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	I have tried not to be too descriptive and critically evaluate aspects of my writing.



Link to PLP: https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zp7cZxWn5j3qnHmZGHrtw 
















Contents
Page 1 – Assignment Title, Targets and Link to Professional Learning Passport
Page 2 – Contents
Page 3-11 – Part 1
	Page 3-4 – Reflection on Subject Knowledge Development: DCF
	Page 4-5 – Reflection on Subject Knowledge Development: Numeracy
	Page 5-6 – Reflection on Subject Knowledge Development: Science and Technology
	Page 7-8 – Reflection on Planning for Progression: English
	Page 8-9 – Reflection on Planning for Progression: Mathematics
	Page 9-10 – Reflection on Planning for the Four Purposes: Ethical, informed citizens
	Page 10-11 – Reflection on Planning for the Four Purposes: Healthy, confident individuals
Page 12-16 – Part 2
Page 17-21 – Reference List
Page 22-53 – Appendices 
[bookmark: _Hlk71024553]	Appendices 1-7 – Assets related to ‘Reflection on Planning for Progression: English’
	Appendices 8-13 – Assets related to ‘Reflection on Planning for Progression: Mathematics’
	Appendices 14-15 – Assets related to ‘Planning for the Four Purposes: Ethical, informed 
       citizens’
Appendix 16 – Asset related to ‘Planning for the Four Purposes: Healthy, confident 
            individuals’






Part 1
REFLECTION ON SUBJECT KNOWLEDGE DEVELOPMENT (TAB 5)
DCF
Due to the Coronavirus pandemic, much of my final Professional Teaching Experience (PTE) took place online. I contacted the school to find out what platform they were using to teach online and found out that they were using Google Classroom. In light of this, I undertook the Google for Education Fundamentals Training as I was unfamiliar with the software and wanted to develop my pedagogical knowledge of online learning. 
This course allowed me to learn about the different features of Google Classroom and ideas of how they could be implemented. It also gave me the idea to use Google Forms/Google Sheets as an assessment for learning strategy (I implemented this often and found that there was a correlation between the forms and the effort that the pupils had put into their work).
Although I found the course beneficial, I noticed that it didn’t mention anything about Google Jamboard. When speaking to the class teacher, she mentioned that she implements it quite often as the children enjoy using it so I asked if she could show me some examples that she had created and used during lessons and she also showed me how to use it. I found Jamboard to be easy to use and implemented it often across a range of Areas of Learning and Experience (AoLE). I also joined a Facebook group for teachers who share ideas on how to use Google Jamboard which I found really useful for planning innovative lessons. 
[image: Graphical user interface, application

Description automatically generated]This course allowed me to develop my Digital Competence skills and helped me to see how Google Classroom could be implemented not only for home learning but also in the class. The class teacher noted how quickly I adapted to online learning and I believe that this experience will help me in my future career. I plan to continue to develop my knowledge around other online software that would make a more engaging learning environment such as Microsoft Teams and J2e. 
This is a screenshot of the Google for Education Fundamentals Training that I completed in January 2021 in light of the announcement that the PTE would take place online and that the school had been using Google Classroom.

[image: ]This is a screenshot of the comments in my SWWCTE report about my ICT skills completed by my class teacher.



Numeracy
I undertook an assignment (ECAD6010) investigating how and to what extent the use of manipulatives impacted upon pupil learning and engagement in mathematics. Manipulatives are concrete materials that allow pupils to explore abstract concepts in an active, hands on approach (Cope, 2015). This was a particularly interesting topic to me as I have observed many teachers who include manipulatives in the majority of their lessons and others who solely focus on written mathematics. I focused on this topic as I wanted to know which method would best support my learners.
Through my research, I found that manipulatives are used far more in the Foundation Phase than in Key Stage 2. However, according to Piaget’s Stages of Cognitive Development, learners in Key Stage 2 are in the concrete operational stage (McLeod, 2018) and would therefore benefit from having the use of manipulatives to support their learning of abstract concepts. I also learnt that manipulatives are beneficial as they appeal to different senses with Kelly and Phillips (2016) stating that a multisensory approach aids in developing and strengthening neural pathways within the brain. Manipulatives also bring an element of real-life concepts which results in the pupils finding meaning in their learning.
The research that I undertook largely supported the use of manipulatives however, they are only useful if the children understand what the manipulatives represent. If this is not explicitly explained, research suggests that children will have difficulty in transferring their knowledge of applicable mathematics to written mathematics and vice versa (Hughes, 1986; Resnick and Omanson, 1987). 
In my future practice, I will ensure that I make use of appropriate manipulatives and clearly explain what they represent. I will also encourage the children to use mathematical language as language is essential in bridging the gap between concrete and abstract knowledge (Marshall and Swan, 2008). Chung (2004) believes that teachers who are uncomfortable using manipulatives give ineffective instructions therefore, I would like to complete courses surrounding the use of manipulatives as there are a range of manipulatives that can be used for a variety of mathematical elements. Link to assignment: https://uowtsd-my.sharepoint.com/:w:/g/personal/1801532_student_uwtsd_ac_uk/EcRDWUahpExPq37LOCo_9nYBgCSF0TtshcpBz6RKNxBvkg?e=FQOPOE 


