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	OBJECTIVE
	

	
	
	



The objective of the following intervention was to design and plan learning activities for adult learning centre operated by UWTSD in Birmingham. The module is a Level 5 called Managing Projects in an Organisation. The module had the following mandated learning outcome: 
“Upon the successful completion of this module, the student should be able to demonstrate the ability to critically assess the usefulness of project management tools and techniques for managing a project within an organisation”. 
The objective of the first lesson was to create an experience that illuminates issues arriving from the instinctive application of project “management” applied by lay people in a field experiment.

	
	SITUATION
	

	
	
	



While my students are clearly adult, the maturity my students exhibit in their learning is dubious.  
It is fair to say that my students are broadly transiting from an obscure educational background considered to be approximately Level 3 to something approaching Level 4/5. These students represent unusual challenges: ages can range between mid-twenties to fifties; they have complex backgrounds; have diverse cultural attitudes and beliefs and in some cases disabilities that can impact their learning. 
I drew on a broad understanding pedagogy/andragogy learning theories developed from CPD event described in a one-day workshop in December 2019 and bolstered with an intuitive feel.



	
	WHAT CHANGE
	

	
	
	



My previous career has been in the development of video games. 
I am by nature a disruptive thinker and drawn to design thinking. 
Emotionally I was not personally engaged with the learning materials I was required to deliver. The materials I had to work with tended to be dense wordy PowerPoints. There was little to engage. 
To my eye they tended towards a teaching “to” students and I wanted to change delivery to be inclusive teaching not just “for” students but “with” students. As a novice I bowed to my more experienced and educated colleagues and delivered albeit with passion that I believe was appreciated by my classes.
However, as a fan of Dweck's Growth Mindset (Dwek, 2012) it was my hope to expose my students to an experience that could be debated and then illuminate open thinking in an adult conversation.
I based my approach on a reading of Dewey’s “How we think” (Dewey,1910), which while dated in language reached out to me as a creator of entertainment experiences.


	
	HOW
	

	
	
	



I developed a classroom activity that I describe and demonstrate to my adults as being evidence informed. By this I mean that these my lesson was driven by scientific evidence. By calling this out at the start of the lesson the intention was to align the class with a practical dimension of andragogy that I understand adults desire. 
The first gave a 15-minute session involved a PowerPoint describing Dewey's reflective practice (Dewey, 1910). By using more contemporary references than the semi-Victorian language of the original text, I linked the effectiveness of this approach as being powerful learning technique that would act as a “turbo charger” to their recollections of the event in later life. 
[image: ]
Figure 1 Demonstrating an Experiential Learning is Evidence Based
This approach to learning chimes with (Knowles, 1971) description of Andragogy. My understanding fueled from a CPD event was that adults prefer: self-direction; to draw on prior experience and solve personal predicament rather than rely on memorizing facts. 
I described the DEAL approach to reflection, a process I use in my own practice. The DEAL framework is a prescriptive approach to reflecting on an experience that has people Describing, Examining and then Actioning their Learning (Boud et al, 2013). 
[image: ]
Figure 2: Slide used to demonstrate DEAL
The experience I intended to give my students was based on experiential learning or role play I called Lego Village. Lego Village is an approach based on Problem based learning I have since been acquainted thru my Entrecomp training (Entrecomp, 2018). 
With flip chart paper, I showed a hand drawn map to my class. I explained that I had bought this land as it had been given extra-ordinary planning consent to build. Essentially, I could build as many houses on it as I could it was a scheme that was going to make me and them rich! The houses would only be allowed if they were constructed in a short time frame... 1 hour. Of course, the houses were to be built out of Lego and erected on the actual flip paper. 
I explained to my class that a previous cohort had managed only 3 houses. I neglected to say that was because there were only enough bricks for three. To motivate them there was to be tin of quality street as an extrinsic reward. The detailed (and flawed) plans were described as an electronic copy on the school’s Moodle. A tatty paper copy was also supplied that I failed to explain were different to the electronic versions. The class was to split into 4 groups each assembling different parts to be amalgamated on site. The class was set going with me initially shouting encouragement and towards the end dismay at the inevitably poor performance. 
After the session, the students were then encouraged with the bounty of additional module marks for a punctual reflection on their experience. A reflection document was made available on the Moodle that students were directed to fill in by the close of business the following week.

