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	Try to use a contemporary range of professional and academic texts



Written response - A proposal for a school community project
The school used within this proposal, to be hereby referred to as “School A”, is situated at the foot of a valley community in Neath Port Talbot, South Wales. The area is an area of high unemployment with over 50% of children receiving free school meals and a majority of families living in social housing. Financial troubles can have a substantial negative effect on the mental health of children, putting both the children and their families under a lot of stress. This project proposal will look at ways of combating and hopefully reducing some of this stress by introducing children to new situations, while also helping with a number of other skills including boosting literacy skills, confidence building and helping children understand the circumstances of other peoples lives. Along with helping the children involved, the project also looks to support and improve the lives of residents of local care homes, providing company, purpose, and higher levels of activity to those involved.
School A is a new ‘three to sixteen’ school, only opening its doors in late 2018. As a result of this there are currently relatively few strong links to working within the community, however one project they currently undertake is to raise funds through contacting local businesses to provide food and presents to under-privileged families with children in the school at Christmas time, ensuring that no child is left without presents or a nutritious meal on Christmas day. In 2017-2018, the Welsh Government conducted a survey to gather statistics on material deprivation. Material deprivation is a measure of poverty and its effects.  According to this survey, 18% of adults living in Neath Port Talbot live in material deprivation. Welsh Government, (2019). One possible reason for such a high level of material deprivation could be down to generational unemployment, where families have not been employed consistently for multiple generations. One reason for this could be lower than average literacy skills. Within this project are tasks focused on raising standards of literacy through reading, information recall and story writing.
With this project being a whole school approach, there are three main focuses for pupils, with additional focuses for the people of the community. For the pupils in Nursery and year one, the main focus will be on improving their social skills by building their confidence when interacting and talking with adults. For years two through four the focus will be on improving literacy levels through reading to residents. For years five and six, the project is a little different. These pupils will be tasked with learning about the lives of residents living in the retirement home, where they will be tasked with practicing their listening and research skills, before taking the knowledge they have learned and creating a digital portfolio comparing it to the lives of local people now.
Donaldson (2015), said in his Successful Futures report, that one of the four purposes of the new curriculum should be that children should become confident, competent and independent thinkers and learners. This is now a key part of the new curriculum for Wales 2022 (Welsh Government, 2020). According to a report published by AgeUK, the UK’s leading charity in helping elderly people, over 1million older people say they are often or always feeling lonely, with 49% of people over the age of sixty five claiming that television or pets are their main form of company (Davidson & Rossall, 2015). It is an aim of this project to help protect those older people in the local community who find themselves living in the local retirement home from feelings of loneliness. The report goes on to say that people who suffer a high level of loneliness are twice as likely to develop alzheimers as those with a low degree of loneliness.
In the book “Einstein never used flash cards”, Kathy Hirsch-Pasek said that “The level of children’s play rises when adults play with them” (Hirsh-Pasek, 2003, p. 208). It is this reason that residents who are involved in playing with pupils will not be given instructions on how to lead the play, but will be encouraged to join in and follow the children’s lead as much as possible. It is hoped that through this, imaginations will spark in both age groups and new learning will form alongside the bonds of friendship in two polarised age groups.
Dewey (1910) suggested that children learn best by doing both physical and intellectual activities. This is to say that children do not learn simply by being told something, but by performing actions and completing activities themselves. This is effectively done through playing.
In 2013, the National Assembly for Wales published a research document detailing the numeracy and literacy levels in Wales, with comparisons for the same age groups in England. According to the results, although at age three children in Wales have slightly higher levels of literacy than those in England, children in England then pull ahead and maintain an increasing gap up to the age of seven. (National Assembly for Wales, 2013). This shows that more needs to be done to increase levels of literacy within Wales, and the task for pupils involved in this project from year two to year four is to read stories to the residents and to discuss the content of these stories in further conversation. The results from the 2015 PISA assessment found that 21% of fifteen-year olds in Wales do not possess a minimum level of literacy proficiency, with the lowest score of any country in Britain (OECD, 2015). This has remained largely unchanged since 2006, and can be partly put down to children not reading or being read to at home. It is suggested that the difference between children who are read to and/or read at home compared to those who are/do not is a one million word gap. Throughout the UK there is a gender gap in reading skills, with girls consistently coming out on top. In Wales, girls are measured to be eleven points ahead of boys and this pattern is consistent throughout OECD countries. As mentioned earlier in this paper, the community School A is situated in is one of high deprivation. There is a link between low reading and literacy skills, and people who live in areas of deprivation and this is another reason why reading and literacy skills are a focus of this project. 
