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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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Critical incidents can be defined as events that seem to be normal during everyday teaching practice but become critical when analysed and evaluated as part of reflection (Tripp, 2011). Critical incidents themselves are extremely useful for teachers to analyse, as it allows for opportunities to reflect on how the lesson has gone, and what they can do to improve and understand how to maintain good practice. Tripp states that the analysis of events can either confirm prior hypotheses or reveal entirely new information that can improve one’s teaching practice (Tripp, 2012)  In this essay I will outline the critical incident that was discovered during my observation period, and how teaching methods such as active learning strategies, scaffolding and behaviour management, can effect the outcome of a lesson and even create incidents within the classroom. The new curriculum reforms set out by Professor Graham Donaldson (2015) play a major role in how this case study will be analysed, as there are many components that must be adhered to. The methodology used to observe will also be discussed, as there are many different methods one can use in order to fully glean the atmosphere and events of the classroom,  and finally I will look at how reflection is used within the teaching profession to improve on good practice and underline how I will use the information that I have received from my observations to use in the classroom.




School and Class Context

The PTE 1 school (which will be referred to as School X as per BERA, 2018), in which my first observation was made (see Appendix 1) is an English-medium community school in South Wales. The Estyn Report (2018) for the School X states that there were 1232 students enrolled at the time of the report, with 17.4% of this cohort being on Free School Meals (FSM), which is above the average of 16.4%.  Around 40% of students at the school are on the Special Educational Needs (SEN) register, with 4% being statemented.  Both of these figures are higher than the national averages of 22.9% and 2.2% respectively. REF In order to help better tailor the experiences of students with Additional Learning Needs (ALNs), there are two specialist departments at the school that are tasked with assisting dyslexic students and students on the autistic spectrum.  The class concerned is year 8 top set French class of 32, with 2 More Able and Talented (MAT) students and 2 students with Free School Meals (FSM).  The majority of the class are targeted A*- C, however there are a handful of students who are targeted lower grades, due to Additional Learning Needs (ALN) and other external factors. The focus of this class was the topic ‘family’ and the introduction of possessive pronouns in French, and the teacher made it clear that this was only their second lesson on the topic, and the first time they had seen the teacher this term.

Methodology

During my time at School X, I used a multitude of different observation techniques in order to fully gauge the learning that was taking, and to identify any critical incidents that may have occurred. Critical incident methodology is useful to explore one incident in a whole lesson, as it allows the teacher to see what went well in a lesson and what could be done differently to avoid a critical incident. (Mills et al., 2010) One of these techniques is quantitative observation, which involves counting the amount of times a behaviour or incident happens in a lesson. Johnson and Christensen (2014, p.212) state that, ‘different events may be of interest in quantitative observation (Weick, 1968). First, the researcher may observe nonverbal behaviour… ‘. This suggests that there if there are multiple different facets to a lesson which might be important to the researcher than this would be the best method for observation. However, there are drawbacks to this method; if one is focusing on particular aspects of a lesson it is likely that the researcher can miss important incidents in the classroom that could be beneficial for a general overview of the class.
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Another technique that can be used is being a non-participant observer, which, in essence, is playing no role in the classroom and just observing the events that unfold before you. This allows the observer to get an overview of how the class behaves, reacts and questions the teacher, and how the teacher actually interacts with an detaches the class. However, there are negatives to this approach; the Hawthorne effect describes the change in behaviour of a subject who is being observed (Paradis and Sutkin, 2017; Simons et al., 2017; Cohen et al., 2011). If this effect takes place, then it is likely that the observer will not receive authentic data that truly reflects the day-to-day goings on in the classroom. Regarding the use of both participatory and non-participatory observation methods, Cohen states that ‘whilst these can capture human intentionality, agency and perceptions of causality and events more fully than experimental methods, nevertheless they encounter the same difficulty as action research and experiments as they, too, have to provide accounts of causal processes and causal chains.’ (Cohen et al., 2018, p.66), and this suggests that these techniques do not offer complete information, and this renders these in the same categories as other research methods.