[image: ]
Figure 3 Instructions for Lego Village


	
	HOW
	

	
	
	



It is fair to say that the Lego lesson was considered enjoyed by all, myself included. In fact, I have presented it to my mentor in the Entrecomp and it was used as a case study on their website: http://entrecompedu.eu/blog-content.php?id=323.
However as with any design thinking exercise, there is scope for future improvements: Out of three deliveries of Lego Village, one class smashed it, but with another the reflections were far from the powerful life lesson I hoped. 
To examine my intervention in more detail I am will Use Brookfield's four lenses of practice. This version has been taken from an adaption of the original approach Becoming a Critically Reflective Teacher (Brookfield, 2017)
Autobiography (ME) Lens 
My practice was intended to move my students on a journey from pedagogy towards andragogy. This was based on what I now understand to be a flawed appreciation of the concept of what constitutes an adult.  
Knowles theory of andragogy is based on five assumptions: Self Concept, Past Learning, Readiness to Learn, Practical Reason to learn and driven by internal motivations.  
I took (Knowles, 1971) theory at face value because as an adult I clearly learn differently than a child. As an adult I prefer self-direction; to draw on prior experience and solve personal predicament rather than rely on memorizing facts. In short, I possess personal maturity in my learning that is adult in nature.  
Frankly, I have only come to this passion for education in recent years. It should have been more apparent that role play would not be as powerful an approach for students that are culturally less extrovert. 
As a gamer by trade I am proud of my creative playful approach using Lego. I can see that the shock of using a child’s toy to demonstrate adult concepts could be too much of a stretch for individuals with a closed mindset. 
I have identified in the previous reflection for my PGCert that I did not debriefing the students clearly enough. This was partly because in the desire to use my creation as a summative assessment. This decision was made for fear that the less able students would simply parrot my debrief as their reflection. 
My conclusion is that future deliveries will not use the reflection piece in this way leaning on what  
I have recently assimilated the concept of Formative assessments being used FOR learning.  



Student Lens   
Most students (that expressed a preference) report enjoying all my classes. The Lego exercise was particularly remembered because I stood on a chair, ranting like Alan Sugar in the Apprentice. 
One student’s (lovely) email said:   
“This is what I like about you paul(sic) is that charismatic personality you have.. you know how to communicate with people and it's a gift that you have” 
In the end of term debrief, some of my students verbally report making extra-ordinary effort to attend my classes in preference to work commitments because of performances like the Lego class.  
This said some of my students report initial confusion at the lesson in their narrative. Other students describe the event in their reflection but then fail to examine and action any learning that emerges. See Appendix.
I believe my problem students are acting in a way that does not reflect andragogy as I understood it. 
My emergent understanding is that my students while physically adult, seem to have a less secure sense self-concept. I believe that these students identify as customers rather than students. When cornered for poor performance these people complain that they are “paying” for a service. 
I recognize that some students have had poor past experiences with education. Expectations sometimes are expressed here that they simply want an education with a better teacher. 
Finally, in some cases their internally driven practical reasoning is exhibited as a renewed SERIOUS desire to achieve. Potentially these playful activities that while fun are not serious learning. 
[image: ]
Figure 4 Students participating in Lego Village


Peer Lens  
I have amazing support from my line managers at the BLC and consider them my mentors. My generally creative approach has meant that my lessons are regularly mentioned in academic staff meetings.  
An interesting point was Lego Village was described as an attempt to create an analogue video game. This is illuminates to me paradox as a game is naturally analogue and my video games are merely digital versions.  
The implication here is my colleagues are masking my competence at video game production by emphasizing the analogue. It seems that my skills in digital space potentially intimidate and therefore need re-presenting as analogue make them more replicable. 
A throw-away comment regarding Lego Village from the staff room suggested that I was using less of an academic approach and more of a coach.  

