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Introduction
When teaching, it is certain that various notable incidents will occur throughout every given lesson. These notable incidents, whether positive, negative or neutral in nature, are referred to as “critical incidents”. Critical incidents can be perceived differently to various people. Regardless, the most important thing a teacher must do is evaluate, reflect and research what to do going forward. That way, the teacher always has a well-structured approach based on continuous improvements. In doing so, the teacher is improving their efficacy. In this essay, I will be discussing the role of critical reflection in education. To do this, I will be focusing on a specific critical incident. This critical incident is one that I witnessed during my first bridging experience. I will evaluate this incident and how it correlates with Donaldson’s four purposes. These purposes are the foundation of the Welsh curriculum. Afterwards, I will be researching and critiquing academic literature that details subject matter relevant to my chosen critical incident. Lastly, I will reflect on the critical incident as well as what the next steps would be for future critical incidents like the one in question. From doing this, I hope to gain a deeper insight into critical incidents through my chosen approach.  Additionally, I hope to garner insight into critical reflection and the role it plays in teaching. My approach has been chosen with awareness of its application in the new “Professional Standards for Teaching and Leadership”.
The Importance of Critical Reflection
In order to improve myself as an educator, it is imperative for me to critically reflect on previous class experiences. Critical reflection in education is defined by a teacher looking at various subjects, studying the importance within these subjects, and making changes to their approach going forward based on their findings (Saric and Steh, 2017,p. 72). By doing this, I can consider the notable virtues and faults from past lessons. For each critical incident, I must consider notable factors that occurred within it. Then, I need to examine and research these factors and their impact on the incident. Then, I must implement the evaluations I made in similar future critical incidents. From this, I can tailor future lessons to help my students in a more effective manner.  Additionally, critical reflection plays a paramount role in my position as a teacher in Wales.  Within the Welsh curriculum, effective pedagogy is described:
“The teacher consistently secures the best outcomes for learners through progressively refining teaching, influencing learners and advancing learning.” (Welsh Government Hwb, Professional Standards for Teaching and Leadership, page 16)
Indeed, the curriculum highlights the role of critical reflection in teaching. For the best learning outcome, consistent improvement of lessons is essential. Additionally, the curriculum emphasizes professional learning as one of its five professional standards for teachers.  This is defined as an educator's commitment to their continuous learning.  Furthermore, the teacher makes this commitment evident through “reflection and openness to challenge” (Welsh Government Hwb, Professional Standards for Teaching and Leadership, Page 16).  Undoubtedly, critical reflection plays a role in many aspects of teaching. Without reflection, one cannot make the necessary improvements to lesson plans and their response to critical incidents. Furthermore, virtues within each lesson are only adequately noted once reflection has occurred.
Within the Welsh curriculum’s reform, the role of teacher’s went through an overhaul. The importance of articulate teachers was considered crucial to the new curriculum’s effectiveness. In a journal published before the curriculum’s finalization, this new role for teacher’s is expanded upon: 
“The curriculum under development aims to significantly raise the bar in terms of what Wales expects of its teachers. In the future, Wales will need a different type of teaching professional; one who has significantly more responsibility, and one who understands the “why” and the “how” of teaching as well as the “what”.” (OECD, The Welsh Education Reform Journey: A Rapid Policy Assessment, 2017, page 27).
From this, it is once again evident that the Welsh curriculum’s reform demands more from its teachers. Along with heightened responsibility, teachers are also required to critically examine their role as educators. With more accountability, teachers are now also required to have a deeper understanding of the principles of teaching. Teachers with a greater understanding of the “why, how and what” in education means teachers who excel at self-reflection, evaluation, improvement, and critical thinking. 
Evidently, critical reflection is crucial in my advancement as an educator. By critically reflecting on lessons, I can implement innovative teaching methods to improve lesson efficacy. Additionally, critical reflection is in keeping with the reformed Welsh curriculum. This curriculum suggests reflection is necessary for more efficient, capable teachers in Wales. By practicing critical reflection, my abilities as a teacher will be drastically improved.  
Observation School and Class Context
Throughout my bridging and research, the security and anonymity of the students and school was of the upmost importance.  All necessary measures were taken in order to comply with BERA’s “Ethical Guidelines for Educational Research”.  The names, location, and any other identifying information about the school and students have been concealed. All data has been stored securely in order to not comprise the privacy of those involved. The critical incident I witnessed occurred in St. Thomas Community Primary School.  For the purpose of this essay, the school will be referred to as “School A”. Both students involved were in year six and therefore between eleven and twelve years old.  School A’s percentage of students with additional learning needs is below the national average. The percentage of students who qualify for free meals is above the national average. Within the Welsh government’s support category, School A’s is colour-coded green. This signifies the least amount of government funding being received by the school, with yellow amber and red being the categories with a gradual increase in that order. School A’s ratio of students to teachers is smaller than the national average. There is a modest percentage of the school which is a part of a minority group and/or speaks English as an additional language.
