School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name:	Laura Edwards	
                                               Module:	Inclusion
                                     Module Code: 


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The pre reads that we did were really interesting, especially the background and history, I was surprised to find out how long inclusion has been developing for as I thought it may have been just a recent thing.

	Which aspects do you consider could have been improved in this piece of work?
	Being critical

	What have you found most satisfying whilst undertaking this submission?
	I thoroughly enjoyed taking part in the practical lectures that were really entertaining and it was good to learn some different skills

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Demonstrate critical understanding of different types of learning needs and circumstances relating to a child’s ability to respond in Physical Education and Youth Sport
	1
	
	
	
	
	
	
	
	40%

	Identify and utilise a range of strategies to enable all young people, whatever their circumstances or ability, to take part in and enjoy meaningful Physical Education and Youth Sport which contributes to the development of Physical Literacy
	2
	
	
	
	
	
	
	
	40%

	Show critical awareness of the range of resources available to deliver inclusive Physical Education and Youth Sport
	
3
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read, correctly referenced and adheres to theAssessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 12th Jan 2018
via Turnitin
	Return date: 12th Feb 2018
(at least within 4 weeks)
	Tutor: K. Piper
	Mark: 





To ensure all individuals are fully included, teachers, coaches and other practitioners need to “adopt proactive strategies and have open minds to think flexibly about how diversity can be celebrated, rather than seen as a restriction on access to gaining positive physical activity experiences” (Vickerman and DePauw, 2010: 153).

In light of this quote, critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.
	
