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- Sport Education

What Is Sport Education and How

port education is a curriculum

and instruction model design-

ed to provide authentic, edu-
cationally rich sport experiences
for girls and boys in the context
of school physical education
(Siedentop, 1994). Sport education
has an important curricular implica-
tion; that is, it cannot be fitted easily
into a short unit, multiactivity pro-
gram. Sport education also has
important instructional implications;
that is, its purposes are best achieved
through combinations of direct
instruction, cooperative small-group
work, and peer teaching, rather than
by total reliance on directive, drill-
oriented teaching.

Basic Features

Sport education has six key fea-
tures, which derive from how sport
is conducted in community and
interschool contexts (i.e., they derive
from the authentic form of the activ-
ity within the larger culture). These
features are seasons, affiliation, for-
mal competition, culminating events,
record keeping, and festivity.

Seasons. The “unit” in sport educa-
tion is often two to three times
longer than typical physical educa-
tion units. The operational assump-
tion here is that less is more or that
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fewer activities covered in greater
depth result in better educational
outcomes than can be realized in the
more typical, short unit, multiple-
activity format.

Affiliation. Students become mem-
bers of teams at the start of a season
and retain their team affiliation
throughout the season. Students
plan, practice, and compete as a
team. This feature also derives from
evidence that suggests that much of
the social meaning derived from
sport experiences, as well as a large
part of the personal growth often at-
tributed to positive sport experi-
ences, is intimately related to affilia-
tion with a persisting group.

Formal competition. Sport seasons
are typically defined by a schedule
of formal competition interspersed
with practice sessions. The affiliation
and formal competition features
combine to provide the opportunity
for planning and goal setting that
create the context for pursuing
important outcomes that have
real meaning for students.

Culminating event. Itis in the
nature of sport to find out who is
best for a particular season and for
others to mark their progress in rela-
tionship to that outcome. Culminat-
ing events (track and field finals,
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volleyball championships, etc.) cre-
ate the opportunity for festival and
celebration of accomplishments, a
significant characteristic of play and
sport (Siedentop, 1981, 1994).

Record keeping. Records (shots
on goals, points scored, times,
blocks, steals, assists, etc.) provide
feedback for individuals and groups.
Records help to define standards
and are fundamental to defining
goals (reducing turnovers, improv-
ing times in a race, placing higher
in a round-robin competition).
Records also help to define sport
traditions locally (6th-grade record
for the long jump, 9th-grade team
record for fewest points allowed
per game in basketball).

Festivity. Sport competitions are
occasions for festivity, from the major
festivals associated with the Olympic
Games to the Friday night festival of
a high school football game to the
family festival of a children’s soccer
game. In sport education, teachers
and students work together to create
a continual festival that celebrates
improvement, trying hard, and
playing fairly (posters, team colors,
player introductions, award ceremo-
nies, videotaping).

It should be noted that none of
these features is typically present in
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physical education. Instead, physical
education is most frequently pre-
sented as a smorgasbord curriculum
of short units. Students often do not
know what will transpire in a class
when they enter the teaching space.
Team membership changes within
lessons. The total experience is lack-
ing in festivity.

Sport education is not, however, a
direct simulation of institutionalized
sport. It differs in three distinct ways:
participation requirements, develop-
mentally appropriate competition,
and diverse roles. It remains authen-
tic even though modified to fit the
purposes of an educational setting.

Participation requirements. In sport
education all students are involved
at all times. This requirement affects
the size of teams (small-sided teams
are standard), the nature of competi-
tions (no elimination formats), cul-
minating events (all players/teams
are involved), and playing time and
position play (all students play
equally and have equal opportunity
to learn position play).

Developmentally appropriate competi-
tion. Sport forms used in sport edu-
cation are matched developmentally
to the abilities of students. Adult
forms of games are not used. Small-
sided games with modified rules,
spaces, and equipment are typical.
While playing hard and fairly to win
is stressed, the dominating “ethic”
of sport education is to take part
fairly and to improve individual
and team performance.

Diverse roles. In sport education,
students learn diverse roles, whereas
in sport (and typically in physical
education) they learn only the per-
former role. In sport education,
all students learn the performer,
referee, and scorekeeper roles for
each sport. Other roles, such as
coach, manager, trainer, statistician,
publicity officer, and sports board
member are rotated as seasons and
sports change. When students ful-
fill these roles responsibly, several
important outcomes are achieved.
As students learn roles and become
more responsible for their own sport
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experiences, the managerial and
“traffic-director” role for the teacher
diminishes. Also, students acquire
knowledge and develop attitudes
that will make them more informed
participants in adult sport cultures.

Instructional
Characteristics

Successful sport education relies
on several instructional character-
istics. While the model does not
require that a particular form of
instruction be used at all levels, by
all teachers, for all sports, evidence
(Carlson, 1995; Grant, 1992; Hastie,
1996; Siedentop, 1994) suggests simi-
larities among successful trials of the
model. These are managerial rou-
tines, duty teams, peer teaching,
cooperative planning, and success-
ful conflict-resolution mechanisms.

