Critically reflect on your progress is planning, preparing, and teaching lessons that incorporate specific pedagogical principles. Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
ECAD6008 Assignment: Part 1
	Professional Experience 
Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do                      and why?
	When completing my Professional Teaching Practice, assessment was at the heart of my planning, preparation and delivering of
any lesson. Assessment plays a vital role in schools. During my PTE2 I was fortunate enough to have a Year 4 class. Their quality of work was generally very good, and they always took on board any feedback. I decided I wanted them to have more independence when working, so I introduced peer and self-assessment,
first implementing this when they had their weekly spelling tests and then introducing it into their Mathematics and Numeracy lessons. The policy that the school used when peer and self-
assessing was 'pink for think'. The pupils would mark their own and their peers work in pink pen and highlight any mistakes. This would show that children are seeing their errors and being able to make instant changes to their work and gain direct feedback from their peers/teacher. 
In PTE3 I taught a Year 1 class. When thinking about assessment I
choose to develop the learners understanding of 'sticky success criteria'. Due to the age of the learners this AfL strategy was used to develop their Language, Literacy and Communication
skills. During their LLC writing lesson they described a scene from one of Julia Donaldson stories and the learners had to make sure they were following their success criteria of using finger spaces,
capital letters and full stops. 
I decided to use different AfL strategies with different
age groups because I felt the strategies used were more appropriate to their age.

	What have you                  learned?
	I learnt that by implementing different assessments for learning strategies into classrooms it enabled the learners to have more control of their learning and helped develop their independence, irrelevant of their age. Having success criteria in a Foundation Phase/learning classroom allowed the children to gain an understanding about what was expected of them when writing. I also discovered that peer and self-assessment is not always as suitable for the younger ages of the school because they would be unable to read/understanding their peers' work. For example, spelling, punctuation, and grammar. However, having peer and self-assessment in Key Stage Two displayed in depth participation and understanding throughout learning. The pupils showed independence when marking their own work and showed a level of criticality when marking their peers. Some of the more able and talented learners left 'two stars and a wish' on their own and peers work to expand their knowledge and understanding further.

	What next?
	Throughout my practice, I am going to continue to broaden my knowledge on the different Assessment for Learning Strategies and make sure I am using them effectively. Thinking about the different age ranges and which strategy would be the most appropriate and beneficial. I want to develop an understanding on whether the learners enjoy using them and which ones they find the most useful. This is because I
want the pupils to be able to have a positive learning experience and want to challenge them to enhance their progression and development.
Foundation Phase/learning is where Assessment for Learning strategies are first introduced, although the learners may not always appreciate the significance of what it is they are doing. Hopefully towards the end of Key Stage 2 the children will be able to collaborate their ideas together and recognise that they have been using AfL strategies since their early ages.




	Professional Experience                      Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do                                        and why?
	During teaching lessons, I used a variety of learning experiences. This helped the children have different ways of learning. I used indoor and outdoor learning to promote pupil progression and also to improve/maintain their health and well-being. We had outdoor lessons 3 days a week, where the learners had a different section of outside to complete challenges and activities. 

	What have you learned?
	I have learnt that by using a variety of different learning experiences it included all learners in the process, making sure that all children were comfortable with the activities/challenges that had bene planned. Having blended learning experiences made sure that there was something for everyone and that the children who found working outdoors more at ease had the opportunity to do so. 
 

	What next?
	Next time I plan lessons I will be sure to use blended learning styles, making sure that all children have something within the classroom that is their comfort zone and are able to work in that environment. By having the blended learning experiences within my classroom, it will also improve health and well-being of the learners and the management of the classroom environment should be more controlled.





	Professional Experience                        Template 3
	

	Pedagogy Standard
	Real life authentic contexts

	What did you do                                          and why?
	The humanities topic for my class of Year 4 children was 'Religion' focusing mainly on Christianity. Implementing real life, authentic contexts into pupils learning is crucial, allowing the learners to gain experiences through different religions and aspects / outlooks on life. I decided to plan a visit to the local church. The pupils had the opportunity to learn about different aspects of the church, what the different robes and gowns were used for and the significance of the religious objects found in the church. There was an opportunity for the learners to wear some of the robes and also to use their observation skills to draw features of the church, linking with their Expressive Arts lessons. These practical activities allowed the children to have an insight into the Christian religion. The visit happened close to Remembrance Day so I also arranged for the learners to visit the Poppy Memorial Stand and learn about its significance. This was important because the class were giving an assembly on Remembrance Day and it was essential for the children to visualise what they would be talking about.


