Contemporary Society and the Health of the Child
Children and young people in today’s contemporary society are exposed to many pressures, challenges and demands (Hayes, 2011). Currie et al (2012) highlight that the growing pressure of academic expectations, social relationships and physical and emotional changes influences and impacts children and young people’s health and wellbeing. According to the United Kingdom (UK) government health and wellbeing plays a pivotal role as it has influence over commissioning decisions across health, public health and social care (Department of Health, 2014). Moreover, the Welsh Government fully acknowledges this by implementing the Future Generation Act (2015) which ensures public bodies work towards well-being goals and to safeguard the interests of future generations within Wales (Welsh Government, 2015). 
One of the main concerns within contemporary society is the continued function of the educational system within the UK, and especially in Wales. Throughout the post-war period, the UK education system has undergone numerous reform attempts, with explicit intentions to improve standards and make it more productive. Machin and Vignoles (2006) articulates concerns about UK education policy stating that during the 1980’s the education system in the U.K. was identified as poor and had failing standards. In an attempt to solve the highlighted concerns, numerous policy changes and introductory measures were implemented to ridicule these concerns.  
The term social policy refers to the development of policies regarding promoting social welfare and well-being (Downing., et al, 2016; Coffey, 2004). According to Deacon (2007) social policy is fundamental within society as it promotes human well-being through structured systems. In the same way, Alcock (1996) and Alcock et al (2016) describe social policy as a governmental approach towards transforming current social services, administration and welfare state. Jones and Douglas (2012) notes that policy itself consists of legislation, regulations and guidance format. The policies articulate the intentions of governments to address and priorities public concerns and the courses of action(s) needed to be undertaken (Keleher, 2016). These may consist of formulized documents such as policy framework, strategic plans or actions plans that illustrate clear actionable strategies, objectives and measurable outcomes (Keleher, 2016). In addition, policies must provide detailed guidelines in ordered to be monitored and include mention of the mechanisms for monitoring and evaluating to enable reporting of the implemented policy and its progress (Fry and Nystrom, 2009; Cheung, Mirzaei, and Leeder, (2010). These elements of policy enable the process of observation and reviews to take place, which allows to focus on the strengths and weaknesses. In the same way, education is affected by this process and can also be misunderstood. 
Defining educational reform is challenging as various terminology are used. Horn (2002) states that the terms ‘educational reform’, ‘educational change’ and ‘educational progress’ are interchangeably used, however, each having distinctive definitions. Similarly, Hargreaves (2001) discusses that ‘change’ and reform’ are educational buzzwords of the twentieth century. Besides the use of interchangeable terms, Hopkins (2005) articulates that reform within education is introduced, often related explicitly to social and economic ends, but also to promote specific educational goals to improve standards. Likewise, Rizvi and Lingard (2010) suggests that intentions of education policy are to affect broader social, cultural and economic domains that are deemed outcomes. This suggests that the intention of policy change and the implementation of policies within education are positive. 
While it is important to understand social policy and educational change, it is equally as important to understand the concept of policy change and the theoretical perspectives behind it. Cerna (2013) emphasises that distinguishing the difference between ‘policy change’ and ‘policy reform’ is crucial as the terms are often varied within literature. According to Bennett and Howlett (1992) policy change simply refers to gradual change in current, or new and innovative policies. Whereas policy reform alludes to significant change or ‘modernisation’ of policies (Margetts., et al. 2010). Despite this, Fullan (2002) rightly argues that intentional intervention through policy may or may not generate change. 
It is reported within literature that policy change comprises of four main factors: the experience from the past, the policy actors, international context and external shock (Lovinfosse, 2008, p.35). Genieys and Smyrlm (2008) note that understanding policy change requires paying particular attention towards the involvement of policy actors. From experts to interest groups, there are several types of policy actors’ which influence policy change. The most influential policy actors are known as policy entrepreneurs. Oka (2011) describe policy entrepreneurs as powerful political actors that associate with policy agenda who can enable policies to be implemented. Often, policy makers or policy actors are influenced from past experiences and tend to interpret evidence from several sources. Mangkusubroto et al (2016) discuss that the decision-making process is acquired from past experiences and can be used to reinforce a decision. A particular example of this is policy analysis: a process that critiques and evaluates policy to identify strengths and weaknesses and considered whether alternative actions are required (Evans., et al. 2013; Oliver., et al. 2014). 
