2


ECIE5004
Celebrating Language and Culture Belonging to Wales.

Portfolio

Student Number:
2307229




CONTENTS PAGE

RATIONALE…………………………………………………………………PAGE 3

OVERVIEW AND EVALUATION OF ACTIVITY 1 …………………PAGE 5

OVERVIEW AND EVALUATION OF ACTIVITY 2………………….PAGE 8

REFERENCES……………………………………………………………..PAGE10











This portfolio will aim critically analyse the significance of the concepts of identity and belonging to Wales. It will evaluate a key event in Welsh history and the role of the Welsh language. Furthermore, reflecting on the diversity of the language, geography and population of Wales. Utilising a range of information from policies, frameworks and theories it will evaluate and critically analyse two activities that promote Welsh language and culture in a school setting for children aged 3 – 10 with autism and co-occurring specific learning differences. To maintain the confidentiality of the school it shall be referred to as School A, in line with the ethical guidelines for educational research (BERA, 2024).
Rationale:
A key event in the Welsh history that changed the language of Wales was the rapid decline of the coal export market. This crisis saw 400,000 people a lot of whom were Welsh leave Wales for England and other areas to find work. This left a declining population and a disaster that had an negative effect on the Welsh language (Morgan, 2013). To overcome this, Urdd Gobaith Cymru (2025) was established in 1922 by Syr Ifan ab Owen Edwards to help protect Welsh language and culture. In the beginning there was an estimated 3,000 members, fast forward to today where Urdd provides cultural experiences for over 75,000 children and brings a staggering 100,000 visitors to Wales. Urdd has become a worldwide known celebration of Wales, bringing people together from all over the world. Furthermore, to help promote the Welsh language and culture further a campaign was created for a separate curriculum for Wales from England, a national curriculum that would reflect the culture, environment, economy of Wales and the influences that have shaped Welsh history until present day. A curriculum that would promote all that is Wales and its language and culture. (Welsh Government, 2015). In 2014 Professor Donaldson and his team had meetings with teaching staff and school management in 60 schools throughout the UK to find out what was and what was not working in education. In Wales the report found that the Welsh language needed to be emphasised within the curriculum with the intention of developing pupils’ ability to speak the Welsh language (Donaldson, 2015). In the hopes of increasing the number of Welsh speakers in Wales a new policy was put in place. The ‘Cymraeg 2050’ strategy aims to increase the number of Welsh speakers to one million and to raise the percentage of Welsh spoken daily by the population from 10% to 20% in 2050 (Welsh Government, 2025). Not only does this positively affect the Welsh language and culture but also positively affect the learner. UNESCO (2025) states that multilingual individuals express higher levels of empathy, problem solving skills, ability for learning new languages and have a better ability to recover from brain injuries. 
The following two activities are examples of how School A promotes Welsh language and culture in the setting. It will be in two parts, an overview of the activity followed by a critical evaluation of it. 



























Activity 1: Criw Cymreig.
Activity 1 is a constant activity that School A participates in daily throughout the school year. School A participates in Criw Cymreig, which consists of a group of pupils who take on the responsibility to promote Welsh language and culture within and throughout the school. Criw Cymreig helps pupils to further their Welsh language and culture whilst championing confidence and leadership building skills. It does this by promoting Welsh language in classrooms and in extracurricular activities such as, assemblies and after school clubs. Furthermore, using the Welsh language throughout the school and on the playground, celebrating Welsh history and culture on St David’s day with activities and concerts and preparations for the Eisteddfod (School A, 2025). This helps nurture a positive attitude towards the language and helps the schools progress in the Siarter Iaith, a Welsh charter national framework. A framework which aims to create bilingual citizens who will speak Welsh independently and with others and use the language of their own free will (Welsh Government, 2025b). Its aim is to encourage pupils to engage with the Welsh Language and Culture in an enjoyable manner. The pupils practice their oracy skills throughout the day, using Vygotsky’s (1986) Internalisation Theory. Pupils will practice speaking independently and socially with peers, this allows them to further construct and understand the culture through a collaborative process (Aubrey and Riley, 2019). This allows children to feel a sense of belonging to Wales as they explore and develop the language. Phrase prompts are on each desk, written in both English and Welsh, not only does it help those that need assistance but also helps further literacy skills allowing pupils to develop their understanding of the written and spoken language (Welsh Government, 2019). It is the responsibility of the pupils of Criw Cymreig to encourage their peers to communicate in Welsh. Each Class in School X has a Criw Cymreig Leader who gives out points to their peers for communicating and or speaking Welsh, whomever has the most points at the end of the day gets to choose the Welsh word of the day, for the following day. This has proven to be a successful way of encouraging the Welsh language within the school with children actively trying to get the most points. This works by using Skinner’s (1953) Operant Conditioning Theory, where the pupils are rewarded with points each time they use the Welsh language, and it is further rewarded at the end of the day with the final pupil winning and picking the Welsh word of the day. The points allocated to the pupils allow them access to reinforcers for positive behaviour. By allowing the pupils to pick the following word of the day it allows them to feel a sense of control over their learning and helps to keep them interested. In addition, School A adapts how the point system works for each class whether it be in mainstream or the autistic unit. This ensures that it is tailored for the needs of the children in each class ensuring an inclusive education for all (UNESCO Education Sector, 2020).

