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Outcome 1  
According to the (NHS, 2019) one in every 100 children has a diagnosis of autism.  Autism is described as a lifelong neuro developmental disorder that affects a person’s ability to develop reciprocal relationships with others (ASDwales, 2020 and Autismspeaks.org, 2018). The literal meaning of autism is ‘absorbed in the self’ (Janes, 2015 and Nice.Org, 2013). 
Although, it is thought autism is linked to genetics there is currently no cure. However, it has been suggested that the effects of autism can be significantly managed by appropriate intervention strategies in the form of speech and language support, sensory integration and play therapy (Welsh Government, 2019 and Rotholz et, al. 2017). Hadders-Algra (2011) defines early intervention as the importance of input from a range of multidisciplinary services, to aim to promote health and well-being, minimise developmental delays, and provide adaptive parenting skills to improve overall family functioning McFarlane (2021). 
Currently parents of children diagnosed with autism in the United Kingdom can opt into the Early Bird intervention programme, which provides short term support to parents around communication and routines (National Autistic Society, 2021). However, intervention was not always the approach used for children with autism. Instead, many children and young people were placed in institutions which Keogel, et.al (2014) suggests took away their basic human rights. In the 1970’s, it was suggested that autism was caused by cold and unresponsive attachments with mothers. This view not only caused significant upset which impacted on relationships, but also attributed to delays in the use of constructive approaches, now commonly used as intervention programmes (Cerebra, 2017 and Lindon, 2012). Nevertheless, it is now widely accepted that a child with autistic spectrum disorder has the same rights to engage and reach potential as any other child (Nice. Org 2017). Furthermore, Article 23 of the UNCRPD (2006) specifically outlines the rights for those children with disabilities. Paragraph one states that children with disabilities have the right to enjoy a full and decent life in conditions which promote self-reliance and participation in society. The Autistic Spectrum Disorder Foundation, (2021) suggest article 23 can be promoted through early identification and intervention. Nice. Org, (2013) agree that supporting children with autism through early intervention in early childhood can empower them to learn skills and coping strategies to ensure active participation in education and society. Additionally, a study by Manchester University (2016) highlighted children, who received appropriate intervention between the ages of two – four years, had improved communication skills and decreased repetitive behaviours when comparing ADOS results before and after intervention. The US department of Health and Human Services (2021) suggest that intervention is best received in early childhood, due to the critical period where the brain is at its most malleable and is still forming. This is further supported by Family Action.Org, (2014) who explain that brain circuits become difficult to change over time. Therefore, it is evident that early identification and intervention gives children the best start and increases chances of developing to full potential. However, to be able to receive appropriate intervention, a diagnosis of autism must be received. Despite the Welsh Government (2018) agreeing that early identification and intervention is key for improved outcomes, some children in Wales are waiting longer than 24 months for appointments, in contempt of the guidelines for the process of referral to appointment times suggested to be less than twenty-six weeks. Welsh Government, (2019) explain that this is due to the mismatch in demand and capacity. The British Medical Association (2019) state that failure to provide timely diagnosis can impact on the access of timely intervention. In addition, the complexity of the spectrum means that diagnosing autism can prove difficult (Rotholz et, al.2017 and Keogel et, al. 2014). ASDwales, (2020) explain that, to get a diagnosis, a referral must be made to a Paediatrician who will use a screening tool to detect autistic tendencies. To meet the diagnosis there must be persistent difficulties with social communication and social interaction as well as social imagination, and these must impact significantly on life experiences (Autismspeaks.org, 2018 and Cerebra, 2017). As autism is a spectrum disorder with varying degrees, symptoms will vary depending on the individual meaning that many children do not initially meet the criteria for autism, despite having difficulties in some of the areas. Nice.Org, (2013) suggest that some autistic features do not present as difficulties until social demands increase, which typically is seen upon entry into school. Paediatricians can therefore be reluctant to diagnose autism unless certain, due to the lifelong label. Instead, a wait and see attitude is adopted. Keogel et, al. (2014) highlights that this approach will have significant negative consequences on children with autism, with the impact being that children face several years without a diagnosis, which impacts on resources and additional provisions afforded to them after diagnosis. This in turn can impact negatively on education and social experiences (Hadders- Algra 2011). Although, Article 28 of the UNCRCPD (2006) highlights that all children have the right to an education, children who are in mainstream school awaiting diagnosis are not able to access their education inclusively. Although the Warnock report advocated for children to be educated in mainstream schools, the NAHT (2018) is concerned that without diagnosis and appropriate intervention, these children’s needs cannot be met. Autism is complex and interventions need to be adapted to suit specific needs (Autismspeaks.org 2018). The National Autistic Society (2021) state inclusion is about the quality of the child’s experience. A lack of practitioner knowledge combined with a lack of intervention is likely to impact on the quality of education received. Without adequate appropriate intervention and support the Guardian (2018) suggest that children will be lost in a system which is failing to meet the rights of the child. 
































