[image: Discover University of Wales Trinity Saint David]
RESULT [image: ]


	ASSIGNMENT DETAILS AND FEEDBACK
SOUTH WEST WALES CENTRE FOR TEACHER EDUCATION


Sections marked with * should be completed by module lead
	Student name:
	Lana Jones
	Student P number:
	1400283

	Programme: *
	Secondary Post Graduate Certificate in Education

	Module: *
	Curriculum Development and Enhancement
	Module Level (6 or 7): 
	Level 7

	Module code: *
	ECSP7002
	Contribution to Overall 
Module Assessment (%): *
	100

	Module Lead:*
	Jan Barnes

	Assignment Title:*
	Reflections on Teaching and Learning
	Assignment No (x of x):
	1

	Start date:*
	
	Submission deadline:*
	14th May 2018 –full submission

	Return date of provisional marks & written feedback:*
	11th June 2018



	Referencing:
	In the main body of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials,  year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum grade D.  Over one week late, Refer.  Only the Extenuating Circumstances Panel may grant an extension.
	
Date:
	13/05/18



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted.*
	YES
	

	
	NO
	√












[bookmark: _GoBack]ESCP7002 -Curriculum Development & Enhancement
Will choosing pupils at random encourage all pupils to generate answers to questions?

Introduction 
In this investigative assignment I will be researching the affect that a no hands-up approach has on pupils, by using lollypop sticks as the tool to choose pupils at random. I am to hoping to find out if the fact that any pupil can be chosen at any point will encourage all pupils to generate answers to questions. In addition to this, I hope it improves confidence in the classroom to be able to allow pupils to respond to questions when the lollypop sticks are taken away and a hands-up approach is resumed. To conduct this investigation, I plan to research Assessment for Learning(AfL) as questioning is a key part of AfL. I have chosen this area of AfL due to the issue of pupils not using hands-up in observations and within teaching practice. This has resulted in pupils shouting out and talking over each other. By ensuring that pupils are only to speak when their name has been chosen should prevent these behaviour issues as well as improving confidence in the Pupils. The research will be conducted with two classes of Year 7 pupils, the classes contain a total of 55 pupils. The pupils are all mixed ability in both classes so should display an accurate depiction of how the strategy affects pupils of different ability levels.
Within this investigation there are three research questioning that I plan to address these include:
1. Is random feedback an effective AFL strategy?
2. Can structured questioning be seen as more effective than random questioning?
3. Does time to prepare an answer effective the quality of the answer?
These questions are in place to allow me to address all areas of this investigation more closely by assessing the effectiveness of random questioning as an AFL strategy, as well as looking at how the style of question can affect the response from the learners.