Unlike other countries the United Kingdom is governed by a constitutional monarchy and parliamentary democracy which has no written constitution, but basis their ‘unwritten’ constitution on legislation (Mary, 2000). Historically, the constitutional settlement between England and Wales has seen little change up until the 1997 referendum which generated the process for the creation of the Government of Wales Act, and the devolution of explicit powers to a newly established National Assembly of Wales in 1999. These powers comprised aspects of health, economics and local government. Subsequently, the Government of Wales Act (2006) was created which enabled the Assembly to extend powers within twenty specified areas such as education, health and services relating to health without prior approval from the UK government. These powers have enabled the Welsh Government (formally known as The Welsh Assembly Government (WAG)) to address the specific needs of Wales. For example, the WG is the only government within the UK that integrates the UNCRC (United Nation Convention on the Rights of the Child) within their policies. As a result, it affects all aspects of children and young people’s development and places responsibility on the government to adhere to children and young people’s rights. The Children Commissioner for Wales, according to  Dr. Shooter (2014) is an advocate that safeguards and promotes the rights and welfare of children and young people in Wales: influencing government and other organisations who promise to make a difference to children and young people’s lives, and ensure those promises are kept. 
Throughout the post-war period, the UK education system has undergone numerous reform attempts, with explicit intentions to improve standards and make it more productive. During the 1980’s there were widespread concerns about the poor and failing standards in the UK education system (Machin and Vignloes, 2006). As a result, many children left school too early and with inadequate basic skills, in comparison to neighbouring European countries, resulting in not satisfying the national economic needs (Department of Education, 2011). To revive the education system, the UK government regained control by centralizing the provision of education and subsequently introduced the Education Reform Act (1988). The legislation was designed to address the numerous problems within the education system, for instance, the poor and continuously falling standards in schools, the low staying on rate (age 16), poor basic skills and the inequalities of Higher Education (Machin and Vignoles, 2006). In light of these concerns, the Education Act (1988) was considered a radical but rational piece of legislation that regulated schools with the intention to improve standards through introductory measures. These measures included the implementation of marketed reforms and a national curriculum (specifying core subjects); the introduction to standardised test (SAT’s) and league tables, and grant-maintained schools.
According to Ginsburg and Lindsay (2004) marketisation of education is simply to encourage competition amongst educational institutions and provide choice. Equally, Strhan (2012) adds that marketisation of education creates diversity of choice and empowers the consumer to make a choice from the information provided. In other words, it provides parents the autonomy of choice and places them at an advantageous position regarding their child’s education, meaning schools needed to improve their standards in order to meet parent’s requirements. 
With that said, the UK government transitioned towards market reform to improve parental choice and the accountability of state funded schools (Machin and Vignoles, 2006). Alongside the freedom of choice, parents were also given the opportunity to decide their representatives on school boards. Thus, schools became more accountable to parents and started sharing more extensive information about themselves. Subsequently, the introduction of league tables which consisted of publications about student's attainment results at the age of sixteen. Le Grand (1993) explains that the publications of results encouraged non-performing schools to improve and show-cased the best performing schools. Hence, parents were more inclined to choose the school(s) who had the best tabled results. As a consequence of this, schools that attracted and admitted more students were liable for greater funding. Indeed, this created more inequality as when schools market themselves, parents who have greater income are able to afford the best schools as they are thought to have the best resources. In addition, Le Grand (1993) claimed that it brought about social-economic disadvantages into educations, therefore, impacting the poor and disadvantaged students in society. 


To tackle the problem of poor basic skills, especially in numeracy and literacy the government introduced two key significant national policies. Firstly, the national curriculum through the Education Reform Act (1988); a statutory nationwide curriculum for all state schools (primary and secondary) and applied to children aged between 7 and 16 years old (House of Commons, 2009). According to Kay (2002) the national curriculum imbedded four main changes with a view to raise current levels. Furthermore
House of Commons (2009) explain that the intention of the National Curriculum was to provide a broad and balanced curriculum; set pupil attainment standards and assist with school accountability; and help the public understand the functionality of schools. Secondly, in 1998, numeracy and literacy strategies were introduced. According to Machin and Vignoles (2006) these strategies involved schools incorporating part of the daily curriculum to literacy and numeracy hours, with the intention to develop pupil’s basic skills. While it is noted that the national curriculum created social-economic inequalities, the deprivation fund was designed to disadvantaged pupils of all abilities perform better and close the gap between them and their peers (Welsh Government, 2017). In addition, the numeracy and literacy content were tightly prescribed by central government. As a consequence, teachers lost autonomy and were concerned regarding delivering a balanced curriculum while meet their responsibilities towards providing children basic language, literacy and numeracy skills (Woods & Jeffrey, 1996). As Mckenzie (2001) argued, the introduction of national curriculum exerted pressure on teachers to continuously update assessment requirements and professional updating from training. 