Inclusion is a universal human right and it stands to embrace all people no matter what race, gender, disability or medical needs they have giving them equal opportunities, making sure everyone has the feeling that they belong, increasing participation, reduce exclusion, discrimination, bullying, acknowledging every child’s rights to access high quality PE and helping pupils to learn and participate together. In education inclusion offers pupil’s access to a mainstream education that their peers can access as well as the child’s specific needs being met (CSIE, 2015). The national policy of education is becoming more focused on the inclusion of those with special educational needs (SEN) in mainstream education (Armstrong, 1998). Some examples of SEN can be used to describe pupils who may find it harder to learn than other pupils the same age or have a disability which can either prevent or affect the way they can access education and facilities (Smith, 2004). 
	Post war, children who had SEN were seen as handicapped and different, therefore being educated in separate schools (Silas, 2014) In 1948 the Universal Declaration of Human Rights stated that these pupils have a right to education (United Nations, 2015). The Warnock Report in 1978 said that pupils who have SEN should be educated in mainstream schools as far as possible. The Salamanca Statement which was issued by the United Nations Education, Scientific and Cultural Organisation says how the education system needs to be developed to cope with the diverse needs of pupils in order to create an inclusive atmosphere within education (UNESCO, 1994) The Green Paper (1997) describes inclusion as not being a fixed state, they meant that pupils who have SEN should have their education in a mainstream school as well as joining their peers with the curriculum and life in the school. NC (2000) and SENDA (2001) established legal rights for children that are disabled. They created three key themes for inclusion within the curriculum which are suitable learning challenges, responding to pupils diverse needs and differentiating learning and they way assessments may be used depending on the pupil.
A person has a disability if the person has a mental or physical impairment or if their impairment has long term adverse effects on the ability that individual has when carrying out day to day life (Equality Act, 2010) This could be anything such as vision impairments, hearing, communicating, learning, thinking, social impairments. Sometimes these impairments can be invisible. To include these pupils in a PE lesson you may need to adapt the lesson or environment so they are capable or feel comfortable. However pupils don’t just have to have a disability to have difficulty being included in PE. Some other possible barriers could be their behaviour, gender, background, medical conditions and self esteem.
One barrier that may affect the way in which a pupil accesses PE could be if they have Autism Spectrum Disorder (ASD). ASD is used to describe a set of behavioural and developmental problems. It means that the child’s play, social and communication skills are affected. Older children have problems with interacting with others this can entail a number of things such as making eye contact, facial expressions, their body language and the gestures they make. These children can sometimes lack interest and awareness in other children. (Mulligan, J., 2009) They may take better to younger or older children rather than a child who is the same age as them. They also tend to play by themselves which could be a difficulty when trying to teach them in physical education. A lot of the time if a child has ASD then they will have emotional, learning, cognitive and behavioural problems too. This could mean they also could have anxiety, depression or ADHD as well (NHS, 2016). There are lots of difficulties which may prevent these pupils from accessing main stream education in some schools. Due to additional difficulties they may have including what has already been mentioned along with hearing impairments, loss of sight or poor motor co-ordination which could affect their participation in physical education (Beamer, J. and Yun, J., 2014). As well as their peers, children with ASD’s rates of becoming obese has increased whereas the level of engagement in physical activities has decreased. Reviews of physical activity patterns of teenagers with ASD are less physically active than 4 to 6 year olds that have ASD. Also the teacher should be aware of how they can communicate. Children with ASD can have a lot of trouble communicating in verbal and non verbal ways. If they have a high level of speech they may tend to talk at you for example about what they like or are interested in. But they may have difficulty when it comes to talking about their emotions (Bandini, L. Et al., 2012). They can also not understand facial expressions, gestures and tones of voice. In a school situation these barriers could lead to issues for the pupils. The first issue is the environment; they may find it difficult in places where there may be unpredictable movement this can include both the changing rooms and where the lesson is taking place (Webster, A., n.d). The second issue is communication. They could interpret instructions the wrong way, have an increased time to process instructions or not understand at all. Another issue is sensory issues. Touching, hearing, smelling and the lighting can affect a child with ASD’s behaviour and their capability to take in and process information. The next issue is motor difficulties, they may find it hard to complete tasks that may be quite complex. Again they need more time to process information and it will take them longer to retain skills and information. They may come across social difficulties when it comes to activities that involve co-operating with others, taking turns, sharing, coming to agreements and processing and understanding rules (Tyler, K., MacDonald, M., Menear, K., 2014). The last key issue is having difficulties with generalisation. In some activities they may have to re cap and sometimes re learn skills as transferring skills and applying them to new situations may be difficult for them.
The STEP model runs hand in hand with number 2 of the inclusion spectrum which is change to include. Changing the way the activity is delivered by changing one of more areas of STEP which stands for Space, Task, Equipment and People. Some examples of changing space would be the size of the area the activity is in, different distances or using zoning. You must be aware that a child with ASD may not like small sized areas to be working in as there could be a lot of unpredictable movement or lots of different people in the same area. You could change the task by ensuring everyone equally participates such as everyone having the chance to pass or shoot. Also it could be breaking hard skills down into smaller parts so everyone can develop the skill. As some ASD children have motor difficulties splitting the skill up into smaller parts will give them a bigger chance of them being able to complete the activity. Examples of changing equipment could be changing the type of ball that’s being used such as small and big balls being available to use during tennis, different options to send and receive a ball or including a ball with a bell could help include some pupils. If the child with ASD has hearing issues you may want to use a ball with a bell or if they have sight problems using a bigger ball may help them. An example of changing people would be including players of similar ability or small sided activities. A child with ASD may feel more comfortable participating in a smaller group.