	What have you learnt?
	I have learnt that the practical nature of the task and actually visiting the church resulted in the learners being far more engaged and motivated. They were intrigued and got involved with every aspect/ opportunity they were given. I felt that I also benefitted from the experience and I have become more knowledgeable about the Christian religion and this will help me incorporate this experience into future teaching practice. It gave me and the pupils a better understanding into the authentic contexts of Christianity and how the religion looks at ways of life and celebrations throughout the year. The pupils showed enjoyment when learning about the different features of the church and asked lots of relevant questions relating to the church building. This showed how positive the engagement was as they wanted to find out more information. The children enjoyed going out and found that having a visual and practical experience enabled them to learn a lot more than just learning in the classroom. (Bilton, 2010 p3)


	What next?
	[bookmark: _Hlk131084445]Going forward with my teaching practice I will be keen on encouraging schools to access their wider community so that children are more engaged in their learning and have a positive outlook on their learning outside the classroom. Visiting educational and non-educational places will enhance pupils' attention, motivation, and learning, letting them gain valuable practical skills and helping them become more independent. I am keen to implement this at Key Stage Two as it will prepare them before moving on to Key Stage Three / Four.
By bringing the classroom to real life, authentic contexts I feel it will enhance pupil progression and let the learners develop understanding on topics, especially religion, culture, and race, and give them more independence with their decisions and life choices.

 



	[bookmark: _Hlk131157458]Professional Experience                          Template 4
	

	Pedagogy Standard 
	Cross-curricular Themes

	What did you do                                        and why?
	The term topic for this Year 1 class was ‘The Wonderful World of Julia Donaldson’. The learners had been working hard learning about the different stories Julia Donaldson have written. When planning my lessons, I wanted to make sure I incorporated Julia Donaldson themes. In Mathematics the pupils were learning how to measure using non-standard units before progressing onto measuring in centimeters. I decided I was going to take inspiration from the book ‘Super Worm’. I decided to do this because I felt the learners enjoyed the practicality of using characters from Julia Donalson books. During the Math’s lessons, the learners had to use multilink to measure different sized worms that I had made prior to the lesson. I decided to do this because it was engaging for the children, due to there being an element of practicality. Before introducing the Julia Donaldson characters into the lesson, I found that the learners were not fully engaged when measuring objects around the classroom. Using the worms motivated the learners, and their attention was focused on measuring more effectively. It was beneficial to the lower ability groups as there wasn’t much thought being driven towards the mathematical terminology, but to the practical skills they were gaining from the task. Cross-curricular themes were achieved as the learners were completing activities connected to the story ‘Super worm’ during their Language, Literacy and Communication and Expressive Arts lessons.

	What have you learnt?
	I have learnt that by using the pupils’ interests in the story I was able to motivate and engage the learners and enhance their development in a more effective way. I noticed that the children were more on task when measuring the worms and were starting to use the language of measurement (longer longest etc) this was more real to them than measuring random objects around the classroom. I felt the lower ability children were more aware of the measuring process because the worms were clearly different sizes and a lot easier to handle while measuring. When working with the lowest ability group it demonstrated that by interlinking their topic to their Mathematics it broadened their lens of understanding and deepened their learning and development (Strecker 2021). I will continue to use cross-curricular themes throughout my teaching practice. I also learnt that the more able and talented learners were able to identify that their lessons were linked with a number of areas of learning (AoLe). This was important to see because they were able to hold discussions with their peers about the book while measuring, also talking about the difference lengths of each worm. This showed progression as they were expanding their answers and challenging themselves. Due to the lesson being practical I learnt that it really captured the attention of the learners and engaged them throughout. Learners with different abilities responded well to the crossover between areas of learning and showed enjoyment whilst they challenged themselves as much or as little as needed. This was further shown in the classroom because the learners were working with their peers and sharing what they had learnt. Further challenges were set up in the classroom where children had to measure other characters from different Julia Donaldson books in order to further extend and consolidate their learning.  


	What next?
	Through my teaching practice I am going to continue to incorporate cross-curricular themes into my teaching, especially when focusing on foundation phase/learning. I feel it worked well with this age group because the children found it to be more engaging and it served to capture the pupils’ attention. I found there was more of a positive impact on the learners learning because it was fun, enjoyable, and relevant to them. I feel pupil progression and development is enhanced, making the learner feel more intrigued in their learning. I strongly feel that learners will link more of their future learning together by interlinking their topics into different AoLE’s enhancing their confidence in subjects that are more of a challenge. There are many areas of learning that have similarities. and there are many AoLEs that overlap naturally. For example, linking Expressive Arts and Language, Literacy and Communication together by creating pictures using watercolours of characters from Julia Donalson books and then describing them to their peers. This shows that as a practitioner I can link and expand on a broad range of topics and that the learners can identify the links between different areas.