Literature Review
Within this, literature review, there will be a discussion between the importance of AFL and the impact it has on pupils learning, as well as a focus on the selected strategy in this research which is no hands up. Additionally, there will be a discussion on questioning as the questioning is fundamental in the success of this investigation. As mentioned the focus of this investigation will be Assessment for learning (AfL) with a focus of how this has an impact on pupils learning. The strategy which will be implemented is a no hands-up approach, instead lollypop sticks will be used to choose pupils. The reason for this is to understand the impact of a no hands up approach on pupils with the hope of improving confidence, and contribution in pupils. I will assess the effectiveness of this AFL strategy and will develop an understanding of the role of questioning by looking at various forms of literature.
This strategy has been chosen at it is something that can be easily implemented within the classroom without it feeling forced. This is relating to how assessment should be something that elevates pupil’s learning if it is to benefit them. Brown (2005:81) suggests that it should be ‘fit for purpose’, explaining further that it should be an extension to what pupils have already learned and should allow them to demonstrate what they have learnt.
Similarly, assessment should take place in order to inform teachers of what the pupils have learnt. This is support by Black et al (1998:10) “Assessment for learning is any assessment for which the first priority in its design and practice is to serve the purpose of promoting students’ learning. It thus differs from assessment designed primarily to serve the purposes of accountability, or of ranking, or of certifying competence.” It can be argued that within the profession of teaching ensuring progress is a key part of the role. However, the focus of this research will not only be if pupil’s confidence has increased but looking at their engagement. Regardless of whether their responses have improved, as long as pupils feel more comfortable to answer questions. This encourages Black et al (1998) definition of AfL as the resaerch is not to provide results but to show improvement in pupils.
This is contradicted by other scholars that suggest that academic progress is as important as improvement in pupil’s engagement and learning; “…the goal of assessment should be to monitor the ongoing improvement of student learning and academic programs, and to enhance teaching and learning.” Eka (2005:8) This suggest that academic progress can also be argued to be a priority. However, within this research project development of progress academically is not a focus and it is questionable whether a no hands-up approach will have an affect on this area.
A continuation of this argument is provided by Black et al (1998:10); “An assessment activity can help learning if it provides information that teachers and their students can use as feedback in assessing themselves and one another and in modifying the teaching and learning activities in which they are engaged. Such assessment becomes “formative assessment” when the evidence is actually used to adapt the teaching work to meet learning needs.” This provides an insight that feedback has a positive effect on pupils as well as other forms of AfL. Feedback will only be taking a minor role within this research project as the focus will be on random questioning. However, there will be feedback after the project has been conducted to provide pupils with information about the results of the research.  It can be argued that feedback from pupils may need to be considered to ensure that their input on the project as been taken into consideration so that the outcome cane be seen as successful.
Black et all (2003) claims that “Assessment for learning is usually informal, rooted in teaching and learning, and can occur many times in every lesson.” This is not suggesting that it should occur numerous times in every single lesson as it should not be shoe-horned in but should be used in all forms when appropriate. This links well with the strategy that will be implemented in my investigation, as questioning takes place throughout a lesson, and creating the atmosphere of welcoming mistakes to improve out learning.  However, with focusing completely on the no hands -up approach of questioning it can be argued to be a detriment to pupils; due to the focus is not on the differentiation of questions. This is argued by Black et al (2003) suggesting that on it is not a quick fix process with a single formula. Rather it can involve multiple ways in which teachers can find out what their students know, can do and need to do - and then use this in feedback to students and for future lesson planning.
The purpose of implementing this strategy in the classroom is due to the fact that assessment can be seen as the most important thing that allows pupils to learn according to Brown (2005:81). This is explained as important as teachers use AfL strategies to inform lesson planning to improve pupil’s learning. This is in line with the Assessment Reform Group guidelines regarding assessment; the clear guidelines include “AfL should be part of effective planning of teaching and assessment” as well as, “AfL should focus on how students learn.” (ARG 2002).  This shows that within this research project the focus should be at looking at how pupils are learning, therefore using questioning to assess their progress throughout the lesson should result in elevated access to knowing what pupils understand.
 Consequently, the focus of this research as mentioned is the affect that random questioning has on the pupils. However, it should be argued that this research project could improve teachings standards by having a continued focus on pupil progress. This is supported by Harrison (2011:222), which claims that the quality of teaching is linked to knowing pupils progress through AFL; “How well teachers assess their pupils’ progress and then use the information they gather to improve their learning are critical in the overall quality of teaching.” It is evident from this that the outcome of this investigation should show an improvement in the quality of my teaching as well as the other aims mentioned.
The reason for choosing this topic is related to the issue of how assessment for learning has been struggled to be implemented in the classroom every day. Harrison (2004) suggests that when teachers are training there is a focus on performance and attention to what pupils are actually learning is sometimes neglected. Therefore, when the pressure of training has elevated them, the experience of using assessment for learning has not been developed; resulting in AFL not being used properly and in some ways are put into a lesson but it does not benefit the pupils properly. For this reason, I want to ensure that I am able to use this investigation to develop my knowledge and understanding how these strategies can be used to understand exactly how pupils are learning. It should be noted that within this research pupils need to be aware of their learning. Black et al (2003) argues that shared learning allows pupils to take a greater role in their learning and creates a learning environment where pupils support each other’s misunderstandings. This can be seen as essential within research as pupils need to feel comfortable enough to take part, especially when trailing a strategy in the classroom they have not seen before.
This concept was developed further and evidenced when trailed and was concluded as successful, according to Black et all (2003). A key finding, reported by the teachers, was that students grew from passive receivers of knowledge delivered by the teacher to active learners who were able to, and were expected to, take responsibility for their own learning. This shows that when there is a hands-up approach, pupils can easily go through a series of lessons relying on their pupil’s in the class to take part in the lesson where they disengaged and are not contributing. This research should flip this situation and provide opportunity and encouragement for all pupils to be engaged and contributing in the classroom and feel as though they are now expected to take part. This should provide challenge for al pupils by providing them with an opportunity to be asked a question at any point in the lesson.
A no hands-up approach allows the purpose of questioning to be more significant as pupils will have to pay more attention as they may have to contribute at any point in the lesson, as supported by Bell et al (2010); they argue that questioning is engineered by teaching to evaluate the effectiveness of the teachings that has taken place. In addition, Bell at al (2010) claims that the questions are posed to engage all pupils and promote critical thinking skills. It is not only use to ensure all pupils are learning but it in fact is a tool to allow teachers to understand the progress of pupils within the lesson.
The main focus of this research project is to improve engagement and confidence in the classroom by using a no hands-up approach. By using this technique of random questioning, it should provide pupils with the opportunity to develop their confidence by answering questions on a regular basis. This is supported by Harrison (2011) Which claims that random questioning does increase confidence as pupils become accustomed to answering in class as well as creating an environment for pupils that allows for mistakes to be made and for improvement to take place. The concept of creating the correct environment in the classroom for mistakes to be made will be incorporated into my experiment by making it clear that the changes in questioning is welcoming the opportunity for mistakes to be made and for pupils to learn from them.
However, this concept has been contradicted by Gilbert (2011), who argues that the hands up approach has been seen as a detrimental strategy within education. This has stemmed to teachers trying different way to assess what pupils have learnt throughout the lesson. It should be noted that a hands up approach usually requires some pupils, usually the same group of high aching pupils to answer the questioning, leaving those who may know the answer but without confidence or with fear of being incorrect not to answer and not to develop this skill. This shows that the learning environment the pupils take part in plays a major role in the contribution of pupils. In addition, for those pupils who are accustomed to answering the change in strategy could potentially affect their confidence. This is supported by Gilbert (2011), claiming that ‘Apparently it is the same minority of top pupils, usually sitting at the front, who raise their hands to answer questions, while the majority switch off and opt out.’ This suggests that the majority of the class may be at a disadvantage with this technique because they are not being challenged and could become quite complacent. This can be argued because they may feel like there is no need to try as they know their peers will ultimately put their hands up to answer the question.
Within this research project it will evaluate the knowledge and understanding of pupils throughout lessons through random questioning. James (1992) suggests that formative assessment should have a focus on what pupils can do rather than what they are not able to do yet. With this in mind, questioning should allow for the opportunity for pupils to be praised on their knowledge and supported fully then their understanding may not be there yet. In addition to this, not only the response to questions need to be considered but the quality of the questions. Evans (2011) argues that teachers are assumed to be able to deliver quality questions from memory. However, Evans continues to claim questioning is more success when planned as teachers can pose questions that allow more questions to be posed by pupils and allow them to actually be engaged in the content of the questions.
As mentioned the focus on this research project is to improve confidence and engagement within the classroom by using random questioning. Evans (2011:7) suggests that “Student participation refers to the situation where the whole class is engaged and active in the lesson at all times, rather than just the keen minority; the principle is that if students are targeted randomly they will have no choice but to be include…” This suggests that using lollypop sticks to choose pupils for questioning will require them to consider what the answer to the question will be. Therefore, the outcome of this research project should demonstrate the increased involvement of pupils within the classroom. 
An issue with questioning, is not only the temptation of changing the question or giving away the answer if no pupils is able to answer. There is also the issue of assuming that if one pupils or various pupils are able to answer a question that they understand the concept of the lesson or the whole class understands it. This is supported by William (2004) suggesting that if a pupil has answered correctly this only suggests that that pupils has an understanding of the limitations set by the question and can be argued to be not an accurate representation of what pupils have learnt. This creates the issue of will the AFL strategy of using lollypop stick accurately determine what pupils have learnt or will it be more successful accompanied with numerous strategies? This will be determined when this strategy has been tested.
Black et al (1998) suggests that improving formative assessment techniques makes an improvement with low achieving pupils rather than all pupils. This suggest that the success rate of my research project may not be a high an anticipated as this study claims that it has a greater affect on lower level pupils. It should be noted that it will be seen as a success if any pupils improve due to the study, as long as pupil’s confidence does not decrease in the process. This issue has been raised of Gilbert (2011) previously. The outcome of this resaerch should reflect these arguments. This AFL strategy can be seen as limiting as in teacher various AFL strategies are used to determine the progression and understanding of pupils. Harrison (2011:223) argues “Successful AFL requires a range of tools” Therefore, it should be asked will a focus on only no hands up be detrimental to understanding how pupils are learning? This will be seen throughout this research project however; the focus is to discover if it improves the confidence and willingness to answer in pupils.
It can be argued that questioning is a natural process that takes place in the classroom. However, the effectiveness of questioning can be seen as dependant on planning. Black et al (1998) suggests that teachers will ask a question and the ‘wait-time is usually one second, if this question is not responded to at all, or is answered incorrectly; the answer is either given to them or a different question is asked. In connection to this research project by using a no hands up approach it will be difficult when asking pupils at random if pupils are unable to answer the question because it may lead to the temptation of rephrasing the question or choosing another pupil to answer. 
When using questioning as an AFL strategy it is difficult to determine the success of the outcome as pupils can either be correct or incorrect in some form of questioning. However, it should be argued that how the question is phrased is an issue within the process. Fisher (1995) uses the example of a teacher asking a six-year old child what a flower is called. His response was that of a name for a woman. This demonstrates that the pupil’s interpreted the term ‘called’ as the flower’s name. This shows that although this child’s answer was correct from their own interpretation it was not what the teacher was asking. Therefore, when a pupil answers incorrectly to a question it does not only reflect the knowledge and understanding of the pupils but also how the question has been delivered.  With this in mind, it should be suggested that within this investigation using this AFL strategy may not be an accurate interpretation of the pupils learning and understanding in the classroom. Also, care must be taken when phrasing questions to ensure that pupils will not misinterpret what a question is asking them. 
In addition to this, a teacher’s understanding of a pupil’s answer to a question can also be an issue. Black et al (2009) suggests that in some cases pupils may draw from other areas in their life which will contribute to their answers. In assuming the answer is wrong because it was not the response that the teacher was looking for it should be further discussed. It is argued that the teacher should ask further questions to discover the reason for the pupils answer and whether it is actually accurate. This suggests that throughout this research responses to questions may need to be questioned further to justify the accuracy of the response.

