[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 


	Student name:
	Sally Jane Jones
	Student ID number:
	1800855

	Programme:
	Secondary PGCE

	Module:
	Principles of Teaching, Learning and Pedagogy in the Secondary Sector 

	Module code:
	ECSP6001
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Alison S Evans 
	Internal Verifier:
	

	Assignment Title:
	Part B, (i) and (ii) 
	Word count (or equivalent):
	(i) = 1,500
(ii) = 2,000

	Submission deadline:
	26 November 2018
	Return date of provisional marks & written feedback:
	17 December 2018

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  









I was given the topic Money for my micro-teach lesson, which I choose to set at an appropriate level for a year 7 set 3 class. 

To begin planning my lesson, I had to start with creating the scheme of work. This allowed me to break down the learning for students in order to not overload them with new knowledge (Miller, 1956). This concept came from research discussed by Miller (1956) in which he concluded that the human brain has restrictions on the amount of information it can accept and develop at any one time and that a route to overcoming this restriction is to break information down. I did this by splitting the original larger objective covering the topic ‘managing money’ in The National Curriculum (Welsh government, 2016) into smaller, manageable objectives delivered through a series of lessons. For the basis of my scheme of work and lesson objectives, I looked at the the national curriculum (Welsh government, 2016). This assisted in ensuring that what I was teaching was, in majority, considered relevant and required for students (Davie et al., 1995). Despite the debate that parts of the national curriculum can be considered irrelevant (Westwell, 1999), I found that as money is considered a utilitarian skill (Haylock & Thangata, 2007) within the curriculum, it could considered not to fall into this category. I also chose to begin my objectives at a year 6 level and build upon the knowledge expected at that stage, up to what is expected for year 7 in the given topic of money. This was to recap previous learning and to give students a platform to build new knowledge on (Ausubel, 1963). 
Ausubel’s (1963) proposed that new knowledge should be incorporated in with previous knowledge. I found that, in practice, this follows a similar layout to that of a theory presented by Bruner (1966) which states the basis for new learning should be in the form of developing existing knowledge. The contrasting difference between these two theorists is that Ausubel has the focus of new learning being decided by the teacher where as Bruner was more student focus. My lesson incorporated, primarily, the theory of Ausubel (1963) by which I as the teacher planned what was being learned. However, I aimed to integrate aspects of Bruner’s theory (1966) to give students opportunities to observe the new material for themselves. In the lesson, I did this by reviewing, adding and subtracting decimals and then moving on to adding the prices of items and working out the remaining change, and giving pupils the opportunity to recognise, themselves, the link between decimals and money. 

Reflecting on of my use of Ausubel’s and Bruner’s theory in lessons, and in light of my first professional teaching experience, I have found that, in general, students in my classes react and achieve better with a stronger, Bruner framework to a lesson, where they are actively involved in suggesting where the learning is leading. Bates (2016) describes using theory by Bruner in lessons in order to of questioning what students expectations for a lesson are, I have began to incorporate this into my lessons by asking students to reflect upon what we have previously studied or completed studying in a lesson and how they think it could be furthered. I have found this effective in covering aspects, which Bates (2016) on Bruner discussed in their theory on activating prior knowledge and to get students engaged and involved in their learning. 

Activating previous knowledge is an essential aspect of my scheme of work and lesson plans, I took this approach from research done by (Ausubel, 1963; Bruner, 1966). I chose to use a game of bingo for students as the starter of my lesson, which called upon subject matter covered in the previous lesson. I did this to have an engaging start as well as to activate previous knowledge. On reflection, I found that starters are a useful and successful way to recall and repeat previous knowledge. However, them being a success is ensuring they do not engulf too much of the lesson time. Starters also give you the opportunity to settle a class as recommended by Chamber & Timlin (2013) and ensure learners are ready for learning. This allows you to set expectations which can have a ripple effect throughout a lesson, so it is important to have an engaging starter which results in focused students who are ready to learn. From my first professional teaching experience I have come to the conclusion that good practice is setting a time limit for both the students and myself, and to have a checklist of what it is necessary to achieve, such as the resources required and registration. It is also beneficial in keeping this activity fast paced as it is setting a president for the lesson as a whole. As for using the starter to activate prior knowledge, it is successful if this is either short small questions in order not to engulf the lesson, or questions which can be used for bridging the learning into the next topic. 