Science and Technology
The theme for the Year 5 class was ‘Rainforests and Rivers’. This is a topic that I am very unfamiliar with and needed to research lots of information in order to teach it effectively. Part of this topic was to teach the water cycle, why rivers are important and water pollution. In order to develop my subject knowledge, I completed a course through The Open University called ‘Water use and the water cycle’. This course included lots of useful information which helped me to plan my lessons. I also went on BBC Bitesize to further develop my knowledge.
I also looked on Pinterest in order to plan an innovative lesson for the children. I wanted to create a blended learning experience and therefore created a Google Jamboard and created a set of instructions so that the pupils could create their own water cycle away from their computers. Pinterest provided me with lots of ideas and helped me to create a fun and engaging lesson for the pupils. It redirected me to Met Office which gave me step-by-step instructions on how to make a miniature water cycle using household objects.
These resources helped me to develop my subject knowledge as well as my pedagogical knowledge. I found that the children enjoyed taking part in an experiment and found it more engaging than just completing online work.
[image: ][image: ]
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REFLECTION ON PLANNING FOR PROGRESSION (TAB 7)
PROFESSIONAL LEARNING TEMPLATE 1: English– Persuasive Writing
Pedagogy – Advancing Learning: Progression in Learning
What did you do and why?
I planned and taught a series of lessons about persuasive writing.  The first lesson focussed on identifying the features of a persuasive text. I provided a range of persuasive texts for the children and a key where they had to underline the key features. The children also had a quiz on what each of the matching the key features to their definitions to gage their understanding. The next lesson, the children had to plan a persuasive text focussed on school uniform. This topic was chosen as it was something that the children could relate to. I modelled what a good persuasive text looked like by writing why school uniform was good and the children had to persuade me that school uniform should be banned. I then gave the children feedback and they had to write this as a persuasive text in the next lesson. The next week, the focus was on deforestation. We had a lesson about deforestation and the plenary allowed the children to collaboratively come up with arguments against deforestation which helped in the next lesson where they planned a persuasive letter and then writing the letter in the final lesson. This work was of a very high standard and I believe this is because they were topics that the children cared about/could relate to. These lessons were planned with Bloom's Taxonomy (Armstrong, 2010) in mind (remember, understand, apply).
What have you learned?
I have learnt that a series of lessons is beneficial for gradually improving the pupils' knowledge. By starting with simpler tasks, the children were able to understand and build upon this knowledge each session. It was clear that those who completed all of the sessions had a better understanding of persuasive writing compared to those that only did the final tasks without planning the text/letter first. I have learnt that following the steps set out in Bloom's Taxonomy (Armstrong, 2010) is a great way to progress pupils' learning in a way that they can easily link it to prior knowledge and apply it to different contexts. Although it was clear that learners were progressing during each session, I found having a series of lessons more beneficial as the children were not rushed to get to the final stage but could gradually improve and develop their knowledge.

What next?
In the future, I will continue to plan for progression based upon the steps in Bloom's Taxonomy (Armstrong, 2010) but would like to include all steps including analysing and evaluating as I did not get the opportunity to include these steps. I will continue to include real life contexts to that the pupils see meaning and value in their learning. I will continue to plan a series of lessons where appropriate so that each child has plenty of time to develop their skills/knowledge without feeling rushed. In order to improve my practice, I will conduct further reading into factors that affect children's progression in learning and how I can minimise barriers to progression.

PROFESSIONAL LEARNING TEMPLATE 2: Mathematics – Area and Perimeter
Pedagogy – Advancing Learning: Progression in Learning
What did you do and why?
I planned a series of lessons focussing on area and perimeter. The first lesson focussed on perimeter and how this could be calculated. The second lesson focussed on area and included multiplying and checking their answers using counting. The final lesson asked the pupils to use their knowledge to calculate both the areas and perimeters of polygons. It was decided for the first two lessons to focus on one element each so that the learners didn't mix up area and perimeter making it easier for them to understand. The third lesson built upon this knowledge and meant the learners had to read the questions carefully and choose which sum and units to use.
What have you learned?
I learned that ensuring that the work is an appropriate standard for each pupil is vital to ensure that each learner can progress. This is supported by Vygotsky as he believed that learners must work in the Zone of Proximal Development in order to progress. Therefore, I differentiated the work and checked that the class teacher thought that the work was at an appropriate level for each group as it was hard to gage the pupils’ ability levels without meeting them. 

What next?
These lessons were successful and developed the children's understanding however, it would have been beneficial if we were in school so that the children could have had some hands-on experiences such as measuring classroom objects/outside yards and relating it to real life experiences. I'm passionate about relating the learning to real life contexts and providing opportunities for concrete experiences so would like to do this in the future.

REFLECTION ON PLANNING FOR THE FOUR PURPOSES (TAB 7)
PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 1, related to a Four Purpose
Four Purpose: Ethical, informed citizens of Wales and the world.
What did you do and why?
The theme of the class was 'Rainforests and Rivers'. Within this theme, I planned a lesson about deforestation. The children had a comprehension activity and write arguments against deforestation which they used to write a letter to 'Mr Logger' on why deforestation is bad and how it affects them and the environment. This links to the purpose '​​​​​​​ethical, informed citizens of Wales and the world'. I encouraged the pupils to link the consequences of deforestation to how it affected them as I wanted them to realise that even if something is happening in other countries, it can still have a huge impact on them. The pupils also had to create a poster that encouraged people to save the rainforest including ways that they could help which ensured that they thought about sustainability and how their actions affect the world.
What did you learn?
I have learnt that, when given the opportunity, the learners make huge connections with their work. By planning this session with the focus of sustainability and this purpose in mind, the pupils created some fantastic work. Having the four purposes as a driving force for the lessons ensures that your lessons remain focused and creates meaningful learning experiences. The fact that this particular purpose says 'Wales and the world' was particularly important as it made me realise that I need to ensure that the pupils can connect events happening around the world to themselves and their local environment/community. 
What next?
In the future, I will continue to use the four purposes as the driving force when planning lessons.  I want to encourage learners to think about what impact current issues all over the world have on them, Wales, and the world and how their actions may be contributing to the issues as well as what they can do to help. I believe that the children should be aware of the curriculum and so I would like to tell them about what purpose their work relates to (this school was still using the 2008 curriculum so did not implement the four purposes yet). I would like to implement a class project where they encourage members of the community to become more sustainable so that the pupils can feel that they are making a difference and find the work that they complete more meaningful however this has been difficult due to the current restrictions. 

PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 2, related to a Four Purpose
Four Purpose: Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
What did you do and why?
I was given the weekly timetable but noticed nothing was scheduled for Children's Mental Health Awareness Week. I discussed this with the teachers and suggested that I post a video explaining what mental health is and how we can improve it as well as a mindfulness video for the children to follow along with each day this week. I am passionate about promoting good mental health especially under the current circumstances with online learning as the pupils have not been able to see friends or loved ones. I chose to upload these videos as there was no set time for the pupils to complete the tasks so needed to plan something that was quick to complete and that they could do independently but would still benefit them. I provided a range of videos including breathing exercises, stretching, sports and dance as these release endorphins. These videos were chosen to promote 'healthy, confident individuals'. 


