attainment over the period of a year (Russell Education Trust, 2024).
The contrasting view of summative assessment is the use of formative assessment, the most popular or frequently used assessment style within schools. It focuses on the use of constant feedback that will be provided to the children when the lesson is ongoing, allowing them to correct and learn from mistakes instantly to improve cognitive development and pupil attainment (The Glossary of Education Reform, 2014). British educationalists and researchers, Dylan Wiliam and Paul Black, discuss the importance of Assessment for Learning in schools. This specifically focuses on the use of formative assessment, and how it provides support to close the attainment gap between children (Question mark, 2011). Their popular study ‘inside the black box’ that was written in 1998 is an example of the research conducted by Wiliam and Black, they place emphasis on the impact of formative assessment and how it encourages children’s academic achievement, improved engagement within lessons, and how feedback can support pupil progress (Wiliam, D and Black, P. 1998). 
The curriculum for Wales supports the use of assessment for learning and its main principles in schools in a variety of ways. The curriculum mentions the importance of learner engagement and active participation within lessons and the think, pair, strategy heavily influences these areas through encouraging communication and interactions with peers to share ideas. This ensures each child has an idea and is involved within the learning process (Welsh Government, 2023). The Welsh Curriculum also supports the use of the assessment for learning strategy when focusing on developing higher order thinking skills. Think, Pair, Share allows the development of thinking skills by encouraging pupils to think critically about questions asked by the class teacher in order for them to communicate their ideas to the other pupils within the class (Welsh Government, 2020). 
Dr Benjamin Bloom’s theory, known as ‘Bloom’s Taxonomy’, that was developed in 1956 and was revised in 2001, supports the use of higher order thinking skills. He believes that 6 key concepts or skills are essential for children to understand and demonstrate effectively to show that higher order thinking skills are being developed, these are remembering, understanding, applying knowledge, analyzing, evaluating, and creating (The Peak Performance Center, 2019). It is essential to recognise that Bloom’s Taxonomy was created in relation to 3 ‘distinct domains’, the Cognitive domain that relates to intellectual development, the Affective domain which focuses on emotional development and attitudes, and the Psychomotor domain that relates to physical development and motor skills. As well as this, it is also important to note the contrasting view of blooms taxonomy that states it is over simplified in relation to cognitive development and suggests a ‘rigid, linear progression’ (Ruhl, C. 2024). 
The use of the think, pair, share strategy supports the 4 purposes created by the Welsh government by encouraging children to become ambitious and capable learners. This is done through interaction and discussions with others, supporting learning engagement and ambition within lessons (Pacey, 2022). 
When discussing the think, pair, share assessment for learning strategy, it is important to recognise that there are both benefits and limitations. An example of an opportunity created for children using the think, pair, share strategy could be the development of social and communication skills through the encouragement of interactions and discussions. This allows pupils to share opinions, listen to others, and develop a wider understanding of the subject area (Kagan, S. 1994). 
However, this assessment for learning strategy is not suitable for all learners within classrooms. Many pupils may find this method challenging due to being shy or having a lack of confidence in suggesting ideas, limiting the effect that the strategy has on the children. This can also be caused by pairing issues; by having a more dominant partner, other children are less likely to contribute and engage effectively with the task set.  Rather than being seen as an enjoyable, beneficial form of assessment, it can cause stress and anxiety for children (Edutopia, 2015). 
Another example of a benefit to the think, pair, share strategy is increased participation through providing an active learning experience to children. Pupils are expected to think for themselves and be independent, before sharing and discussing ideas with their peers, and finally sharing with the class. As stated within a recent Estyn article, active participation within lessons has many positives. These can include health and well-being, improved behaviours and engagement, and achievements within school performance (Estyn, 2017). 
A contrasting view to this could be learners having limited subject knowledge prior to using the assessment for learning questioning strategy. Not having enough prior knowledge on the subject area can lead to distractions and conversations between peers that are not on topic, in order to limit this, teachers should ensure that children are given enough information about the topic to ensure that the strategy is used effectively (Cambridge University, 2019). 