In addition to this, it is also important to discuss the causes of effects. Cohen et al. (2018) uses the research model planned out by Goldthorpe (2007) to examine how an effect has been caused. This is done by hypothesizing the causes, playing this hypothesis off against theoretical arguments, testing the hypothesis after research and drawing conclusions on why the causes that one has researched have created this effect (Cohen et al., 2018, pps.66-69). This concept is particularly useful when the lens is placed on education. When one is able to examine the reasons why a critical incident has occurred, then it is easier then for the teacher, or observer, to provide an alternative path for this to change. In relation to the critical incident analysed in this essay, the reasoning behind Pupil A’s lack of interest the subject can be linked using Goldthorpe’s model to a multitude of different factors, such as lack of exposure to French or French culture or lack of confidence in a very social subject which requires a lot of speech. However, like most methods of observation, there are downsides to it. It is possible to read too much into a situation in the classroom where a pupil is not paying attention, and only using the method that Goldthorpe has produced could lead to over exaggerating a simple to explain situation.






Critical Incident

The critical incident that was observed involved a student (who for purposes of anonymity I will refer to as Pupil A (BERA, 2018)) who was sat at the back of the class, clearly disengaged with the content of the lesson, going as far to swing on his chair and play with his pencil case. Having noticed his behaviour, I asked him about his feelings towards French, he told me that he did not enjoy the class and much preferred German. Later on, in the class, there was an activity on the board which involved the use of mini-whiteboards to translate certain phrases relating to the topic. This activity immediately engaged Pupil A, who began to answer questions when required with confidence and enthusiasm, despite his aforementioned lack of interest in French.  It was clear than this student was an active learner who need stimulation, for example through demonstration, in order to efficiently access the lesson (Bonwell, 1991). 	As I trailed Pupil A for the whole day I was able to see what his behaviour and interest levels were like in different classes, and much to my surprise he was attentive and extremely engaged in English and Design and Technology. Pupil A worked hard to complete difficult tasks in English and was then able to confidently answer questions when required by the teacher. This is further proof that this particular pupil needed activities that he could engage with and that would keep him interested as an active learner.
Professor Donaldson’s review of the Welsh education system (2015), also known as ‘Successful Futures’, is underpinned by ‘Four Purposes’ that clearly highlight his vision for successful learners of the future. These Four Purposes are for all young people to be ‘ambitious, capable learners’, ‘enterprising, creative contributors’, ‘ethical and informed citizens’ and ‘healthy, confident individuals’ (Donaldson, 2015, pp. 29-30). Donaldson also states that, ‘If these purposes secure general support from across Wales, they should guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales.’ (Donaldson, 2015, p.30). The review considered the ideas and opinions of schools across Wales and had a focus on discussing the review with learners and teachers, with 300 of the 700 people asked being students.
Having observed this student throughout the day, it is clear that when there is stimulating and interactive activities, Pupil A will contribute as an Enterprising and Creative Contributor (Donaldson, 2015). It was observed that pupil A is able to work efficiently and enthusiastically in a team, as later on in the day he worked well with his partners in and English class where they had to create a modern Midsummer Night’s Dream (see Appendix 2) and was able to use different medias to show his creative ability in English.

Literary Review
	In order to fully evaluate this critical incident, I have to decided to focus on 3 key aspects; the theory of active learners, behaviour management in Modern Foreign Languages and scaffolding.  The theory behind active learning was defined by Charles Bonwell and James Eison (1991) as students taking an active role in lessons, participating in activities rather than having a passive involvement in the classroom. The participation of active learners in a classroom can change the mood of the environment, as there are more opportunities for discussion when various members of the class voice their opinions and ideas. Discussion, as a part of active learning, is an important facet of long term retention of information (McKeachie et al. 1986 in Bonwell and Eison, 1991, p.6), and this can be used in a secondary school setting by getting learners, particularly those like Pupil A who do not enjoy Modern Foreign Languages (MFL), to discuss their findings in grammar activities. For example, discussing the difference genders create in possessive pronouns in a group activity can remove doubt from students with less ability and solidify the knowledge that higher-ability students already have. According to Harmin and Toth (2006), it is important to not embarrass the students (for example, persisting with question for students who clearly do not know the answer), as this will likely lead to discontent and a lack of confidence. They also state that the teacher should ‘find practical ways to give students credit whenever they do the best they can, even when that falls far sort of mastery’ (Harmin and Toth, 2006, p.7)
Naturally, there is likely to be resistance to being an active learner. In order to avoid this, Tharayil et al. (2018) suggest that providing feedback and support throughout the change of learning methods, as well as acting on feedback provided by students, will reduce resistance when the teacher uses active learning methods. It is also suggested that there ought to be several strategies to reduce student resistance, such as walking around the room and stopping to talk to students about their work, as well as being encouraging and making sure activities are tailored for participation (Tharayil et al., 2018, p.7). These strategies were put in place in other classes that Pupil A was a part of, and this really impacted upon the work that was produced by this pupil.