School Policy 
To fully understand the effectiveness of this research the school in which it takes place needs to be considered. School X is an 11-16 school with approximately 1134 pupils in occupation. According, to My Local School (2017) the core results of pupils attaining A*-C 61%, suggesting it is a high performing school. Due to School X’s catchment area it has 18% of pupils eligible for free school meals. This gives a brief overview of the pupils that will be taking part within this study. School X has integrated questioning throughout its School Improvement Plan (SIP) which has fed into its Departmental Improvement Plan (DIP).  Within the SIP as shown in appendix A the school has focused on effective questioning, ensuring the quality of questions are leading to quality discussion. Through observation within the department random questioning is not something that has been incorporated within the Religious Education department. This should provide an accurate representation of the impact random questioning can have on pupils learning.
Additionally, questioning has taken a vital role within the DIP As shown in Appendix B. It has incorporated an understanding of the need of effective questioning but has focused on a direct approach of achieving effective questioning Within Religious Education. Modelling and suggested questions have been included in the DIP to allow teachers throughout the department to understand the requirement of questioning within the subject. With this in mind, the quality of questioning when conducting my research is essential to fully understanding the capabilities of pupils and how success this research will actually be. As shown in Appendix B the understanding of effective questioning has derived from Black et al (1998); ‘What is essential is that any dialogue should evoke thoughtful and reflection in which all learners can be encouraged to take part.’ This suggests that questioning should engage pupils and allow them the opportunity to share their reflection. This is supporting the literature mentioned above and is one the areas I wish to conclude as part of my research questions by looking at the effectiveness of random questioning as an AFL strategy.