What did you learn?
I have learnt that it is important to not only think about 'healthy, confident individuals' in terms of physical health but also mental health. During the past year, I have realised how important this particular standard is and would like to do more to promote good mental and physical health in my future classrooms. It was evident that some pupils' mental health was suffering and always reassured them that the class teacher and I was available if they ever needed to reach out which was valuable in developing a good, trusting relationship with the learners. Not knowing what their home lives were like was very difficult and highlighted the need for a good pupil-teacher relationship as they may have been having a bad day and having the opportunity to reach out or have a joke could really affect the way they were feeling.
What next?
As a result of this experience, I would like to complete courses to develop my knowledge on mental health and well-being and how I could promote this in my future career. I will continue to develop close and trusting rapports with pupils so that they feel comfortable disclosing any issues they may be having so that support can be put in place. I would like to learn more about 'Pause Points' which I have used in previous teaching practices and perhaps implement a daily activity to promote 'healthy, confident individuals' such as Pause Points or walking a daily mile.












Part 2
In this section of the assignment, I will complete a critical discussion about differentiation in the classroom and how it affects progression in learning. Progression means to move toward a more expert understanding compared to where one is currently (Nichols, 2010). There are many things that can affect a pupil’s progression including the classroom environment, student motivation and language competency (Rutter, 1983); however, I chose to focus on differentiation as this was an aspect that I found difficult to plan for during the Professional Teaching Experience (PTE) – as due to the constraints relating to the Coronavirus pandemic, teaching took place online, and consequently there was no opportunity to meet the pupils or assess their ability levels before starting the placement. It is important to tailor the learning experience to meet the needs of each individual pupil in the class in order for them to achieve their full learning potential. I worked closely with my class mentor to ensure that all pupils were assigned work that was suitable for them. Differentiation is an important aspect to consider as, no matter what class a teacher encounters, there will likely be pupils with varying ability levels and diverse needs. 
Primary schools are filled with pupils with diverse academic ability and achievement levels, tasking teachers to adapt their lessons to meet the diverse needs of the learners (Corno, 2008). These adaptations are often referred to as differentiation, defined by Munro (2012) as a framework or philosophy that enables all learners to achieve their full potential. Tomlinson and Moon (2013) build on this definition stating differentiation is the planned approach of considering what pupils need to learn, how they will learn it and how they can demonstrate what they have learnt. The purpose of differentiation is to improve the performance of all learners, including those who are behind or ahead of what is expected of pupils their age (Subban, 2006). Successful differentiation can be obtained through developing teaching materials, assessment procedures and/or instructional methods to address the diverse needs of all learners in a class, facilitating equal opportunities for learners to meet the learning objectives (Hertberg-Davis, 2009). 
It is important to provide all learners with opportunities to progress their learning as much as possible. Differentiation allows for multiple paths that allow learners to begin their learning journey no matter the knowledge or skills they possess when they begin (Wu, 2013). Classroom activities are usually differentiated into three ability levels (low, medium, and high) however sometimes there may be a requirement to differentiate more or less levels depending on the abilities of the pupils in the class (Anderson and Algozzine, 2007). It is important to note that the children in these groups may change depending on the subject or as they progress through the school year. These groups should be reviewed regularly to ensure each child is receiving adequate support/challenge. This is supported by Roy et al. (2013) who believe pupils should be set frequent tests, whether this be formal or informal, to assess their learning and differentiate future material based on these results.
Addressing the educational needs of all learners can be challenging for teachers (Weber et al., 2013). It has been suggested that in order to implement successful differentiation, teachers must have a high level of subject knowledge, pedagogical skills, and classroom management skills (VanTassel-Baska and Stambaugh, 2005). The need for professional development in the area of differentiation has been highlighted by Johnsen et al (2002) whilst a study conducted by West and West (2016) suggests that some teachers were reluctant or not trained effectively to implement differentiation. Teachers’ reluctance or inability to differentiate effectively may result in learners feeling frustrated, bored, and withdrawn from tasks as they are inaccessible for the pupils (Corno, 2008).
Vygotsky believes that in order for learners to progress, they must be working in the Zone of Proximal Development (ZPD) (McLeod, 2019). This theory suggests that if work is too easy, the learner will not develop their knowledge. Likewise, if the work is too hard, the learner will become overwhelmed. The work must therefore be at a standard that challenges the learner and can be completed with some effort or with support from a more knowledgeable other (MKO). For this reason, it is important to differentiate work as learners will have varying abilities meaning they will have differing ZPDs. The Welsh Government (2020) recognises that pupils have varying needs and progress at different paces by utilising ‘progression steps’ which have no set ages (although there are suggested ages) in the Curriculum for Wales 2022: this aims to alleviate the stress of meeting all areas of the curriculum in the space of a year, with pupils instead potentially developing their knowledge, skills and understanding over a longer period.
Brighton et al (2005) found that many teachers tend to plan lessons aimed at the ‘average’ learner, leading to a ‘one size fits all’ approach that does not account for the various needs of a mixed ability classroom. George (2005) states that practitioners should not teach to the middle whilst Parsons et al. (2018) consider differentiation to be the cornerstone of effective pedagogy. However, Onderwijs (2015) says that the skill of effective differentiation has been mastered by few practitioners especially newly qualified practitioners with Geel et al. (2019) suggesting that teacher training programs should be redesigned to put more of an emphasis on differentiation. Although it is important to ensure that all teachers are aware of what successful differentiation is, it remains uncertain how all teachers can ensure high quality differentiation with the lack of guidance provided (Park and Datnow, 2017). Estyn (2018) have recognised Ysgol Bro Pedr as having excellent practice when it comes to differentiation. Ysgol Bro Pedr has created a staff handbook on differentiation which includes a clear explanation of what the term differentiation means to the school – along with ideas, strategies, and examples of how teachers can implement differentiation within their lessons (Estyn, 2018). As a result of this practice, it has been reported that pupils are showing improved behaviour and a greater commitment to learning - resulting in a higher percentage of pupils reaching or exceeding their expected attainment levels (Estyn, 2018). Kirkey (2005) noted similar benefits when differentiation was used successfully including increased effort, independence, and self-awareness.
A limitation of differentiation is that many learners often lack challenge (Hertberg-Davis, 2009). Civitillo et al. (2016) believe that many pupils are being failed as the differentiation in place is not adequately meeting their needs. Although differentiation is designed to meet the needs of the learners, work is often too simplified for lower ability pupils and therefore does not develop the learners’ knowledge (Deunk et al., 2015). Also, higher ability pupils often do not feel challenged as many teachers often provide the same work as other groups but expect more able learners to complete the work independently (Westwood, 2013). Vygotsky believes that in order for adequate learning to take place, it requires the presence of a MKO (McLeod, 2019). This suggests that if you expect pupils to complete work independently, it may not be challenging enough for meaningful learning to take place. This is supported by Westwood (2013) who found that rather than meeting the individual needs of learners, differentiation is often seen as a support mechanism for lower ability pupils while little is in place for higher ability learners thereby hindering their progression.
Another limitation of differentiation is that teachers have different expectations for each group of learners. According to the Pygmalion effect (Rosenthal and Jacobson, 1980), teacher’s expectations greatly impact upon pupil achievement. Differentiation may cause children to feel ‘pigeonholed’ causing them to believe that they can only complete work that is assigned to their group, preventing them from reaching their full potential if given the opportunity to complete more challenging work. To combat this, pupils could choose the level of work with which they feel comfortable. Dweck (2007) believes that it is important to make expectations clear and explain that work is to be chosen based on their perceived ability when allowing pupils to choose which standard of work they complete – rather than choosing the easiest level which would in itself limit their progression in learning. It has been found that allowing pupils to choose their own work develops their understanding of their strengths and weaknesses as well as taking responsibility for their own learning (Gentry and Owen, 1999). Having high expectations of all learners is essential as research shows that when teachers have high expectations of learners, those learners show greater intellectual development (Rosenthal and Jacobson, 1980). Therefore, although differentiation aims to enable all learners to fulfil their potential it may widen the learning gap as teachers often have higher expectations of more able learners, who are pushed to progress, while less able learners take more time to master a concept. 
According to Bosker (2005), teachers use two methods when differentiating – convergent and divergent. Convergent differentiation involves all pupils meeting a minimum performance level and implies that teachers may have to dedicate additional time and effort into low ability pupils in order for them to achieve the learning goal. The way in which pupils meet the learning goal will be different but they will all reach the same level. Divergent differentiation involves having different learning goals for individual pupils or groups of pupils. This means that each learner (or group of learners) will be taken on different learning journeys in order to reach their learning goal. Teachers utilising divergent differentiation help all learners to reach their full potential by providing equal support to all learners. Divergent differentiation encourages learners to meet their full potential which can result in a wide range of students’ achievement levels while convergent differentiation prevents some pupils from surpassing what is expected. In practice, most teachers are found to use a combination of convergent and divergent differentiation, aiming for all learners to reach a minimum learning goal while providing opportunities for higher ability pupils to develop their knowledge and understanding without progressing too far ahead of their peers (Deunk et al., 2015).
Evans and Waring (2011) believe that learners’ interests, readiness, and learning profiles should be considered when planning and differentiating work. However, Bruner (1960) disagrees with taking pupil readiness into consideration, arguing that schools waste time trying to differentiate subject material to match a child's cognitive stage of development. This implies that all pupils are capable of learning complex information if presented in the correct way. This is similar to convergent differentiation as all learners will have the same learning goal but may have different learning paths.
In summary, there are many benefits to implementing differentiation in the classroom. However, research indicates that differentiation for struggling learners and advanced learners is often inadequate (Tomlinson and Kalbfleish, 1998). Therefore, it must be implemented correctly in order for meaningful learning to take place. In line with Johnsen et al’s (2002) suggestion, I will endeavour to complete a Continuing Professional Development (CPD) course, such as Future Learn’s (2021) ‘Differentiation for Learning’ course or Prospero Teaching’s (2015) ‘Differentiated Learning’ course, to further develop my knowledge on differentiation and how I can successfully implement it in my future career. This will help me to minimise the limitations discussed including not adequately meeting the needs of either lower ability pupils (Deunk et al., 2015) or higher ability pupils (Westwood, 2013). As suggested by Dixon et al (2014), I would also like to carry out action research studies, observing and evaluating my own and other teachers’ practice, using the findings to develop my own practice as well as sharing the findings with other colleagues. The Department for Education (2017) states that teachers should evaluate their performance regularly to ensure that pupils needs are being met and that the learning experience is continually being improved.
I would also like to make use of ‘pupil voice’, taking their interests and opinions into account when planning lessons. This would allow pupils to identify strategies that they feel are beneficial to their progression and result in more engaging lessons for all learners (Estyn, 2019). As set out in the professional standards, ‘listening to learners’ is important as it allows the pupils to take responsibility for their own learning (Welsh Government, 2019) and aligns with the purpose of creating ‘ambitious capable learners ready to learn throughout their lives’ (Donaldson, 2015).
As Munro (2012) defines differentiation as a philosophy that enables all learners to reach their full learning potential, I believe divergent differentiation is the most appropriate form of differentiation to use and will aim to utilise this in my future practice. Although I recognise that divergent differentiation may result in the learning gap widening (Blok, 2004), it provides all learners with the opportunity to meet their full learning potential unlike convergent differentiation which may hinder the progression of higher ability learners. 
Word Count – 2,129
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Appendices
Appendix 1: Lesson Plan – Persuasive Writing 1