Outcome 2  
The ability to communicate and develop social relationships is something that is taken for granted for most people. However, for some children with Autistic Spectrum Disorder, social communication and social interaction do not develop spontaneously (Autism. Org, 2020 and Keogel, et.al (2014). Children with autism might have difficulty with spoken language and nonverbal communication, such as body language, facial expressions and eye contact, and might appear indifferent to peers (Welsh Government,2019). Davidson, (2015) explains, due to the pervasiveness of the spectrum, not all children will face the same difficulties, therefore communication difficulties and barriers will be different for each child. 
[bookmark: _Hlk74343885]School is a social environment and can therefore be a difficult place to be for a child with difficulties in social communication and interaction, meaning they face barriers to inclusion.  Children with autism therefore have difficulties with receptive and expressive communication (ASD.Wales, 2021). In addition, some children have difficulty understanding and following instructions. Due to an inability to understand or communicate their needs, they often have outbursts of negative behaviour (National Autistic Society, 2021). In addition, Nice.Org (2013) explain that, as social demands increase in school, children with autism tend to withdraw.  This can also lead to anxiety and depression which is caused by an increased awareness of difference (Autismwales.org (2021). Pembsinclusion Service Wales, (2019) suggest that children with autism will struggle with social relationships and therefore have difficulty making and keeping friends. ASDwales, (2021) suggests that children with autism can appear to have their own agenda, as they tend to be uninterested in others and will play alone, which makes social situations difficult and lonely. Martin (2012) suggests that children with autism want to interact with their peers, they just don’t know how to and therefore isolate themselves rather than misjudge social situations.  They rely on practitioners to be the guide in social situations to enable them to understand social relationships (Reagan, 2012). Pembsinclusion Service Wales, (2019) explains that children with autism also have difficulties with theory of mind, which can make it difficult to imagine what others are thinking. They are also unable to understand how their words or actions affect others. Woods (2017) also highlights that many autistic children have difficulty reading or recognising that other people have feelings which are different than their own. Children with autism can often appear awkward or rude, as they avoid eye contact and often do not respond to social smiles (Martin, 2012). Similarly, Reagan (2012) suggests that children with autism are unable to understand irony or humour. However, Mortimer, (2002) argues that, although some children with autism are slow to talk or nonverbal, that this is not always the case. Some children with autism are able to talk at length about their particular interests and not recognise when someone is bored or disinterested (Autismwales.org, 2020). Martin and Milton (2017) highlight that a rigidity and repetition of vocabulary can provide comfort in a world of chaos and uncertainty. In addition, Bennie, (2019) explains that children on the autistic spectrum have qualities to be good at friendships, as they are accepting of difference, and they are incredibly loyal and honest. Ideas on how these barriers can be overcome will be dependent from which model of disability these perceptions are formed. 