Methodology & Ethical Considerations
It can be argued that the quality of research reflects on the ethical consideration understood and upheld throughout the research. This is developed further by Gorad &Taylor (2004:173) cited in Bryan et al (2017:110) arguing that “ethical practices lead to untrustworthy findings.” This suggests that without ethical considerations within research the findings of them will not be able to be used as the reliability of the results would have been compromised.
Taking this into account within this school-based research, the University guidelines will be taken into account before any resaerch takes place. It gives clear requirements of what is necessary in ethical research. UWTSD (2017) suggests for main principles that must take place in order for research to be ethical. It argues that research must contain ‘Honesty’, ‘Rigour’, ‘Transparency and Open Communication’ and ‘Care and Respect’. Alongside these principles I will be working within the guidelines of British Education Research Association (BERA), part of the policy claims ‘The Association considers that educational researchers should operate within an ethic of respect for any persons involved in the research they are undertaking.’(BERA:2011) To ensure this investigation is working within these guidelines consent forms will be used to ensure pupils understand exactly what is going on throughout the investigation. As well as an emphasis on the fact they do not need to share their data but will still need to participate in the investigation. This should allow pupils to be fully aware of what the research will include so that they are able to make an informed decision to share their data.
This research is heavily focused on the change that can take place within pupil’s engagement and ability whist incorporating lollypop sticks. The evidence for this research is consequently qualitative. This is encouraged by Wilson (2009:113), suggesting that in educational research the focus of such studies is on an in-depth probing of the phenomena such as people’s beliefs, assumptions, understanding, opinions, actions…” This confirms the assumption that within research that consists majorly on the improvement of confidence or contribution, it should be designed in the form of qualitative data. 
I plan to use three methods in gathering information from this research activity so that I am able to triangulate the information to come to an accurate conclusion. This is developed by Hopkins (2002) that suggests a triangulated model of observation. The three elements of this cycle include: planning meetings, classroom observations and feedback discussion. It has been argued that these three elements are necessary to provide accuracy when collecting data through observations. Despite this model being used, Hopkins (2002) contents to undermine the idea by suggesting that qualitative data has an issue with validity due to the limited opportunity for accuracy when collecting data. Taking this into consideration it can be argued that there is a definite need for triangulation when dealing with qualitative data. However, as shown there are limitations when using the model suggested by Hopkins. It can be argued that, developing correct observations is key as there is the issue of bias between the teacher and the principal researcher, wanting your learners to improve. Considering this issue, there is need for more than one point of view when considering observations. Koshy et al (2002:98) argues that “Triangulation involves gathering accounts from three distinct standpoints in terms of the three points of view; namely those of the teacher, his pupils and participant researcher.’ This concludes that it is necessary to develop observational comments from participations the researcher and an additional observer to accurately establish the conclusion of the research.
The observations will be the main research method of my investigation, by using the class teacher to make record of the comments on the engagements of pupils and the impact on confidence and quality of answers given by pupils, whilst using lollypop sticks. It has been argued that observations are the most effective resaerch methods when considering development that cannot be assessed verbally. This is supported by Cohen (260) arguing that “Observation s studies are superior to experiments and surveys when data is being collected on non-verbal behaviour.” This is relevant to the research conducted on an AFL strategy a step focus on answering questions cannot be assess as easily as a written answer to questions. Therefore, observations by various participants will provide accurate representation of how pupil’s confidence has improved and if it has allowed pupils to contribute more in the classroom.
Additionally, there will be a need to do a pre-test to evaluate how many pupils put their hand up to answer questions and what the quality of their answer is. This involves testing pupils before and after an intervention to evaluate the knowledge or understanding before the intervention. The post test is then used to assess the successfulness of the intervention. This will allow me to have a basis to work from and it will show me how and is pupils have improved during this experiment. I will construct set questions throughout the lesson and this will be accompanied by class observations 
Finally, I will include the use pupil feedback in the form of an exit ticket at the end of each session, to triangulate the comments given from three separate participants. This will be used to compliment the data gathered from the previous two methods. This will allow me to understand what pupils thought about the assessment for learning technique and if it allowed them to improve and if they enjoyed it. This will then allow this investigation to be seen from perspectives of three individuals, myself as the principal researcher, my mentor who is taking observations notes and the pupils. I feel as though this is essential to be able to accurately evaluate this AFL strategy because pupils should have I say in what works best for them to improve their learning. This is in line with the Donaldson Report and the change to take place in the curriculum. Donaldson (2015:25) suggests that this new curriculum will allow pupils to be ‘Confident Individuals: responses referring to aspects of personal efficiency and self-assurance.” As mentioned, pupils feedback will be one of the observations triangulated to form the judgement of this research. This has been done to show how pupils should have involvement within their learning ensuring them to eventually become ‘Confident individuals’.

