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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW


SECTION ONE:

	NAME
	
Clare Bottomley


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Swansea College of Art, Photography



	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer

	
LENGTH OF SERVICE AT SM

	
YEARS:      0           MONTHS: 3




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.








	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working, the nature of the subject, discipline or profession in which you teach, and the expectations of the University.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



















SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices.

































	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Address the following:

1. The main ways in which you design and plan learning activities and/or programmes of study (Approx 100 words)
2. The reasons for your choice of subject material, activities and techniques and the particular learning technologies included in your plan
3. How your choices facilitate your students’ learning in general and within their subject area
4. Which elements of Core Knowledge did you utilise and why?
5. Which Professional Values were particularly relevant and why?

	Write your evidence here

Within my current teaching practice I am responsible for designing, planning and delivering a module titled ‘Professional Photographic Practice’ (PPP) (M5X01637) to the 2rd year Photojournalism and Documentary and the Photography in the Arts students within UWTSD. PPP is targeted at developing professionalism; its aims are to; encourage students to present their work to a professional standard in multiple contexts; to promote in the students an emphasis on entrepreneurial engagement with external agents and clients. This module is delivered to the students in the second and third semester alongside the students individual practice module and constitutes twenty credits of the overall grade at level 5. (A1,A2,A5,A4,K1,K2,V4)

Redesigning the module base on a ‘Live Project’ model, creates a direct engagement with the HE sectors emphasis on working with external partners to increase the employability of graduating students. This year I have re-designed the PPP module to reflect the Universities core value of Employability as highlighted in their mission statements. Moreover within The Wilson Review (2012) and the stress by Quality Assurance Agency for Higher Education was the importance of enterprise based learning as it ‘equips students with the attributes, capabilities and skills that enhance their employability and enable them to be entrepreneurial in a range of setting including employment’ (Owens and Tibby, 2014) This professional focus and emphasis to harness the entrepreneurial, research, creative and enterprising skills of our learners will help the student develop confidence and start creating links as young professionals in the local area. Live Projects aims are to ‘reject the separation between real and theoretical, practice and education and allow the student to be creative within constraints’ (Chiles and Till, 2018). The knowledge and skills developed during this module will also help the students in later projects where they need to develop an external client portfolio as part of the 3rd Marketing and Self Promotion (M6X01612) module. The I designed this Level 5 unit to be a stepping stone for the students into their final year, to support the transition between student and professional, which should begin to take place whilst completing their final year. (A5,K2,K3,V3,V4)

The impact of utilising the ‘Live Project’ pedagogical approach was measured through student feedback, overall the students enjoy the process. The students all engaged with this chance to put in practice within a professional environment the skills and knowledge they have been developing over the first year and a half of their qualification at the same time developing communicational and team work skills. The students also felt a feeling of empowerment working within the sector that they aim to base their career in especially after receiving positive feedback from the professional client and when using this work as examples within later portfolios. It was also built confidence in their abilities and their abilities to achieve their individual career goals.  The students also highlighted as a long-term impact of the module in their evaluations that it also allowed them to consider their professional future and to feel more self-directed within chosen career paths. Moreover fundamentally it make the students creative learning in other modules an assignment more relevant, and for those who worked with charities such as Women’s aid the moral and ethical impact of working to support others voices. (K5,V3,V4)
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Address the Following:

1. The main ways in which you teach and/or support learners (Approx 100 words)
2. The activities or techniques you use and why
3. How you came to use them and why you think they were successful in supporting student learning. Give reasons for your choice of activities and techniques and how they relate to developing the learners’ understanding of the subject.
4. The elements of Core Knowledge you utilise, how and why.
5. Which Professional Values are relevant and why.

