Rationale
I have decided to read the story ‘’Ffrindiau Flic a Fflac’’ in small groups to learners in class one, who are aged four to five years old. ‘’Fflic a Fflac’’ are a series of resources that support the learning of second language Welsh in the Foundation Phase. The illustrations are clear and are suitable for the age group that I will be reading to.  The book is also suitable because the writer uses rhyming couplets and the class topic is ‘’Nursery Rhymes’’.  Last week, I taught the Welsh nursery rhyme, ‘’Dau Gi Bach’’ and in small groups, learners devised a set of actions to support their understanding of the text. The learners are only confident with the word ‘’rhyme’’ in English, but there will also be an opportunity to further develop learners knowledge of rhyme in the Welsh language as I will draw the learners attention to the words that rhyme in the story. Within the class, there are three ability groups: lower ability, middle ability and high ability. To set appropriate challenges to motivate learners in each group, I have differentiated the key questions and tasks. (See Appendix).  To support my reflection, I will use the Assisted Reflective Conclusion (ARC) model, developed by Yr Athrofa. The model is based on the work of several other reflective models, including the work of Gibbs, Cole and Kolb. 
Clip- https://youtu.be/BCraaHB3np0
Reflection
I initially felt disappointed because I felt that my story-telling was weak in comparison to my previous Welsh lesson. In reflection however, I believe that I dealt with the lack of communication between the class teacher and I in a professional manner. I also understand that it was normal that I felt nervous because it was the first lesson that I had been recorded, and I was also only given hours to prepare. 
In further reflection, I identified that there were several positive elements of the learning experiences. As the teacher, it felt rewarding that the learners all had a positive attitude to learning Welsh and seem to enjoy the learning experience; the learners therefore listened attentively and were all eager to answer the questions. Estyn (2017) states the majority of learners are enthusiastic to learn Welsh. In addition, the implementation of the APK (Activating Prior Knowledge) strategy in the introduction was another positive element of the learning experience. I also reflected that I had been successful in the previous Welsh lesson because the learners could all describe what happened in the story, and some learners could also remember the tune and the words to the story. I effectively differentiated the learning experience for the three different ability groups in the class (SEE APPENDIX 1).  In the Qualified Teacher Status (QTS) Standards, S.3.4 outlines the expectation that all trainee teachers should be able to differentiate the learning experience to ‘’meet the needs of learners, including the more able and talented, and those with special educational needs’’ (2009, p. 11).  The standard of Welsh that I modelled throughout the lesson was an additional positive aspect of the lesson. Vygotsky (1978) emphasised the significant role of the adult in modelling language to encourage children to imitate and then use independently. Piaget (1961) however referred to the learner as the ‘’lone scientist’’ and explained that learning is intrinsically motivated. In the lesson,  I aimed to firstly ask the learners questions in Welsh, and then translate into English. The new curriculum in Wales promotes a bilingual approach to learning Welsh, and distances away from the concept of Welsh, as a second language. Donaldson (2015) for example, emphasises that ‘’There is also a firm commitment to the Welsh language and bilingualism’’ (2015, p.17). 

There were however some elements of the learning experience that were disappointing. Firstly, the way I read the story was not captivating. Although I did position the book effectively so that the illustrations and writing were visible to all of the learners, I did not use my voice or body effectively. I also could have used hand gestures at ‘’Dewch i mewn, Dewch i ty…’’ to support the learners understanding of the text, without having to verbally explain. I was also disappointed that I did not vary the intonation of my voice, I should have varied the pitch of my voice to make the story more exciting and engage the learners; I reflected that tone of my voice was rather monotone throughout the story. In addition, I should have dealt with behaviour management in a more strict manner because sometimes the learners were talking over each other; I was perhaps too conscious to discourage the learners enthusiasm in Welsh. The learners are not a challenging class, thus far I do not feel that it is necessary to be strict as the learners are aware of my expectations as the teacher. I should have however utilised more positive appraisal during the story-telling. The learners are familiar with phrases such as ‘’Da iawn’’, ‘’Bendigedig’’ so I should have employed these as I was questioning. Behaviour theorist, Burrhus Skinner (1948) referred to the concept, operant conditioning; a theory based on the idea that behaviour is shaped by rewards and punishments. Pound however argues that the behaviourist approach to learning disregards the emotional state of children. 
In future teaching, I will continue to model incidental Welsh, and bilingualism within the classroom. In planning, I aim to be more detailed and identify the subject specific welsh language terminology that I aim to introduce to the learners, so that learners experience Welsh equally throughout the curriculum. I also will continue and further aim to expand my use of incidental Welsh in the classroom.  In a report that investigated the implementation of the Welsh Language Development Area of Learning in the Foundation Phase, Estyn reported that only a minority of schools in Wales ‘’build progression into incidental language’’ (2013, p.36). In future teaching, I will consider how I will develop the learners use of incidental language so that their Welsh vocabulary is continuously expanding, rather than stationary. Piaget (cited in Phillips & Soltis, 1998) identified four stages of development: sensorimotor stage, preoperational stage, concrete operational stage and formal operations stage. According to Piaget (cited in Phillips & Soltis, 1998) the child has to be at a particular stage n development in order to acquire certain language. Despite Piaget’s theory, the new curriculum will be organised as a continuum of learning, without phases and key stages (Donaldson, 2015). 
Furthermore, if I had thoroughly read the story beforehand, I would have felt more confident and would have been able to contemplate a range of effective story-telling techniques. Due to a temporary disruption to the teaching timetable, I was given short notice of when I would be delivering the Welsh lesson. Flexibility is however an essential teacher quality, it was therefore a challenge that developed my professional teacher development. If I had been prepared, I could have analysed the story beforehand, I could have focused on utilising my use of voice and hand gestures to enhance the learning experience. I also found it difficult because there were no obvious moments in the text, such as dialogue marks to vary the tone and pitch in my voice. If I had more preparation time, I could have identified the less obvious opportunities to utilise voice and hand gestures in the story. 



The next steps in my professional development will be to enhance my teaching persona. Tauber and Mester (2007) outlined the similarities between acting and teaching, and further stated that once recognised has the potential to transform the classroom. The human voice is also another tool of equal value to both the actor and teacher; I aim to explore how I can vary the tone, pitch, rate, volume and quantity in not only story-telling situations, but more generally in the classroom. In addressing these areas of improvement, I will enhance the ability to create captivating learning experiences. In developing my teaching persona, I will be more prepared and feel more confident if I am spontaneously required to read a story, or take a lesson. 
Lastly, I also aim to further develop my own level of Welsh. Estyn (2017) identified that several teachers lack confidence in teaching Welsh due to a lack of subject knowledge. 
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