Methodology 
In order to conduct the research, I had planned to use two types of tools to collect the information needed to answer my chosen question on the research day. These were interviews with teaching staff and a questionnaire that was also shared to all staff in the school through an email link or QR code. An example of the questionnaire and interview can be seen within appendix A and B. It was also essential to complete an ethics form prior to conducting the research, this had to be approved by the module lead and can be seen within appendix D. It explains how my research will be conducted following ethical guidelines, including keeping personal information of participants and their responses confidential, an overall plan of how the research question will be answered, and how I will gain consent from staff to complete the research. Gaining consent from participants is crucial prior to conducting the research, I was able to do this differently for each of the methods used. There was a consent form for each of the members of staff being interviewed that explained what their responses would be used for and the purpose, what will happen during the research, and that they had the opportunity to withdraw at any time, this can be seen within appendix C. Included within the questionnaire was the same explanation, participants were able to choose a yes or no box to give consent before moving on to further questions (Welsh Government, 2025). As well as gaining consent from all participants, it is important as the researcher to ensure that all the information received is kept confidential and that no personal information about the individuals is shared (BERA, 2024). This confirms that the research is ethical. 
On the research day, I had the opportunity to attend the lead school for my network. I was able to share the questionnaire that I had created to the staff in the school through a link to their email, even though I had planned to interview staff, there was limited time to do this within the school day due to staffing issues and no one to cover specific classrooms that related to my research question. 
When choosing the most beneficial research methods to use, it was vital that benefits and limitations of each were taken into consideration. Questionnaires, while sometimes completed in person, are a useful tool in order to gain several responses in a short period of time. The aim of this was to collect qualitive and quantitative data. As they are often completed online, it is a time efficient way of researching when being shared widely with many different people. As well as this, questionnaires minimize social pressures that may occur from using other tools such as observations or interviews. Participants can complete the questions in their own time and privately, ensuring that responses are organic and are not influenced by opinions from others, supporting confidentiality and providing them with a sense of stability and confidence to answer questions honestly (Simply Psychology, 2023). From the researcher’s perspective, questionnaires can equip you with qualitive and quantitative data, providing beneficial information for data analysis to answer the chosen research question effectively and a deeper understanding of how many participants have given similar responses and why they have discussed this (Castor, 2025). This method of research also allows the researcher to analyze large sets of data through the ability to view graphs based on the number of responses, relating to standardization where each participant has received the same questions to support consistency and dependable results. 
Misunderstanding the questions leading to incorrect responses can often be seen as a contrasting view of the positives to the use of questionnaires. This limitation can lead to inaccurate and inconsistent results as participants may reply in a way that does not support their true opinions and thoughts. The misinterpretation of questions may also lead to bias as different staff members may view the questions differently (Dillman, D.A., Smyth, J.D., & Christian, L.M., 2020).  In addition to this, questionnaires can often produce a low response rate, or a limited depth or understanding in responses. From knowing this, it is important to note that it can cause basic responses without explanations or reasons given and inaccurate data as if participants understood the questions a different response may have been given. Completion rates may be low due to this when staff completing the questionnaire become disengaged and will often respond with low-quality answers (SoundRocket, 2023). In relation to this study, the questionnaire was created on Microsoft Forms and was completed by 5 participants, each of which are primary school teachers working within the foundation phase in a local primary school.
The second research method used within my research was staff interviews. Interviews often generate responses that show an in-depth understanding by allowing responders to give reasons to opinions given. There are also a variety of other factors that contribute to an in-depth understanding of interview questions including in person interactions that allow the researcher to view the body language, tone of voice, and facial expressions that can often develop a further understanding of the answerers given (Research Methodology, 2021). There are different types of interviews that you can adapt to fit to your research style, some can include unstructured interviews that do not require any pre prepared questions and are usually open-ended questions created by the interviewer at the time, semi-structured interviews that allow researchers to create questions before hand but still allow freedom to ask new or follow up questions, and structured interviews which encourage the recognition of quantitative research from questions that are pre prepared and are read out exactly as written (McLeod, S. 2024). Regarding the research I have conducted, it was planned that I would use a semi-structured interview style. Interviews promote the importance of active participation and engagement by encouraging in person conversation that creates trust and confidence. This also encourages the participant to reflect on their experiences relating to the think, pair, share assessment for learning strategy and questioning within classrooms to provide the researcher with personalized responses immediately (Research Methodology, 2021).