[bookmark: _Hlk131248752]Introduction 
Following on from my professional experience templates, I have decided to focus on Assessment for part 2 of this assignment, focusing on Assessment for Learning (AfL) in particular. Assessment for Learning is ‘an approach to teaching and learning that creates feedback to improve students’ performance’ (Cambridge Assessment International Education, ND). Assessment has many definitions due to formative assessment not being used consistently in literature (Bennet, 2011). The way assessment has been interpreted throughout the years has shown gaps in understanding of the principles it was set to promote (Klenowski, 2009). Formative assessment is also known as assessment for learning. Black et al. (2003) argues that the assessment only becomes formative when there is evidence that the teaching has met learning outcomes (Antoniou, James, 2014 p153). I have chosen to reflect on assessment for learning because I want to develop deeper knowledge and understanding around the topic throughout my practice. I feel assessment for learning can play a vital role in a child’s learning and can show progression in learning and development (Welsh Government, 2022). The Welsh Government also identifies that assessment can be used to reflect on one’s learning and help the practitioner become aware of any interventions or steps that need to be implemented to improve the learning. Being a reflective practitioner is having the ability to plan and adapt teaching from your own practice. Dewey (1938) and Schon (1983), concluded that we are the way we are and through cautious planning we express actions and behaviours. Schon decided to take his discovery further and outlined two processes’ ‘reflection in action and reflection on action’ (London Business School 2023).
There are four elements to Assessment for Learning. These are Peer and Self-assessment, Questioning, Success Criteria and Feedback (Wiliam, 2011). This essay will focus on the Assessment for Learning strategies used whilst on teaching practice. These were peer and self-assessment, questioning. These aspects of Assessment for Learning have been chosen as learners tend to respond and are engaged whilst using them and their learning and progression is enhanced. This was noticed by members of staff within the classroom and from feedback I was given after teaching. I also want to gain a more in-depth understanding around the two areas to develop my practice further as a teacher. 
The school in discussion was a large school in Porthcawl and the class that will be focused on is a Year 4 class. There were two classes per year group with 440 pupils on roll at the school. 10% of pupils are eligible for free school meals and 12% of pupils identify as having an additional learning need. Both statistics are below the national average (Estyn, 2017). The second school in discussion is based in an affluent area in Bridgend and the class being focused on is Year 1. There were 582 pupils on roll at this school. 6% of children are eligible for free school meals and 11% identify as having an additional learning need. This is well under the national average (Estyn, 2011).
Critical Discussion 
[bookmark: _Hlk131524933][bookmark: _Hlk131418854][bookmark: _Hlk131505031]Peer and self-assessment are one of the most common Assessment for Learning strategies used throughout teaching and learning (Structural Learning, ND). Peer assessment is when learners evaluate their associates’ work, and self-assessment is when they evaluate their own work (Topping, 2018). It has been acknowledged through research that self-assessment can improve progress, persistence and self-esteem in pupils when improving their work. (Murtagh, ND). Andrade and Du (2007) state that self-assessment is a “process of formative assessment during which students reflect on and evaluate the quality of their work and their learning, judge the degree to which they reflect explicitly stated goals or criteria, identify strengths and weaknesses in their work, and revise accordingly” (2007, p.160).  Murtagh, Andrade and Du have similar views on self-assessment, and all agree that improvements can be made through one’s own reflection. Clarke (2001) raises a good point when he suggests learners need to be taught how to self-assess and track their learning. This can be addressed by the class teacher and presented in a teaching style where children can watch the teacher edit/improve work. The children are then also displaying signs of classical conditioning (McLeod, 2023). However, Black and William (1998) explains that self-assessment is developing learning by continuously improving and carrying out the strategy. 
Judging from personal experiences, deciding to use this strategy was appropriate because I wanted to improve the learners’ confidence in their own development and help them to gain more independence and control of their learning and progress. Using this strategy within Key Stage Two is more likely to be successful than using it within a Foundation Phase/Learning setting because the learners are of an age where they can understand and interpretate their learning/work. Encouraging peer assessment to happen within the classroom also expands learners’ knowledge and understanding as they may pick up good points from their peers and give quality feedback in a way that their peers will understand. 
Questioning within the classroom forms a sequence ‘teacher initiation, student response’ (Mehan, 1979). Quality questioning within any year group can improve learners’ development. When out on placement I noticed that learners who were not confident academically writing showed improvement and progression when verbally answering questions. Although I could not find substantial evidence for this, I would like to expand research further into this subject area during further teaching. When the teacher is using the questioning strategy, open ended questions are the better option to use, as it allows the learners to have freedom in how they wish to answer. Close-ended questions ‘limit the respondent to the set of alternatives being offered, while open ended questions allow the respondent to express an opinion without being influenced by the researcher’ (Foddy, 1993 p.127).
I decided I wanted to try this strategy when I was out on PTE2 and PTE3. When conducting this strategy in the Foundation Phase/Learning environment, I found the children enjoyed the verbal learning aspect. The lower ability children really engaged within the lesson and contributed when the children were using the strategy together in their ‘think, pair, share’ sessions. When using this strategy with the older children, they participated well and gave detailed answers, using thought whilst processing their response. I decided I wanted to get pupil voice opinions, so asked the children which strategy they found the most beneficial to them. The majority agreed that ‘questioning’ was in their top two alongside peer and self-assessment. 