The role that behaviour management plays, particularly in MFL classes, can determine how effective the learning made in a lesson will be. REF If there is limited management of ill behaviour, then it is unlikely that important information, vis-à-vis language structure and vital grammar rules, will be retained. Therefore, it is necessary to implement a good regime for behaviour that allows the learner freedom to express themselves yet makes sure that this expression does not get out of hand. Lee and Marlene Canter’s concept of assertive discipline (1976) suggests that a behaviour plan ought to be formulated and shared with the class, in order to give the pupils consequences and convince them that it is worth their while to behave well. The concept of using consequences is common within pedagogy (Glasser, 1965; Dreikurs, 1968), and this can be useful in creating a positive atmosphere in an MFL class. If boundaries are set as early as possible in the school term, then there is likely to be more of an impact on student behaviour as they will know what is expected of them. There are various behaviour management techniques that can be used to quell disruption in the classroom; the use of both proactive and reactive strategies (Clunies-Ross, 2008) can drastically reduce the number of incidents one would see in the everyday classroom. Nagro states that, ‘Proactive strategies require planning that targets student engagement during a lesson, before inappropriate or off-task student behaviors occur and/or escalate. Commonly, proactive strategies are associated with encouraging students to demonstrate appropriate behaviors rather than focusing on behavior redirections or consequences’ (Nagro, 2018, p.132)
Reactive behaviour strategies, however, are to be used when inappropriate classroom behaviour occurs (Clunies-Ross, 2008). Clunies-Ross also cites a study done by Gardner, Sonuga-Barke and Sayal, stating that, ‘Children who had lower levels of behaviour problems had mothers who used proactive rather than reactive strategies (Gardner et al., 1999). Furthermore, follow-up of a subsample found that the use of reactive strategies for three-year-old children predicted a continuation of behaviour problems by age five in 25 of the original 52 children (Gardner et al., 1999). This indicates that reactive strategies are less effective in managing child behaviour.’ (Clunies-Ross, 2008, p.695). 
William Glasser’s concept of ‘reality therapy’ (1965, in Zeig, 1992) is essentially very simple: when used in psychology, the aim is to get patients to alter their behaviour in a positive manner, as Glasser states “Our job as reality therapists is to counsel these clients to choose a better total behaviour that the one they are choosing.” (Glasser, in Zeig 1992, p.274) However this theory can also be applied to pedagogy. When used in the classroom, the aim is to get students to choose their behaviour by showing them how the way they behave affects those around them. By doing this, the option is there for students to set their own rules and even monitor their own behaviour through peer discussion. The concept of reality therapy (also known as ‘choice theory’ (Glasser, 1998)) also suggests that children are motivated by five needs that the teacher has to try and satisfy. These are: Survival, Freedom, Power, Belonging and Love, and Fun, and by satisfying all of these needs, classroom behaviour should improve drastically. In the same vein, the idea of catering to specific needs of students in the classroom is backed up by Joyce, Wolf and Calhoun (1993, in Strahan et al, 2005, p.25) who state that caring relationships determine the success of teaching. 