The implication is that some peers believe my playful approach is not “serious”. This mirrors my observations of my students. It seems that for some adults, an almost Calvinist perception that a focused-on learning one needs to be serious to the point of austerity.
Theory Lens 
Andragogy is a theory that suggests adults learn differently than children. Adults he suggests prefer: self-direction; to draw on prior experience and solve personal predicament rather than rely on memorizing facts (Knowles, 1971). 
Originally Knowles argues that andragogy applies to “adults” making assumptions on adult desires that are based on Self Concept, Past Learning, Readiness to Learn and an Intrinsic Motivation. It turns out that in later years he realized that some points of his theory did not apply to some children and by inference adults too. 
The experience I have outlined above echoes this. 
It is my assumption that while adult in appearance and largely parents not all my students matured in the way Knowles originally suggests. Naive perception of pedagogy assumes that adults have a depth of self-concept than eclipses that of children.  
Many of my adult's life learning experiences have given them strategies that are closed in due to their BAME culture and in some cases gender. Their expectations therefore are pedagogical.  
Finally, many of the students are not systems thinkers. They see certification of their education as a mere passport to future. This makes them extrinsically motivated by grades and marks rather than delighting in high order intrinsic thinking.  
It appears my conclusions is one that Knowles latterly came around to: Pedagogy and andragogy exist on a continuum. Furthermore, as (Hase & Kenyon, 2001; Uday,2019) illuminate the continuum moves beyond Pedagogy towards what they call heutagogy the desire for self-directed self-selected learning. 
The etymology of the word is based on Greek heuristic which if you will excuse my “geek” reference is what the android Data on was proud to possess and examples of this behaviour was a regular plot point in Star Trek Next Gen (Roddenberry, 1987).
As I retrospect, I believe my approach has challenged colleagues that equate coaching as something childlike and therefore based in pedagogy. This misunderstanding suggests some colleagues consider that there is a didactic between Pedagogy and Andragogy. 
In practice, as with many theories this has the whiff of what Hartman would call a Wicked Problem(Hartman, 2012). Life is messier and more mixed than a clumsy solution. Practioners become rightly frustrated with the nuance of these terms and will use Pedagogy, Andragogy and Heutagogy interchangeably. 
However, when reading for this assignment I was drawn to (Rogers, 1951) description of learning as a natural internal process controlled by the learner. This locus of control means we must adopt a flexible approach to our delivery irrespective of whether it is considered professionally as “coaching” or pedagogy. 
My immature students are still learning to learn. As (Emery, 2014) implies, "in learning to learn we are learning to learn from our own perceptions”. He comments that personal knowledge advances systematically based on individuals “life-sized range of things, event and processes”(Hase & Kenyon, 2001).  
It seems to me a superior emotional empathy is required to become adept at this. I am mindful therefore of my middle class white privileged maleness. While “woke”, I aware that my largely BAME students are there to guide me along this journey too.  
An approach I vow to use when delivering Lego Village in the future is a Socratic dialogue, splitting my class into small group discussions which are student-led. I believe that this will conclude the lesson with more self-directed and hopefully heuristic thinking.


	
	WHAT NEXT?
	

	
	
	



A core value from the UKPSF is that we should the Promote participation in higher education and equality of opportunity for learners  
While I have made mistakes, I believe that my students are engagement is still an achievement in many instances.  
Lego Village was an experiment that was an effective learning environments and approach for many of my students irrespective of its gogical approach. I will iterate from my personal learning and will be delivering it again at some point in the future. However, the Covid emergency sees that my analogue approach needs to be superseded by a more digitally delivered lesson. 
As I write it is my intention to deliver a similarly entertaining, coached, pedagogy to heutagogy inspired class using a shared PowerPoint and a project to create a deck playing cards in an hour. Instead of standing on a chair, I will be sending Microsoft Team messages. 
My delivery will develop a better approach to evaluating the lesson’s effectiveness. To this end I will include far more formative reflections typed into Moodle and framed as assessments FOR learning rather than assessments OF learning. 
I am confident about the content that I deliver but am aware that the search for the most appropriate methods for teaching, learning and assessing in the subject area are an artform. My desire to learn this art, and my attendance on the PGCert is driven from of a fear of being found out as an imposter. To be fair, my practice increases in confidence daily. 
Formal training arrived later in my professional practice than I would have preferred. Part of the mistake I made above was based on assimilating knowledge from a mere a day of training. By virtue of the delivery time frame was naturally going to be a simplistic description (Hase & Kenyon,2001). 
My ambition, as I hope is demonstrated herein, is to make more time on the study of the practice of teaching. Since November 2019, I have been practicing DEAL reflection on my professional experiences and attempt to action my learning practically.
A more recent CPD intervention has seen me actively involved in Entrecomp. This is delivered as part of my PGCert. I hope the feedback from, Felicity Healey-Benson my course mentor will confirm that I am transfixed. The creative and flexible approach I used is implicit in the entrepreneurial competencies (Entrecomp) is evident in this intervention. As an individual I have find Entrecomp instinctive because of a lifetime career as an entrepreneur. 


I now see my career in video game production as a natural precursor to the creation of engaging content, not just digitally but as my colleagues point out, in analogue form too. Dewey argues that all experiences are opportunities to learn. My reflection in this assignment has seen a growth and confidence in revisioning my video game experience in inventions. What’s more I now have credible evidence to support it. 
From now, my practice will see me quoting and using a flexible approach to teach my adults as I traverse the peda/andra/heurta gogy spectrum daily with renewed confidence.