The Estyn article ‘Sir, what was coal?’ Do schools teach about the history and culture of Wales well enough? Counsell, (2019) talks about a school trip she once lead to a coal mine. During this trip a pupil asked her if the people of Wales used to eat coal, and this lead to the realisation that despite coal mining being responisble for the growth and development of large parts of Wales, 21st century children were not being taught about the importance and history of coal mining. They were not being taught enough local history. During a recent Welsh Assembly debate, Assembly Members backed the call for every pupil within Wales to be taught the history of the country, without exception. What better way is there to learn about the history of a community and its people than to hear it first hand from the very people who lived through it? "It is important that we keep our past and our heritage alive, and it is equally important that we share it with others in our local community." (Chung, A, date unknown.)
As briefly mentioned above, this project is a whole school project and as such has multiple focuses involving children ranging from three years old, to eleven years old. The pupils involved will be given tasks dependant on age, but with some differentiation available where necessary based on ability and suitability to certain tasks. Nursery, Reception and Year one pupils will visit the retirement home once every two weeks. They will walk to the retirement home from the school and back, which will double as an opportunity to practice safe behaviour around and across roads as there will be three roads that need to be crossed, one of which has a zebra crossing. The trip is approximately a quarter of a mile each way. For this fortnightly trip, there will be three teachers, five Learning Support Assistants (LSA) and a minimum of three volunteers from the parent body and parent teacher association (PTA). These adults will ensure the safety of children throughout the trip, particularly during the walk to and from the home. When at the retirement home, staff and volunteers will mostly act as safety supervisors, ensuring that children stay within the communal areas where they can be supervised and seen at all times to ensure the safety of all involved parties. While the adults will be encouraged to help the children get to know the residents in the first instance it is important that children are free to interact as they wish. It is the aim of these visits to help build the confidence of the children when talking and interacting with adults outside of school, as well as creating new, exciting environments. Residents will be encouraged to take part as much as possible. Before the children visit the home for the first time, a member of teaching staff will visit the residents and care staff to talk to them about the project, answer any questions and give a brief overview of what the expectations are for each age range, and the type of tasks they will be undertaking. It is hoped that the presence of the children will encourage the residents to be more active and move around more. It is known that elderly people in retirement homes find themselves sitting for incredibly long periods at a time. Although this visit is originally forecasted to be a fortnightly visit, there is scope to potentially change this to a weekly visit as time goes on if the impact is seen to be beneficial enough. For years two through four, staffing numbers will be quite similar to the younger group. There will be three teachers, three LSA’s and a minimum of two volunteers from the PTA / parent body and the pupils will also walk to and from the home. The number of adults is reduced here as the pupils will be more contained for the most part due to the difference in activities compared with the youngest group. These pupils will be tasked with reading stories to the residents of the care home, with residents welcome to either read back to the pupils or even tell them their own stories. In later sessions it is hoped that residents and pupils will be able to make up their own fictional stories using their combined imaginations. The main aim of these visits is to increase the literacy skills, reading ability and vocabulary of the pupils and to potentially fill any gaps where children are not reading at home. Parents will be invited along to occasional sessions should they wish to attend to allow them to see their children reading to people, and to get involved with story telling themselves. Inviting parents along can also help the local community grow closer by creating bonds of friendship between the parents of the children and the residents. This group of pupils will visit the retirement home once a week and School A will create provisions for a large selection of suitable reading material to be kept in place at the retirement home so there is no expectation on staff or pupils to carry reading material each time the group visits. 