	Write your evidence here


Currently within this academic year I am lead tutor on the third year module  Marketing and Self Promotion (M6X01612). As a reflective and responsive educator I utilise a wide range of pedagogical approaches and methodologies, these include but are not limited to one to ones, group tutorials, peer learning, workshops and written handouts. The methods I choose to use for each session are planned and selected to be the appropriate approach to deliver that course material so that it is inclusive to all the individual needs of each learner in the group. To make an informed decision on what methods to employ I will carry out initial assessments of each learner by one to one tutorials in which we discuss their strengths and weaknesses in learning, what type of learner they consider themselves (VAK test) and whether they have any specific barriers to learning. Pedagogical methods I utilise frequently in this module are workshops and group discussions where peer learning is the predominant method of developing and embedded new knowledge. Peer Learning as Topping defines in an educational setting is ‘the acquisition of knowledge and skill through active helping and supporting among status equals or matched companions’ and includes ‘people from similar social groupings who are not professional teachers helping each other to learn and learning themselves by doing so’ (Topping, 2005) (A1,A2,A3,A4,A5,K2,K3,V1,V3)


There are a range of reasoning’s behind utilising the peer lead approach in the pedagogical methodologies within this module. One major reasoning behind leading this third-year professional practice module with this approach is the want to harness the groups three years’ worth of building up relationships of learning with each other. It is important for the learners to realise that the relationships they have developed with their peers throughout their degrees are integral to continuing their professional development long after they have completed the course. This is one reason why I chose to base the delivery approaches for this professional facing module on Peer Learning methods, to help embed the learners with the importance of peer to peer learning and to continue to develop the relationship network that will form a support structure for the individuals after they graduate. There are many different forms of Peer learning, the University of Ulster has highlighted up to ten different strategies in peer based learning. Boud highlights the range in these approaches firstly the ‘proctor model, in which senior students tutor junior students to the more innovative learning cells, in which students in the same year form partnerships to assist each other’(Boud 2002). Within this module I employed a variant on these two approaches by inviting graduates to talk to the third years about their professional journey after graduating. Also by developing the whole group as the cell of peer learning, learners from the group are interactive with everybody through discussions. The reasoning behind employing peer learning approaches in particular within third year modules is to encourage the learners to move ‘beyond independent to interdependent or mutual’ learners. (Boud 2002). (A2,A4,K2,K3,V1,V4)

There were several main impacts of the emphasis on Peer Lead learning within the Marketing and self-Promotion module on this group of learners. There were high levels of attendance throughout the module from all learners of all abilities. All learners participated well within the group discussions and all engaged with the written peer to peer feedback tasks set. Throughout the module an increase of input to discussions by the lesser abled students was noted highlighting an increase of confidence. This is in line with the Chris Keenan findings in his ‘Mapping students-led peer learning in the UK’ report for The Higher Education Academy where he finds ‘evidence is accumulating that peer learning creates greater confidence and independence in learning, deeper understanding and improved grades’(Keenan 2014). Within the student feedback survey carried out at the end of the module, the overall consensus was that the learners enjoyed the freedom to discuss the material with each other as professional development. They felt this was the best way to address the knowledge and issues through discussions on the material. The inclusion of the peer to peer feedback in the assessment process also allowed the individual learners better understanding  of the assessment process that we the lecturer go through to ascertain their grades. (A2,A4,K2,K3,K5K60
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Address the following:

1. The main types of formative and/or summative assessment that you use with learners, whether formal or informal (Approx 100 words)
2. How and why you choose the particular approaches and methods you employ, insofar as this was your own decision
3. How you ensure your assessments are valid indicators of what you want your students to learn, that your marking is reliable and the standards you set are appropriate
4. How you give feedback to learners
5. How you ensure that the feedback you give learners helps them to improve their understanding of the subject or their performance and development as learners
6. Which elements of Core Knowledge you utilised, how and why
7. Which Professional Values you applied, how and why

	Write your evidence here

To maximise the potential of pedagogical innovations, assessment is the lynchpin as it must keep pace with what disciplinary knowledge is seen as valuable and relevant within HE and wider contexts and needs to accurately measure meaningful learning. (Evans et al., 2015, p. 64) 