Evaluation 
Within this evaluation there will include a breakdown of the series of lessons that had taken place throughout this research and will critically evaluate the outcomes of the lesson, the tasks and forms of questioning that occurred.
 I began this investigation with the post-test, I did this without making pupils aware of the investigation to ensure they would act in a natural way. As mentioned, the understanding of behaviour and confidence was picked up through my own observation and through teacher observations. This is to ensure that my comments were not biased. This is evident within Koshy et al (2002), as explained ensuring there is a triangulation of observations should ensure accuracy and validity of the outcomes of this research. Despite this, it is still a limitation of this investigation, as I am unable to conduct a test or assessment to evaluate the questioning of pupils which would result in quantitative data. As mentioned in my introduction, the hands-up approach led to clear behaviour issues throughout the lessons and resulted in many pupils talking over each other This occurred in way that pupils could not wait until they were chosen or were so eager to get their point before another pupil they would shout out before being chosen. This is fitting with, where short limiting, questioning such as those that were asked this lesson, this led to pupils knowing the answer and could not control themselves to wait to the chosen. As Black et al (1998) mentioned AFL strategies like this have a greater effect on lower ability pupils, and those who had challenging behaviour before the research were lower ability. The occurrence of the same pupils that were continuously shouting out, and they will be a significance focus in this research, to discover whether their behaviour improves as well as their confidence to answer questions.
In regards to this second lesson of the pre-test. It was a development of understanding how pupils responded when they had more time to construct an answer. This lesson included questions where they wrote down the answer and then put their hands up to read out their response. There were clear differences between each class and through the range of ability of pupils. The main findings concurred were higher ability pupils, especially the two More Able and Talented (MAT) pupils were constantly raising their hands. As supported by Gilbert (2011) this pre-test confirmed his argument of the hands-up approach results into to the high performing children answering, or raising their hand to answer questions, leaving other pupils to switch off and become disengaged with the lesson. These pupils were raising their hands and wanting to answer questions throughout the first lesson, and especially when they had time to answer in the second lesson.  However, with pupils having a question set to them and the opportunity to write their answer down, reflected in an increase of between 3-5 pupils per class contributing to answering the question. This contradicts the argument presented by Gilbert (2011) suggesting pupils did show an improvement, with it still being a hands-up approach. However, it should be note that the style of question had changed. Evans (2011) argued that teachers are assumed to have the mental bank of questions to ask pupils, when in fact it is more successful when questions are planned. Therefore, planning the questions and providing pupils with enough time to answer the question allowed for improvement. This improvement can also be seen to be connected with the wait time given to pupils, due to the extended time they had to answer the question and think potentially about the answer It also relieved the wait time of teacher, argued by Black et al (1998)
The third lesson in the sequence was the first lesson of the research, implementing the no hands-up approach. This lesson allows me to set the tone for this investigation ensuring pupils that it was not a serious thing and that they would not need to do anything different within the classroom. Within this lesson, I gave pupils all the information about my research project explaining the reason I was conducting the research and emphasis on the anonymity of pupils. This allows me to give pupils accurate information to be able to be fully aware of this investigation when they were required to fill in the consent form, see Appendix C, in order for their data to be used. I am unsure if I did not pitch the research correctly as 19 pupils out of the 54 included in the research withdrew and did not want their data to be used. This links to the UWTSD (2015) guidelines and is fully BIRA (2011) guidelines to ensuring that pupils were informed enough to allow this research to be ethical and not biased.
The lollypop sticks started off not successful, as pupils were still raising their hands and there was still one pupil that was shouting out, this is more related to behaviour issues that being able to answer the questions. By using the lollypop sticks throughout, questioning it provided a wider range of answers from more pupils. In this respect I found the lollypop sticks quite successful. However, it was difficult to decide what questions to use the lollypop sticks on, for example when recalling information, it resulted in a lot of pupil’s responses being ‘I don’t know’ or ‘I don’t remember’. This created more tension within the classroom as some pupils were not able to answer the questions as they did not know the answers. 
Despite this, when giving pupils an open-ended question or allowing them to be chosen to read out a part of their work it was relatively successful as all pupils could have an opinion or had written something down. In order to ensure the same pupils were not being chosen I removed the lollypop sticks that had already been chosen form the pot. In addition to this, the names that had been taken out had not been chosen again but not all names were used in this lesson so not every pupil had the opportunity to answer a question.
This lesson allowed pupils to be aware of the investigation, pupils were interested in the fact that they were part of something important. However, not all pupils wanted to take part of the investigation so I have ensured to take them out of observation or not to include any further information about them.
This lesson introduced the lollypop sticks to show that pupils that even if they know the answer it will does not mean that they will get the opportunity to share their knowledge. This lesson went in line with Gilbert (2011) when indicating that high performing pupils were feeling the strain of not being able to share what they know. In addition to this, some pupils who have never answered a question within this classroom, had the opportunity to get involved. It was also an indication for me of the skill and understanding of all pupils. It was clear that some pupils were needing more support than I realise. Although not one of the aims of this investigation it has highlighted the usefulness of questioning all pupils throughout a lesson to be able to inform one’s own planning in following lesson. Through mentor observations it was clear that throughout the lesson they expressed value in project expressing how it had improved behaviour as pupils were being accustomed to the lollypop sticks and realised that they had to wait for their turn to speak.
The fourth lesson in the sequences was a continuation of using lollypop sticks in the classroom and pupils were not surprized to see them.  Pupils seemed more relaxed as they had time to prepare an answer before sharing their response. However, it was evident that the pupils that were accustomed to answer questions were eager to answer and when their name was not being answered they seemed quite frustrated. This is supported in Gilbert (2011) when mentioning pupils who were constantly answering questions were no longer being replied upon. Numerous pupils in class also showed that opposite effect, they were able to answer with confidence and had clear understanding of the task set, which was a surprise. It allowed pupils to show their capabilities without taking part in any formal assessment which is invaluable when assessing pupils.
Again, there was a similar issue of not being able to get through all the lollypop sticks in one lesson in attempt to do some the lesson became quite teacher-led. Mentor comments agreed with this, and it seemed to suggest that when forcing them attempting to create enough questioning to include of the class in a lesson it was actually becoming a hinderance to the learning and enjoyment to pupils. It should be noted that pupils did complete all work and were able to answer the questions, as they had time to prepare them. However, the lesson did not have the correct atmosphere and flow in which good learning and enjoyment takes place.
This lesson concluded with pupils filling out an exit ticket comprised of four questions, see Appendix D. The purpose of this methodology was to ensure that pupils were honest in their answers to discover if they had actually enjoyed the lollypop sticks or not. Most pupils filled in all questions, even those who had removed data were required to fill them in as it was part of the lesson, but their results have been removed from the results to be presented further. This was to ensure the triangulation of observation data, as shown by Koshy et al (2002). This then allowed to use my observations, with the mentor’s observations and the opinion of the pupils as participants.
The final lesson was essentially a post test, reverting back to a hands-up approach to determine whether the implementation of a no-hands up approach was successful. This lesson was the post-test of this research to discover if implementing the lollypop sticks to encourage all pupils to participate would have an effect on the confidence of pupils to encourage them to take part in all aspects for the lesson, with an emphasis on answering questions.
However, when questions were posed the pupils who were eager at the start of the study were still the first to put their hands up. However, in each class there between 2-6 pupils putting their hand up who had not done previously. Although this is a small margin it can be seen as successful. In addition to this, the study allowed me to become even more familiar with pupil’s names and has now led to pupils being asked by name what they think about a topic. As pupils have spoken in class due to the research, they were forthcoming with the response they had been thinking of, I only picked on pupils if they had time to prepare on answers not to cause any panic for them.