The Learning Country: A Comprehensive Education and Lifelong Learning Program to 2010 in Wales’ was established in 2001 and was Wales’ first significant contribution to implementing a new education system (Egan, 2017). The program entailed a comprehensive strategic plan focusing on lifelong learning and specifically addressing educational needs within Wales. The program incorporated aspects of the national curriculum, like, the literacy and numeracy hours to assist the growth of basic skills. Like the national curriculum, this too was deemed unsuccessful as it exerted tremendous pressure on teachers. Although, the ‘Learning for Country’ did include key features such as a qualification body, school’s inspectorate and a school system funded by the state. Ultimately, the Welsh Government endeavours continuosly to create an education system that is beneficial to all. 
 The ‘Learning for Country’ program intentionally focused upon enhancing the learning experience, teaching and training, so it can contribute towards the development of the economy. Population Growth and Economic Development  et al (1986) state that without developing education, economic development will not be attained as education plays a vital role with improving individual's employability. To begin with, the Welsh Government devised a curriculum that consisted of introducing the Foundation Phase within all primary schools for children aged between 3-7 years old, and the Welsh Baccalaureate, a new qualification for children in secondary school. Although, these new initiatives were not implemented till 2010. Unlike the national curriculum, the Foundation Phrase Framework enabled teachers to monitor every child’s development of key areas individuals. These include; personal and social development, well-being and cultural diversity, language, literacy and communication skills; mathematical development, Welsh language development; physical development and creative development (Welsh Government, 2015).
As previously discussed above, the UK has had issues with low basic skills attainment, especially in numeracy and literacy. In order to assess children’s levels, the Welsh Government decided entered the Programme for International Student Assessment (PISA) in 2006. According to the department of education (2018) PISA is a collaborative study among the member countries of the organisations for economic co-operation and development which are conducted every three years, focusing on three key areas; literacy, mathematics and science. The 2009 results (published in 2010), showed Wales’ performance in reading, mathematics and science was significantly lower than other countries, and being the lowest amongst the home nations (National Assembly for Wales, 2013). After disappointing results, it was clear that the current education system was not performing as anticipated, therefore, changes were required. However, in 2016, for the fourth time Wales had continued to place low in the table, below other nations of the UK (Hume, 2016). To combat these continuing failing standards, Graham Donaldson was asked to conduct an external analysis of the curriculum to identify and report what aspects of the curriculum are failing. Resulting from this, the ‘Successful Features’ report highlights that the current curriculum is outdated and overly complicated (Welsh Government, 2015). Within the report, Donaldson recommended that independent evaluations are more effective way to monitor effectiveness of newly implemented curriculum(s). Additionally, the ‘Succesful Futures’ emphasised that a new curriculum was needed in order to support developing, thus, proposing a cross-curriculum themes for numeracy, literacy and digital competence. 
Although Donaldson reports the current curriculum as failing, he includes several recommendations which the Welsh Government can undertake and implement into the design of the new curriculum. Donaldson argues that the new curriculum should be capable for all learners; have enterprising and creative members and to include healthy and confident citizens who are ready to positively contribute towards society. 

Subsequent to the report, the Welsh Government have been developing a new curriculum since 2017 and are working towards producing progression frameworks for every area of learning (The Welsh Government 2018e). Currently, 68 schools (English- medium, Welsh- medium, primary and secondary) are leading the charge in developing the new curriculum. The Welsh Government (2017) state that empowering schools with the responsibility to develop the six learning and experience areas make them feel more confident. Moreover, as it stands, the new curriculum will be ready and implemented in the year 2022. 
In conclusion, education within the UK and Wales has been identified as a major issue within contemporary society. The continuing failing standards within the education system meant that children and the economy are under pressure to perform. While the education system has constantly saw change, the PISA results has solidified that change has negatively impacted children’s learning. Since Wales have entered the PISA test, the scores have become lower and lower every time the test has been conducted. To ensure that the trend did not continue, many policies based around basic skills were implemented to raise levels and standards. In addition, the Welsh Government enacted by having the curriculum assessed to identify its flaws with the intention to improve children’s learning for the furture. 
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