Donaldson’s Four Purposes and The Critical Incident
During my bridging experience, I was in a Primary School.  The class I was observing was in year six. After lunch, the students were taken by the teacher’s aide to the Gymnasium. The teacher’s aide took them so their teacher could do PPA. In the gymnasium, the students did dance exercises with an instructor. Throughout the lesson, “student A” was having trouble paying attention. Additionally, they were continuously disruptive to the class. This ranged from talking during the lesson to trying to touch the instructor. The teacher’s aide informed me that student A has ADHD. In the last half of the lesson, the dance instructor told the class to partner up and create a dance routine together. This task is best connected with the “Enterprising, creative contributors...ready to play a full part in life and work.” (Donaldson, 2015, p. 31) purpose set out within Donaldson’s four purposes.
[bookmark: _Int_AaQputju] While the students were allowed to independently partner up with peers, the teacher’s aide quickly told “student A” to partner up with “student B” before either could pick their own partner.  From my observation, “student B” was far more closed-off and mild-tempered than “student A”. Because of all of this, “student B” had seemed withdrawn from their peers throughout the lesson. By doing this, the teacher’s aide ensured student A would effectively engage with the task and its purpose. The descriptors of this “Enterprising, creative contributors” purpose includes “lead and play different roles in teams effectively and responsibly...give of their energy and skills so that other people will benefit” (Donaldson, 2015, p. 31). Once the students were partnered up, student A was focused more on the activity. As well, student B became more outgoing than I had previously observed. Both students improved because of the attributes they offered each other. Student A was now calmer and effectively participating with student B as their partner. With the outgoing and energetic student A as their partner, student B was less aloof and more self-expressive. By the end, the pair had successfully come up with a synchronized dance routine. Both students played an equal role in its composure. During this lesson, both students benefitted from the pairing by getting the most out of their lesson. While this practice wouldn’t always be applicable, pairing these contrasting students was mutually beneficial for this lesson. It offered them the opportunity to develop the qualities set out in the “enterprising, creative contributors” purpose within the Welsh curriculum. As well, this incident could encourage them to work effectively together in the future. By doing that, they would be meeting the “healthy, confident individuals” purpose by being able to “form positive relationships based upon trust and mutual respect” (Donaldson, 2015, p. 32). Overall, this incident had short term and potentially long-term four purpose-related benefits for both students.
Literature Review: Additional Learning Needs in the Classroom, Vygotsky’s Views.
Within this critical incident, Student A’s additional learning needs or ALN’s played a prominent role. When reviewing literature on such, there are various takes on how to approach these needs. One noteworthy theorist asserted bold theories and strategies regarding this subject. Psychologist and Children’s Education theorist Lev Vygotsky created what is known as his “Theory of Disontogenesis” (Gindis, p. 335). In this, Vygotsky claims that disabilities are not irregular by nature. Instead, they become deviant once societal factors are introduced (Gindis, p. 335). Vygotsky was highly against the “unlawful segregation” (Gindis, p. 338) of students based on learning needs. Instead, he felt it was crucial for students with ALN’s to be assimilated in both mainstream school and society. In correspondence with this, Vygotsky recommended ALN students be grouped with non-ALN peers for classwork. He asserted that doing this would improve their ability to learn or their “zone of proximal development” (Gindis, p. 338). Indeed, his theories determined it necessary for ALN learning experience to be as normalized as possible. Both for ALN students' academic benefit and in order to combat “the social prejudices against the handicapped” (Gindis, p. 338). Evidently, Vygotsky’s theories strongly suggest the homogenization of ALN education. These theories were produced in Soviet Russia almost a century ago. Regardless, their sentiments continue to be progressive in theory and practice. Indeed, Vygotsky suggested that students with ALN would exceed when assimilated into mainstream classrooms. Beyond that, he critiqued the depiction of ALN in society. He asserted that they were not a disability outside of societal expectations. Overall, these ideas suggested promise and potential for children with ALN’s. In theory, such potential was stated to occur once students were integrated with their peers.