Within my scheme of work and lessons, I aimed to have achievable objectives. This decision was made following the Qualified Teacher Status standards, in particularly S3.1.1, where it states the need for teachers to plan and deliver classes, which are at a relevant level for learners (Welsh Assembly Government, 2009). I planned for lesson to be interconnected with one another. Specifically, I did this to ensure that the lessons would flow and to not put students in the ‘panic zone’ a concept describe by Alisson & Tharby (2015) in which the work would not be accessible and would not allow student to develop new knowledge, this is developed from research done by Vygotsky (1978). On reflection, I have learnt that the objectives were set at too low a level, leaving the students in the ‘comfort zone’ (Alisson & Tharby, 2015) in which there was not any new material available for them to access. Vygotsky (1978) proposes learning should aim to be in the ‘Zone of Proximal Development which Alisson & Tharby (2015) describe as the ‘struggle zone’ where they are developing and extending existing knowledge, which they have, with new comprehension. I feel this relies on me improving my objectives and I can progress this in my lessons by considering what it is I am wanting to explain in terms of new information to students. Following research from Vygotsky (1978), in which he suggested that in order for students learn they need to be recieving information from a more informed other. 

Reviewing my lesson, I found that my objectives where too ambiguous which resulted in an unstructured lesson, which then struggled to develop students’ knowledge. To improve the focus of learners and deliver an effective lesson clear and specific objectives should be given (Tanner and Jones, 2000). 

One view of mathematics is that it is used to make sense of the world (Tanner and Jones, 2000) so, from this view, lessons have to be relatable for students and connected to the real world. This is why I chose to use the example of a shop for students in order to apply their learning practically. I choose to give students questions such as ‘what can you buy with £2?’ to allow for the opportunity of mathematical thinking, and to recognise knowledge in practice rather then giving pupils list of rules (Tanner and Jones, 2000) when working with money. This also gave students the opportunity to develop problem solving skills. 

Following on from Tanner and Jones (2002) notion that mathematics is to make sense of the world. I used this philosophy in planning my lesson by making the lessons relatable. It also gives students the opportunity to investigate new knowledge for themselves. This follows the philosophy is described in Donaldson’s Successful Futures (2018) in that it looks to develop students’ desire and capabilities to be self-learners and fully informed members of society. As this is the new curriculum it illustrates the most recent expectations of students.  
 
An aspect I did not consider in the planning of my micro-teach was classroom and behavior management, and this could be because of the fabricated nature of the environment. However, on reflection from my first professional teaching experience, I understand the importance of planning classroom and behavior management into my lessons.

At various points, in lessons throughout my scheme of work, I planned activities which involved giving students the opportunities to think, pair, share. This was an activity idea developed from Vygotsky’s (1978) the theory of social constructivism presented in which students are believe to need opportunities to discus new knowledge they are being introduced to and developing. I used this activity as a starter in an attempt to activate previous knowledge (Ausubel, 1963; Bruner, 1966) and to consolidate learning that had taken place through out a lesson or the scheme of work as a whole. It also gives students opportunities to test their new knowledge for validation as suggested by Tanner & Jones (2000) amongst the environment of their peers encouraged by Piaget (1957). Also, linked with planning for classroom management, I have found from my first professional teaching experience that planning time and specific topics for students to discuss is a effective tool for keeping students on task and minimizing pauses in active classroom engagement this follows from what Chambers & Timilin (2013) say about active learning and unengaged class being a major source of low level disruption. 