Scaffolding is another concept that is useful to analyse in regard to the chosen critical incident. Scaffolding, per definition, refers to the use of techniques to further the understanding of students during the learning process (Bruner, 2009; Vygotsky, 1978) It has been noted that ‘scaffolding has been shown to facilitate student’s text comprehension and task performance.’ (Hattan and Alexander, 2018, p.298). Naturally, there are various facets to the concept of scaffolding, for example mobilization, which calls on pupils to use prior knowledge of a subject before reading a passage (Hattan and Alexander, 2018, p. 299). It is also suggested that, ‘Teachers need to be patient and wait for the various ideas to be revealed before they start correcting and steering the direction of the responses, providing scaffolding as necessary but allowing pupils to 'have a go' before intervening.’ (Black and Jones, 2007, p.5) It was Lev Vygotsky’s concept of cognitive development (1978) that formed the foundations of ‘scaffolding’. Tudge and Rogoff state that, ‘Vygotsky’s theory places a central focus on social interaction as a medium in which children develop, with people who are more skilled in the intellectual technologies of a culture assisting children in learning.’ (Tudge and Rogoff, 1999, p.32). It is clear that this formed the basis for ‘scaffolding’ as a concept as the more able teacher provides aid for learners who are not fully able to understand the task. However, it was Jerome Bruner who developed the term ‘scaffolding’ which according to Olson (2014) was an engineering model that was applied to pedagogical practice, and that ‘a scaffold could be used to support the effort of the learner to construct his or her own understandings’ (Olson, 2014). Furthermore, Olson (2014) suggests that the scaffold could be taken away in order to sustain the learners understanding of the topic. Bruner himself (2009) suggest that there was no real explanation in Vygotsky’s work that led anywhere close to ‘scaffolding’ as a concept, and this highlights the development over time of this concept due to sociological advancements and further research.
Rosenshine (2012) also suggests that scaffolds, such as asking ‘who’, ‘why’ and ‘how’ question, improve students’ understanding of questions and allow them to ask questions of their own in future tasks. They also state that ‘One characteristic of effective teachers is their ability to anticipate students’ errors and warn them about possible errors some of them are likely to make.’ (Rosenshine, 2012, p.18), and this method is extremely effective in scaffolding correct grammar and vocabulary errors in MFL, as the students are shown what their work should look like if they follow instructions. The sue of cue cards and checklists (Rosenshine, 2012) are also extremely relevant to teaching MFL classes, particularly where certain rules need to be met and using these techniques can improve students’ understanding of these rules. 





Reflection:
Reflection in teaching is vital to understand what things went well, and how to improve the things that did not. Being able to reflect on one’s lessons allows the teacher to embed good practice and understanding how to modify or improve one’s planning or delivery of a lesson (Hargreaves and Page, 2013). Jayatilleke and Mackie state that ‘[reflection] can be seen as the process of reasoned thought which enables a critical assessment of both self as a professional and as an agent of change.’ (Jayatilleke and Mackie, 2013, p.309). This suggests that growing as a professional is impossible without being able to reflect on one’s experiences and being able to effectively reflect on one’s practice is necessary to be an effective teacher.
In order to avoid a repeat of this critical incident, there would ideally need to be a shift in teaching methods in regard to involving students and avoiding them losing interest in the lesson. This can be done by using techniques that facilitate active learning (Tharayil et al, 2018), as being active in the classroom, or any learning environment, can be influential on increasing the retention of knowledge. A study undertaken in 2014 showed a 12% reduction in rates of failure, when lectures had been changed from pure lecturing to an active learning environment (Freeman et al,, 2014, fig.1). Freeman et al also state that ‘This explanation is consistent with previous research indicating that active learning has a greater impact on student mastery of higher- versus lower-level cognitive skills’ (Freeman et al., 2014, p.8411)


[image: https://www.pnas.org/content/pnas/111/23/8410/F1.large.jpg?width=800&height=600&carousel=1]Fig. 1.
Changes in failure rate. (A) Data plotted as percent change in failure rate in the same course, under active learning versus lecturing. The mean change (12%) is indicated by the dashed vertical line. (B) Kernel density plots of failure rates under active learning and under lecturing. The mean failure rates under each classroom type (21.8% and 33.8%) are shown by dashed vertical lines. (Freeman et al., 2014)