	
	DISCUSSION
	

	
	
	



I see the 21st century, post Covid world, as having no place for the inflexible, t unprepared. I agree with (Hase & Kenyon,2001) that this applies to organizations as well as individuals. 
As conceived by Hase and Kenyon (2001), heutagogy is a termed coined to describe learning that is initially self-determined by learners, not initially led by educators. In many ways this may be construed to be nature’s way of learning, where curious learners explore their environments. (Penaluna et al). 
This reflection has unpacked what I consider to be a systemic weakness. The way academics are ranked within an teaching organizations seems to be based on subject matter expertise rather than scholarly teaching practice. An academics rank is calculated on the publications on their core skills. This seems to be an example of the perversity of the Cobra effect (Newell & Doll, 2016).
It is my feeling that when andragogy is used productively in educational settings it is done from a dated and instinctive perspective by some in the profession. This is evidenced by my peers defending their teaching practice with my adults without reference to the continuum that from my research is the modern interpretation of scholarly teaching practice.
This may seem “meta”, but the system relies on heutagogy practice of curious lecturers, like me, developing their own scholarly approach to teaching and learning. 
This system failure is described more elegantly by Sir Ken Robinson’s TED lecture (Robinson, 2010). 
The independent charity, Advance HE is a has an objective aligned with Robinsons, that is to support the development of teaching standards in individuals and organisation of higher education. The charity is funded by membership and members are awarded according to a clear set of values, knowledge and activity. 
I recognize the intent of the bodies like Advance HE are to promote professional practice with a particular focus on teaching, If I am to be considered professional, my conclusion is that it would be prudent therefore to apply to become a fellow of an organisation like Advance HE.



	
	REFERENCES
	

	
	
	



EntreComp. 2018. Luxembourg: Publications Office.
BOUD, D., KEOGH, R. and WALKER, D., 2013. Reflection. London u.a: Routledge Ltd.
DEWEY, J., 1910. How we think.
DWECK, C., 2012. Mindset. London: Robinson.
EMERY, F., 2014. Educational Paradigms An Epistemological Revolution. The SAGE Encyclopedia of Action Research, 1, pp. 288-290.
HASE, S. and KENYON CHRIS, Moving from andragogy to heutagogy:
implications for VET, .
HEA, The UK Professional Standards Framework for teaching and supporting learning in higher education 2011. www.heacademy.ac.uk/ukpsf: Higher Education Academy, Guild HE and Universities UK.
JONES, C., PENALUNA, K. and PENALUNA, A., 2019. The promise of andragogy, heutagogy and academagogy to enterprise and entrepreneurship education pedagogy. Education + Training, 61(9), pp. 1170-1186.
KNOWLES, M.S., 1971. The Modern Practice of Adult Education: Andragogy Versus Pedagogy. Journal of Extension, 9(1), pp. 60.
NEWELLL, B. and DOLL, C., 25t/9/, 2016-last update, https://ourworld.unu.edu/en/systems-thinking-and-the-cobra-effect. Available: https://ourworld.unu.edu/en/systems-thinking-and-the-cobra-effect [27/4/, 2020].
ROBINSON, K., 2010. Bring on the Learning Revolution! https://www.ted.com/talks/sir_ken_robinson_bring_on_the_learning_revolution#t-7367: TED.
RODDENBURY, G., 1994. Star Trek the Next Generation.
ROGERS, C., 1951. Client Centred Therapy: Its Current Practice, Implications and Theory.
STEPHEN D. BROOKFIELD, 2017. Becoming a Critically Reflective Teacher. Second edition. edn. US: Jossey-Bass.
THOMAS HARTMANN, 2012. Wicked problems and clumsy solutions: Planning as expectation management. Planning Theory, 11(3), pp. 242-256.
Y, U., 2019. PEDAGOGY, ANDRAGOGY AND HEUTAGOGY - CONTINUUM AND COMPARISON. International Journal of Advanced Research, 7(8), pp. 1229-1234.



	
	APPENDIX
	

	
	
	



