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	[bookmark: cysill]Targed/Target 1
	Ensure you always support your discussion throughout with evidence from background reading from a wide range of literature which include books and academic articles.

	Targed/Target 2
	·Make use of your Referencing Handbook to improve your use of the Harvard style of referencing.

	Targed/Target 3
	Integrate theory with practice more coherently, i.e. explain clearly how theoretical concepts are exemplified within classroom practice.



During this assignment I will analyse and evaluate the Leuven scale as an observation tool. To help with analysis, I conducted my own observation using the scale. I observed the YouTube clip titled ‘reception 2D and 3D shapes.’ This observation had the research question ‘To what extent does a focus group provide opportunities for pupil involvement and learning?’ The four children I observed in the video were in a reception setting. They were asked to sort both 2D and 3D shapes into sorting circles. I then made my own observation schedule and I focused on the involvement of the children within the video, using the Leuven scale to rate their involvement, from 1 being extremely low involvement, to 5 being extremely high involvement. 
In the video, the children were placed in a focus group. ‘a focus group is defined as a small gathering of individuals who have a common interest or characteristic, assembled by a moderator, who uses the group and its interactions as a way to gain information about a particular issue.’ (Williams and Katz, 2001, pg 3) The teacher is the moderator and creates the focus group using certain children for different reasons. The teacher creates the focus group based on different factors, for example, the teacher could group certain children together because they are similar in the way they learn. However, the teacher could also group them due to their differences, for example, the level of learning which they are at. According to Williams and Katz (2001), focus groups are used to try and gain more information or data on the subject they are focusing on. If the children are working as a team, they may work together, and their ideas and work may bounce off one another. 
From my observations, the learning environment the children are in seems to be one which is active and experiential. The children are asked to sort the 2D and 3D shapes and are made to touch the shapes to sort them. This gives them an idea of what 2D and 3D shapes look like in real life, rather than them just looking at a photo of the shapes. Welsh government suggest that learning through an engaging activity provides a base for the child to learn from. For example, the children I observed may re-call the activity they did because they learned the different shapes through an experience, rather than them being taught the shapes formally, sat at a desk with no practical teaching taking place.
The learning environment plays an important part in the foundation phase and teaching pedagogy. Welsh government cites that, ‘A range and variety of resources should be used and selected to support children’s learning indoors and outdoors.’  (Learning and teaching pedagogy, 2008, pg 18)  Both indoor and outdoor learning are advised to give children an enriched learning environment. Both beach and forest schools have become increasingly popular within the foundation phase as they focus on bringing real life experiences to children within the foundation phase. One of Estyn’s effective practice reports centres on a primary school in North Wales. The school wanted to find a way to enhance the pupil’s chances to learn outdoors. They found that because the beach was a short distance from their school that it was the best option for them. They use the beach school as a whole school every term and use those days to focus on specific topics for example, ‘science on the sands’ (Outdoor learning at the beach | Estyn, n.d.) The primary school found that since the start of their use of beach schools, ‘sta
ndards have improved across the school but most significantly in Foundation Phase.’ (Outdoor learning at the beach | Estyn, n.d.) The school also conducted a pupil and parent survey which showed that the pupils and parents felt that the use of the beach school impacted positively on the children’s learning and their overall well-being. 
As stated above, the children I observed were placed in a small focus group which the class teacher picked. The teacher is with the children throughout the activity and gives the children her undivided attention. The teacher seems to be creating questions for the four children to answer, for example, she says ‘Can anybody help me find out what 2D means?’ (Blenheim Primary, 2014) She asked this question with the intention that one of the four children would explain to her what a 2D shape is. She also asks certain questions to specific children to try and engage them with the activity. ‘Practitioners can support or ‘scaffold’ learning effectively by working alongside an individual or small group of children, observing, participating and intervening if necessary.’ (Learning and teaching pedagogy, 2008, pg 22) The Welsh Government suggests that this way of teaching children can be very effective for some learners. The teacher being involved with the activity gives them the opportunity to observe the children whilst they are completing the task. The teacher can then take what they observed and decide on different tasks which would either further the child’s progression on that topic or consolidate their learning on that topic. 
Observations can be extremely useful for education. Observing children, how they learn and what environments they learn in can help give a useful insight into education. ‘Seeing actions and behaviours within a natural context, or as they usually occur provides insights and understanding of the event, activity or situation being evaluated.’ (Observation: a guide for use in evaluation, 2019) This guide for evaluating observations suggests that being able to observe scenarios like children learning can give teachers and practitioners information they may not have known before. All children are unique and individual, so observing specific children can give a greater insight into who they are, how they learn and what they may struggle with. One advantage of observation NSW Government (2019) suggests is that if planned properly, the observer can have little to no impact on the activity and how the participants respond to what they are asked to do. This means the data and evidence collected would be much more authentic and truer to real life, whereas if the participants know they are being observed, they may act differently. However, one disadvantage of observation indicated by NSW Government (2019) is that if the observation is not planned properly, the observer may become overwhelmed with data and may lose track of what they were focusing on. 
For my research I decided to use an observation schedule. (See appendix) An observation schedule is prepared before the observation and before data is recorded. Whilst in the observation, the researcher will then use the pre-made observation schedule to record what they have specifically set out to record. I created an observation schedule which included the Leuven scale and focused on the involvement of the pupils in the video. Whilst using the Leuven scale as an observation tool, I found that it gave a precise and easy starting point when trying to observe the children’s involvement levels. The scale gave a specific 5-point scale and pinning this scale on the children I observed gave me a more focused approach when observing the group and as Ferre Laevers states, ‘This analysis forms the basis for interventions toward individual children and toward the general context and/or the teachers’ approaches.’ (Laevers F. Experiential education 2011, pg 1) This supports my view on the Leuven scale as it states it is a basis and starting point towards helping the child and figuring out the teaching approach someone may take. However, when using the Leuven scale I found that a disadvantage may be that some people could rely too much on the scale, meaning that they may think of it as a check list and doing this once is enough of an observation to fully understand the development of a child. However, conducting a one-off observation may not give the correct data and answers that they were seeking. This may be because children continue to change every day and according to Matt Arnerich, ‘The way they feel one day may be completely different from the next.’ (Arnerich, 2018), meaning that just one observation of the children I observe may not be enough to give me the full picture and help me answer my research question. 
To conduct my observation, I had to consider the ethical implications I could come across, such as receiving consent/assent for the children involved. Consent is given by someone who is 18 or older, whereas assent is an agreement made for someone who is not at the legal age to give consent. According to BERA’s (2018) ethical guidelines for educational research document, participants should be made aware of the research they are involved in, what it consists of and what the information gained will be used for. They also suggest that some participants may not be able to give their own consent due to their lack of understanding and the age of the participants, which is true in my case. BERA (2018) suggests that gaining assent, ‘within relationships of mutual trust’ (BERA, 2018, pg 10) is the best option when working with people who may not have the capacity to fully understand what is going on, like the children I observed. To overcome this ethical dilemma, I would send out a consent letter to the children’s parent or guardian, gaining assent from a person that both me and the child trust and overall following the BERA ethical guidelines for educational research. 
Another ethical implication I found was the confidentiality/anonymity of the participants. The anonymity of participants can be important when conducting an observation. Anonymity means that nobody knows who the participant is or anything about them, not even the researcher themselves. That means when the research is viewed by others, they will not know who the participant is. However, confidentiality is different. The researcher knows who the participant is and can know personal things about them, for example, where they live. The researcher must then take it upon themselves to make sure that the participant cannot be known from the research that is shown. BERA (2018) agrees with the confidentiality and anonymity of participants and states that within research, keeping the participants information private and anonymous is ‘considered the norm for the conduct of research.’ (BERA, 2018, pg 21) I kept the information I received from my observation anonymous and the data I created had no personal information which could show who the children involved are.
In conclusion, I believe that the Leuven scale is useful and did help me answer my research question to some extent. The Leuven scale focuses on a child’s involvement, so observing the children’s involvement using the scale made it easier to see what level the children were at. It also helped keep me on track and remember what my research question was. However, I do believe that conducting numerous observations using different methods may also help to further my answer to the research question.
 In the future, I would like to conduct an observation focusing on the research question ‘To what extent does teacher interaction impact a child’s learning?’ using different methods of research, for example questionnaires. I would then like to compare my findings with that of previous research I have conducted to form a deeper understanding of children and the way they learn.
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Appendix
Observation schedule based on the research question ‘To what extent does a focus group provide opportunities for pupil involvement and learning?’