If I were to take the lesson in which the critical incident took place, I would make sure to use the technology available at School X, for example the Chromebooks and iPads that are available for use in every classroom, in order to stimulate learners who maybe do not participate as much as some pupils, and to introduce different methods of learning into the classroom. For Pupil A themselves, a next step to improve upon this incident would be to continually check their progress on the task and endeavour to guide them towards the correct solution (Tharayil et al., 2018). This can be done by questioning them regularly, or alternatively using physical exercise in the classroom, for example activities that involve demonstrating a point with gestures or signs, in order to engage them physically and allow a link to be made between movement and information. With regard to my own teaching, I have learned that there are a multitude of techniques that enable the teacher to curb bad behaviour when it happens, such as using certain facial expressions to dissuade students from continuing their behaviour and employing consequences as a whole-school policy in order to allow students to choose their own behaviour, and from my own observations I have noticed that this system has improved behaviour considerably. 







Conclusion


To conclude, critical incidents are a part of everyday life in the classroom, however it is important that they are evaluated and used in a manner that improves one’s teaching practice. In order to do this, it is vital that one chooses useful and relevant methodology that allows one to proper observe not only the class, but the teacher as well, making sure that your presence does not detract from the flow of the lesson. In order to meet the new Professional Standards for Teaching and Leadership in Wales (2017), it is vital that teachers reflect on good practice and use it to improve what they bring to the classroom, such as behaviour management and support students who learn in different ways. In this essay, I have looked at how different pedagogical styles have been used during my observations in order to adapt them to my own practice and compared them to what will be required under the new curriculum proposed by Professor Graham Donaldson. The new Professional Standards suggest that teaching and learning is of paramount importance, and this is in direct correlation to the styles and pedagogical techniques that I have observed and discussed. As a part of good practice, I have also reflected upon what I have observed and I intend to use a vast amount of good practice during my own time as a teacher, and if used correctly, I shall be able to show good practice on a regular basis.
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Appendix

Appendix 1 – Observation 1 26/9/19
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Appendix 2 – ARC form for Observation 1 26/9/19
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Appendix 3 – Observation 2 26/9/19
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Appendix 4 – ARC from for Observation 2 – 26/9/19
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Appendix 5 – Observation 3 – 26/9/19[image: ]

Appendix 6 – ARC from for Observation – 26/9/19[image: ]
Appendix 7 – Observation 4