 	Further ideas put forward by Vygotsky become quite disjointed from his original ALN learning theories. Later theories from Vygotsky claim that “specially trained teachers, a differentiated curriculum, special technological auxiliary means, and more time to learn” (Gindis, 1999, p. 339) were necessary for adequate ALN student support. Evidently, these ideas suggest a separate learning environment for ALN students compared to non-ALN students. In fact, this depiction closely aligns with the “unlawful segregation” (Gindis, p.338) Vygotsky had previously contended. Indeed, both practices cannot be implemented within the same learning environment. Granted, Vygotsky’s definition of students with ALN’s was different from todays. Based on his writings, children who were deaf or blind were also included in this definition of educational disability (Smagorinsky, 2012). One can consider how a blind child would benefit from specialized educational tools. Regardless, asserting that any child must be subjected to a differentiated learning environment is a direct contrast to his previously stated theories of inclusion. Although contrasting in sentiments, one can take away certain aspects from both theories. However, absolute commitment to either set of theories is implausible.
Inclusion Regardless of Learning Needs
With thoughtful planning, ALN students can receive specialized support while also garnering the benefits from being in mainstream schooling. Regretfully, ALN support within mainstream schools remains an imperfect system (Galloway, 1998). Nevertheless, the benefit of their inclusion extends beyond their own. Studies have shown that ALN student’s inclusion is also notably advantageous for educators as well as non-ALN students. Indeed, non-ALN students can develop their empathy and cooperation from such inclusion (Hutzler, Zach, Gafni, 2005). At the same time, teachers are offered a chance to improve their craft through “alternative expectations, goal setting and methods” (Hutzler, Zach, Gafni, 2005, p. 310). Evidently, effective inclusion and participation of ALN students offers a beneficial outcome for all those involved in an educational setting. The challenge remains with the societal connotation and effective resources available for those involved. Within one study, researchers found that teachers with a lower self-perceived efficacy rate often resolved to accept failure in ALN students as opposed to perceiving it as an opportunity for their own improvement. This is due to the perceived academic risk the ALN student would have to the class's overall performance. Additionally, the gender of the teacher plays a significant role in their attitude and success rate. Female teachers were noted as having a more positive outlook towards the inclusion of ALN students in their classes (Hutzler, Zach, Gafni, 2005). Evidently, a significant portion of the success rate lies within the teacher's capabilities rather than the ALN students. The study did suggest that familiarity interacting with ALN individuals impacted students without ALN’s attitudes and performance working with their ALN-peers. Nevertheless, these opinions are the product rather than the result of ALN-students inclusion. Because of this, it is reasonable to say that the true challenge lies within the teacher's facilities rather than the students. Additionally, it is evidently important for students without ALN’s to be familiarized with ALN individuals. Indeed, all students regardless of learning capabilities greatly benefit from ALN inclusion, so long as the teacher is sufficiently prepared for the task. 
Holistic Approach to Education
Within the reformed curriculum, Wales has set out to take a greater holistic approach to education (Newton, 2019). In doing so, the curriculum aspires to encourage “life-long learning” (Newton, 2019) in students. Additionally, there is the hope that students will be able to consider the importance of their education in everyday life. In practice, holistic development is ever evolving and changing. This is because it deals with each student on an individual level, and “must therefore be flexible and dynamic to accommodate these personal differences and influences and, moreover, differences in the rate of personal progression.” (Mahmoudi, et al, 2012, p. 179). Within its philosophy, holistic learning has four main principles; learning to learn, learning to do, learning to leave together, and learning to be (Mahmoudi, et al, 2012, p. 181-182). It is the belief of holistic educators that the holistic approach will develop “the further evolution of civilization and human conscious” (Mahmoudi, et al, 2012, p. 179). Therefore, holistic learning hopes to improve the wellbeing of both the individual as well as the collective.
For successful holistic education, it is imperative that students with ALN’s inclusion and participation are implemented. Within the principle of learning to “leave together”, students are encouraged to connect with others regardless of difference. This is defined as follows:
“Knowledge and understanding of self and others; appreciation of the diversity of the human race and an awareness of the similarities between, and the interdependence of, all humans; empathy and cooperative social behavior in caring and sharing; respect of other people and their cultures and value systems; capability of encountering others and resolving conflicts through dialogue; and competency in working towards common objectives” (Mahmodi, et all, p. 182).
 Transparently, this description includes individuals from all walks of life. Students with ALN’s are unquestionably included. Not only does holistic learning encourage understanding of human differences, but it also promotes valued acknowledgement of such. The role of connectedness plays a role in multiple areas of holistic learning. Wholeness is a paramount concept within holistic learning. Of this, wholeness within the community is the “second level” (Mahmodi, et al, p. 182). This details the importance of importance of human connection and interactions. From this, students can take their education and give it a greater meaning through their relationships with others. From this, it is evident how important human connectedness is within holistic learning. Students are strongly encouraged to connect with others for the betterment of the community’s learning. Furthermore, the differences individuals have are not a hindrance but a benefit to this learning. These ideals provide essential insights for students in their journey towards enlightenment and greater self-awareness. Because of this, it can be said that classrooms with ALN students have the potential for greater success compared to classes without any ALN students. Indeed, these students would have the opportunity to interact and familiarize themselves with others of differing needs. Furthermore, students with ALN’s would be offered the same opportunity. 
