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1. [bookmark: _Toc514250048]Introduction

The purpose of this report is to research the, principles of working with challenging behaviour in a school environment with children. The report will be based around the placement setting, which is in a mainstream primary school environment. The report will consider what challenging behaviour is, giving reputable definitions from a variety of sources. Secondly, the report will look at the different types of challenging behaviour which can be specifically identified, within the work placement and the factors associated with challenging behaviour. The report will then go on to look at providing definitions for proactive and reactive strategies, with the use of these strategies to deal with challenging behaviour, also evaluating the effectiveness of current existing strategies that address challenging behaviour with opinions from different sources. Next the report will identify what strategies are used within the work placement and the policies and procedures, in place to promote positive behaviour and strategies to diffuse an incident within the school. The report will then provide recommendations for improvements or strategies that could be applied in the work place. Finally, the report will come to a general conclusion about the effectiveness of the challenging behaviour strategies. 




















2. [bookmark: _Toc514250049]Main Findings

2.1 [bookmark: _Toc514250050]The setting

The setting discussed in this report will be based on a mainstream primary school, with children aged between three and eleven within the Swansea area. The types of individual job roles working within the school include qualified teachers, teaching assistants, childcare workers, health visitors and special support workers. Specifically, the information involving the setting will come explicitly from the flying start/playgroup setting, for children aged between two and five where education is not compulsory, but optional for parents in the local area who may be working or want to give their children experience within the school environment, before compulsory school. For purposes of confidentiality, the setting or individuals in the school will not be named in this report, instead a fictious name will be used to identify the school.

2.1.1 [bookmark: _Toc514250051]What is challenging behaviour?

There are many behaviours that a child can display which could be defined as a ‘challenging behaviour’. Emerson (1995) defined challenging behaviour as a culturally atypical behaviour of such an intensity, regularity or extent that the physical safety of the individual or others is probable to be placed in acute danger. In contrast, Smith and Fox (2003) provided their definition of challenging behaviour as any recurrent pattern of behaviour, or insight of behaviour, that inhibits or is at risk of delaying optimum learning or engagement in social interactions with other children and adults.
There are many ways a child can display challenging behaviour in a school environment, Gray et al (2013) explains challenging behaviour inclines to be alleged as a direct and personal threat, to the teacher’s authority. General Examples of challenging behaviour in children are listed by Mukherji (2001) who says, common causes for concern can be lack of or over eating, soiling lack of control with their bladder or knowing when to go to the toilet, temper tantrums which is usually a build-up of frustration, difficulties with getting on with others especially at school such as aggression towards others and antisocial behaviour including swearing, lying and stealing (Mukherji, 2001). Regarding challenging behaviour in school’s Capel et al (2016) explains there are many problems in defining what appropriate behaviour establishes, it varies according to the insight, tolerance threshold, knowledge and the management approach of individual teachers. The Qualifications and Curriculum Authority (QCA) (2001) lists some behaviours by which a pupil’s emotional and behavioural development, may be defined and evaluated. This list includes, violent behaviour such as fighting, being emotionally detached, no awareness of feelings for others, seeming depressed or unhappy, inappropriate emotional reactions, poor communication skills and deliberate interruption. 

2.1.2 [bookmark: _Toc514250052]Strategies to manage challenging behaviour
Paley (2012) explains whilst supporting individuals whose behaviour is seen as challenging, the perception of working in a proactive or reactive way is significant, as it will notify how those supporting and others respond to the person and their behaviour. How professionals respond can have a momentous influence on the person and their well-being. Davis and Dixon (2010) explain proactive behaviour supports can be alterations made to the environment, which comprises of the physical setting, resources and social communications. Xu et al (2015) adds to these proactive strategies and says changing the classroom set-up, building behaviour plans for children such as using visual prompts such as using pictures for displaying behavioural expectations. These alterations can be put into action before behaviours arise, to help eradicate or lessen the child’s necessity for any challenging behaviours (Davis and Dixon, 2010). McClean and Grey (2016) agree and explain proactive strategies aim to reduce the frequency of episodes of challenging behaviour, in contrast to proactive strategies, the primary purpose of reactive strategies is to improve the safety of all those affected by reducing the severity of incidents of challenging behaviour, whilst the behaviour takes place.
Firth et al (2010) recommends the use of Intensive Interaction which is one proactive strategy, Intensive Interaction is seen to be reliable and relates to encouraging growth, rather than fixing problems. Practitioners may observe or evaluate an individual in terms of their interactive abilities, this is explicitly concerned with building on an individuals existing repertoire of skills, as well as looking at areas of improvement where their skills are less evident but, are potentially available if given an appropriately responsive social environment (Firth et al, 2010). Other proactive strategies are listed by Allard et al (2014) who say, identifying triggers which can help to avoid the challenging behaviour and using rewards or praise for the use of good behaviour, with also setting boundaries for acceptable and unacceptable behaviour. Paley (2012) says reactive strategies which manage behaviour can consist of environmental alteration, physical interferences which should be used as a last resort, isolating the child and the usage of medication or mechanical restraint. Allard et al (2014) adds to this list of reactive strategies, explaining not responding to or not paying attention to the behaviour, this may simply mean ceasing correcting the child or giving them what they want as a direct reaction of their behaviour, distracting the child can be also be an effective strategy to diffuse challenging behaviour.