Student #1 Reflection on Lego Village
For our task this week, we got to construct a Lego village. This was set out to make us feel and think what a project management is and what the process meant. From all this it was also a chance to reflect on how the project went along through the actual experience. We were given a set of instruction on what to do and how the task was to be completed. We were put in to four groups of three individuals. 
On the board there was a QR code which all the groups had to scan in order to get the instruction on what to do. The group I was in also had the privilege of having the manual instruction in hand. Each group had different part of the house to build, we had the job of building the roof and off we went. 
We spent a long time building a LEGO village together. What went wrong with the management of this project? Can you think of ways we could improve it? Write your thoughts about it below. 
As we all went deep into our own individual parts of the trying to make the project a success, we all forgot the main point which was communicate. No one from any group took any leadership I felt as if within the project we invented four more projects.my group didn’t have enough Lego part that was required to build the roof. On top some of us followed the QR code while other followed the manual instruction which was totally wrong. 
We were all under pressure to perform well and get the job done. While we struggled other groups were making too many gable parts where we only needed to build 3 houses. Another group I didn’t know what they were making but hid their house part and went for break so that the rest of us wouldn’t steal their Lego bricks. If there was some form of communication at least from that group, we could have used their spare Lego which wasn’t needed by them. Eventually the three groups merged into one and we all tried to see what the problem is as to why the roof was too big for the house. We were then told through skype that we had to change the roof last minute and give it a paper roof. 
The reason why we struggled for so long is that we should have chose a project manager amongst our self and built one house at a time. This could’ve saved us a lot of time and given us enough Lego bricks to build the other two houses. We all were playing around wasting material. Even when we struggled no one brought it up amongst the team hence why we never succeeded. One point for sure this was a real eye opener of how this way of how we worked had a damaging ripple effect. The project didn’t get completed from what was expected and two in the real world all of us would have lost our jobs.



Student #2 Reflection on Lego Village 
in this lesson we build a house the reasons behind building a house was that we can realise that what the process of having to manage a profit ,i have realised that to build a house we had to work as a team every group had to produce this required task if every group didn't work together then the house wouldn't be complete . i have also learned that we had to follow the plans that we were provided with to build part of the house that we were given,the task of building 
Realised that there were many this went wrong with our Lego village.Firstly the plans that we were given were wrong they did not meet with what the council required . secondly, the groups that we were divided in to didn't corporate with other groups
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	AUSTIN’S BUTTERFLY
	

	
	
	



This is my observation of “Critique and feedback - the story of Austin's butterfly“– A class run by Ron Berger.
https://youtu.be/hqh1MRWZjms
This is a magical example of a master educator at the top of his game.
Berger has a compelling manner. With his low quietly spoken voice, he speaks to the children on physically on the same level. This seems to be a metaphor for not talking down to them. As I watch he is “with” the children.
I love the ordinariness of the context. A child struggling to draw a picture is something that all the students assembled will have all done at some point. However, the students are gripped by the drama. It seems that the children clearly relate to the Austin and his struggle.  
The lesson is an example of storytelling that has been practiced for millennia and is the subject to much research in both behavioural and neuroscience.
"Aristotle proposed 2,300 years ago that plot is the most important aspect of narrative, and that character is secondary," says Brown. "Our brain results show that people approach narrative in a strongly character-centered and psychological manner, focused on the mental states of the protagonist of the story." (Brown, 2018)
As a qualitive reflection, it seems to me that the children clearly identity with the Austin on an emotional level as he attempts to draw a butterfly accurately. This seems to be a clever way of having the children explore themselves in a reflective way. Our empathy means we process this sort of reflection by comparing the story with the personal narrative we tell about ourselves.
The children demonstrate this empathy with by tempering any overtly negative criticism “not to be mean” (sic) says one child before delivering his feedback.
Ron carries the child’s story using Dwek’s power of “yet” (TED, 2020). With each iteration the picture acquires more fidelity because it is not “yet” finised.
The feedback given to Austin was tempered with such a simple word that mitigated Ron being seen as “mean” by his students. In doing so he was giving active strategies on how they could interact with peers too.
Each story moment had the children building to a crescendo moment of wonder.
I imagine that once this lesson is over, many of the children would rush to recreate the image themselves.
This will be my go-to video for all delivering awkward feedback in teaching from now on. 
Having just spent a few hours moderating assessments, I see some of my peers struggling to deliver feedback to poor performing students. This video in 6 minutes gives inspiration and gentle description of why we must still fail them.
I will be showing this multi-ethnic childlike wonder to my adults in my first class on producing their assignments. I see a way of using the children as a metaphor for how my adults deal with their young people.

.


	
	ESOL STUDENTS
	

	
	
	