Learners need opportunities to test and engage with the knowledge they are developing to ensure it is retained in the long-term memory (Tanner and Jones, 2000). This is the reason I gave learners a worksheet that questions and tests their knowledge and application of this. On reflection I see that, for this part of my lesson to be applicable, I need to priortize and consider adding in time for marking work and assessment to ensure students are getting the correct, expected answers. This follows on for the Qualified Teacher Status (QTS) Standard S3.2.2 where I need to demonstrate that monitor and asses as a teach and give feedback as stated by the Welsh Assembly Government (2009). Not only is it important to plan in time for marking work in lessons to allows me to notice repeated pupil misconceptions and improper understanding (Johnston-Wilder, 1999), it also helps to keep students motivated particular when learners can see for themselves when are getting correct answers and therefore be secure in the knowledge of what success looks like.(Davie et al., 1995). 

Worksheets with overly similar, repetitive questions, which was evident in my micro-teaching worksheets, run the risk of students not truly understanding the mathematical concept as put forward by Tanner & Jones (2000). Consequently students will only gain an instrumental understanding a concept which Skemp (1976) proposed can lead to learners not fully understanding. As with instrumental teaching, students learn rules rather than understanding. So a significant improvement I could make for my worksheet is to incorporate more varied questions putting them into different contexts and having progressively more difficult tasks through out the worksheet (Tanner & Jones, 2000). In particular, I intend to use my aims and objectives to improve my worksheets by making them more relevant and employing a progression of knowledge in the aim to develop the increasing difficulty through out my worksheet to better develop students understanding (Tanner & Jones, 2000).

From my first professional teaching experience I have also learnt the significance of planning what I want student to have in books. In terms of my micro-teach there were no formal examples that students had to follow and therefore a lack of success criteria which is recognized by the Becoming a Qualified Teacher: Handbook of Guidance (Welsh Assembly Government, 2009) in the standard S3.3.3 where it identifies the need to make aims of learning clear to students. This would of been beneficial both for me to have a clear idea of what I expect of student and for students to work towards. In order to do this I must develop how I intend to assess the success of a lesson and to what level a concept was understood, both as formative and summative assessment this is key in my developing further QTS standards, specifically look at S3.2.1, where I use an appropriate range of assessment to inform my teaching (Welsh Assembly Government, 2009). In my original micro-teach plan I had intended to assess primarily through questioning. Although this can be effective, I failed to plan and prepare for the specific questions as suggested by Chambers & Timlin (2013) that I intended to ask and to what scale I would measure the answer against, this again left me an position with no reference as to what a deemed to be successful. 

Learners need to reflect on their work to understand what they do know and to bring to light any misconceptions they may have formed in learning their new knowledge (Tanner and Jones, 2000).

Some learners are not natural reflectors and therefore require more guidance from teachers practically that is in producing opportunity to reflect and display how to successfully reflect (Tanner and Jones, 2000), I choose to do this by planning time in the lesson for reflection and giving students a basic worksheet to review their work on. Having reviewed of my lesson, I have found that I need to play a more active and significant role when getting students to reflect. This allows them to access the knowledge they have gained from the experiences within the class (Dewey, J.). I think a productive way to do this would be to create a staged success criterion which students could compare themselves to. This would also make the information I receive from students more understandable and practical allowing me to make adjustments. 

I found that differentiation for my micro-teaching was lacking. I signification level of differentiation I could have incorporated into my lesson links back to the making of a worksheet that was more progressive in difficulty. 
It would also be beneficial to include a specific extension task on the worksheet to stretch students that was still relevant to the task being covered but also gave students the opportunity to extended their knowledge. This would also be beneficial in setting high aims and expectation, which is identified by the Becoming a Qualified Teacher: Handbook of Guidance (Welsh Assembly Government, 2009) in the standard S3.3 where it states teachers should have high expectations of students and by showing learners that there is the possibility for extension work in a lesson this can assist. Another level of differentiation that would be beneficial for me to including in a future lesson plan would be give a specific template method for student struggling to add and subtract decimals, known as scaffolding which links into the Chamber & Timlin (2013) says is a display of following social constructivist theories in lessons. This style of scaffolding could easily be removed as students develop their own methods and abilities as whole. 