	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	English

	Date:
	23/02/2021

	Lesson Focus:
	Persuasive Writing


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Identify features of texts.
· Recognise and understand the characteristics of an increasing range of texts (continuous and non-continuous) in terms of language, structure and presentation.

	Personal Targets
(Linked to QTS and identfied in weekly review)
	



	Learning Objectives (Focus on Learning)

	To identify the key features of a persuasive text.

	Success Criteria 
(process/product)

	· To understand the purpose of a persuasive text.
· To understand the different types of persuasive texts.
· To understand the key features of a persuasive text.



	Key Resources Health & Safety

	· Google Classroom
· J2e
· Worksheets
· Voiceovers



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning
	The children learnt about rhetorical questions.

	Opening Phase
	A PowerPoint and voiceover has been created to explain what persuasive writing is, why it is used and the key features. 

	Teaching & Core Learning
	The worksheets are available on J2e. The children must press the green I and select ‘use in J2e’. 

N+A – Worksheet has a voiceover which they can follow along. They will identify the key features of persusive writing in a text (letter) using a key.

Gwyrdd – Gwyrdd have two texts (a letter and an argument). They will identify the key features of persusive writing in the texts using a key.

Melyn – Melyn have three texts (a letter, an argument and a speech). They will identify the key features of persusive writing in the texts using a key.

Coch – Coch have four texts (a letter, an argument, a speech and a leaflet). They will identify the key features of persusive writing in the texts using a key.

	Plenary
	


Appendix 2: Lesson Plan – Persuasive Writing 2

	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	English

	Date:
	24/02/2021

	Lesson Focus:
	Persuasive Writing (Planning)


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Write for a variety of purposes, including to argue/persuade.
· Expand upon main idea(s) with supporting reasons, information, and examples.
· Use techniques in planning writing.
· recognise and understand the characteristics of an increasing range of texts (continuous and non-continuous) in terms of language, structure and presentation.