Through-out all the modules I teach on and lead across the two BA(Hons) courses I employ a combination on formative and summative assessment tasks such as exhibitions, sketchbooks presentation and blogs and different assessment methods including both tutor lead and peer review methods. However, for assessment methods to have the most impact the student firstly need to understand the criteria and learning aims of each assignment, this understanding is this achieved through a introductory session. The session also involves a workshop where the students are asked to grade previous years examples of this assignment. The brief is then uploaded on to the Virtual Learning Environment (VLE) here the students can refer to it throughout the project. Examples of informal formative assessment methods I utilise are one to one tutorials where individual tracking of the students’ progress can be ascertained and tutor lead feedback can be imparted, I utilise this method across all modules. A new informal assessment method I employed this year on the Level 6 individual practical modules is peer to peer written feedback to support the student’s project evaluations. In this process I discuss and remind the students of the learning outcomes for the project assessment criteria and each student is allocated one of their peers to assess.  I developed this process to give the students more understanding of the assessment process and to reinforce their understanding of grading thresholds. (A1,A2,A3,K2,K3,K4,V4)

Assessment and feedback is an essential part of the learning cycle. Good feedback will encourage the student further within their learning and at the same time highlight areas for improvement supported by suggestions on how they might achieve these improvements. As Mantz Yorke states ‘a triple intention – to give credit for what has been done to the expected standard, to correct what is wrong and to encourage emancipation by alerting the student to possibilities which he or she may not have hitherto discerned.’(York, 2003) This range of summative assessment methods creates flexibility in the learners and encourages the learners to see feedback can come in many forms. This prepares for many different circumstances they could go on to encounter in their professional lives. The continual use of formative assessments throughout the projects combined with clear achievable target setting as part of this formative feedback has led to the students developing a clearer understanding on what is expected as part of the module and stepping stones for them to reach their goals. (A2,A3,K2,K3,V4)

For the Level 6 Creative Practice Module the student’s summative assessment is through presentations their portfolios to a panel of tutors, who then through discussion assess the work, this means the final grades are graded by two or more lecturers leading to a robust assessment not based on one opinion. The External Examiner report for the photography department (2016) states that “Assessment continues to be rigorous, accurate, fair and appropriate.”, “There is again good evidence of double and second marking.”  and “Feedback is helpful fair and timely.” As a department we cross-mark and moderate a sample of work for each assessment point. This ensures quality and accuracy in the marking process. (A3,K2,K5,K6,)

Throughout the three years the students are recommended to think about the modules, projects and feedback not just as assessments but more as an holistic approach to develop them into well rounded and professional creatives. This was highlight within the external examiners report in 2017 stating “The courses are well managed and delivered with students commenting that they could understand and appreciate how each module worked and how each year effectively lead to the next and ultimately to their graduate show. This provides the environment to enable students to excel and there is ample evidence of this in the work submitted.” This approach is embedded at the end of each assessment through the method of a student self-assessment where the student is encouraged to reflect upon their progress through at the module. (A3,K2,K3,K5,K6)
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Address the following:

1. The main types of educational environment in which you work and/or what kinds of support and guidance you give to your learners, whether formal or informal (Approx 100 words)
2. How you have contributed to making the learning environment more effective for learners
3. The ways you have contributed to supporting and guiding your learners
4. Why you chose those particular strategies and how well they worked
5. Which elements of Core Knowledge you used, how and why
6. Which Professional Values you applied, how and why

	Write your evidence here

To foster a creative and inclusive learning environment for all learners I aim create an environment that is adaptable for all learning styles and abilities. I do this by placing emphasis on collaborative working, involvement of learner-lead processes such as workshops and peer reviews and design schemes of work that give learners choices.