I was given the topic ‘money’ which, as well as being part of the national curriculum for mathematics, is also part of the literacy numeracy framework (Welsh Government, 2014). My scheme of work made relevant use of the number skills strand, and I focused on the elements using number facts and relationships, and managing money. Number facts and relationships were developed through practising decimal adding and subtracting skills, which is part of the year 6 framework and became part of my lesson for purpose of building of students preexisting knowledge (Ausubel, 1963; Bruner, 1966). I decided to concentrate on the topics ‘understanding best value’ and ‘making informed decisions on discounts’ in my scheme of work. A significant improvement I would make in my lesson plan is the level of explanation I would give students on how discount and offers affect how we spend money. This comes from my experience of teaching a lesson on VAT and picking the best holiday in my first professional teaching experience, where I saw a significant number of students unsettled by how to make the decision of what calculation to carry out and how to use the information they gathered in order to make a decision.

Throughout my lesson there were several natural opportunities for development of students’ literacy skills, this was primarily on the reading across the curriculum strand (Welsh Government, 2014), which the topic ‘money’ lent itself to well. The elements I felt went well, with the work I was focusing on, were locating, selecting and using information, and responding to what has been read. These skills, I felt, were used in the wordy questions which regularly come up when tackling the topic ‘managing money’. In light of my micro-teach, I feel a significant improvement I could make on the lesson would to spend a bit more time focusing on how students can use these skills by reading and gathering information from a wordy question which would give students a success criteria to completing questions of a similar style, as well as giving them a signification opportunity in which to develop their literacy skills. This is because, although I identified the need for these skills and the importance of going through example questions, I do not feel that this was formally planned out meaning my students lacked a clear example to follow. 

My scheme of work included opportunities for development from the Digital Competence Framework (DCF) (Welsh Assembly Government, 2016) in the investigatory lessons planned where students would be expected to budget for a week. This presented opportunities for development in three strands of the DCF: “interacting and collaborating”, “producing” and “data and computational thinking”. 

One aspect of the national skills thst my lesson lacked considerably was the Y Cwricwlwm Cymreig (Welsh Assembly Government, 2003).  An applicable solution to this would be to include the use of the Welsh language in my praising, data and titling. The benefit of doing this would be that it is continuing a routine that students will have in a majority of their other classes in school. This will hopefully extend the expectation of behavior in class that is followed throughout the school. Giving students a sense of continuity can create a structure for students. 

In conclusion, my micro-teach lesson helped to bring focus to the importance of planning, and highlighted the numerous aspects of a lesson that require planning. This is knowledge I have taken into my first professional teaching experience. This experience has also underlined how I can incorporate better planning techniques into a lesson which I could have employed to make my micro-teach lesson flow better and thus have created more effective outcomes for students. On the whole, I now recognise the importance of effective and detailed planning, highlighted by Tanner & Jones (2002). Also, I have developed an understanding of Bruner (1996) research on engaging students on their own learning. This research has had a great effect on my lesson planning, giving more direction to my lessons. From teaching lessons with a variety of students I have understood the impact of teaching either instrumentally or relationally (Skemp, 1976) and found that, as a whole, the progress made through relational teaching is significantly more as proposed by Tanner & Jones (2002). Key to doing this succesfully is the concept that I, as more knowledge person, following research done by Vygotsky (1978), will be required to explain the concepts and techniques. In doing this, I also need to plan lessons with relatable concepts that students can engage and become involved with.
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	

S2.5- Using information and communication technology (ICT) 

	
i) Improve knowledge and practise use of interactive white board 
ii) Research different programmes available for building graphs and chart in classes. 
	
A smoother transition through class work on the interactive board. More use of technology within my classes. 
	
11st December 

	

 S2.7 Promoting good behaviour

	

i) Research a variety of different strategies I could use for a variety of class types. 
ii) Arrange to observe experienced teacher in promoting good behaviour 


 
	
A general improvement of good behaviours in classes, and student have a great knowledge of the expectations on them. Evidence of a variety of methods being used in my class

	
3rd December


	



	
	

	


	S3.2.2- Assessment to support learning




	i) Improving planning lesson that involve and prioritise time for assessment of class work
ii) Make more in depth plan for assessment via questioning and discussion
	evidence of time put aside in lesson for assessment. Evidence on plans of assessment expectations. 
	3rd December
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