Conclusion & Limitations
To conclude there has been a range of results from this research that presents successful and unsuccessful findings from the research. Through observations it is clear that behaviour had been the biggest improvement within pupil’s whilst using lollypop sticks. Throughout the pre-test it was clear that pupils were too eager or impatient to wait to be chosen whilst their used the hands-up approach through class observations the observer has discovered that “The sticks made pupils sit up and listen. They were ready just in case.” This confirmed my observation that pupil’s shouting out throughout the lesson had in fact decreased which allowed questioning to be more appreciated and used more effectively as pupils were able to listen attentively to their peers.
As well as the observations made, the learners opinions have been involved in the exit ticket they completed at the end of the study. As shown in appendix D, there are various questions given to pupils for them to provide honest opinions and even suggesting areas for improvement.
It can be suggested that enjoyment in the classroom is linked to engagement therefore it was necessary to ask pupils if they preferred actually using lollypop sticks. As shown in Figure 1.
Figure 1

The graph shows that the majority of pupils thought that using the lollypop sticks were a good method of questioning. However, it was clear that they were significant pupils who did not enjoy the method. It can be argued that, whilst learners were encouraged to give honest answers and it was made clear to them if they did not enjoy the process they could openly say that. It can be suggested that as their teacher they felt obliged to agree within the question. This suggests that the conclusion to this question may not be completely accurate as the results may be compromised between the relationship of teacher and pupil, in contrast with the relationship between principal researcher and participants.
A main conclusion to this resaerch was involving the contribution of pupils in class regarding questioning. It was clear from pre-test observations that there were a small minority of pupils that were very confident on their ability to attempt to answer any question set to them, even follow up question to develop their understanding. However, this was also accompanied by pupils that had not raised their hand or attempted to answer any question in the pre -test or in various lessons before the research has taken place. Therefore, one of the main outcomes to this resaerch that I was looking for was for pupils to feel more confident and comfortable to answer questions in class. The opinion of the learners regarding in their confidence has been summarised into chart below, in figure 2.
Figure 2

