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This discussion will critically analyse the use of Literacy Intervention in supporting the learning and development of a primary school pupil. Pupil X is a 7-year-old girl and is a year 3 pupil. Pupil X had an older sibling at the same school, but they have now moved on to Secondary School, leaving Pupil X to miss them at school on occasion. Pupil X enjoys Mathematics and Technology but is  often unhappy to participate in Literacy sessions. When Pupil X is unhappy during a literacy lesson, she will often disrupt the class by consistently talking to their peers across the classroom or asking the teacher questions not related to the subject or task. Pupil X demonstrates skills such as using context and pictures to help them understand the meaning of what they are reading. These skills align with Progression step 1, within the Curriculum for Wales, although Pupil X could develop into Progression Step 2 with further support. 
Upon reflection of how best to support and further Pupil X’s development, it is important to consider how they are developing holistically. For example, Pupil X has well developed gross motor skills, and she thoroughly enjoys participating in PE lessons (individual and team sports). As well as this, Pupil X can express their opinions and  demonstrate their sense of humour when talking with their peers. However, Pupil X struggles to maintain full concentration in Literacy sessions, especially when asked to read or write independently. Moreover, when Pupil X refuses to participate in the Literacy lessons, it is evident that they are worried about completing the work to the correct standard as they can sometimes get visibly upset. This is supported by the fact that Pupil X will focus intensely on the standard of their handwriting, consistently rubbing out and rewriting  their work. 
In view of this, it is important to support Pupil X’s learning and development by implementing an intervention focused on developing their literacy skills. Therefore, introducing an intervention such as Read Write Inc will help to address the areas of development for Pupil X. For example, Pupil X may have negative feelings towards literacy as there may be gaps in their knowledge, this can be identified and assessed through intervention. As pupil X’s behaviour suggests, Read Write Inc could be beneficial as they will feel as though they are in a safer learning environment. An intervention like Read Write Inc will allow Pupil X to explore literacy at their own rate in a heavily supported environment.
When critically analysing the use of a literacy intervention in aiding the learning and development of Pupil X, it is important to discuss their cognitive development. Cognitive Development is the process in which children learn to think and how they demonstrate their understanding of the world by utilising skills such as problem solving, reasoning, language, memory and decision-making. In regard to the link between Literacy intervention and cognitive development, it is important to note that literacy is a key factor in a child’s cognitive development as literacy skills can be used to enhance thinking and deepen understanding of certain skills. For example, literacy provides brain stimulation for pupils as they are expanding vocabulary, decoding texts, fostering critical thinking, and expressing themselves through communication.
One of the key figures when discussing cognitive development is Jean Piaget. Many acknowledge Piaget’s constructivist approach to cognitive development in adding that Piaget believed that children were the key contributors to the activation of their learning as they are the most active role in constructing their own understanding. (Halpenny, 2013). In an example provided by Halpen based on Piaget’s research, the idea that children can navigate and develop their learning based on incorporating their current interests into their learning is proven when assessing the study of a 4-year-old called Charlie. (Halpenny, 2013). It could be argued that in an attempt to develop a positive relationship between Pupil X and literacy that any future reading books or comprehension activities are based around Pupil X’s current interests. At the minute, Pupil X is very interested in football so providing her with activities based around football is more likely to help Pupil X to complete the tasks as they are more interested in it, and they may feel more comfortable discussing the subject content as it is an area they feel comfortable with. However, some theorists have argued that the constructivist approach to cognitive development can be harmful towards learning and development. As heavily argued by Kirschner, Sweller and Clark in 2006 , a constructivist approach to cognitive development provides the children with minimal guidance and information that is crucial to developing their understanding. (Alanazi, 2016). In defence of the pupil led approach, some would suggest that whilst the learning is led by the children, that they are facilitated by the amount of scaffolding provided by the teachers in order to prepare them to lead the sessions. (Hmelo-Silver et al, 2007). Therefore, they may receive minimal guidance throughout, but they are prepared initial to take on the task as they are supplied with the tools they need initially. 
In regard to the cognitive development of Pupil X through Literacy intervention, it is important to consider the concerns of Kirschner, Sweller and Clark. However, as Pupil X demonstrates a lack of confidence in participating in literacy lesson as a result of a gap in her learning, it would be beneficial for Pupil X to develop the confidence in her literacy skills in relation to football and then to integrate her newly developed skillset and interest  into the classroom topics. It is important that whilst we establish learning intentions related to the lesson that we are also considering the importance of helping pupils to leave school with a set of transferrable skills they can take with them to further their learning. (Estyn,2020).