	Personal Targets
(Linked to QTS and identified in weekly review)

	Real life contexts (Why we should wear/ban school uniform).



	[bookmark: _Hlk70603101]Learning Objectives (Focus on Learning)

	To plan a persuasive text.

	Success Criteria 
(process/product)

	· Plan an opening paragraph.
· Plan arguments and supporting evidence.
· Plan a concluding paragraph.



	Key Resources Health & Safety

	· Google Classroom
· J2e
· Google Forms
· Worksheet
· YouTube video
· Explanation video



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	The children learnt the key features of a persuasive text.

	Opening Phase

	A PowerPoint and voiceover has been attached from the last session that explains what persuasive writing is, why it is used and the key features. (This will help them for the plenary). A YouTube video has also been included about how to plan a persuasive text as well as a voiceover explaining how to use the template and an example of what their work should look like.


	Teaching & Core Learning
	The worksheets are available on J2e. The children must press the green I and select ‘use in J2e’.
N+A/Gwyrdd: The template is broken up into sections with small descriptions about what to include.
Melyn/Coch: The template is broken up into sections with only subtitles to say what to include.

	Plenary

	Complete the quiz. Different key features are highlighted, and the children have to choose which key feature is highlighted (multiple choice).



Appendix 3: Lesson Plan – Persuasive Writing 3

	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	English

	Date:
	25/02/2021

	Lesson Focus:
	Persuasive Writing (Writing)


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Write for a variety of purposes, including to argue/persuade.
· Write with a clear purpose, showing consideration for the reader.
· Expand upon main idea(s) with supporting reasons, information, and examples.
· Recognise and understand the characteristics of an increasing range of texts (continuous and non-continuous) in terms of language, structure and presentation.

	Personal Targets
(Linked to QTS and identified in weekly review)

	Real life contexts (why we should wear/ban school uniform).



	Learning Objectives (Focus on Learning)

	To write a persuasive text.

	Success Criteria 
(process/product)

	· Write a persuasive text using a plan.
· Include all of the key features using a success criteria.
· Understand the difference between time connectives and logical connectives.



	Key Resources Health & Safety

	· Google Classroom
· J2e
· Worksheets
· Voiceovers
· Google Jamboard



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	The children planned a persuasive text and learnt about the key features.

	Opening Phase

	A PowerPoint and voiceover has been attached from the last session that explains what persuasive writing is, why it is used and the key features. A video including a voiceover has been included that shows how to transfer the information in their plan to their text. 


	Teaching & Core Learning
	The worksheets are available on J2e. The children must press the green I and select ‘use in J2e’. 

N+A/Gwyrdd: The template is broken up into sections (intro, argument 1, argument 2, argument 3, conclusion).

Melyn/Coch: The template is broken up into sections (intro, arguments, conclusion).

	Plenary

	Complete the Jamboard categorising the connectives into time or logical connectives.




Appendix 4: Lesson Plan – Persuasive Writing 4

	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	English

	Date:
	02/03/2021

	Lesson Focus:
	Persuasive Letter (Planning)


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Write for a variety of purposes, including to argue/persuade.
· Expand upon main idea(s) with supporting reasons, information, and examples.
· Use techniques in planning writing.
· recognise and understand the characteristics of an increasing range of texts (continuous and non-continuous) in terms of language, structure and presentation.

	Personal Targets
(Linked to QTS and identified in weekly review)

	Real life contexts (Why we should stop deforestation).



	Learning Objectives (Focus on Learning)

	To plan a persuasive letter.

	Success Criteria 
(process/product)

	· Plan an opening paragraph.
· Plan arguments and supporting evidence.
· Plan a concluding paragraph.



	Key Resources Health & Safety

	· Google Classroom
· J2e
· Worksheet
· Morpho video



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	The children learnt the key features of a persuasive text and planned and wrote a persuasive argument. The children created a collaborative Jamboard with arguments against deforestation.

	Opening Phase

	The children will watch the Morpho video of Mr Logger trying to persuade them that deforestation is good. They will need to read the collaborative Jamboard and choose the 3 best arguments against deforestation for their work.


	Teaching & Core Learning
	The worksheets are available on J2e. The children must press the green I and select ‘use in J2e’.
N+A: Each section is filled but they must put it in the correct order.
Gwyrdd: The template is broken up into sections with small descriptions about what to include.
Melyn/Coch: The template is broken up into sections with only subtitles to say what to include.

	Plenary

	





Appendix 5: Lesson Plan – Persuasive Writing 5
	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	English

	Date:
	03/03/2021

	Lesson Focus:
	Persuasive Letter (Writing)


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Write for a variety of purposes, including to argue/persuade.
· Write with a clear purpose, showing consideration for the reader.
· Expand upon main idea(s) with supporting reasons, information, and examples.
· Recognise and understand the characteristics of an increasing range of texts (continuous and non-continuous) in terms of language, structure and presentation.

	Personal Targets
(Linked to QTS and identified in weekly review)

	Real life contexts (Why we should stop deforestation).



	Learning Objectives (Focus on Learning)

	To write a persuasive letter.

	Success Criteria 
(process/product)

	· Write a persuasive letter using a plan.
· Include all of the key features using a success criteria.




	Key Resources Health & Safety

	· Google Classroom
· J2e
· Worksheets



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	The children learnt the key features of a persuasive text and planned and wrote a persuasive argument. The children created a collaborative Jamboard with arguments against deforestation and planned a persuasive letter

	Opening Phase

	A video including a voiceover has been included that shows how to transfer the information in their plan to their text. 


	Teaching & Core Learning
	The worksheets are available on J2e. The children must press the green I and select ‘use in J2e’. 

N+A/Gwyrdd: The template is broken up into sections (intro, argument 1, argument 2, argument 3, conclusion).

Melyn/Coch: The template is broken up into sections (intro, arguments, conclusion).

All must transfer their work from the plan to the worksheet.

	Plenary

	






Appendix 7: Example of pupil’s work
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Appendix 8: Lesson Plan – Perimeter

	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	Maths

	Date:
	22/02/2021

	Lesson Focus:
	Perimeter


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Measure and calculate perimeters.

	Personal Targets
(Linked to QTS and identified in weekly review)

	



	Learning Objectives (Focus on Learning)

	To calculate the perimeter of shapes.