Evaluation:
The result of implementing Criw Cymreig in School A has been positive, with pupils championing the Welsh language and encompassing themselves in the culture throughout the school day. Teachers and pupils all partake in facilitating learning in a collaborative manner through Vygotsky’s (1978) Zone of Proximal Development theory (Bartlett and Burton 2019). Pupils converse with teaching staff and peers utilising scaffolding and MKO’s (Most Knowledgeable Others) to help develop the pupil’s Welsh language (Bates, 2019). This is not only a positive benefit for learning the Welsh Language but also helps build problem solving skills. Pupils can display an array of abilities from repeating simple phrases, singing Welsh songs, role playing and reading and writing in Welsh (Welsh Government, 2015b). Thus, promoting a positive impact on the school’s Siarter Iaith and encouraging Welsh language and culture throughout the school. In the case of School A the Welsh Language Development Outcomes Framework has been modified to the individual learners needs. For example, educators facilitate learning in a child centred approach (Baker, 1998) where pupils have individual programmes that match their needs. This approach allows the pupils to learn at their own pace and ability in a way that is individual to their needs, adapting and changing the programme as the pupil progresses (Cade, Wardle and Otter, 2022). Ensuring that the pupil is reaching their full potential whilst being supported by the teacher (Right to Education, 2022). A positive reflection of the word of the day can be seen in School A where pupils are engaged and motivated due to the words being topics or items that they are interested in. From here teaching staff can incorporate the words into pupil’s work, this has resulted in engagement with pupils who actively participate in speaking, reading and listening activities. Nevertheless, as always in inclusive education it is not a one size fits all and not all pupils like the same things. Often there are time when pupil’s do not like the word of the day and this can cause negative behaviours. School A monitor’s behaviours and has procedures in place to overcome these situations. For example, if a pupil does not like the word of the day they are not forced to proceed with the activities for that word. The teacher will encourage engagement with it for what would be an appropriate amount of time for the pupil and then the teacher will adapt the work to a different word. Rewarding the pupil for engaging with the word that they didn’t like by giving them points on their points board. This promotes the engagement that the pupil has with the Welsh language without causing negative association with it. Furthermore, this approach prevents unwanted behaviours to occur.
































Activity 2: 
As do all Schools in Wales, School A participates in the Urdd a recent activity that was completed within the school was: ‘create a dragon that represent your Welshness’ the aim of this activity was for the pupils to design their own dragon. Once they had designed their dragon the were to write information about the dragon such as its name, where it is from, it’s favourite thing about Wales and 1 fact about Wales and then present it to the class. The pupils were able to use any medium of their choice to create the dragon, some opting for JIT2 whilst others opted for art supplies such as paints and colouring pencils. Reasonable adjustments are made for the individual pupils to ensure that they can reach their full potential and enjoy the experience (Government, 2010). This activity allows pupils to research Welsh history and geography whilst learning about the culture of Wales, creating their own learning experience. It highlights place and identity and shows the recursive two-way relationship of the pupils identity / Welshness (Jones, 2019). The teacher explained the activity using Bandura’s (1977) theory of role modelling, ensuring that the pupils could pay attention, remember what they have been shown, have the ability to recreate it and be motivated to do it (Bates, 2019). The teacher began by showing the pupils how to find out the information they needed, explained the different ways they could create the dragons and reminded them of the appropriate way to seek help if they were stuck. The pupils approached the task in individual ways, all recalling the steps that had been modelled to them by the teacher. The pupils completed the task, an example of one pupil’s dragon was a white, green and red dragon. The pupil had researched Wales and used the colours of the flag for the dragon. From further research the pupil came up with the name Draig, the Welsh word for dragon and has claimed that it lived in Kidwelly Castle, which seems very fitting for a dragon. The pupil’s favourite thing about Wales was Cawl, and a fact that was learnt was the longest word in Welsh was “Llanfairpwllgwyngyllgogerychwyrndrobwll-llantysiliogogogoch” which was repeated many times throughout the day, with many of the other pupils learning how to say the word and learning what it meant.


Evaluation:
The results of this activity were positive with all learners able to take part, the pupils were enthusiastic about this activity and engaged well. This activity explored ideas of Welshness and identity whilst promoting the Welsh language, culture and geographical ideas. Pupil’s explored different aspects, some looked at maps and the population of Wales and others looked at historical events and google translate where they spent some time translating words and trying to recite what they had heard. The pupils demonstrated confidence in both writing and speaking Welsh and showed pride in their work, eager to share with the class. The activity actively captured the pupils’ interest and helped to support the understanding of Welsh culture and identity. It provided a strong culture of pride for Wales, Welsh language and its culture (Estyn, 2024) with the class. Pupils used Bandura’s (1977) theory of role modelling to facilitate learning with their peers, utilising transferable skills. For some pupils the activity was too long, therefore for some it was broken up into smaller more manageable tasks. This worked well in managing behaviours, allowing pupils time to regulate in between sections. This activity became so successful that the class requested to do another similar activity the next day. This is now something that School A has implemented as a regular activity and has developed into am activity where the pupils go away and do research and then create a presentation and present it to the class. It is broken into different areas in Wales, History of Wales, Welsh language, art of Wales. In one pupil’s presentation they had researched Techniquest in Cardiff and explained what it was and how to get there. For one of our days out in the community we then used the pupil’s information to go to Techniquest and followed the directions that were given by the pupil. This became a class interaction that further pushed Welsh culture within the setting and created great enthusiasm for the pupils for all things Wales.
This portfolio has critically analysed the significance of the concepts of identity and belonging to Wales. It has evaluated a key event in Welsh history and the role of the Welsh language. Furthermore, reflecting on the diversity of the language and geography of Wales. Utilising a range of information from policies, frameworks and theories it will evaluate and critically analyse two activities that promote Welsh language and culture in a school setting for children aged 3 – 10 with autism and co-occurring specific learning differences.
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