To further the discussion surrounding the learning and development of Pupil X, alongside a constructivist approach to cognitive development, it is important to discuss another key factor: her social development. As displayed by Pupil X, she often struggles to maintain engagement in literacy lessons and as a result, she can disrupt other members of the class. As a result of Pupil X’s passive behaviour in literacy lessons, it could be suggested that she would benefit from participating in some flipped learning style lessons. A flipped classroom is one in which learners are encouraged to become more active in their own learning. The flipped classroom is an approach aimed simply at removing the traditional elements of lesson and allowing the pupils the opportunity to experiment, develop their own understanding and improve their knowledge of the subject. (Strayer, 2012). One example of a flipped classroom is when the teachers prepare video content for pupils to watch at home or in their own time before returning to class. As Pupil X enjoys using technology this may be a way to encourage her to participate in learning the subject content. However, it is important that upon their return to class that the teacher, has established a lesson plan and classroom activities based on the importance of active learning, otherwise the effectiveness of the flipped classroom can be diminished as pupils will not be able to demonstrate their understanding by completing such activities. (Erbil,2020). In regard to the social development of Pupil X alongside her literacy intervention it is important to examine the correlation between social interactions and language development. For example, Vygotsky suggests that by talking with her peers, collaborating within a group to problem solve, and learning from more knowledgeable others within her class will help Pupil X to develop her language skills as she is having to grow and adapt to meet and support her peers within the tasks. (Erbil, 2020). Moreover, Vygotsky established a theory that not all speech requires an audience, essentially meaning that there is a level of importance to the words we speak inside our heads. The ability to reflect on what you have just learnt, why it is important, and how you understood are very crucial skills to have when you are a student. (Smidt, 2009). It could be argued that one of the reasons why Pupil X may struggle in literacy lessons is as a result of a lack of inner speech and reflection. As pupils grow as active learners, they will need to be able to process the content and its purpose. If they are unable to do so, they may struggle to concentrate in lessons as they deem it pointless. Therefore, Pupil X could benefit from a concentrated focus on developing her ability to reflect on what she has learnt, why and how she learnt it. If Pupil X can discuss with the teacher, the most effective ways that she understands and learns then in future the work set by her teachers can be altered to best suit her ability and needs ensuring that she is active and able to complete the work. 
As we are building a conversation surrounding child development, as we have discussed aspects of how children develop, it is equally important to factor in why progression in learning is important. As defined by the Welsh Curriculum, progression in learning signifies the ‘development and improvement of skills and knowledge over time’. (Welsh Government, 2021). As the new Curriculum for Wales has been rolled out, progression in learning has been identifies as having a key role in ensuring that we are building foundations for all learners to embody the four purposes and have the transferrable skills to enter into different pathways outside of school. (Welsh Government, 2021). For example, by intervening with Pupil X’s development within literacy, it means that she is being supported by the school to develop into a pupil who can represent the four purposes throughout her learning journey. As progression is one of the main aspects of the curriculum design, it is imperative that an appropriate way to determine the levels of pupil progress has been introduced. The Welsh Government has introduced guidance for assessing pupil progress has the curriculum has been designed to facilitate progression. As indicated by the Welsh Government ‘Assessment plays a fundamental role in ensuring each individual learner is supported challenged accordingly’. (Welsh Government, 2020). They advise that assessment is an on-going process, and that teachers and support staff should not use assessments to make a one-time judgement on a pupil. As Pupil X demonstrates that she is worried about completing work up to a certain standard, it could be important for the class teacher to showcase all levels of work and encourage discussion surrounding making mistakes as this is how we learn. Some could argue that if Pupil X was introduced to the narrative ‘progress over perfection’ they may adjust their mindset and become more open to actively participating in literacy lessons. As stated previously, Pupil X demonstrates literacy skills that align with Progression step 1 in the Principles of Progression designed by the Welsh Government. The Principles of Progression were established as a useful tool for schools to use to bridge the gap between the understanding showed by professionals. The Welsh Government advise that professionals use the principles to support professional conversations and collaborate in reflecting and improving teaching and learning techniques. (Welsh Government, 2023).
In view of this, it is evident that the Welsh Government believes that progression in learning is very important, but it can be the most effective when understood entirely which is why there are guidelines devised by the government to aid how teachers and schools roll our assessments to track progress. For example, Pupil X would benefit from literacy intervention so that they are able to understand how they are progressing as an individual (in comparison to a whole class progress level) as the literacy intervention would be based on what level they are currently at, where they can go next and how best to get them there.
As it has been identified that Pupil X is engaging with many lessons across the curriculum, but she remains passive in literacy lessons, it is clear that there is a negative relationship between Pupil X and literacy. Perhaps the negative relationship comes from a gap in her knowledge and learning in comparison to her peers as she shows that her lack of participation upsets her. One way in which the school can support the learning and development of Pupil X is by introducing Read Write Inc as a Literacy Intervention. Read Write Inc is a literacy programme for children aged 4 to 9 that teaches writing and reading through a structured approached built upon the use of phonics. As we have identified gaps in Pupil X’s learning, Read Write Inc would be a beneficial programme as it focusses on teaching children the sounds, letters that represent them, and how to form them. (Oxford Owl, 2025).