	Success Criteria 
(process/product)

	· To calculate perimeter using counting.
· To calculate perimeter using addition.
· To calculate perimeter using multiplication.



	Key Resources Health & Safety

	· Google Classroom
· J2e



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	

	Opening Phase

	Watch the YouTube video explaining how to calculate a perimeter. Next watch the video explaining how to complete each task.

	Teaching & Core Learning
	The work can be found on J2e – press the green I and select ‘use in J2e’.

Gwyrdd: Calculate the perimeter of regular polygons.

Melyn: Calculate the perimeter of regular and irregular polygons. Find missing information in a table.

Coch: Calculate the perimeter of regular and irregular polygons including missing information. Find missing information in a table.

	Plenary

	




Appendix 9: Worksheets
· Lower Ability
	[bookmark: _Hlk63789981]Measure each shape and work out the perimeter

	Tip: Each square is 1cm in length and width.

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	1)
	
	
	
	
	
	Perimeter =
	
	
	cm
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	Perimeter =
	
	
	cm
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	3)
	
	
	
	
	
	
	Perimeter =
	
	
	cm
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	Work out the perimeter of each shape:
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· Middle Ability
	Work out the perimeter of each shape.

	Tip: Each square is 1cm in length and width.
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	5)
	Complete this table showing the measurements of a rectangle.
	
	
	
	
	

		Length
	Width
	Perimeter

	5cm
	4cm
	

	7cm
	3cm
	

	
	5cm
	26cm

	
	4cm
	28cm

	8cm
	
	22cm

	9cm
	
	32cm




	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	6)
	Work out the perimeter:
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· Higher Ability
	Work out the perimeter of each shape.

	Tip: Each square is 1cm in length and width.
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	4) Complete the table, using the measurements of the rectangles.

		Length
	Width
	Perimeter

	12cm
	
	46cm

	4cm
	3.5cm
	

	
	2.5cm
	17cm

	7.5cm
	
	26cm






Appendix 10: Lesson Plan – Area

	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	Maths

	Date:
	23/02/2021

	Lesson Focus:
	Area


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Calculate, estimate, and compare the area of squares and rectangles using standard units.

	Personal Targets
(Linked to QTS and identified in weekly review)
	



	Learning Objectives (Focus on Learning)

	To calculate the area of regular and irregular polygons.

	Success Criteria 
(process/product)

	· To calculate area using counting.
· To understand how to calculate area (length x width).
· To use the correct units (cm²/m²).



	Key Resources Health & Safety

	· Google Classroom
· J2e
· YouTube video
· Video explaining task
· Worksheets



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	The pupils have learnt how to calculate perimeter.

	Opening Phase

	The children will watch the YouTube video explaining how to calculate Area. The children will then watch the video explaining how to complete the task. The video is a walkthrough for each type of question (as requested from some parents).

	Teaching & Core Learning
	The work can be found on J2e. The children must press the green I and select ‘use in J2e’. Once complete. The children must press hand in on Google Classroom. Feedback will be given as soon as possible for children to complete their corrections.
Gwyrdd: Gwyrdd will be calculating the area of regular polygons using counting and multiplication.
Melyn: Melyn will be calculating the area of regular and irregular polygons using counting and multiplication. They will also be finding missing information in a table containing length, width and area.
Coch: Coch will be calculating the area of regular and irregular polygons using counting and multiplication. They will also be finding missing information in a table containing length, width and area as well as solving word problems.

	Plenary

	


Appendix 11: Worksheets
· Lower ability
	
	Use the 1cm squared paper. Draw these shapes and work out each area by counting squares.

	
	Tip – Each square is 1cm².
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	Square
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	Rectangle
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	5)
	Draw a square with an area of 25cm². Work out the perimeter.
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	6)
	Draw a rectangle with a length of 8cm and a perimeter of 22cm. Work out the area.
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	7)
	Draw two different rectangles with an area of 8cm². Work out the perimeters.
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· Middle Ability
	
	1)
	Complete this table showing measurements of rectangles:
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

		Length
	Width
	Area

	7cm
	3cm
	

	8cm
	5cm
	

	12cm
	
	48cm²

	9cm
	
	54cm²

	
	4cm
	32cm²

	
	5cm
	65cm²




	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2)
	Using the cm square paper. Draw three different rectangles each with an area of 30cm². Work out the perimeters. Label the measurements on your rectangle.

	
	
	Tip – Each square is 1cm².

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Rectangle 1
	
	
	
	
	
	
	Rectangle 2
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Perimeter =
	
	
	
	
	
	
	Perimeter =
	
	
	
	
	
	

	
	
	
	
	=
	
	
	
	
	
	
	
	
	=
	
	
	
	
	
	

	
	
	
	
	=
	
	
	cm
	
	
	
	
	
	=
	
	
	cm
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Rectangle 3
	
	
	
	
	
	
	Perimeter =
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	=
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	=
	
	
	cm
	
	
	

	
	3)
	Draw three different rectangles with the perimeter of 30cm. Work out the areas. Label the measurements on your rectangles.

	
	
	Tip – Each square is 1cm.

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Rectangle 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Area =
	Length x Width
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	cm²
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	Rectangle 2
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	Area =
	Length x Width
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	=
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	=
	
	
	cm²
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Rectangle 3
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Area =
	Length x Width
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	cm²
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	4)
	A square playground has a perimeter of 200 metres. What is its area?

	
	
	Area =
	
	
	cm²
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	5)
	A square tile has an area of 400cm². What is the length of one edge?

	
	
	1 side =
	
	
	cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


· Higher Ability
	
	1)
	Work out the area of each shape. All lengths are in cm.
	
	
	
	
	
	

	
	
	
	
	4cm
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	X)
	
	
	
	
	
	
	
	
	
	
	Area =
	Length x Width
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	=
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	=
	
	
	cm²
	
	

	
	
	
	
	
	
	
	6cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	2cm
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	8cm
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	12cm
	
	
	
	
	
	
	
	
	
	
	

	
	Y)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	12cm
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	6cm
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	4cm
	
	
	
	
	
	
	
	
	4cm
	
	
	
	
	
	

	
	
	Area =
	Length x Width
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	cm²
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2)
	Complete the table showing the length, width, perimeter, and area of rectangles.

		Length (cm)
	Width (cm)
	Perimeter (cm)
	Area (cm²)

	7
	5
	
	

	12
	
	
	96

	
	6
	30
	

	
	
	28
	48




	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	3)
	How many square centimetres are there in a square metre?