[image: ]
Appendix 8 – ARC form for Observation 4 26/9/19[image: ]
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modern audience
Ciasaroom culture
{Are the students focused on leaming?)
Vast majoity of students viere on task and engaged n the lessonplan, o disturbances
i the lesson and the pupls partcipated vith enthusiasm
Objectives
(1 there a clear purpese o theLesson? How do th lesson acivites promte that
purpose?)
“The purpose ofthe Lesson vias toread Scene 2 At 1 of Hicsummer Night's Dream and
translate the given text into a modern format i.e. Eastansiers/Love Island/TOWIE. This
Vi used £ mak the text more accesse fo the sudents and 1o ge away rom the
outdated language used by Shakespeare
Direction
(e the stusents clear about what they ae doing and hov to do i viell)
Studnts are signposted tovardsthe learing objective and know how {0 ge there and
Vit nee to be done to et there.
Rcoess and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
There viere n fsues it challengin the sudents, hovever i vas diffcut o keep
the students on task and vithin the acceptable boundaries on anguage
Tesesment
ow does the teacher assss tudent understanding before, during and after the
\esion? Hov st used n hel tesching?
The teacher vould often Use isgsaio n order to gauge the pupils understanding
.5, geting the students toclarify vt they meant when they answer questions to
gatiee a desper understanding
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ASSISTea Kejlective LONCIusIons (AKL) Moaet e
Dyddiad/Date: 26/9/19
&
Prolad] Experience
Teimladaul
Feelings L uwas surprised by Pupil A's abilty to engage by thelesson having observed him
set nckkivosaxusnst | prior to this lesson, as he showed very ltte interest in that class; however i this
R class he was fully engnaged.and ready to answer
Cafiga DAl
Remember and The student was fully engaged with the task at hand and was able to be creative
Understand ‘and contrbute in a manner that uited him best
Gouecthn 2 dadansodl/
Evoluote ond analize
oy gneeisnanr 5], | 1 would keep the content ofthe lesson the same as it was an extremely creative
lesson and allowed the students to use a modern topic to understand a much
older text
Coseliadau.a chama.
susithoedy/
Conclusions and actions
ey secpnedne” Lwould allow the pupil to further explore the options that are available for active
et are our s st | leamers and provide more activities that catered for the whole group
¥ profiad newydd / Transformed experience
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@ renon | Yr Athrofa @ renem | Yr Athrofa
ur f Wale ur f
| There wiere two pupils (A and B) who took little to no part in the lesson. Pupil A
continually doesn’t bring his book and Pupil B did not write anything all lessons,
OBSERVATION / FIELD NOTES Gespite appeals boththe teacher and myzelf to ty and gt her Lo ome worky
hovever ths was to o avail a3 e sat there and smiled. Afte the lesson both viere
(Questions adspted from Fletcher Wood (2016) Spoken to by the teacher and seemed to understand thei nextsteps gong forvard in
Date: 20/10/19 this class.
o Ve S P 153 cus o o bcasesh seems 1 corstntly b g s n mutie
30 students
‘Average aiainment clss - bicging betveen hgherattainment and lovir attainment
Lesson topic ias about becrooms and what they had i ther house
Ciasaroom culture
{Are the students focused on leaming?)
Iajorty of students ar focused onthe tas i hand hovever there are smatters of
iruption on certa tables
Objectives
(1 there a clear purpese o theLesson? How do th lesson acivites promte that
purpose?)
The objective ias ciear - th lesso fself s about describing vrat they ad in their
bedrooms, hoviever this s a Gffcu topic for ome £ brooeh and the pronunciation
of the phvases too time to complete
Direction
(e the stusents clear about what they ae doing and how to do i iell)
The students are aware of what they mUst do n order to achieve their bjectives
Rcoess and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
T Lesson vias chalenging for the vast majoriy o students, there were a few students
Vo viere hgh fiyers
Tesesment
ow does the teacher assss tudent understanding before, during and after the
\esson? Hov st used n hel teaching?
The teacher constantly questioned the pupls about hat they had i thei rooms and
allovied questions 2bout the topic and how o pronounce certan things often, The
Tegster was used for each student t0 say 3 word that they knew from the prévious
\esion 25  method of cementing knowledge
Speciics Critical Incidents
ve there particular teling moments and exampls which i viould be helpful to
disanst
Page 1 of 2 376 words L[4 English (United Kingdom) - 1

H L Type here to search

) ENG

U Comments

Dictate
Voice ~
+ 60%

13:27

28/10/2019




image7.png
ARC_BWA Form (Bilingual)_ ECAD6007 (1) OBS 4 - Saved to this PC BENNETTF. (871652 B

File  Home Insert Design Layout References Mailings Review View Help O Tell me what you want to do & Share T3 Comments

X ~ v A . LFind ~
o Cambria (Headi~|18 - A" A" Aa- Ao = 2l | maBbcepd AaBbcedd AaBbC AaBbCcl Aa]j AaBbCcD  AaBbCcDd  AaBbCcDd  AaBbCcDd & Replace
- d
Paste - 2 -0 A - 1=, o o TNormal  1NoSpac.. Heading1 Heading 2 Title Subtitle  Subtle Em.. Emphasis  Intense E... = Dictate
- Sromatpainter | B I U -k X% X A-2-4 E[&-H = | I select~ .
Clipboard ~ Font ~ paragraph ~ Styles ~ Editing Voice ~
N Yr Athrofa 2 Yr Athrofa
N N
Model Beirniad Wedi Adfyfyxio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dvadag/oote: 20/10/15
it oo Criicacident focus:lack of ettt by students,
B Eperience.
Teimadan/
Feeings Lu2s rustrated by th o studentsnotflly engaging in th lesson 25t
s 9 | dtrated trom what othes sudent swersdoin,and 22 e gezring o o
R (GCSEs next year, the lack of effort and ambition was clearly annoyin.
et i
Cafio 2 Deal)
Fememberond The 2ck o booksand ffort meant tht the 2 pupis coul not d th askin the
Ungerstand {eszon and a0t  ither for homewor orin detenton,and this meant hat
A fmes | thy cou nt ull unerstand what was expcted b themin he lsson,
oroocnny o
‘Gurthse.a dadarsaddl/
Evatate anc angse,
1 the future, i woul b beter f the work s cearty outined o the non-
20y ehécsote 191 | partipatoy stent ateron 2z they would ot ave conrbuted i the s
=
[——
o
Gaseliadau 2 chamay
ety 10 the fture L wouldsugges removin the non-actve pupils from th lesson 25t
2z Giiracin or st who actaly vantedto learn and b thre; this
‘Sould be backed up b speing toth parents i proble perssts
 oiafa nevyad ] Tronsformed experience
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@‘ enone | Yr Athrofa @ et | Yr Athrofa