Autism has always been viewed from the medical model perspective (Kapp, 2019). The medical model of disability has low expectations on autism and therefore looks at difficulties faced with social communication and interaction from a deficit perspective (Woods, 2017). The medical model of disability describes people with autism as having a triad of impairments, therefore it implies that there must be difficulties with social interaction and communication. (Kapp, 2019). Milton, (2017) states that the medical model is fundamental in the process of diagnosis of autism, as it is dependent on a clinician perceiving impairments in social communication, social interaction and rigidity of thought. However, the medical model focuses only on the autism and stigmatises those people who possess qualities which are perceived as negative with the focus shifted from the individual to the impairment (Martin, 2012).  The consequence of looking at the medical model is that it explains autism as an illness rather than a disability (Aylott, 2003). It strives to find label the differences and aims to find solutions to the impairments by the way of medication or intervention. Furthermore, Kindtree. Org, (2014) states that the medical model looks to apportion blame, and in the past attributed autism to what Bettelheim cited in Keogel, et.al (2014) spoke of as ‘refrigerator mothers’. This implied that autism was born out of poor attachments with mothers. However, Martin (2012) explains that autism is not a medical issue; it cannot be cured and is a disorder which can be affected by the way it is perceived by society. A move to a more positive view of disability called the social model was proposed by Oliver (1990), who aimed to shift the focus from remediation of impairments toward changing attitudes of professionals. The social model adopts a more humanistic approach and focuses on the ability rather than the inability. Therefore, Kapp, (2019) explains that the blame for social communication barriers can not lie with the autistic person as social communication is a two-way process. Kapp, (2019) and Woods, (2017) highlight that the social model of disability sees the environment and attitudes of people as the impairment and identifies the need to be more inclusive. Similarly, The Art of Autism, (2011-2020) explains that the social model of Autism underpins the concept of neurodiversity and looks at how best society can accommodate all people. Although the social model accepts that children have difficulties with social interaction, it encourages practitioners to find alternative ways to help to integrate them into the classroom, such as reducing language or producing visuals. The social model looks at how the disability can be overcome with changes to society or the environment. (Identity-first Autistic, 2016). 






























Outcome 3 
According to the National Autistic Society (2021) children with autism have difficulty with social interaction and social communication. Depending on varying needs, children will need support to be able to interact and engage in the world around them (Welsh Government, 2019). Article 12 of the UNCRC (2006) states that schools must be without barriers to communication and children must be provided with the support they need to communicate and express their views. Many children with autism find it easier to communicate with others using visuals such as pictures. Gerhardt and Cohen (2014) advocate the use of visual support to provide nonverbal children with the means to communicate, to bridge the gap between lack of spoken word. Visuals can improve communication and can provide a tactile reinforcement to communication to help children make sense of the world around them (McFarlane, 2021 and Welsh Government, 2019). Evidence suggests that some individuals are visual learners and so therefore respond better to visual input than auditory input (I communicate therapy 2021 and Gerhardt and Cohen 2014). Visuals also allow children to be active participants within a group (Burby, 2020 and Autismspeaks. Org, 2018). For example, a child who is nonverbal would not be able to request a song to sing at circle time unless they were provided with a choice of pictures to represent the songs. The use of visual support can ensure the child is able to make a choice and is included in the activity, as underpinned by article 12 of the UNCRC (Save the Children, No date). Without the visual support it would be difficult for practitioners to interpret which song the child wanted to hear. However, Rutherford, (2019) suggest that some families are reluctant to use them at home, due to concerns that the use of visuals will impede verbal communication and reduce the desire to talk. Burby. (2020) disagrees, suggesting that a combination of visuals provided with the word can develop functional understanding rather than impede it. Furthermore, Bond (2012) states that PECS is not a substitute to language, it is supplemental. Autismspeaks.org (2018) also promotes the use of visuals, to break down tasks that children would otherwise find difficult. Visuals can provide a step-by-step guide to completion of the task, which AutismWales.org, (2020) highlights can support children with rigid routines and can impact positively, promoting wellbeing and reducing anxiety. 
The Picture Exchange Communication System (PECS) is widely used to teach children with language delays, including those with autism, functional language. This method allows a child to exchange a picture with an adult for an item of choice (Welsh Government, 2019 and Reagan, 2012). The PECS teaching protocol is based on Skinner’s applied behaviour analysis, where rewards are given for appropriate behaviour (Pyramid Educational Consultants, no date). In this case, a child is rewarded tangibly for the exchange of a picture. Although it is an effective method, children need to be cognitively at a stage where they understand the picture representation is the same as the actual object, so the process involves repetition, and behaviour conditioning, and can therefore be timely (National Autistic Society, 2021). Another barrier to success could be the availability of visual supports. A range of environmentally appropriate visuals need to be available to the child at school, home and within the community, for this approach to be effective (Rutherford, 2019).  Similarly, the National Autistic Society (2021) highlight concerns that PECS can fail when a whole school approach is not adopted. Without this, the means of communication would be taken away, leaving the child feeling isolated and excluded. 
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