This shows that similarly to the previous question above, pupils expressed that in fact they did feel more confident to answer questions after the research. However, as mentioned above it is the same issue of pupils feeling the need to please the teacher and agree to the questions they and been given. In addition to this, through the analyse of the exit ticket it was clear that many pupils who claimed to be more confident after the research has taken place were in fact the pupils that were confident enough to answer questions before the research. Therefore, it can be argued that the success of the research is then compromised because there was not an opportunity for pupils to say that they had already been confident to also. In reflection, it would have been useful to conduct questions before and after the implementations of the AfL strategy to fully assess the impact of pupils. 
In regards to reflection, it was clear that many pupils answers ‘I don’t know’ to this question, suggesting that they may not have fully understood what confidence means, or were unable to assess themselves whether they felt more confident. To improve this issue if has there was an opportunity to conduct this intervention with another class. it would be useful to discuss the term confidence with examples and maybe even allow them to write a definition into their books so that they could refer to when answer the exit ticket. Overall, it is uncertain whether pupils have actually felt more confident. However, the lesson following the implementation strength have proved in a sense successful when using hands up, there is a wider variety of pupils raising their hand and pupil’s behaviour, regarding shouting out has decreased.
A limitation of this research was the time limit given in order opt complete this task. As Religious Studies is a subject that averages 5 lessons a fortnight in School X it its difficult to conduct this research successful it can be suggested that for this research to be seen as successful it would need to take place of various weeks to see if pupils who were using lollypop sticks constantly would improve. Also, that when they are removed all pupils feel confident to answer questions. Therefore, as this research was only conducted of five lessons, it is not an accurate representation of the results that concurred from it.
Another limitation of this study is that it is mostly qualitative data as it is discussing confidence. However, confidence is reflected by various factors. This could include the topic, the pupil’s ability, and depending on the child any other outside school factors that could be in play. In addition to this, it doesn’t show exactly how much pupils had improved.
This research has linked well to engagement and would be interesting to develop an understanding of what exactly is needed to keep mixed ability pupils from different backgrounds engaged at once, to the point where everyone would be able to answer the question as they are all understanding the lesson.
The final limitation of this research could be the types of questioning, it was clear throughout this research that deciding on the appropriate style question was difficult throughout. In the future it would be beneficial to use Blooms Taxonomy style questions, as mention in Mike Gershon (2013b). It shows the development of skills though questioning. Accompanied with the differentiated lollypop sticks it would provide an enhanced understanding of the capabilities of pupils as well as incorporating the challenge that is necessary in the classroom. To ensure pupils of all levels, abilities and backgrounds are engaged but are feeling involved in questioning.
Recommendations
Within this research there has developed issues in which the randomisation of questioning prevented challenge for the higher ability pupils, which was argued by Back et al (2009) that this study is more affective on lower ability pupils. However, this needs to be perfected in order for pupils to feel as though it is random but for the teacher to be able to know which pupils to choose, so that every pupil has the opportunity to be challenged. To do this, the lollypop sticks could be coloured in order to pupil’s ability so that questions could be pitched to the correct pupils. Pupils suggested in their exit tickets that the lollypop sticks could be separated into boys and girls so that a different gender could be asked. This would allow a challenge element towards boys creating competition between the classroom. However, this may not instil the challenge that is necessary. In addition to this, pupils suggested having two pots, one for pupils who were confident speaker and one for pupils who are not confident. Although this would be a clear distinction between abilities it is something that could be developed in order for all pupils to feel challenged but not worried. Gershon (2013a) suggests other forms of random questioning, such as using raffle tickets, giving each pupil a number and then pick at a random. However, this does not decrease the randomization issue. It could be developed in a form of hands-up but all pupils must get rid of their raffle ticket sub by the end of the lesson. Allowing all pupils to speak and for them to release they need to use their raffle ticket up, encouraging them to become engaged and contribute to the lesson.
Another recommendation could be in continuation with the idea of eradicating the randomization of this strategy. Lollypop sticks has actually been described as an ‘Educational Fad’ according to Dabel (2018) claiming that lollypop sticks are actually a hinderance and can undermine the authority of the teacher. Dabel (2018) questions why teachers feel need to use lollypop sticks, to ensure they do not single out any pupils, when in fact the teacher has the understanding to choose pupils on ability who is accurately able to answer a question. Additionally, Dabel (2018) claims that teachers should focus on purpose of questioning, which he claims is for children to learn through talk. With this in mind, the development of this strategy should necessary be to choose pupils at random but should focus on encouraging pupils to learn through discussion and to use questioning as a tool to develop learners progress in the classroom. However, if the implementations of developing questioning and discussion could be one over a longer period of time, it would allow the teacher as the principal researcher, to know their pupils enough to be able to choose pupils based on ability and confidence level. It could be seen as more successful outcome of progress if questioning has implemented this way to encourage all pupils of all abilities, instead of the result that derived from this research with a focus on improvement of the confidence of lower ability pupils with answering questions.
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Appendix D – Exit Ticket
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What did you think  of being chosen to answer questions using lollypop sticks?