2.1.3 [bookmark: _Toc514250053]Evaluate each strategy 
Davis and Dixon (2010) explain proactive behavioural approaches are easy, direct ways in which school staff can work collectively, to assist children to learn the behaviours necessary to participate in the social and environmental aspects of the school. Birkett (2007) agrees and adds a successful school is one that can, generate a positive learning environment and an effective school is proactive. Koegel et al (1996) explains however, available data suggests that professionals who teach children may have limited expertise and confidence, in implementing proactive strategies. Furby and Catlow (2016) explain the importance of continuous staff training in positive behavioural support, to apply behaviour strategies in a non-aversive way. Rae et al (2011) discovered that teachers were fundamentally unaware of proactive strategies and referred to reactive strategies, to deal with challenging behaviour.
[bookmark: _GoBack]One proactive strategy in particular, is the use of a reward system for good behaviour which Moyes (2002) explains lead to difficulties to weaning the child away from rewards, which must be done slowly so that the individual does not feel cheated out of the reward system and still be motivated to behave appropriately, Morgan (2011) disagrees and explains using a reward system is a great motivator for children, to encourage positive behaviour, effective rewards are attractive, well-timed and can consist of simple social rewards such as a smile or a verbal tactile praise. 
Scotti et al (1991) and Carr et al (1999) explain of the comparative success of proactive strategies, it is evident however that aggressive challenging behaviour may be problematic to eliminate from behavioural ranges, which is where reactive strategies may come into place (Allen et al, 2001). Allen et al (2001) performed a study assessing the need for reactive management behaviour strategies, in children with severe challenging behaviour, which explained individuals working with children with challenging behaviour may require safe and effective reactive strategies, for responding to hostility when it happens. Training has been shown to have a variability of hypothetically positive effects, including the reduced use of physical intervention, reduced client injuries and enhanced confidence (Green and Wray, 1999) (Allen, 1999). However, training of these strategies has raised concerns over several ethical and legal issues (Allen et al, 2001).

2.1.4 [bookmark: _Toc514250054]Strategies in your placement area

Treehigh school identifies a policy called positive behaviour and restorative practices, in relation to children with challenging behaviour. The Treehigh School Policy for Positive Behaviour and Restorative Practices (2013) aims to, maintain a consistently orderly environment in which adults and children feel safe, secure and respected, it also aims to create a consistent environment that encourages and reinforces, good behaviour through the use of reward systems for students who show courtesy, achievement and behaving in lessons. Individual class teachers will use different rewards, but the whole school reward system is based on ‘Enrichment Time’ (Treehigh School, 2013). Treehigh School (2013) explains ‘Enrichment Time’ is used during the second session on a Friday afternoon. All children start with the same amount of time. Incidents of inappropriate behaviour will result in loss of minutes (1 minute for each incident). Teachers offer enrichment activities and children sign up for their chosen activity. Children who have lost part of their enrichment do not take part for the amount of time that has been lost.

Treehigh School (2013) describes when an incident has occurred, set questions are to be asked by the staff at the school, to the offender and then to the victim to help resolve the situation, examples of these questions in response to challenging behaviour are listed below.
· What happened?
· What were you thinking about at the time?
· Who has been affected by what you did and how?
· How do you think (the victim) felt when you did that? 
· What do you think you need to do to make things right?
· What have you learnt to help you make the right choices next time? (Treehigh School, 2013)

Treehigh School (2013) says staff teach children ‘You OWN your OWN behaviour’ to encourage children to take full responsibility, for their actions and to think about the consequences if children make the incorrect choice.

2.1.5 [bookmark: _Toc514250055]Recommendations

The Intensive Interaction proactive strategy discussed previously, could be applied to the work placement which encourages development, rather than fixing problems where a child is showing regular challenging behaviour (Firth et al, 2010). Firth et al (2010) explains this strategy involves practitioners, who may detect or assess a child in relations of their communicating capabilities, this is related to building on a child’s current range of skills, as well as looking at areas of development where their skills are less apparent, but are possibly obtainable if given a suitably receptive social environment.



3. [bookmark: _Toc514250056]Conclusion

It is evident in this report, there are many effective strategies to help children with challenging behaviours in a child care or school environment. Proactive strategies are explained to be most effective by authors such as Davis and Dixon (2010), with strategies encouraging positive reinforcement such as the use of reward systems for good behaviour, rather than focus being on negative behaviour (Moyes, 2002). Treehigh school (2013) showed good use of using the reward system strategy in their school policy, with ‘Enrichment Time’. With the evident effectiveness of proactive strategies, Allen et al (2001) provided evidence of the use of reactive strategies in their study, which was to assess the need for reactive strategies, for children with aggressive challenging behaviour, where additional training for staff working with these individuals would be essential. Allen et al (2001) explained there were some drawbacks to the use of reactive strategies, such as concerns over legal issues and whether the strategies were ethical. Therefore, the report shows the need for both proactive and reactive strategies, to be used based on individual circumstances and the nature of the challenging behaviour, with the need for adequate training needed for staff for both strategies to be effective. 
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