On Monday 2nd March 2020, I was observed undertaking a 45 minute micro teach.  In the essay below I will be self reflecting on the session using Graham Gibbs, Reflective Cycle from his book "Learning by Doing." (Gibbs, 1988).
Planning:
When deciding what topic to do my micro teach on, I decided to do a follow on from the 30 minute session I done on Monday 25th November 2019, where learners learnt how to identity problems and create a product / solutions to overcome and solve them.  On reflection I felt this session went well, learners were extremely engaged and outcomes of the activity were enthused and creative. However, it made me think, what if a learner had come up with an idea in which they wanted to take forward, would they know how to investigate the idea further and plan? Therefore So I based my 2nd session as business planning. Business planning is often a boring subject, discussing how to do copious amounts of research and setting it out in a 50+ document. (Abrams 2010) Being an Entrepreneurship Officer / Business Advisor to start ups for the past 5 years has allowed me to gain in-depth knowledge of business planning. The confusion that is often faced is thinking as soon as taking an idea forward that a business plan must be written, my session is aimed overcome that assumption. My knowledge of the subject was complimented by the Academic assessor Mark Flagg, which can be seen on the Lesson Assessment attached, I will be referring to this evidence throughout my essay, (Flagg, 2020) along with how I have met the HEA’s professional standards. HEA Professional Standards Framework, (2011).
What I am taking forward from my first teaching session?  My first session I didn’t get any feedback from the class formally, (Arbor 2013) therefore I decided to design a feedback questionnaire for the learners to complete after the session.  It was also noted about the speed and pace of my voice, I am naturally a fast talker so I was conscious of slowing down the pace of the session. 
Designing of the learning activities were planned prior to delivery of the session, through a lesson plan and a 15 slide PowerPoint presentation to direct the flow of the lesson, meeting A1 of the Professional Standards. In regards to the aesthetics I decided to keep the colour scheme and same style slides from the last session to show it was a follow on lesson. Feedback I received last time was that some of the hyperlinks on my slides weren’t clear as they were yellow; I ensured that any hyperlinks were changed to blue to avoid this. I felt the slides looked professional; however in hindsight I’m unsure if they were in the right order as I felt the prior knowledge in the room was not there, would I have been better off starting with the task first to get a buzz in the room, then explaining about canvassing and business plans; this may have resulted in higher engagement, after having under took heutagogical learning. (Heick 2018) Feedback from a learner mentioned that if they were at the back of the class room they’d fear they would have not been able to view some of the information on the slides, when designing I did think that a few of the slides (slide 5 and 11) may have been too wordy and been less impactful. (Bolkan 2019) 
Being aware that the majority of learners in the class are from a variety of industries which a range of knowledge, (V1 of the professional standards, respecting individual learners and diverse learning) Prior to the session when we were learning about learning styles, we completed a quiz to raise awareness of our learning styles according to Honey and Mumford. (Honey and Mumford 1982) I made a note of the classes results so I was able to tailor my session to match their learning characteristics. All of the class were shown to by theorists, with hints of reflectors and pragmatics.  I knew that knowledge would vary in regards to the contents of the business plan, knowing I would be tight for time to go through this in detail, I created an addition resource in which included all areas and components of a business plan. (A2)
The microteaching session: 
Although I was well prepared, I felt quite nervous when I was setting up to do my microteach. I could feel myself talking faster than usual and stumbling over words, which I don’t normally get, even when I do teaching sessions presenting to over 200 students in which I do on a regular basis. I feel its different pressure when presenting to professional peers, as they are observing and judging your way of teaching where as learners are more interested to the information being imparted. 
I started the lecture introducing myself and the learning objectives; feedback from the academic assessor was to use Blooms verbs to develop the learning objectives because it explains the process of learning. (Bloom et al. 1956) I followed with a slide of recapping the first micro teach which was helpful, not only to remind the learners of the last session but there was also two learners present in this session who were not at the first session, therefore  it was beneficial  for their understanding. I went on to test prior knowledge, asking questions “Why do businesses need to plan and how they plan?” I wasn’t getting many responses back and felt like I may have been forcing interaction. As previously mentioned, it may have been the lack prior knowledge to answer. However knowing that the majority of the learners are reflectors, it may have been they were thinking about the answer before sharing their thoughts. (Honey & Mumford 1982)  It may have been better if I had asked if anyone had ever done business planning before and referred the question to them, using their experience and knowledge to inform the class. (Boud, Cohen & Sampson 2002) A definition of what business planning is and why it was needed was provided on the following slide. When I did ask who had written a business plan two slides after, three of the seven learners stated that they had, this was beneficial as I was able to refer to them for questions about writing a business plan; “How big was your business plan, how long did it take to write”.  My take away in which I wanted the learners to absorb from this slide was a quote I provided, “One of the most important tasks you can perform is getting your idea(s) out from your head into a tangible format so that you can communicate that with others.” Although due to rushing and going at a fast pace as my feedback alleged I worry that this key message didn’t get across. Due to all of the learners present being theorists, I felt it was important they fully understood what a business plan was so they could see how it had been developed and adapted over time. 
To introduce the task I posed the question are business plans outdated? Using a quote from Steve Blank to sums up this point in case: “Business Plan: a document investors make you write, that they don’t read”. (Blank 2013) presenting a  Business model Canvas which are now being used  more commonly instead of business plans to map out and investigate the environments. The one I presented on screen was the Lean Business model Canvas (Maurya 2010) had a lot of business terminology in which I felt would have been to excessive. For that reason, I used the simply do concept canvas, (www.simplydo.co.uk) designed by an entrepreneurship academic, Dr. Lee Sharma and is used throughout the UK by enterprise educators and industry (K6), it has undergone academic peer assessment and under strict guidelines on how can be used. (K1, K2).  I chose this as it is a visual aid, which eliminates all the business terminology; instructing in general terms. It shows what you are required to answer in each section while investigating and analyzing an idea. 
The task allowed me to go from a pedagogic method of teaching, to an andragogic (Heick 2018) (K4, K5, K6) I  had planned to hand out the concept canvas and allow the learners 15 minutes working on their own to research and investigate an idea of their choice using the guidance of the canvas.  (A4) When looking around the room I could see the blank expressions of the thought of coming up with an idea. One of the learners shared her concern that she wasn’t very creative or innovative therefore would struggle to generate an idea. To inspire the learners I gave some examples of ideas that previous learners had come up with. Then instead of leaving them get on with the task in which I had planned to, I for some reason carried on talking through the sections of the canvas, which I felt had a negative effect. Looking back it would have been disruptive to those trying to think and complete the canvas; it also would have made the learners rush through areas of the canvas to keep up with the pace I was speaking at instead of giving them time to think and working at their own pace. I feel I took the silence in the room as non engagement rather than concentration. In future it would be better for me to set the task, given the learners five minutes for them to start instigating their own ideas, then navigated my way around the room to discuss individual progress and provide informal feedback and advice. One of the learners fed back that a little less talking to let the tasks happen would have been an improvement and all seven learners fed back that they felt like the canvas section was rushed and they would have liked to have spent more time completing it. Although I have mentioned downfalls to the task, it was actually very successful in regards to outcomes; four of the learners that shared their ideas had a better understanding of what it would take to turn their idea into a reality, as set out in the learning objective. I am able to rate the successfulness of the task as the lady who commented when I set the task she wasn’t innovative enough to part take, exactly produced the most creative idea in the class, I ensure to praise her idea and reminded her not to doubt her ability.  