Series 1	Very Good	Good	Not good	Bad	Very bad	2	20	6	4	3	 2	Very Good	Good	Not good	Bad	Very bad	 3	Very Good	Good	Not good	Bad	Very bad	Possible answers given to pupils


Result fo pupils from a sample of 35



Do you feel more confident to put your hand up to answer question in the future?

Assessment of confidence	Yes	No	I don't know	21	4	10	
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Three characteristics of effective AFL:
* Questioning
* Feedback
* Peer and self-assessment

Questioning

Itis important that we ask questions that are worth asking and answering! We need to be clear about the
purpose of our question, and ensure that learners understand what type of thinking is being promoted. We
can think of a ‘good question as being one: that promotes
answer; which makes learners think; and has a purpose.

iscussion; in which everyone can have an

Questioning is the driving force of developing thinking and assessment for learning in the classroom. High
quality questions lead to high quality talk. Whether it is the teacher or the learner who poses the questions,
they should be open-ended wherever possible, and lead to discussion. Many teachers start by determining
success criteria for themselves in terms of “What makes a good question?” Crucially, learners also need to
grow in confidence in understanding what makes a good question. Therefore asking learners to determine
the success criteria for a good question is a good starting point. For effective responses, both learners and
teachers must understand the cognitive demands of the questions asked. For example, i learners recognise
that the question calls for analysis skills and they understand what ‘analysis’ is, they will they be better
prepared to respond more precisely to the question. Often, the purpose of asking questions can hold a
‘hidden agenda’ for many learners. If learners don't understand what is being asked, this will lead to, at best,
learners giving inappropriate responses and, at worst, a breakdown in the learning cycle.

Use of Verbal Feedback

Verbal feedback in lessons can be an effective way of assessing progress and helping pupils to improve. At its
best it has many advantages. It can be:-
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Assessment For Learning
The focus will be on three main areas for developing AFL
o Effective Questioning
* Providing feedback to learners
¢ Peer and self assessment
Effective questioning
'What is essential is that any dialogue should evoke thoughtful and
reflection in which all learners can be encouraged to take part.'
Black and Wiliam (1998)
The Religious Education Department at Dwr Y Felin used a variety of
questioning methods in their teaching. Lessons allow all learners to take a
more active part in lessons and thus allowing learners fo participate in the
development of their own learning and to develop ideas. (See examples in
booklet)
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        PROJECT TITLE:         Will choosing pupils at random encourage all pupils to generate answers to  open ended questions?       Dear Participant:        My name is Miss  Jones   and I am studyi ng in the School/Faculty of Education   at the University  of Wales Trinity Saint David .     I would like to invite you to participate in my research project. This project will   re search  the  effect that  choosing pupils at random has on their contribution in class.   You will be chosen at  random using lollypop sticks, having a name on each one.     Through your participation in  class , I hope  this strategy allow s   all pupils to contribute to  questioning in  the  classroom and to increase pupil’s confidence when being questioned.  All  results   will be kept strictly confidential to the researchers involved and at  NO   time will individual   information   be released to the general public. Your participation in this   study is   completely  voluntary so you can withdraw  your permission for your test data to be used for my research at  any stage.       I   thank you in advance for your time and participation. If any questions do arise, feel free to  contact me at your convenience.            Yours Sincerely ,     Miss Jones  
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          Participant Identification Number:     PROJECT TITLE:      Will choosing pupils at random encourage all pupils to generate answers to  questions?       Name of Researcher:   Miss L.  Jones     Investigating  the effect  that  choosing pupils at random has  on their contribution in   the   class room .                                     Please     initial box     1.   I confirm that I have read and understand the information sheet dated           16 /0 4 / 18   for the above study . I have had the opportunity to consider the          information,  ask questions and have had these answered satisfactorily.     2.      I understand that my participation is voluntary and that I am free to           withdraw at any time, without giving any reason.     3.      I understand that any information given may be used in fut ure            reports, articles or presentations by the resear cher .     4.      I understand that my name will not app ear in any reports, articles or           presentations.     5.   I agree to take part in the above study.         --------------------------   -------------------------     ------------------------   Name of Participant   Date   Signature       You may decline to participate in this study. You may end your participation in this  study at any time. If you decide to remain anonymous, maintaining your anonymity  w ill be a priority and every practical precaution will be taken to disguise your identity.  If you prefer anonymity, there will not be any identifying information on audiotapes or  transcripts of this or any interview. No - one will hear any audiotapes or see a ny  transcripts without your prior consent. All materials generated from this or any  interview will remain confident ial.  
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Exit Ticket

1) What did you think of being chosen to answer questions using lollypop sticks?
Circle one answer.
Very good Good Not good Bad Very bad

2) Do you prefer putting your hands-up or lollypop sticks? Give  reason for your answer.

3) Do you feel more confident to put your hand up to answer questionsin the future?
Circle one answer
Yes No I don’t know

4) Write down one thing you would change about the research.





image1.emf
 


image2.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