Learning environments where peer reviews take place play a big part in my teaching style. Critiques strengthens peer group relationships and develops a supportive learner environment within the group dynamics. It harnesses as Graham Gibbs suggests the social dimension of the critique and uses ‘the social pressure to makes students pay attention in ways which impersonal and confidential marking does not’ this is due to students not wishing perform badly in front of their peers. The critique also allows students to internalise the threshold standards for assessment criteria by supervising the assessment and critique of others ‘they have learnt to assess and improve, their own.’ (Gibbs,2014) The reasoning behind myself putting such emphasis on the students playing an important part in their own feedback process is to create self-reflective learners, who are self-aware of their strengths and weaknesses on the course and can set themselves achievable goals. This will lead to students becoming independent learners with confidence in their own decision-making abilities by the end of the course ready for the professional world. The language used during a critique can be asserting aspirational pedagogic practice, creating wide-ranging reflective and contextual possibilities, and stressing the potential for personal development, rather than focusing on the minimum requirements the work presented needs to attain a pass grade. To avoid students misinterpreting feedback in critiques to be a personal criticism, before the first ever group critique I have an open group discussion about the importance of the Crit and the student’s subjective feedbacks role as part of the process of learning and achieving. (A4,A2,A3,A1,K3,V1V3,V4)

A great addition to the learning environment available for the students are the Virtual Learning Environments such as Moodle. I am a flexible tutor and am aware that students are under a lot of pressure from outside elements such as financial and family responsibilities. I also support and encourage the Level 6 students whose creative project need to be completed at a distance from the university. To allow this flexibility to students, I upload all course materials, worksheets, texts, presentations, lectures on to the VHL so any learner can access them whenever and wherever suits them. Also, the students can review their previous written feedback and grades through their virtual learning portal this can reinforce feedback and for personally analysed. This allows students to caught up if they missed sessions and to re-review any specific sessions. (A2,A4,K4,K3).

To further develop a peer lead learning environment I encouraged the level 6 cohort to deliver a series of practical workshops to the Level 4 and 5 students. These workshops included a series on Zine design involving introductions to indesign and print making. The impact of the was encourage year groups cross fertilise and such the level 6 students started to support the lower years through closer peer relationship and discussion on their work and the level 4 gained confidence in practical skills but also in asked and recieved advice for the level 6 students. It developed confidence in both year groups, improved communication skills, leadership and empathy skills in the Level 6 and also give them simulate professional practice in designing, planning and deliverer of workshops. Some of the Level 6 student went on to deliver similar workshop to the general public working for local arts museums and galleries, gaining valuable professional skills and increasing their employability. 


Within the first year the emphasis I place on students playing an active role in their own and their peers feedback has led to the students developing a tight knit peer relationship from which in-depth group discussions have had a public forum. The students have even started to organise their own additional independent group critiques. This conveys that large amount of the group are developing an independent learner style and taking responsibilities in their own learning. This coupled together with integrated informal assessments points throughout projects have lead the students to achieve greater awareness of their progress throughout the course.  (K2, K3, K4 and V1,V2, V3, V4)

The impact of the VLE is all students now know course content has been delivered, ensuring all students have received the same knowledge, this leading to students being able to quickly caught up on sessions.
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Address the following:

1. Your main strategies for updating and developing your capability as a teacher/supporter of learning (Approx 100 words). Refer here to any activities you have undertaken to update yourself on aspects of teaching and learning, for example, staff development activities or conferences on learning and teaching or participation in projects to develop learning methods.
2. How you used the outcomes from the above CPD strategies to improve the student learning experience and your won working practice
3. Which elements of Core Knowledge you utilised, how and why
4. Which Professional Values you applied, how and why

	Write your evidence here

As a part time fractional lecturer, I split my time between working as a photographic artist and educationalist. My professional experience and the research I do as part of my practice play an important role within my teaching. The knowledge I develop influences all aspects of my lectures/teaching sessions as it is beneficial for students to be aware of developments and contemporary debates within the genre. I also keep myself up to date of current trends both academic and creative through subjections and involvement of relevant journals and publications. (A1,A2,A5,K6,V2,V1,V3,V4)

This academic year in collaboration with my programme director Sian Addicott we led a creative collaborative research project titled The March: A Collective Pilgrimage. On 29 – 30th April, students and staff from Swansea College of Art Photography Department marched from Merthyr Tydfil to the Senedd in Cardiff to on a reimagining on the original suffragist march from Cardiff to London. Together with artists, writers, campaigners, academics and local historians, we connected with people and communities en route to collate a manifesto which was presented to Welsh Assembly Member Jane Hutt at the Senedd. The event was captured on photography, film and social media by all participants involved and was collated together into a experimental film documentation which was exhibited at the Mission Gallery in Swansea (5th May to 9th June 2018).  Other external bodies who we invited to collaborate on the project include Theatr Soar, The RedHouse, The Songbirds, Muni Art Centre, Women Against Pit Closures, Poets on the Hill, Afon Community Dance and Jazz Heritage Wales.