It was planned to be a very visual and kinaesthetic session, (Fleming & Baume 2006) also turned audio due to my over explaining of the task at hand. When choosing this task, I used Dale’s Cones of Experience (Dale 1969) creating the environment so that learners remember 90% of what they do and 70% of what they write (K3). I felt that this is true as at the end of the session verbal feedback in which I received was that the canvas was memorable and informative. 

I then asked the learners to reflect and discuss the benefits of a canvas, ( outcomes of the discussion were its visual effectiveness, more likely to get read there an easier guide to staying on track rather than having to go through a 50 page business plan to find the answer required) . I lead the discussion into a short debate if they felt a business plan or concept canvas was more beneficial, it was agreed that both are needed, a business plan for investors and a canvas for employees. By encouraging this discussion and debate it allowed me to assess the understanding of the learners of both the fundamentals that had been discussed in the session. (A3, V4 & K5) (Reece & Walker 2007) I felt this was effective because it allowed learners to give their view point, allowing peer to peer learning and for others to see things from another perspective. 

In conclusion 
Although I have been quite self-critical in my reflection, I am quite driven people who always look at ways I can improve therefore tend to focus on these. Overall I feel the session went well, A variety of teaching methods and strategies were used to ensure all learning styles were catered to, and the resources provided were helpful and memorable. (A5, V2,V3) The objectives were met as everyone understood why and how to plan a business, ways of disseminating information required and how to present it to different stakeholders. Although I did not formally test these at the end which would have been beneficial, I did informally assess how they were understood in the discussion and debate. As an anticipated difficulty in which I identified in my lesson plan was that it may be too much information to take in and not enough prior knowledge of the topic. I feel I may have designed the lecture to my usual audience of learners at the university whom have a business background rather than those of my PGCE group. From the feedback collected I tried to compress far too much into the short space of time and feel that same of the key information was lost and the session seemed rushed; as all of the learners commented on the speed and content of the lesson being too much for 45 minutes. 
From self reflecting on the session I can confirm that the layout of the lesson wasn’t correct; they needed to undergo the activity to understand what business planning was and this would have helped them to answer the questions asked about the topic. 
All feedback I collected was anonymous and all learners were asked to be honest and open in their opinions.  From the feedback in which I collected all seven of the learners said their knowledge had grown in the area from poor and fair to goods and very good, this is a positive outcome and shows the effectiveness of the lesson. For my delivery I was rated good – very good which I am pleased with, as I didn’t feel that I showed the best of my potential in regards to teaching methods and competence., whether that was due to the topic being for the wrong audience or that I tried to provide too much information in a short amount of time. 
My biggest learning point from this micro teach session was that I have to let the learning happen, and not to be afraid of silence in the room. 

My action plans going further to improve of my teaching will be to:
· Focus on my ability of planning lessons; looking at content, layout and flow of the lesson This can be by performing the task set myself and timing how long they take me or a family member without the prior knowledge, this would allow me to gauge the support I may have to give and factor in that extra time. 
· I could also consider sending my presentation and lesson plan to my academic mentor to gauge their opinion and advice of the content and substance of the lecture, to ensure that there’s not too much information that key messages are not lost.
· Take more consideration of the learners prior knowledge of the topic, I may need to break the topic down further and spread it over a few sessions so that the information is absorbed and understood effectively so that learning actually happens.
· Learning to slow down the speed of which I speak and pace of the lesson so that the learners have time to absorb and interpret their thoughts on the topic at hand, rather than pushing the pace and feeding them the outcomes rather than them coming to them at their own terms. 
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