It is important that the teacher anticipates what barriers may arise in activities they are planning for the lessons and adjust the plan of the lesson to help cope with what would have been a barrier. Some activities may need no modification but others may need a lot. The teacher should adapt or modify activities which have the same degree of challenge as other activities in the programme of study that will allow the pupil to make progress. If the activity is not able to be adapted for any reason then an alternative activity should be used in its place. The teacher should also give them support which they may need to take part in certain activities or during different types of movement. There should also be a management on the pupils physical regime as pupils may need more time for certain aspects of the lesson due to their condition (TDA, 2009)
The inclusion spectrum should be used by the teacher to help include the ASD child. The spectrum provides teachers with different methods to support inclusion. There are 5 parts of the inclusion spectrum. Number 1 is everyone can play. This is providing activities which are naturally inclusive based on what everyone is capable of with minimal or no modifications. An example of this could be during a warm up where each child can participate at a level which suits them. Number 2 is change to include which is getting everyone to do the same activity using modifications which can challenge some abilities but support others. Number 3 is ability groups. The teacher should group together children of the same ability. Each group should do the same activity but at different levels depending on the group’s ability. An example of this could be everyone is playing volleyball but one group are standing up and one group are sitting down. Number 4 is alternate or separate activity where the children work on their individual skills to become more successful in a bigger group. The last one is adapted physical activity and disability sport. This is giving all pupils a taster of a disability sport programme. This gives disabled pupils a bigger chance to participate and gives non disabled students a challenge.  An example of this could be getting the disabled pupils to teach the rest of the class a Paralympics sport activity.
Block and Obrusnikova (2007) reviewed studies between 1995 and 2005 on the inclusion of students that had disabilities in PE. From thirty eight studies that they looked at there were six main areas which they selected. The first is the teacher’s attitude; some had predispositions and intentions towards including these pupils in lessons. They concluded that this could be due to lack of training and experience. Another study by O’Brien, Kudlacek and Howe (2009) reviewed twenty seven studies and thirteen of which suggested that the PE teachers themselves felt strongly that they thought inclusion would be successful if the training they were training part in was appropriate and focuses on inclusion, PE teachers should get more assistance from an APE specialist and the PE curriculum should support inclusion. In 2016, A town in Wales received a free kit for every school from the Sainsbury’s Active Kids Paralympic Challenge. This kit was to support teachers in the area to deliver some inclusive Physical Education lessons. Disability sport Wales also organised a Sainsbury’s Active Kids for All inclusive workshop directly for Physical Education training. This workshop was built to up skill the teachers and improve their confidence, as well as giving them new ideas for planning, delivering and assessing lessons that they are delivering (EFDS, 2017). They included the STEP and inclusion models in their training programme.
During the module we took part in a set of different circus based lectures to develop new skills, some which many of us had not tried or thought of trying before. Kiez (2015) states how circus arts instruction can develop physical literacy in children. It also offers activities which are of equal level of participation for both boys and girls. Physical literacy has become a key element when delivering physical education (Physical and Health Education Canada, 2014). It involves developing fundamental skills for movement that children need. This can include throwing, running and catching. By developing these skills then children will hopefully develop the confidence to take part in different activities and sports. Circus arts is spilt into five different categories which are balancing, juggling, floor acrobatics, aerial acrobatics and clowning (Barlati, 2015) Circus skills has lots of potential benefits to teaching within Physical Education. Maglio and McKinstry (2008) conducted a study which come up with lots of benefits that circus arts instruction can have. Some of these potential benefits are building up self confidence, social connectedness, teamwork, leadership and motivation. As well as others such as promoting creativity, physical and cognitive capabilities and increased challenges. As circus arts instruction is so incorporating over dominant sports models it encourages those who may have had problems with wanting to participate in the past into giving skills a try and getting involved with their peers. In regular day to day Physical Education lessons, it is said that sometimes pupils as young as ten start to become more aware of theirs and their peers physical ability. If they feel like they are not similar or feel as if they are better than their peers then this may lead them to not participate in an activity (Faigenbaum et al., 2011) so by including these pupils in circus arts instruction lessons they may feel more comfortable having a go and participating in lessons. I think that the ‘Big Top’ was a good way to end the set of circus arts instruction lectures because we were able to work as a team to put together our own unique performance. As a team we made a big mind map and went around the group saying what we thought we were good at as individuals and not so good at. I liked this aspect as I was able to choose something that I was confident in to use in the performance rather than being told by a teacher what I would have to do. I think that would encourage younger children to get involved in the ‘Big Top’ as they know they would be doing an activity that they want to do or are confident at doing.
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