Consistency is key when introducing Assessment for Learning into the classroom. In order for children to fulfil their learning, assessments needs to be a daily occurrence and reflection should be talked about in the classroom (Andrade, 2019). Like any form of trial that takes place there will always be benefits and limitations. Having the ability to apply Assessment for Learning Strategies into lessons shows that teachers are reflecting on their learning and also on how well the pupils are progressing. Peer and self-assessment is the most used strategy I implemented into my lessons whilst out on placement.  This was because during my observations I noticed the learners were naturally peer and self-assessing and discussing what their strengths and weaknesses were and how they could improve to enhance their learning and independently aid progressions with their peers. (Dunn, 2011). When children are comfortable with the assessment process, the culture of the classroom will improve in a positive way and learners will become more considerate toward themselves and their fellow peers (Dweck, ND). The culture of the classroom will have a positive impact on both the teachers and the learners for all Assessment for Learning strategies if used correctly. 
On the other hand, peer and self-assessment and other strategies can have a negative impact on children’s learning. Having peers assess work can be an uncomfortable process for some, due to the lack of self-esteem and confidence within their own learning. When rolling out the strategies into the classroom it is not only the practitioner’s responsibility to explain how peer and self-assessment work, but also on how to give constructive feedback and not negative feedback to their peers. Classic examples of how this can be implemented is by using the terms 2 stars and a wish or a feedback sandwich. These techniques will allow learners to be critically reflective but making it a positive experience (Emroy, 2018)
In order to achieve a positive impact in Assessment for Learning, reflection must take place. Without being able to critically reflect, the assessment strategies would not be of use or make an impact to better learning. Gibbs (1998) explains there are stages to reflection that need to be hit in a cycle for the reflection to make positive changes. The cycle was identified to allow the learner to descriptively reflect first, before moving on to critically reflecting, this was to ‘make sense of the experience’ in order to identify improvements moving forward (London Business School, 2023). Gibbs also explained to the reader that an effective way to track progress was by keeping a reflective journal to make notes on what strategies had been used, whether they made an impact on learning and if learning and progression was achieved. 
Assessment for Learning has been rolled out into many parts of the world, including UK, Australia, Hong Kong, US, and many more countries (Flórez, 2013 p.13). Having noted that AfL is being implemented in different parts of the world, backs the claims that it has a positive impact on a pupil’s learning and development. If AfL strategies show that practitioners and pupils can work collaboratively and construct positive outcomes from learning it tells us that the strategies are effective and serving their purpose (Sammons, 2013 p.14). 
Throughout my time on placement both during PTE2 and PTE3, I found that the Assessment for Learning strategies that I used worked effectively. When using peer and self-assessment the learners were engaged and on task. When self-assessing I allocated a time frame for this to happen within the lesson so that questions could be asked to teachers if needed and feedback could be given. I also decided to do this because it allowed the learners time to reflect and deepen their own knowledge and understanding of the topic. When the learners were on task, I would interrupt the lesson at various points to get the pupils to answer key questions from the teacher or their peers to check if their work was appropriate for their ability level and task. At times I decided to mix peer and self-assessment with questioning and got the children to ask quality questions when peer assessing to see if their peers were on task. This was only done whilst I was out on PTE2 due to the age of the learners. Questioning was the most difficult strategy for me to analyse if progress was being made when in the Foundation Phase/Learning environment. Learners would answer any questions that were asked during a lesson, even when using questioning during their ‘think, pair, share’ time, but to track progress on whether the question was properly understood and interpreted correctly was challenging. 
[bookmark: _Hlk131430457][bookmark: _Hlk131505058]When planning to use Assessment for Learning, practitioners have to take into consideration the learners within the classroom who may need extra support/interventions to be able to adapt to different learning strategies (Deris, A. et al 2013 p53). There are many reasons teachers have to think about different groups within the classroom. For example, Additional Learning Needs students and the More Able and Talented learners. Having learners who identify as having an Additional Learning Need in your classroom can be rewarding where you see positive impacts being met but can also become very challenging (Crosland, 2012 p256). When thinking about how you can allow the children to peer and self-assess in the classroom, considerations needs to be given so that learners who may find this difficult are recognised and allowed appropriate interventions. Studies have shown children with Autism or ASD can find change stressful (Burner K, 2013). An example of this would be when using success criteria, the instructions on what is expected need to be clear and outlined in a format that is easy to understand, this makes it easier for children with Additional Learning Needs or children of a lower ability. However, children who are more able and talented should be challenged and have separate criteria from their peers. This is to make sure they are reaching their full potential and reflecting on their work to a high standard. Noticeable links can be identified here from Blooms Taxonomy. This is because the more able and talented learners would have more challenging criteria to work towards, looking at it from the hierarchy perspective shows the reader that they may start higher up the pyramid.  
[bookmark: _Hlk131525260]Blooms Taxonomy is a hierarchy for learning and development. It provides a ‘common language for teachers to discuss and exchange learning and assessment methods’ (Simplilearn, 2022). Figure 1 tells the reader that there are various stages that a pupil would need to achieve in order to progress up the hierarchy. However, it has been argued that not all learners should start at the bottom of the hierarchy (Adams, N 2015 p3). Looking at Figure 1, for example, not all learners would need to start at the bottom of the pyramid, the more able and talented learners may progress onto the higher end of the hierarchy and start on application/analysis. Figure 1 shows the Blooms Taxonomy hierarchy.
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Figure 1 (Assoc 2015 p2) 