This lesson observation was made of Lindsay Warwick teaching a ESOL to mature students.
https://www.youtube.com/watch?v=Niel3vqgwrU
Lindsay Warwick is teaching students with English as a second language a lesson This class is made of mature students and are indicative of the sort of people I regularly teach. 
By the nature of the class being publicly available on YouTube, it is likely to be an example of Lindsay's best practice whereas with the children in Austin’s butterfly seemed totally authentic, there is a whiff of the Hawthorne Effect(Mayo, 1933), possibly due to the cameras rolling. There is no apparent push back, from the students. That said the engagement seems genuine, by and large the students are attentive and displaying andragogic approach to learning. 
Lindsay’s manner is like Berger’s before, enthusiastic and engaging. At times she too kneels to be on the same level as the students who are seated. However, unlike Berger she introduces a valance into the room by moving using role play and a dynamism that may be inappropriate with students who need to be calmed. 
As I reflect on my practice (Schon & DeSanctis 1986), I can see that this is an endearing quality I could use more. I see in the comments is something that male teachers may consider to be less intimidating. "can you imagine a male teacher sitting in the middle of the students staring and smiling like that?”
The lesson is demonstration of dialogue rather than a monologue. There is a constant conversion “with” the students. It is clearly unscripted and there are examples of Socratic method. Lindsay probes her to clarify their understandings, assumptions and to give examples. It is helpful that the narratives she has choses are relevant to the class. This chimes with (Fry 2003) work on relating concepts to their existing understanding in order to create new knowledge.
Referring back to my earlier submissions, I described how learning is the process whereby knowledge is created through the transformation of experience” (Kolb, 1984). 
Lindsay uses role play to demonstrate her sister’s dive to work and in doing so creates a Concrete Experience with a mime.  She has student’s then make Reflective Observation of this mime, by asking he audience what sort of driver she is (careless). Abstract Conceptualization is triggered when she asks if careless people think about what they are doing? Finally, she encourages Active Experimentation as she gets the students to apply the new careless vocabulary they have gained to the concept of other accidents.
Since Aristotle, philosophers have acknowledged the transformational power of theatre’. Lindsay creates value with her performance that leans on improv theatre that has transformational effect on her students that has sympathy with Experience Economy (Lowman, 1984; Pine & Gilmore, 2019; Poynton,2013)
My reading in (Ramsden 2003; Ramsden 1988) suggests that this video is demonstrating the sort of teaching that triggers deep learning and this in turn is down to the teaching environment Lindsay creates with the mimes, freeform dialogue and Socratic method(Fry 2003).



	
	FEEBACK TECHNIQUES
	

	
	
	



Lesson Observation of Inside the Mind of a Master Procrastinator by Tim Urban
https://www.ted.com/talks/tim_urban_inside_the_mind_of_a_master_procrastinator?language=en
TED lectures by nature will be polished and rehearsed, Students are clearly motivated to attend and are being taught in a broadly pure a form of andragogy. The audience is made to reflect on their experiences rather than being filled with facts.
While Lindsay’s theatrical performance is based on Improv, then Tim’s is script based, but he delivers with the energy of a stand-up comedian. I see him pacing back and forth pushing the boundaries of the spotlight format that I guess TED demand he is essentially the Professor as a Performer(Lowman, J. 1994). 
This lesson is the first in this report to frame the presentaion with PowerPoint slides. However, the deck is as far removed from the standardized slide decks I see in my school. They are low density, highly graphical affairs that come from the Phillips playbook in another famous TED lecture “Death by PowerPoint” (TED,2014)
Tim’s lecture chimes with researchers that identifies that educators who use humor in their instruction are more positively rated by their peers and their students. others have suggested that humor may enhance learning. My further reading (Ziv 1983; Korobkin 1989) supports the view that humor used well enhances learning and improves divergent thinking.
This lecture is another example using story telling. As a student observer, I identify with Tim on an emotional level as he attempts to complete his dissertation. I empathise and in doing so naturally trigger reflection by comparing Tim’s narrative with my own, in the same way I perceive the children did with Austin’s butterfly. As with the previous two observations, this chimes with (Fry 2003) work on relating concepts to their existing understanding in order to create new knowledge.
Urban clearly respects that the topic is serious: he passionately explains that we all suffer when we procrastinate. While his approach is not serious, it uses humor in a disruptive way that is seen as serious. As I reflect on this observation, I am reminded that this experience is deliberately using “fun” to engage and teach(Deterding et al, 2011). I believe that Tim has turned his learning environment into a playful experience that gives a significantly positive impact on his students (Garner, 2006).
I have personally used this lecture with my students and witness retention of educational message in a real-world academic setting a number of times. When students reach out in times of stress we have referred to the “panic monster” to defuse the tension.
This reflection and the research that it has triggered (Garner, 2006; Ziv 1983; Korobkin 1989) further enhances my CPD and fuels me with evidence based learning strategies to use some with the educators who believe their role or their topic is too serious to engage humor (or fun) as merely a disruption to learning.
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	THE “HOW TO” OF ENTREPRENEURIAL LEARNING
	

	
	
	