Findings
Evidently, the presence of ALN students in mainstream schooling is met with varying degrees of approval. Some literature suggests the differentiation of ALN education. Meanwhile, others encourage the complete incorporation of ALN students into every classroom. Some educators and students were found to have a negative response or outcome to ALN inclusion. However, this is largely cited as being due to the poor self-efficacy in an educator. For students, this was due to a lack of previous experience working with ALN individuals. Based on this conducted research, all students garner benefits from this inclusion. Beyond that, the holistic approach to learning supports this inclusion as both beneficial and necessary to further development for all students. It is an integral part of the wholeness and principles of learning involved in the holistic approach to education.
Reflection and Evaluation For Next Steps
Upon reflection, there were various things I learned and took away from this incident. Based on my research, the incident itself followed the holistic approach to education. Although disruptive to the overall lesson, student A’s inclusion in the lesson was constructive for all parties involved. The instructor was offered the opportunity to develop their strengths as an educator. The other students experienced working in a collective with others that had different needs. And the teacher’s aide showed their efficacy as an educator by implementing an effective teaching method. Most of all, student A and B benefited from the pairing as partners. Student A improved in group work and task-based learning. Student B garnered experience working with individuals with differing learning needs. Additionally, they were able to exude themselves in a performance activity they may not have otherwise exceeded in.
During my reflection, I considered how the pre-selected partnering played a role. In this instance, neither student had any qualms about being compelled to partner together. However, I questioned whether similar future situations would be as seamless. I considered this due to the rest of the class getting to choose their own partners. In separate situations, the students could have become apprehensive about being partnered unlike the others. Should the student notice it’s due to their ALN’s, they could potentially feel alienated from their peers. Knowing there was an ALN student, I would have perhaps partnered all the students myself. That way, no one would feel like an outlier regarding this part of the task. With that said, the teacher’s aide was not the one instructing the class. An instructor who was not familiar with the class had assigned the task. The teacher’s aide learned of the task at the same time as the students. Without prior knowledge, they made a quick decision based on their insight and awareness of the participating students.
Throughout the critical incident, the teacher’s aide was auditing the class while instructor taught them. Because of student A’s disruptions, I would have possibly taken on an active role in the lesson. This would entail walking around the class during the lesson and correcting misbehavior from students. Additionally, I would have participated in the dance exercise to some extent. By doing this, all the students would be aware that I was checking their performance. Furthermore, this would make it easier to provide additional support for student A. Should student A become distracted, I would be closer and readily able to assist them. Furthermore, being in closer proximity would make it easier to correct any misbehavior. 
Overall, method the teacher’s aide was universally beneficial. After conducting research, this method followed the criteria for both ALN participation as well as the holistic approach. This method was effective at ensuring the inclusion of the ALN student. Furthermore, it was advantageous for the non-ALN student as well. After Reflecting on the incident, I considered how similar future situations could be dealt with. I determined that I would still partner an ALN student with someone I deemed beneficial for the activity. However, I would take steps to ensure this pairing would not seem irregular compared to the rest of the class. Additionally, I considered the benefits of playing an active role in the lesson should I not be teaching it myself. Effectively, my aim would be to supplement the ALN-students learning without differentiating their teaching too drastically from their peers. Should a similar situation happen during my teaching practice, I will implement these additional steps. Afterwards, I will reflect on the outcome of doing so. From there, I will reflect once again and make necessary alterations where applicable.
Conclusion
In summary, this critical incident allowed me to consider my role as an educator and the approach I would take in future situations. I researched the role holistic learning has within the classroom and the Welsh curriculum. From this, I was able to garner information on the importance of ALN presence in the classroom. Not only does ALN participation benefit the student in question, but it is also an asset to the entire classroom setting. Additionally, I learned how crucial an educator's efficacy is to their learner's outcome. Reflecting on this incident helped me understand the importance of critical reflection in teaching. Critical reflection offers the opportunity to challenge and develop my skills as a teacher going forward. Furthermore, it is a vital aspect of the Welsh professional teaching standards. The research I conducted offered me insight into future situations that may not be as relevant to this one. Because of this, it is evident to me how vital continuous learning is to the Welsh curriculum and my advancement as a teacher. I am certain I will use the research and findings I’ve collected throughout this essay in various classroom incidents throughout my teaching experience.
Appendices
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