For the group containing years five and six, they will be accompanied by two teachers, one LSA and a minimum of one volunteer from the PTA or parent body. These pupils will be tasked with getting to know the residents, and learning about the history of the area and the lives of those who lived there. This information will be put into a digital portfolio in a format of the pupil’s choice, be it a book, PowerPoint, ThingLink or other digital media source. They will then use these records to create a comparison of how their own lives and those of the people in the community today are different to the lives lived by the residents of the home. iPads and/or Chromebooks will be used for the project and these will be taken to and from the home from School A each time the pupils visit. This group will visit the home once a week, with the first few sessions being centered on getting to know the residents without having to think about recording any information or data for the research project itself. The aim of this task is to gather as much information about the history of the local area and the people who lived there as possible, and will subsequently boost the pupils digital skills, listening skills and ability to research. Aside from the academic benefits, it will also help the pupils develop empathy, understand how other people live and become ethically informed citizens as per one of the four core purposes of the new curriculum for Wales 2022 (Welsh Government, 2020). To save on budget costs throughout this project the PTA will be heavily relied upon both as volunteers for all groups and to collect and supply a large portion of the toys needed for the Nursery to Year One group. If enough volunteers are available, then staffing costs can be further reduced by replacing some LSA’s on the visits with additional volunteers.
For the youngest group, the impact of their play will be measured through the monitoring of pupils’ behaviour before, during and after the visits and comparing the levels of confidence with which they interact with people. Parents will play a key role in monitoring this impact by passing on information about how their child interacts with people outside school hours. This will be compared with how they interact with people in school to monitor any changes to confidence, sharing skills, willingness to take turns and general behaviour while playing around others. The care home staff have agreed to monitor the general well-being of residents to see the impact the visits have on them and will share their findings with teaching staff in a dedicated meeting during each visit, as well as carrying out a bi-monthly well-being questionnaire with each resident, with results being compared to all previous questionnaires. The first will be filled out prior to the project beginning. In a good practice report shared by Estyn (2017), Banana Moon Day Nursery runs a programme where children aged up to five years old regularly visit a local residential care home to improve their social and emotional skills. It is found that residents enthusiastically interact with the children. It was found that a few children who are quiet in the nursery setting become much more active and talkative when visiting the care home.
The impact of these reading and conversation sessions will be monitored by the teaching staff who will spend time listening to each child reading and casually chatting with the residents. If needed, teaching staff will interject with some questions or points of interest to inspire conversation between child-resident pairs. This will likely reduce over time as child – resident partners become more comfortable with each other. If residents wish, they will be provided with a form upon which they can create notes about the reading of the child which can be compared as the sessions move on. Reading skills will also be visibly monitored during guided reading sessions in school, which would happen with or without this project, however it is expected that progress will be sped up through engaging participation in the reading tasks of this project, particularly for those children who are at the lower end of the million-word-gap mentioned earlier in this proposal who are not reading and/or read to at home.
For the older group completing the research project, the impact can be monitored through assessing the children’s work as it goes along, as well as the final product. Some children may want to present their work alongside their resident partner for the other children and residents to hear about the life of their partner. This kind of presentation would also demonstrate how confident they are in what they have learned from their partner as well as giving them opportunity to speak in front of a crowd. A good practice report conducted by Estyn, (2019) showed that Canolfan Deulu Dolgellau built a meaningful relationship with their local care home, which they visit on a monthly basis. Estyn goes on to report that these sessions also teach children about the history of the area and about day-to-day life when the residents were younger. The report also confirms that visits to the care home develop pupils emotional, social, and linguistic skills very successfully.
A SWOT analysis (Appendix 1) stands is used to assist in the planning of projects. SWOT stands for Strengths, Weaknesses, Opportunities and Threats. These four categories are used to lay the foundation of the pro’s and cons of a project. Strengths are how the project can help, with Weaknesses being the harmful possibilities within school. Opportunities and Threats relate to the external factors that can have a positive or negative effect on a project.
One strength noted on the SWOT analysis is that the pupils will be learning essential skills. Looking at the youngest group aged three to six, they will learn and improve skills such as how to play with others, and how to communicate with older adults, some of whom may have hearing difficulties. Through playing with others, pupils will learn how to share and how to take turns. Vygotsky, (1978) was an important advocate for the importance of social interaction and community in the development of the child. His belief was that the community plays a vital role in the process of development. He believed that social learning precedes development. Piaget’s (1936) main theory was that as children mature, play should encourage their psychological development. During each visit children will have the opportunity to freely play with other children and the residents, giving a variety of differing types of play partner.
For the oldest pupils aged nine to eleven, the research project they will be tasked with will help them develop empathy when learning about the lives of the residents, and through getting to know them as people. Costa & Kallick (2000) placed empathy as a skill within their 16 habits of mind. Listening with Understanding and Empathy is the skill of listening to someone without dismissing their words as less important than your own, communicating how you can relate to what they are saying and respect another person’s point of view.