The event took place at Dylan Thomas Centre, Somerset Place, Swansea, SA1 1RR November 11th, 2019 9:30 – 15:00 pm.
I attended the event to look for material to facilitate better delivery of entrepreneurial skills at my school in Birmingham. Before attending the CPD event I had assumed that the educational community considered all entrepreneurial activity to be a matter of the practical aspects of running a business. Indeed, I have presented material developed by my school to this end. 
It was a pleasant surprise to see the memes celebrating the brave actions of people who fail. Developing resilience is in my opinion a key skill in a complex world and this is a welcome approach to use as a defined part of a curriculum.
I was impressed with Colin Jones strategies for people to reflect in ways that build confidence. I liked the visualisation of entrepreneur’s attempts conserve and monitor energy. As a self-confessed Entrepreneur, the approaches in my life have always to “double bubble” a family term that is meant to inspire optimum use of any scarce resource, energy included, to have more than one positive outcome. For example, don’t walk up the stairs empty handed, walk the dog and simultaneously exercise, re-versioning of my personal assignments as blog posts etc.
My experience in the video game industry chimes with Andy Penaluna. Creative people reject the “suited and booted” businessperson, yet happily accommodate being a “freelancer” without any concept of cognitive dissonance. 
It is also pleasing to see a link Andy made that other people/industries have uncomfortable relationships with business. My studies have used obfuscation to move customers from market normative to social normative behaviour in a hospitality industry. I’d suggest that Andy’s work highlights that Industries such as creative favour social normative behaviour and they are demotivated by market normative behaviours (Heyman & Ariely 2004). (Heyman & Ariely 2004) argue that these behaviours are modal, but my work shows that it is not the case. I think that by referring to enterprise skills rather than entrepreneurial is a clever approach that chimes with the way that people naturally resolve cognitive dissonance associated with running a business.
The Welsh authorities have a handle on entrepreneurial activity that supersedes that of England. I believe that the nature of politics is that this approach will become part of the English curriculum and therefore a preparation to adopt the EntreComp is prudent for our Welsh school residing in England.



It is my intention now to differentiate the activities of the Enterprising and Entrepreneurial individual. I see value in the use of using enterprising language that obfuscates the market targeted language and activities of the entrepreneur. I have already reached out to my programme director and will raise the issues with the enterprise module leader at the BLC.
In follow up discussions with Andy Penaluna, I have identified the terminology used by health care professionals to obfuscate their entrepreneurial activity.
The examples of the extracurricular activities by the panellists shows that there is a latent desire by students in general to engage in the experiential events organized around the use of enterprise. Furthermore, the statistics of micro business adoption and the experience of Steve Osbourne shows that Enterprise needs to be developed in all our student body even if students consider it irrelevant.
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	ASSESSMENT & CREATIVITY
	

	
	
	



As part of my Entrecomp CPD, Module 4.1.1 asked to read a PDF titled EntreCompEdu Assessment and creativity.

As a self-confessed creative, I challenged the rubric as being something that was more useful as a self-reflection tool. 

I have sympathy with the document when it suggests that creativity need not be original. Ken Robinson's famous TED/RSA talk suggests, five-year-olds have significantly more uses of paper clips than adults and its unlikely that their thoughts were original (Robinson 2017). 

It is my conclusion that the personal experiences that some people have is that creativity loses its rank as they mature. I think they believe that creativity is an absolute skill. Something that if not expressed skilfully by a certain age is an indication that it need not be included in their "practitioners' toolbox". 

I see many of my (adult) students believing that they are simply mechanically adding to their practitioner toolbox when they attend our outreach university. 

However, my thinking is that creativity exists in three dimensions that involve: 
1. the thinking of something new, 
2. the repurpose (or connection) of one idea to another. 
3. the experience of surprise (the aha moment). 

Such a definition to a five-year-old is easy because so many more things are new, surprising and have the opportunity for repurpose. I think that this is one source of children's innate happiness. 

My introspection has unpacked some thinking based on a career developing video games: I see huge correlation between this definition of creativity and the curation of game play. Addictive games deliberately connect the player to these dimensions in order to create flow and in doing so make them happy. 

By having my students experience creativity as I have defined above thru academic challenge will hopefully inspire joy in the same way.
 
My idea is to challenge the students didactic between practitioner and creator by disrupting it by illuminating the academic achievements using the above creative dimensions. By collecting feedback of happiness, I'd hope to show a correlation too, a kind happiness highscore. 