I am currently writing a paper reflecting on the project and the potential for participation to encourage students to further participatory engagement projects within communities. 

In the autumn of next academic year I will be starting my doctorate studies part time in the Fine Art department at University of Reading under the supervision of Dr Rachel Garfield, researching ‘How can lens based medias use of collaborative art practices develop methods of self-determination within human rights approaches?’.

Another long term collaboration is a project commissioned by Hermione Wiltshire and the Birth Rites Collection. The project is a visual response to Wiltshire’s long-term research entitled The Birth of The Image, an in-depth reimagining of the representation of the role of femininity in art history. The commission first came to fruition as part of The Gender Generation conference at the Royal College of Art, in 2017, at which myself and Wiltshire both presented papers.  (A1,A2,A5,K6,V2,V1,V3,V4)

Through my professional connections I help organize the visiting lecturer programme for the photography department at UWTSD. This interaction with the curators, photographers, filmmakers, researchers, and writers who are visiting provide inspirational examples of industry professionals for the students, not only to hear them discuss their practice but also how they attained professional success. For the Level 6 module ‘Marketing and Self Promotion’, students have the opportunity to experience a ‘mock interview’ with an industry professional this year was Karen McQuaid senior curator from The Photographers Gallery. This is having a significant impact on the students’ professional development and also provides networking opportunities within a professional context to help students build confidence. Many of our graduates will continue to develop these links with industry professionals after leaving university.

Currently I am on a long-term residency at Headway East London funded by Art Council England, a charity that supports survivors of brain injury. As part of this residency I set up and now run a filmmaking club, which makes inclusive and collaborative films with the members of the charity who themselves are survivors of brain injury. This filmmaking club has received support from the Wellcome Trust and the films have been shown in film festivals across the UK, including the Disability Rights Film Festival. The most recent film and videos will be screened at the Science Museum, London in July of this year. I involve my experience the experience I have gain during this residency in the within my teach. As an example, I teach in an inclusive way and believe in addressing prejudices in academia and education.  tThis year I orgainised for two students with barriers to learning to talk at a conference of gallery and museum professionals arrange by the charity Kids In Museums. They discussed their experience of being disabled artists or artist with neurological differences. This then lead to a student’s work being published by one Autism Wales and for them both to be invited to talk at this year Autism Wales conference. This has led to the students’ confidence increasing and developing professional skills, connections and experience. As well as encouraging the other students to consider the importance of disability rights, equal opportunity and developing their contextual awareness of what it means to represent people when creating images in contemporary culture (A1,A2,A5,K2V1,V2,V4)














SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to comment directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Caroline Thraves

	Job Title
	Head of School

	Faculty/Centre/School/Department
	School of Fine and Media Arts

	Email address
	caroline.thraves@uwtsd.ac.uk


	In what capacity can this individual comment on your professional practice?
Caroline is the Head of the Department I teaching in.






	Second Referee:


	Name
	Ryan L. Moule

	Job Title
	Lecturer in (BA) Photography in the Arts & Contextual Practices.


	Faculty/Centre/School/Department
	School of Fine and Media Arts

	Email address
	ryan.moule@uwtsd.ac.uk


	In what capacity can this individual comment on your professional practice?

[bookmark: _GoBack]Ryan in my colleague in the Photography Department and we closely as part of the wider team.










SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head/Director/Dean of Personnel
· Head/Director/Dean of Learning and Teaching
· Head/Director/Dean of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Pro Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	


	Name of Signatory
	


	Job Title
	


	Faculty/Centre/School/Department
	


	Email address
	


	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:  _________________________________________  Date:  ____________________________
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