	
	
	
	Answer =
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	4)
	How many square metres are there in a square kilometre?

	
	
	
	Answer =
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	5)
	A carpet costs £20 per square metre. A room is 7 metres long and 4 metres wide. How much would it cost to carpet the room?

	
	
	
	Answer =
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	






Appendix 12: Lesson Plan – Area and Perimeter

	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	Maths

	Date:
	25/02/2021

	Lesson Focus:
	Area and Perimeter


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· Calculate, estimate, and compare the area of squares and rectangles using standard units.
· Measure and calculate perimeters.

	Personal Targets
(Linked to QTS and identified in weekly review)
	



	Learning Objectives (Focus on Learning)

	To calculate the area and perimeter of regular and irregular polygons.

	Success Criteria 
(process/product)

	· To calculate area.
· To calculate perimeter.
· To use the correct units.



	Key Resources Health & Safety

	· Google Classroom
· J2e
· YouTube video
· Video explaining task
· Worksheets



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	The pupils have learnt how to calculate perimeter and area separately.

	Opening Phase

	The children will watch the YouTube videos explaining how to calculate area and perimeter. The children will then watch the video explaining how to complete the task. The video is a walkthrough for each type of question.

	Teaching & Core Learning
	The work can be found on J2e. The children must press the green I and select ‘use in J2e’. Once complete. The children must press hand in on Google Classroom. Feedback will be given as soon as possible for children to complete their corrections.
Gwyrdd: Gwyrdd will be calculating the area and perimeter of regular polygons using counting, addition and multiplication.
Melyn: Melyn will be calculating the area and perimeter of regular and irregular polygons using counting, addition and multiplication. They will also be finding missing information in a table containing length, width, area and perimeter.
Coch: Coch will be calculating the area and perimeter of regular and irregular polygons using counting, addition and multiplication. They will also be finding missing information in a table containing length, width, area and perimeter as well as solving word problems.

	Plenary

	


Appendix 13: Worksheets
· Lower Ability
	
	For each of these shapes work out: a) the perimeter (cm)    b) the area (cm²)

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	1)
	Square
	Sides of 2cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	2cm
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	2cm
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	a)
	Perimeter =
	
	
	
	
	
	
	b)
	Area =
	Length x Width

	
	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	=
	
	
	
	

	
	
	
	
	
	=
	
	
	cm
	
	
	
	
	
	
	=
	
	
	cm²
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2)
	Rectangle
	Sides of 5cm and 4cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	5cm
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	4cm
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	a)
	Perimeter =
	
	
	
	
	
	
	b)
	Area =
	Length x Width

	
	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	=
	
	
	
	

	
	
	
	
	
	=
	
	
	cm
	
	
	
	
	
	
	=
	
	
	cm²
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	3)
	Square
	Sides of 6cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	6cm
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	6cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	a)
	Perimeter =
	
	
	
	
	
	
	b)
	Area =
	Length x Width

	
	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	=
	
	
	
	

	
	
	
	
	
	=
	
	
	cm
	
	
	
	
	
	
	=
	
	
	cm²
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	4)
	Rectangle
	Sides of 8cm and 2cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	2cm
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	8cm
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	a)
	Perimeter =
	
	
	
	
	
	
	b)
	Area =
	Length x Width

	
	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	=
	
	
	
	

	
	
	
	
	
	=
	
	
	cm
	
	
	
	
	
	
	=
	
	
	cm²
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	5)
	Find two rectangles with an area of 12cm². Work out the perimeters.

	
	
	Tip – Each square is 1cm².

	
	Rectangle 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	Rectangle 2

	
	Perimeter =
	
	
	cm
	
	
	
	
	Perimeter =
	
	
	cm
	
	
	

	
	6)
	Find two rectangles with the perimeter of 14cm. Work out the areas.

	
	
	Tip – Each square is 1cm.

	
	Rectangle 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	Rectangle 2

	
	Area =
	Length x Width
	
	
	
	Area =
	Length x Width
	
	

	
	
	
	=
	
	
	cm²
	
	
	
	
	
	
	=
	
	
	cm²
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	7)
	Draw a square with a perimeter of 12cm. Work out the area.

	
	
	Tip – Each square is 1cm.

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	Area =
	Length x Width
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	=
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	















· Middle Ability
	
	1)
	Complete the table showing the length, width, perimeter, and area of rectangles.

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

		Length (cm)
	Width (cm)
	Perimeter (cm)
	Area (cm²)

	7
	2
	
	

	10
	
	
	30

	
	6
	
	48

	
	3
	24
	

	15
	
	38
	

	
	
	18
	18




	
	2)
	Find two rectangles with an area of 36cm². Work out the perimeters.

	
	
	Tip – Each square is 1cm.

	
	Rectangle 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	Rectangle 2

	
	Perimeter =
	
	
	cm
	
	
	
	
	Perimeter =
	
	
	cm
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	3)
	Find two rectangles with a perimeter of 22cm. Work out the area.

	
	
	Tip – Each square is 1cm in length and width.

	
	
	Rectangle 1
	
	
	
	
	
	
	
	
	
	
	
	
	Rectangle 2

	
	
	Area =
	Length x Width
	
	
	Area =
	Length x Width
	
	

	
	
	
	
	=
	
	
	cm²
	
	
	
	
	
	=
	
	
	cm²
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	These rectangles are drawn on a 1cm grid. Find:

	
	a) The missing co-ordinates
	
	
	
	
	
	
	
	
	
	
	
	

	
	b) The perimeter (cm)
	
	
	
	
	
	
	
	
	
	
	
	

	
	c) The area (cm²)
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	4)
	(
	2,
	2)
	(
	2,
	6
	)
	(
	4,
	2
	)
	(
	,
	
	)
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	(4,
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	)
	(
	9,
	4
	)
	(
	9,
	1
	)
	(
	           ,
	
	)
	
	
	


















· Higher Ability
	
	1)
	For each shape work out: a) the perimeter (cm)    b) the area (cm²)

	
	
	
	
	
	10cm
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	x)
	
	
	
	
	
	
	
	
	
	
	a)
	Perimeter =
	
	
	cm
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	16cm
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	b)
	Area =
	Length x Width

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	=
	
	
	cm²
	

	
	
	
	
	
	
	8cm
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	4cm
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	24cm
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	y)
	
	
	
	
	
	
	
	
	
	
	a)
	Perimeter =
	
	
	cm
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	20cm
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	b)
	Area =
	Length x Width

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	=
	
	
	cm²
	

	
	
	
	
	
	12cm
	
	12cm
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	6cm
	
	
	
	
	
	6cm
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	2)
	Make two different L shapes with an area of 24cm². Work out the perimeters.