One way to do this is to develop a rubric delivered as an exit ticket (Edutopia 2015). I'd ask them to reflect on the three dimensions above AND to track their happiness.... I'd like to hope that the upward trend of happiness could prove to be the feedback loop to inspire further study (play). 
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	FEEBACK TECHNIQUES
	

	
	
	



As part of my Entrecomp CPD, Module 4.2.1 asked to read a website “Feedback: High impact for very low cost”, and asked to reflect what feedback might have negative effects and what techniques can you apply when giving feedback on students’ entrepreneurial learning? (EEE 2020) 

I am interested in behavioural science and it is my teaching priority to create a change in the behaviour of students. I believe that feedback is an important factor in doing this. 
The report illuminates that teaching is an art form that science finds hard to mechanically explain... The evidence shows too much; too little or clumsily administered means that the desired outcomes may not be achieved.
 
Teaching is a complex subject. and science needs only look at Schrodinger's cat and the Mayo's Hawthorne Experiment (Mayo, 1933) to illuminate the complexities of disentangling observation from effect. 

In my career, I have seen an industry emerge that has attempted to mechanize feedback in the form of gamification. Such industrialisation leads the uncreative teacher to reach out for any old indications of feedback. This can be considered by the learner as insincere. A personal example was an award for "smiling" given to my daughter in primary school. 

I feel such feedback, however well-meaning, will result in low expectations. Feedback should be aiming to increase intrinsic motivation. An example of this done well is in the scouting movement. Badges are awarded and converted by their "students". 

My reading has unpacked my thinking and I have connected some dots... Recently I have read Drive (Pink 2010). This book has me inspired me to illuminate the intrinsic motivations to my students. I hope to lure them with the dreams of Autonomy, Mastery and Purpose, (AMP) that we apparently all have. 

Pink's book chimes with what the report calls Bloom's Mastery of Learning (MfL) (Bloom, 1981). I would combine both these ideas to develop a framework of intrinsic feedback to my students. By focusing on the process of "feeding" the motivational desires to learn, we could be creating a positive feedback loop. In short, we could use the framework to comment upon displays of the autonomy, mastery and purpose

For example 
· A: Your work shows you could have read more on your own. 
· M: This answer shows that you have mastered the subject well. 
· P: You will find that this new knowledge will improve your patient's wellbeing.
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	OBJECTIVE
	

	
	
	



My RPEL gave me an opportunity to curate a robust understanding of the evidence behind the teaching approach I have made. The following part of the programme has since given an increasing sense of confidence in my practice. I can hear my professional vocabulary has shifted because of the all the reading I have done. 
Austin’s Butterfly really moved me. I have shared the video with several of my colleagues in and out of the teaching profession. Ron Berger’s video made me realise how rewarding teaching, can be. Just watching the children’s building sense of wonder and respect for a fellow human being was awesome. 
The most important thing I have learned about my teaching is the enlightening power of simple prepositions and how they energise my understandings. The assessment FOR learning (instead of assessment OF learning) really blew me away. QUIET by Susan Cain was inspirational. YET by Carol Dweck and DRIVE by Pink are others. 
I felt that these approaches were similar to Obama's FORWARD election campaign, They are examples of one-word strategies that I was taught in my MBA. Such strategies are easy to assume they being obvious, but I am mindful of how insanely difficult they are to define. 
I have learned about my students comes from my introspection on open and closed thinking using Dweck's Growth Mindset. I appreciate Carol is under fire for her approach now. However, I can accept her defence: Growing People’s minds is a nuanced subject that betrays the apparent simplicity of the one-word strategy. For example, the simple narrative that students must change student’s “deviant” closed mindset is wrong. The flexible mindset should be defined by the ability to change from open to closed at appropriate moments and the skill we teach is when these moments are: One cannot have an open-minded approach to which side of the road we drive on, but we must be open when we are brainstorming new ideas.
I have come to understand the term "entrepreneurial" in a different light since starting this programme. Until now I have been uncomfortable with the definition of entrepreneur that lassos those with a self-interested neoliberal agenda most of my adult life. The Entrecomp CPD shifted this view into a now proud understanding of the competencies that I have naturally acquired thru my career.
The one achievement I am most proud of is the real-time application of the ideas I have been learned directly into the course modules I am developing for UWTSD.
I intend to further my practice using the theory but extending it into virtual environment. Never in the history of this planet has humanity required the skills of an entrepreneurial, educator ex-video game developer.
I am drawn to an amazing presentation/sales pitch by Dr David Kellerman (Microsoft,2019). Applying artificial intelligence to feedback and using technology to enhance learning is fascinating. 
It is also my intention to continue my research into entrepreneurial teaching. Entrecomp has given me a fascinating insight into work sectors, like the caring, artistic and professions who reject the neoliberal agenda that is incorrectly associated with all entrepreneurs. Some of us don’t innovate just for business.
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