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SWOT analysis is a strategic planning tool that is employed to assess strengths, weaknesses, opportunities, and threats to a specific skill or activity. Academically, SWOT analysis may assist students to evaluate their learning achievements critically and determine areas of improvement. As Teoli et al. (2023) claim, SWOT analysis will promote systematised self-assessment and foster strategic enhancement by identifying internal and external factors that affect performance. This SWOT analysis focuses on how the student has applied academic writing skills in the PAPD (4015) module. Academic writing is a core competence in Higher Education since it enables students to express ideas directly, develop arguments logically, and underpin claims with reliable evidence (Ineng Naini and Ridha Hasnul Ulya, 2025). Academic writing is especially significant in health and social care education because professionals must be able to record information accurately, argue on the basis of evidence, and communicate effectively within multidisciplinary teams (Hoffmann et al., 2023). Hence, acquiring effective academic writing skills is crucial to not just academic achievement, but also future desired practice in a health and social care context. 
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Being able to organise written material logically and clearly is one of the strengths of the student in academic writing in the PAPD module. As noted by Nacke (2023) effective academic writing has to be organised, clear and cohesive so that the reader can understand the arguments and evidence with ease. This strength is manifested when the student organises assignments with clear introductions, well structured paragraphs, and logical conclusions. As an illustration, Muzata and Madalitso Khulupilika Banja (2019) observed that when writing coursework in the PAPD module, the learner could offer the ideas logically, aligning with prescribed academic conventions, such as topic introduction, formulating arguments, with evidence, and summarising the discussion in the conclusion. The other strength is the fact that the student is becoming able to argue with scholarly sources. Academic writing entails incorporating authoritative sources of literature to reveal insight and critical scrutiny of the subject (Almusaed et al., 2025). In a number of PAPD projects, the student was able to use scholarly textbooks and journal sources to make arguments in regards to professional development and medical practice. This takes into consideration the significance of evidence-based writing as a vital part of Higher Education learning. 
Moreover, this student demonstrates a strong desire to use the feedback offered by tutors. Feedback is crucial in the development of academic writing skills since it enables students to know the area needing refinement, and therefore improve (Jabborova Gulnoza and Gulasal Eshquvvatova, 2025). The student responded to the feedback about early PAPD assignments with attempts to develop better paragraph organisation, clarity of expression, and correctness of referencing. Such readiness to consider the feedback serves as a good attitude to learning and serves as a part of the ongoing writing skill development. Also, the student shows increasing confidence in presenting ideas in a formal academic style. The language that should be used in academic writing is formal and not conversational (Yang and Pan, 2023). The student has omnipresently embraced proper vocabulary and writing conventions by default through practice and exposure to academic texts. This strength helps the student effectively convey ideas in written work and also helps achieve academic success in the PAPD module. 
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Along with the identified strengths, there are also several challenges that the student encounters with writing in general. A major weakness is the inability to critically analyse. The writing of academic sources needs more considerable than merely explaining facts; it presupposes hominid assessing alternative points of view and developing convincing arguments (Walkova and Bradford, 2022). In certain PAPD tasks, the student was more inclined to concentrate on descriptive explanations instead of analysing the concepts critically and assessing various visions. This shows that the student is yet to acquire the higher-order thinking skills that will make advanced academic writing possible. The other weakness is a problem with sentence structure and clarity of expression at times. It may be difficult to explain complex concepts in a clear manner, especially when working with students who are getting used to academic conventions (Ramzan et al., 2023). In trying to build up longer or more complex sentences, students tend to get confused. Some of the sentences in written form were excessively long or a little bit difficult to understand, as in the case of the student experience in the PAPD module, and might decrease overall text readability. Another reason why academic sources cannot be paraphrased easily is because the student struggles. According to Chauhan (2022), effective academic writing demands students to present the ideas of literature in their words without altering their original sense. In early PAPD work, the student at times over-trusted the wording of original sources in his or her efforts to paraphrase. It means that more attention is required to be paid to the development of paraphrasing skills and increased awareness of source material before reuser writing it. 