Observer: Lainey Gallo                                          Length of lesson: 2 minutes 50 seconds
Focus question: To what extent does a focus group provide opportunities for pupil involvement and learning? 
Context: A focus group of 4 children are asked to identify the 2D and 3D shapes. They are then asked to sort the shapes into sorting circles. One circle is for the 2D shapes and one circle is for the 3D shapes.
5- Extremely high: continued intense activity.
4- High: moderate involvement with some intense moments. 
3- Moderate: mainly continues activity. 
2- Low: Frequently interrupted activity.
1-Extremely low: Little to no interaction.

	
	Child 1
	Child 2
	Child 3
	Child 4

	Score observed every 30 seconds. 
	5, 4, 4 ,4, 3
	5, 5 ,4 ,5, 5 
	1, 1 ,2 ,3 ,3
	2, 3, 3, 3 ,3

	Overall average score. 
	4
	5
	2
	3

	Additional comments. 
	· Child, one started the session very enthusiastic. They put their hand up to answer questions.
· During the activity, child 1 was very involved and tried to complete the activity. 
· Towards the end of the activity, child 1 seemed to lose some interest in the activity as they weren’t as talkative and involved as in the beginning. 
	· Child 2 started the activity very enthusiastic. They continuously answered questions and even held their hand up numerous times to answer questions. 
· During the activity, child 2 was still very involved with the task and completed it. 
· Towards the end of the session, child 2 was still very enthusiastic and continued to put their hand up to answer questions. 
	· Child 3 started the activity with little to no enthusiasm. They seemed to be distracted and did not volunteer to answer any questions. They only answered questions which were specifically asked to them. 
· During the activity, child 3 seemed to engage a bit more with the task and tried to complete the activity with their partner. 
· Again, towards the end of the activity, child 3 seemed quiet and unengaged. They only spoke when the teacher specifically spoke to them.
	· Child 4 started the activity with some engagement. They answered some questions. 
· During the activity child 4 completed the task with an average amount of enthusiasm. They completed the task but did not seem overly enthusiastic to do so. 
· Towards the end of the session, child 4 again seemed to have an average amount of enthusiasm and seemed to be listening, but not very enthusiastic.
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