Specifics/ Critial Incidents
OBSERVATION / FIELD NOTES e there particular teling moments and examples vhich it viould be helpful to

discuss?
(Questions adapted from Fletcher Wood (2016)

There viere a handfl of pupils who were clearly good friends who would shot across
the classroom to discuss things that they wanted to talk about. This vent unsanctioned
t0 an extent and it detracted from other students” learning. This happened on various
occasions however it was positive that they could discuss the work as viell.

Date: 26/9/2015

Lesson details: Year 11 German
+ 20 students
« Most were targeted A-C grade at GCSE
= Lesson was on describing a holiday and using the future tense

Classroom culture
(Are the students focused on learming?)

Vast majority of students viere on task and engaged in the lesson plan, hoviever there.
viere oceasions where it would become to loud and students vould talk across th,
ectasstaam.at one another

Objectives
(Is there a clear purpose to the lesson? Hov: do the lesson activities promote that
purpose?]

“The purpose of the lesson was to build on prior tesson on holidays; this particular lesson
built on APK of future tense and hovi o construct a paragraph. The activites n the
tesson allowed the pupils o use the vocabulary that they had been taught to recognise:
and build sentences in the target language .

Direction
(Are the students clear about vihat they are doing and how to do it viell)

Students are signposted toviards the learning objective and know how to get there and
Vihat needs to be done to get there. Furthermore the students re aware of their targets.
and know what they have to do to build toviards these.

“Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)

There wiere no issues with challenging the students, however a handul of puplls lacked
focus in the subject so there vas not a ot of responses from them. The discussion vias.
often dominated by a few pupils who viere very able in the subject

Tssessment
How does the teacher assess student understanding before, during and after the
tesson? How s this used i their teaching?

The teacher ould often use hingzrajot in order to gauge the pupils understanding

e:g. using questioning to gauge knowledge about holiday vocab.
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[Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dvtag/oore: 291512019
it it (ol o incitent ocul: tugents tlingscoss he clsszoom at
‘each other Gurthise.a dadansaddl/
o Eerence Evoluote ond ongyse, | Developarlationship buit on mutya respectwith th s snd ensur tht this
[8psc5 use fo o and not o iackoffofwork
ook i
RO AASUAIAS | oo she arilling technique to make vocab lesrning easier
Teimadan/
Festings The sudents taingacrossthe casroom o each other smnoved me ss et
) was distractng the other students in the room and showed alack of respect for i b et
OB | oyl mad me worr tht the were oot egased in eaing
OS— J———
Bt by There could ave been mor o 3 emohsis on cacking dou o the crosssoom
oo oo | dctsions a stend opeing it p i 2 moretomal manner et than
PR | aowng o contnue o
Cafio Deal)
Gasgliadau 2 chamay
tememarrd oo
naerstan ‘There was a g00d rapport between students and the teacher, and ane could see Conclusions and actions
9 w0800 | hat there wae  mutuat respect torane anather,despits th cross room
eSS | demmen s R
“Can you st the aspects o the. v e
ot ZEas ey | e maory of the stugens showed an sptrude fo the task ot hand and A S
el ‘worked relatively hard to achieve a full paragraphs bout their holidays. o the disoppotnig sues students talking loudly across the class using consequences
There was  lear ungerstanging o the vocse
[rreme—
There were multiple students tlking across the room at each other and it R Use behavior management techniques to understand how to curb bad behaviour
became distracting. R
‘There was not much Welsh actually used, however | understand that it is difficult Y BORROADYIR  Transormed experiance
toimplementin an ML ciass
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