Blooms taxonomy was originated in the late 1950s, which makes it quite dated for today (Education Reform, 2014) although it is still commonly used throughout schools and practitioners have shown deep understanding of the hierarchy when assessing learners in the classroom (Forehead 2005). Crooks (1998) suggests that most college testing simply involves recalling memorised facts. By using the term college testing explains to the reader that Blooms Taxonomy is often used through all ages of learning and is particularly common in higher areas of learning (Eber et al 2023 p.45). In 2001, the hierarchy was revised and reformed to make it simpler for Foundation Phase/Learning practitioners to use. Figure 2 shows the revised Blooms Taxonomy hierarchy. 

[image: Bloom's Taxonomy | Center for Teaching | Vanderbilt University]Figure 2 (Armstrong, P 2010) 

Conclusion 

In view of my critical discussion, Assessment for Learning has directed my teaching practice in a positive direction in allowing me to reflect alongside the children. Assessment shows how pupils can be involved in their learning progress and creates good relationships between the learners, teachers, and their learning. When planning and delivering lessons, Assessment for Learning was taken into deep consideration and implemented into daily tasks so that the pupils were consistently being reflective in number of ways. 
[bookmark: _Hlk131534583]Whilst continuing my teaching practice, I will endeavor to use the Assessment for Learning strategies that are known to me. There are a broad range of strategies I could use that would be suitable for all age ranges from Foundation Phase/Learning right the way through to Key Stage Four. Some of these are peer and self-assessment, success criteria, questioning and feedback. Introducing more strategies will also be a future plan. For example, giving the learners instant feedback. I will continue to allow the learners to peer and self-assess to aid progression within their learning and promote their independence. Quality questioning will be at the heart of my planning and used profusely throughout all learning that takes place inside and outside of the classroom. Finally, depending on the age of the learners, the use of success criteria will be implemented in Language, Literacy and Communication lessons, to improve the pupils’ instructional skills. After using the Assessment for Learning strategies, I will reflect upon my own teaching and learning to evaluate how well the strategy worked within my classroom and whether I would make amendments or keep the technique the same. Being able to critically reflect has many benefits for practitioners, it can enhance innovation of lesson ideas and delivery, improve professional growth and boost teacher/student relationships (Henri, 2023). I am keen to develop my knowledge on Assessment for Learning strategies and express a deeper interest in the peer and self-assessment strategy and trialing these out in a variety of different year groups.
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