Lastly, the student occasionally has difficulties with time when working on written assignments. The process of academic writing needs to be planned, drafted, edited, and proofread, and it needs enough time to do that (Paudel, 2019). As assignments are done near deadlines, time to revise and refine work can be limited. It may impact the quality of the writing in general, and limit the chances of critical reflection. 
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There are various opportunities that may assist the student in further development of academic writing skills. A significant opportunity is the fact that university academic skills workshops and writing support services are available. Writing centres are available at many universities, and students can meet a tutor to help them with structuring their essays, writing more clearly and learning how to critically evaluate the essay. Teng and Yue (2022) proposed that formal academic support programmes can considerably enhance the writing performance and confidence of students. Through these workshops, the student might obtain practical skills on how to develop an argument and critically consider it. Online learning resources and academic writing guides are another opportunity. On-line resources frequently offer lessons, model essays and practice that develop academic writing competencies. As an illustration, Gabi (2022) found that online academic writing guides might be used to teach students best paragraph structures, methods of reference and how to create a critical argument. Regular interaction with these resources may assist the student with weaknesses regarding paraphrasing and writing analytically. 
Tutor and peer feedback is also a good opportunity to improve. The peer review tasks enable students to share ideas and obtain new insights into their writing (Grace D. Belen and S. Francisco, 2024). Certain writing problems tend to be prevalent across situations, so by engaging in a teamwork-oriented approach, finding out more effective strategies to present arguments clearly, the student could be able to spot them and address them through constructive feedback. 
In addition, more practice in writing reflective assignments, essays, and reports in various modules will be a chance to reinforce academic writing. Regular writing is qualified in terms of skill development as it enables students to apply theoretical knowledge in practical circumstances (Hakim and Sari, 2022). The student will be able to develop clarity, the structure of an argument, and critical thinking skills by working actively on the writing tasks during the course. 
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Threats can be divided into a list of the obstacles that can impede the acquisition of academic writing skills by the student despite the existing helpful opportunities and support systems. The heavy work load of taking many units academically at once is a major challenge. Within the framework of higher education, students face a range of assignments, deadlines, readings, and independent research that they have to cope with concurrently. This may become very straining and you may not be able to spend adequate time planning, writing, editing, and proofreading written work. According to Thornby et al. (2023), workload overload is also tied to deteriorated quality of student learning and weakened concentration skills on academic activities. Academic writing can be mechanical and hurried instead of being critical and reflective when a student is overwhelmed.  
 Confidence is a significant factor in learning since it determines the willingness of the students to take on challenging or unknown tasks. When the student feels uncertain about his or her academic writing skills, he or she might be reluctant to take intellectual chances including building complex arguments, critically interacting with sources and using evaluative language. This can make their writing, however, be descriptive but not analytical, thereby constraining future progress. Health and social care education may also introduce barriers because of the use of specialised terminology. Not only should students learn the language of academics, but they should also use professional language correctly in written English as well. According to Wood et al. (2023), professional and academic success cannot be achieved without mastering discipline-specific language. Nevertheless, new vocabulary, format, and discipline-oriented language can cause students to feel hesitant which can influence clarity, accuracy, and assurance in writing. Another threat is insufficient time to think about tutor feedback. Feedback is an important component of the learning process, though Heidi et al. (2022) stress that it is connected to the engagement and application of this component by the student. When feedback is read in haste or it is not read at all because of time limitations, chances can be wasted to improve.  
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This SWOT analysis has discussed the skills of the student in the PAPD module in academic writing regarding its main strengths, weaknesses, opportunities and threats. Some of the strengths identified in the analysis include organised writing, the utilisation of scholarly materials, the interaction with feedback and the growth of confidence in formal writing. Nevertheless, it also shows what can be done better, such as critical thinking, clarity of a sentence, paraphrasing, and time management. This SWOT analysis has helped the student to have a better vision of the learning progress and how to improve it. The skills of estimating individual strengths and weaknesses, based on reflective instruments such as SWOT analysis are useful in both academic and professional practice in health and social care, where self-assessment is part of the ongoing learning and development in the provision of meaningful and evidence-based care.
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