Whilst observing a Read Write Inc session there was a key focus on  recognising CVC words; by helping the pupils to recognise these words at a quicker rate it would increase the flow of their reading, and their current reading stage. The intervention takes place in a designated space by the school’s library. The room is a quiet area where the pupils can feel safe and that they are learning outside of the classroom. This can encourage their participation as they feel as though they are in a supportive environment. The sessions take place every day (except Fridays) in the morning sessions as other pupils in the class, who were not selected to participate in the intervention, take part in a literacy lesson with the class teacher. They are led by the class Teaching Assistant, and it is evident that the pupils have a positive relationship with the Teaching Assistant as the indicators of their negative relationship with literacy is less clear in the Read Write Inc sessions. Whilst the observed Read Write Inc session was targeted at a group of students, it would be important that Pupil X was taken out of class for a one-to-one Read Write Inc session, as they have shown that they lack confidence in participating in whole class and/or small group sessions. It would be most effective for Pupil X to participate in the sessions independently as they are more likely to actively engage as they feel it is a more secure and judgement free environment to make mistakes whilst mending the gaps in their subject knowledge. 
Overall, Read Write Inc could be argued to be one of the most effective programmes for a pupil like Pupil X as their negative relationship with literacy stems from a lack of understanding of the subject knowledge and Read Write Inc has a strong focus on developing pupils’ literacy skills from the beginning. This could be supported by Estyn as they state that whilst they do not recommend any one approach to teaching literacy, they do state that the best teachers place an emphasis on building reading skills early on in education and building on this by explicitly and progressively teaching phonics. (Estyn, 2024).
Taking all factors of learning and development into account, alongside the Pupil X’s profile, it would be beneficial to implement a literacy intervention such as, Read Write Inc to develop Pupil X’s subject knowledge, improve their relationship with learning literacy, and building on their self-confidence. One further theory to develop Pupil X’s learning could be to implement a Peer-tutoring reading session in which an older pupil acts as a more knowledgeable other (MKO). During Year 3’s designated reading time, Pupil X would meet their MKO in a quiet independent space and they would read to the MKO, in place of the Class Teacher/TA. Upon reflection of Piaget’s theory to encourage pupils to be active learners, it could be motivational for Pupil X to choose the book they would like to read potentially a book about a current interest like football. (Halpen, 2013).  Vygotsky implies that the use of peer tutoring can help pupils enhance their comprehension and cognitive development as the more knowledgeable others would scaffold their peers within their zone of proximal development. (Haider and Yasmin, 2015). If Read Write Inc was implemented as a whole school approach in Pupil X’s school, it would be beneficial for all staff to undergo training on how to effectively teach the programme, although training would not be mandatory. Therfore, if the staff were to undergo training, it would be beneficial for the school to take the time necessary to train their staff as the sessions would be most effective for pupils and would be most effective in aiding their learning and development. As well as this, it could improve the results of the scheme if parents and/or guardians of the pupils were included in the decision to roll out the programme across the school and provide them with information about the programme and what they can do at home to help support the implementation of the scheme for the teachers, and to help and encourage their children to participate and enjoy the sessions. Thus, Read Write Inc can be a beneficial scheme for Pupil X to strengthen their literacy skills and support their holistic development, as well as the introduction of a per tutor reading scheme in which Pupil X can learn to enjoy reading in a judgement free zone.













References
Alanazi, A. (2016) A Critical Review of Constructivist Theory and the Emergence of Constructionism. American Research Journal of Humanities and Social Sciences.
Deniz Gökçe Erbil (2020) ‘A Review of Flipped Classroom and Cooperative Learning Method Within the Context of Vygotsky Theory’, Frontiers in psychology.
Estyn (2020) Developing learners’ transferable skills. https://estyn.gov.wales/improvement-resources/developing-learners-transferable-skills/ 
Estyn (2024) Statement: The teaching of reading in Wales. https://estyn.gov.wales/news/statement-the-teaching-of-reading-in-wales/ 
Haider, M. and Yasmin, A. (2015) Significance of Scaffolding and Peer Tutoring in the Light of Vygotsky’s Theory of Zone of Proximal Development. International Journal of Languages, Literature and Linguistics.
Halpenny, A.M. (2014) Introducing Piaget : a guide for practitioners and students in early years education. London: Routledge.
Hmelo-Silver, C., Duncan, R. and Chinn, C. (2007) ‘Scaffolding and Achievement in Problem-Based and Inquiry Learning: A Response to Kirschner, Sweller, and Clark (2006)’, Educational Psychologist. 
Oxford Owl (2025) Read Write Inc. – A guide for parents. https://home.oxfordowl.co.uk/reading/reading-schemes-oxford-levels/read-write-inc-phonics-guide/ 
Smidt, S. (2009) Introducing Vygotsky : a guide for practitioners and students in early years education. London ; Routledge. 
Strayer, J. (2012). How learning in an inverted classroom influences cooperation, innovation and task orientation. Learn. Environ. Res. 
Welsh Government (2020) Supporting learner progression: assessment guidance. https://hwb.gov.wales/curriculum-for-wales/assessment-arrangements/supporting-learner-progression-assessment-guidance 
Welsh Government (2021) The Curriculum for Wales – Progression Code. https://www.gov.wales/sites/default/files/publications/2021-11/curriculum-for-wales-progression-code.pdf 
Welsh Government (2023) The Principles of Progression. https://hwb.gov.wales/api/storage/65906d29-03c5-4f33-bab0-5fecfa39216a/Principles%20of%20progression%20(e)%2022.06.22.pdf 
image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