A weakness identified in the SWOT analysis of this project is that this is a new type of project for School A and as a result, the planned sessions may need adapting as the weeks go on to ensure the project is working as well as it can, with maximum impact. If the plans are held too firmly then the project could result in having little or no impact on those involved, meaning a waste of time, resources and school budget. To counter this, the project both as a whole and as group activities will need to be continually assessed and adapted.
The opportunities noted on the analysis are those positive aspects identified as having a benefit on the pupils and community outside of the school. One important aspect is the creation of a local history archive, which links closely to creating “ethical, informed citizens who are ready to be part of Wales and the world” (Welsh Government, 2020) as well as “enterprising, creative contributors who are ready to play a full part in life and work”. (Welsh Government, 2020). These purposes are further strengthened in creating a strong community bond between the school and the residents of the care home, as well as any parents who take part in volunteering or visiting the project. Once these community bonds are created, School A as a three to sixteen school would be in a good position to create further projects reaching into Key Stages three and four, either within the retirement home or within the wider community. One further project could be for comprehensive pupils to give technology lessons to the residents, helping them stay in touch with their families through the internet, or simply helping them feel more in-touch with the modern world.
the final section on the SWOT analysis is the threats section. These are the potential problems identified based on things outside of the school. One such potential problem is that the entire project relies heavily upon high levels of engagement from the residents on a regular basis. If a visit should take place and a number of residents were to decide that they did not want to be involved on a particular day or with a particular group, then there may be a shortage of residents available for the pupils to engage with. As far as this concern goes, there is not a great deal that can be done about it should it happen. School A hopes that the residents will enjoy the initial sessions and will welcome the company of the children with open arms. A second potential issue is that for the group of years two through year four, there is an assumption and reliance on the residents having a strong enough level of literacy to be able to offer help and guidance to support the literacy growth of the pupils reading to them.
In drawing to a conclusion, it would be remiss to not point out that there are potential problems with this project as identified in the SWOT analysis in Appendix 1 such as the possibility that residents may not embrace the project whole heartedly, however the good practice reports shared by Estyn coupled with information available on the AgeUK website point strongly towards the addition of visits by children to care homes has and will continue to be embraced by the residents. Whether the regularity of the visits proposed in this proposal is correct can be discussed with the care workers and residents before the project begins and adjusted if more suitable recurrences should be agreed upon. Cole (2018), published an article to The Guardian in which he talks about the over-whelming support for children visiting residential care homes to engage with older generations. (Drury, et al., 2017) reported in their evidence report “Making intergenerational connections: What are they, why do they matter and how to make more of them” that stress and loneliness levels in older adults is found to be significantly reduced when spending time, or waiting to spend time with young people, in particularly children.
I believe this project would meet ever target it sets out to meet, which substantial benefits to both the children and the residents of the care home well-being and happiness, along with a multitude of academic benefits, from the cross-curricular approaches well suited to the curriculum for Wales 2022 (Welsh Government, 2020) along with the four purposes of the same curriculum. Estyn, (2016) reported that Ysgol Bryn Deva have a major focus on improving the wellbeing and attainment of their students in order to improve their life-chances and have had high levels of success. On this basis, the wellbeing boost gained through the introduction and execution of this project is hoped to additionally boost the attainment levels of pupils, along with ensuring that school is a place pupils are happy to attend.
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SWOT analysis guidance and template

SWOT stands for Strengths, Weaknesses, Opportunities, and Threats. SWOT analysis is a tool for analysing the current situation
both internally (strengths and weaknesses) and externally (opportunities and threats). It provides helpful baseline information for a

group that wants to vision the future or analyse a problem.

HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

» Learning essential skills
» Cross-curricular working
» Staff encouragement

Weaknesses

» Staffing
» Pupil motivation and engagement
» Thisis a new type of project for the school

EXTERNAL
(outside the school)

Opportunities

» Opportunities for cross-curricular work

» Create and build a strong community bond between the
school and the residents of the care home, along with any
involved parents.

» Development of the four purposes

» Engage parents and residents of care home in children’s
learning.

» Create an archive of local people’s history

Threats

> Relies on residents having literacy skills
> Relies on residents taking part
» Budget - Relies on PTA volunteers to staff the visits