On the other hand, conducting a semi-structured interview can be time consuming due to the creation of co-constructed questions, and time spent with the participants gaining responses in relation to the research question, and creating a transcript afterwards (Welsh Government, 2020). As well as this, it can often be difficult to gain quantitative data from the interview research style as it is usually designed to gain information based on experiences and opinions rather than factual contexts. By using interviews and having multiple participants, it is quite often that there will be a considerable variation of answers based on a difference in experience, and the open-ended questioning style can develop and change throughout each interview due to each participant’s interpretation of the questions asked (Bryman, A. 2016). Finally, it is important to consider that interviews may cause researchers to face ethically challenging responses because of the validity of data given from participants, this can often be caused by misunderstanding and misinterpretation of questions asked (Seidman, I. 2013).

Findings and discussions 
When reflecting on my research findings, it is important to recognize the limitations of conducting the research. Due to a lack of time during the school day and teaching staff within the foundation phase being occupied with no other staff to cover, I was unable to conduct the semi-structured interviews with the staff as planned.  
The results gained from the questionnaire show that many of the teaching staff who have completed the questions have had similar experiences in using the think, pair, share questioning strategy. However, only 5 responses were gained, limiting the number of opinions and experiences discussed, potentially creating a lack of validity within the research conducted (McLeod, L. 2025). 
Question one of the questionnaire (Appendix E, question 1.) supports the importance of ethical considerations when conducting research (BERA, 2024). All participants have given consent for responses to be used within this investigation and their names have been kept anonymous, following confidentiality. 
The responses to the questionnaire also evidence that 40% of the participants believe that Think, Pair, Share enhances pupil engagement during lessons to a large extent, compared to the other 60% of participants who believe it only enhances pupil engagement to a moderate extent (Appendix E, question 2.). This indicates that the strategy is overall supporting pupils to engage and participate within lessons in school, this is supported by the Estyn case study explained within the literature review. This discusses the importance of pupils’ engagement and its effect on development in lessons (Estyn, 2017). 
One of the 5 responders stated that ‘there are a small number of children who will not share anything with others. I overcome this by moving around and asking those children directly for their ideas’ (Appendix E, question 4.) This suggests that whilst the strategy works for some children and develops their independence and ownership of learning, it does not work for every child (Cypher Learning, 2021). Teachers are still responsible for finding inclusive strategies within lessons to ensure each individual pupil is engaged and developing holistically. Similarly, another member of staff also stated that ‘One child dominates the other. Both children do not engage with each other’ meaning that not all children engage with the strategy. 
From the responses, it is clear to see that there is a key theme from the use of the strategy. 40% of the staff stated that they’ll use the strategy daily, 40% said they use it at least three times a week, and 20% stated that they use it weekly. This information shows that despite the challenges encountered from the use of the strategy such as not all children engaging, and child domination, it is an effective questioning technique that is frequently used in schools to encourage the holistic development of pupils within the foundation phase. (Steele, A. 2019). 

Conclusion and recommendations 
To conclude this essay, the ethical research conducted has explored the effectiveness of the Think, pair, share questioning strategy when used within the foundation phase (ages 3-7) in a school setting. Through the use of research methods such as questionnaires and interviews completed by teaching staff, I was able to collect data on how the strategy supports the holistic development of children based on their opinions and experiences. As discussed previously, my findings suggested that although the effectiveness of the strategy is usually high, its impact on holistic development changes based on individual needs of pupils and classroom environments. The teaching staff discussed positive experiences from the use of the strategy such as increased engagement and social skills, but also the limitations like confidence and misunderstanding of questions. Due to a small number of responses from the questionnaire and not having the opportunity to conduct staff interviews, it could be recommended that other research tools such as asking for pupil opinions and carrying out observations could be used for future research. Despite the challenges faced, the research has provided me with information that I am able to take into consideration when planning for lessons on placement next year. 
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