	
	
	Tip – Each square is 1cm².

	
	Shape 1
	
	
	
	
	
	
	
	
	
	
	
	
	
	Shape 2

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	Perimeter =
	
	
	cm
	
	
	
	
	Perimeter =
	
	
	cm
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	3)
	A square picture frame has an outer perimeter of 76cm. The frame is 2cm wide.

	
	
	a) Find the inner perimeter of the frame (cm)

	
	
	b) Find the area of the picture (cm²)

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	The rectangles are drawn on a 1cm grid. Find:

	
	a) The missing co-ordinates
	
	
	
	
	
	
	
	
	           ,
	
	
	
	
	

	
	b) The perimeter (cm)
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	c) The area (cm²)
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	4)
	(
	4,
	3
	)
	(
	1,
	6)
	(
	3,
	8)
	(
	
	
	)
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Appendix 14: Lesson Plan – Deforestation
	Student-teacher
	Miss Fisher

	Class:
	Year 5 - Dwynwen

	AoLE/Subject
	Humanities/ English

	Date:
	02/03/2021

	Lesson Focus:
	Deforestation


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	· 

	Personal Targets
(Linked to QTS and identified in weekly review)

	Real life contexts




	Learning Objectives (Focus on Learning)

	To write informed arguments against deforestation.

	Success Criteria 
(process/product)

	· To read and interpret information.
· To create informed arguments based on what has been read.




	Key Resources Health & Safety

	· Google Classroom
· Google Jamboard
· Information sheet
· Information sheet voiceover




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	

	Opening Phase

	Learners must read/listen to the information sheet. (Lower ability learners will listen while higher ability will read). Information sheets are varied in length depending on ability.

	Teaching & Core Learning
	Learners must open Google Jamboard. There are four slides with different categories e.g. reasons for deforestation, causes of deforestation, etc. Learners must fill in the slides with as many answers as possible.

	Plenary

	Learners must write their best argument against deforestation on a collaborative Jamboard. This will be used for persuasive letter lesson.






Appendix 15: Collaborative work
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Appendix 16: Mentor notes
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This 10-hour free course provided an introduction to the global water cycle, how
we use it and how it needs to be managed for sustainability.
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The water cycle

Water on Earth is constantly moving. It is recycled
over and over again. This recycling process is called
the water cycle.

1. Water evaporates into the air

The sun heats up water on land, in rivers, lakes and
seas and turns it into water vapour. The water vapour
rises into the air.

2. Water vapour condenses into clouds

Water vapour in the air cools down and changes back

into tiny drops of liquid water, forming clouds.
The water cycle is the journey water takes as.

3. Water falls as precipitation it moves from the land to the sky and back
ogain. It follows a cycle of evaporation,
The clouds get heavy and water falls back to the condensation, precipitation and collection.

ground in the form of rain or snow.
4. Water returns to the sea

Rain water runs over the land and collects in Lakes or rivers, which take it back
to the sea. The cycle starts all over again.
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Asmall yogurt pot or plastic cup
Clingfilm

Water

Small weight or a few coins
Sunny window sill

What to do:

[l
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Take the large bowl and fill it with several centimetres of water.

. Place your small pot in the centre of the bowl of water, making sure not to get

any water inside it.

. Cover the large bowl with clingfilm and fasten this down securely to the side of

the bowl.

. Put a weight on top of the clingfilm, over the centre of the small pot to push the

clingfilm down into it slightly.

. Place your experiment on a warm sunny window sill and leave for a few days.

You should find that the heat of the sun evaporates the water, which rises,
condenses on the cool plastic, and falls into the small container. This is a small
version of what happens in the real water cycle.
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Professional Learning

- Phoebe completed a Microsoft Innovative Educators course to familiarise herself with different platforms for teaching and how to use them with online
learning. She has also become proficient in using Google Classroom and associated apps, which she had not used before - Google Doc, Jamboard, Google
slides, Forms, quizzes etc. As a school we use the J2€ teaching platform, which was also unfamiliar to her, which she has been able to quickly familiarise
herself with using as another platform to deliver lessons, work and feedback. - Phoebe has used her evaluations and assessments of where pupil's learning
is to plan additional activities to support and scaffold any area or subjects that children have found difficult or misunderstood. For example, adding another
activity that promotes understanding of the term ‘technical vocabulary when writing instructions. This shows Phoebe is not just delivering lessons but
analysing how and what her learners understand. She has demonstrated a secure and confident understanding of theories by applying them her own

pedagogy and understanding e.g. Bloom's Taxonomy of cognition. - Phoebe has had to research the topics in science and humanities: Rainforests and

Rivers to improve her own subject knowledge before teaching her pupils. SU I bl Sl 0 AU S T R T e

knowledge about the recent Children's Mental Health Week. She provided a range of video, dancing and relaxation techniques to aid children's wellbeing
LI E T - Phoebe is a fluent Welsh speaker: she has shown a pro-active approach to her own linguistic development by using the Duclingo’ app
on a daily basis. She has also helped peers with their Welsh language to ensure accurate pronunciation and deliver of lessons to the children. During Saint
David's Day celebrations Phoebe provided pupils with an array of Welsh language and cultural music and singing to give a broad and varied experience for

learners. She also used the record facility on J2€ to enable learners to listen to her and to record themselves in a Welsh oracy lesson.
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Any additional comment

In the current very difficult and challenging circumstances Phoebe has risen to the challenge very well. Despite not even having the opportunity to meet her
final practice class in person she has developed a good rapport with the Year 5 pupils in her care. To her credit she has been flexible, adaptable and creative
in meeting the challenges of delivering education purely in an on-line format. The skills she has developed over the course of her practice to-date,
particularly ICT will stand her in very good stead for her future career. It has certainly been a steep learning curve but Phoebe has tackled it with positivity
and a ‘can do’ attitude. As mentors we are very pleased with her progress thus far, and we are hopeful that, if a high standard of progress continues, she will
achieve above expected levels of achievement in some areas. Very well done Phoebe - you have coped very well with an ever changing situation and have

endeavoured to provide high quality digital teaching and learning experiences for your year group. Very promising at this stage.