Managerial routines. Regardless
of the educational model, effective
teachers carefully teach and allow
students ample time to practice
managerial routines (Siedentop,
1991). The managerial routines that
are most salient to successful imple-
mentation of sport education are
use of home spaces assigned to
teams; entry routines that often
involve team skill practice at their
“home court” or “home field”; imed
competitions that start and stop on
signal; timed transitions between
contests to rearrange competitors,
referees, and scorekeepers (typi-
cally the task assigned to team man-
agers or coaches); and routines
through which scorekeepers turn
in records to coaches or statisticians,
who then will compile them and
have updated records ready for
the next class session.

Duty teams. Many successful sport
education applications use the con-
cept of “duty team.” A normal-sized
class of 24 to 32 is divided into three
teams. For any given scheduled com-
petition time, two of the teams will
compete while members of the third
team provide the referees and score-
keepers. For example, in a three-
versus-three volleyball competition,
each class team might have three

3-person teams competing. Matches
might take eight to ten minutes.
When the “Strikers” teams are com-
peting against the “Aces” teams, the
members of the “Diggers” teams are
refereeing and keeping score at all
courts. In the next match, the Dig-
gers will compete and the Aces will
serve as the duty team.

Peer teaching. Sport education
relies on coaches taking an active
role in instruction with members of
their teams. Coaches lead skill prac-
tice. A significant amount of peer
teaching takes place because all team
members are working toward a com-
mon goal in which the performance
of all team members will contribute
to the success of the team. Evidence
suggests that the peer-teaching fea-
ture of the model is well liked by
students and valued by teachers for
the outcomes it seems to produce
(Grant, 1992).

Cooperative planning. Coaches
work with their teams to plan who
will compete together on smallsided
teams. Teams discuss skill and strat-
egy issues that arise throughout
the season. Teams create their own
names and in some cases create a
team uniform. All of this requires
cooperative planning. Teachers of-
ten work with the coaches to discuss
methods for making planning ses-
sions go smoothly and successfully.

Conflict-resolution mechanisms. With
students on teams for the duration
of a season, conflicts will arise. Con-
flicts arise within teams and then
between teams during competitions.
Conflict-resolution mechanisms are
necessary and become important
aspects in the sport education for-
mat. Students should be taught
appropriate and inappropriate ways
to respond to referee decisions, and
these behaviors should be enforced.
(Most sport education models use
fair play points and yvellow/red card
violation signals that result in cham-
pionship point deductions for their
team when players react inappropri-
ately.) With children, simple mecha-
nisms such as “odds and evens,” or
“paper, scissors, rock” can be used
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to resolve team disputes or disputes
between teams. Most high school
models in Australia and New
Zealand include an elected student
sports board that resolves conflicts
within and among teams.

Goals and Objectives

Sport education has three pri-
mary goals. It seeks to help students
become competent, literate, and
enthusiastic sports persons
(Siedentop, 1994).

A competent sports person has
sufficiently developed skills and
understands and can execute strate-
gies appropriate to the complexity
of play so as to be able to participate
as a knowledgeable games player.
Compared to typical physical educa-
tion approaches, sport education
emphasizes strategic play more than
isolated skill development. Small-
sided games are often used to teach
gradually more complex skills and
strategies together. A soccer season
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might start with one-versus-one
competition in which dribbling,
tackling, shooting, and defensive
space are emphasized, to be fol-
lowed by a two-versus-two compe-
tition in which passing and trapping
are added as skills and floor bal-
ance and tandem defending are
introduced as tactics. A three-versus-
three or four-versus-four competi-
tion would then extend the focus

to include triangle attacking; goalie
play; and rotating, help defense.

A literate sports person under-
stands and values the rules, rituals,
and traditions of sports, has learned
to distinguish between good and
bad sport practices, and is develop-
ing the willingness to act on that
knowledge to improve the practice
of sport. Such persons are in short
supply in the larger adult sport
culture, and this goal represents
the most optimistic long-term out-
come for students who experience
sport education.

An enthusiastic
sports person par-
ticipates in sport
as part of a physi-
cally active life-
style and acts in
ways that serve to
preserve, protect,
and enhance the
sport culture to
make sport more
accessible to
more individuals.

Through par-
ticipation in sport
education, stu-
dents can achieve
the following
objectives:
¢ Develop skills

and fitness spe-

cific to particu-

lar sports.
¢ Appreciate
and be able to
execute strate-
gic play in
sport.
Participate at
a level appro-

priate to their stage of develop-

ment.

¢ Share in the planning and admin-
istration of their sport experience.

¢ Provide responsible leadership.

¢ Work effectively within a group
toward common goals.

* Appreciate the rituals and conven-
tions that give sports their unique
meanings.

* Develop the capacity to make rea-
soned decisions about sport issues.

* Develop and apply knowledge
about umpiring, refereeing, and
training.

* Decide voluntarily to participate
in community and after-school
sport.

As this feature will show, reliable
evidence suggests that these objec-
tives can be realized in diverse situa-
tions at many levels of physical edu-
cation—but they require a change
in the business-as-usual approach to
organizing and delivering the physi-
cal education program.
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