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1.0) Introduction
This portfolio critically evaluates the principles of self-assessment and self-evaluation. The portfolio will discuss the importance of these principles to the development of effective learners. Subsequently, the portfolio will demonstrate the relevance of these principles within higher education. Additionally, the portfolio will highlight the importance of student engagement within self-assessment, and how it develops the individual learner. This portfolio will assess whether the assessments within higher education course are fit for purpose by looking at aspects such as validity, reliability, and measurement.

2.0) Self-assessment and Self-evaluation
2.1) What is assessment?
Bryan and Clegg (2006) state that assessment undoubtedly generates more anxiety among students than any other feature of higher education. It occupies a great deal of time and is the subject of considerable debate about whether it is fair, effective, and worth spending so much effort and time on. However, Black and William (1998) states that assessment is an essential element of the overall quality of teaching and learning and should be seen as positive and gives students the opportunity to demonstrate their knowledge and understanding. Assessment is a process of collecting, interpreting, recording and using information for decision making about pupils/students or schools/universities (EPPI, 2002). This is echoed by Broadfoot (1996) who explains that the process measures and evaluates those measurements against specific performance norms eg pupils should ideally achieve grades A * to C in their GCSE subjects. Educators use assessment information to make decisions on how teaching techniques can be improved to help further the pupil or student’s development. Assessment can provide effective feedback on the extent to which pupils have achieved and is a means of rewarding pupils and students for their efforts and achievements (Gulley, 2014). 
2.2) What is self-assessment?
Self-assessment is slightly different to a teacher or a lecturer assessing a student’s learning. Self-assessment requires the learner to take the position of a teacher and critically assess their own learning. It is important to note that self-assessment is a form of formative assessment (Brown, Andrade & Chen, 2015). Boud & Falchikov (1989) note that student self-assessment happens when students judge qualities of their own performance and learning. This is echoed by Andrade and Valtcheva (2009) who state that students must compare their work against a specific criterion or standard and review their work appropriately. However, they argue that self-assessment should not be a case of student’s grading their own work. It should be a process of identifying their individual areas of strengths and weaknesses, in order to adapt and progress in their learning. Additionally, this will promote learning. There are numerous proven benefits of student self-assessment. Papanthymou (2018) states that self-assessment motivates students to ask for help and assistance from their teachers/professors and fellow peers. A regular use of self-assessment has even been proven to reduce student anxiety about assessment. This is reverberated by McMillan and Hearn (2008) who note that self-assessment has been proven to improve student motivation, engagement and learning. Overall, self-assessment promotes student learning and is thought of as one of the most vital skills that a student can acquire for lifelong learning and future development professionally, as it improves the capacity to be assessors of learning (Boud and Falchikov, 2006; Taras, 2010). Orsmond, Merry and Reiling (1997) state that students develop a better understanding of assessment criteria’s and the purpose and benefits that assessment itself brings, when they partake in self-assessment on a regular basis.
2.3) What is self-evaluation?
It is key to understand that self-assessment and self-evaluation are differentiated. Self-assessment is feedback for oneself delivered by oneself (Andrade and Du, 2007; Andrade and Valtcheva, 2009). Furthermore, self-evaluation requires the student to take a step back from the situation to answer questions on their work. The questions can range from what did I learn? What can I do to improve? (MacBeath and McGlynn, 2002). In a sense the learner is asked to answer the 5Ws and How (who, what, when, where, why, how) relating to their work. When students are asked to self-evaluate their work, it requires a step further than marking one’s own work against a set of criteria. The student is required to judge the quality of their own work based on specific criteria and evidence, in aim to produce better work in the future. Self-evaluation is an influential method due to its impact on student performance, by enhancing how efficient the student is and increasing motivation (Boud and Falchikov, 2006). 
2.4) Why is self-assessment and self-evaluation needed?

Andrade and Valtcheva (2009) state that self-assessment is when a student has the motivation to evaluate their own work in order to progress their learning. Self-assessment is thought of as a prized learning resource as well as a process of assessment. Stanford University (2019) found that students participating in self-assessment could benefit from six different aspects.
· Identify their own knowledge, identify areas of weakness.
· Identify where their focus of attention needs to be in order to improve.
· Students are able to set realistic targets.
· Students are able to revise their work.
· Students are able to monitor their own development.
· Identify when they are capable of moving to the next level or a more intense course. 
 
Participating in self-assessment and evaluation allows students to become and stay motivated therefore encouraging them to continue self-reflecting and taking responsibility for their own learning. Brew (2003) believes that by encouraging students in higher education to examine their levels of understanding can act as a wakeup call. For example, if a student in higher education is lacking effort when it comes to their deadlines simply having the motivation to evaluate their work can help them in understanding the areas that may require improvement or further research. This approach is also known as student centred learning as students will outline what their targets are and what actions they need to make in order to meet them. Boud (1995) goes on to say that in order for self-assessment to be successful students need to be honest with themselves on how they have performed. This does not essentially mean students will decide their own grades. However, they must provide the opportunity for themselves by identifying what forms a good piece of work over a poor piece of work. The ability to self-assess and self-evaluate one’s own work is a very advantageous skill to have. Many professional organisations require their employees to have critical thinking skills in the workforce. Therefore, it is very important for students to partake in self-assessment and self-evaluation tasks regularly in order to develop their critical thinking skills (Dochy, Segers, & Sluijsmans, 1999).


3.0) Benefits of using feedback to reflect

Feedback is considered as a major issue within higher education. It is highly recognised as a vital part of improving students learning. Feedback is thought to be the one of the key factors in helping students develop themselves as individual learners, the process of feedback allows the learner to evaluate, regulate and monitor their own learning (Ferguson, 2011). Eraut (2006) went on to say the power of feedback on future practice was fundamental in higher education. Eraut (2006) noted that when a student was to enrol in higher education, any feedback they were to receive whether it be intentional or not will play a significant role in the development of their future of learning. 
 
Dignen (2014) states that feedback is the most important skill. He goes on to say that there are 5 key factors which make feedback so important:
1.     There is always room for feedback, therefore in most cases there will always be room for feedback, enabling the learner to understand what they could improve next time.
2.     Feedback can be regarded as another way of effective listening. In order for a learner to understand their feedback they need to know that their point of view has been understood and they must be appreciated. 
3.     Feedback is a chance to be motivated. If the learner has thoroughly understood the topic, then positive feedback would be in order. If a lecture were to acknowledge a job well done this could be a significant point for the individual learner as they could then be inspired to maintain the level their working at or even to push on to the next level.
4.     Feedback is vital to enhance performance. Many students believe that feedback can be an open attack. However, this is not the case as it is important for the student to understand they are not being criticised. Instead they are being supported in a constructive way in order for them to develop themselves.
5.     Feedback is a way of achieving continuous learning. The individual learner must understand that they do not always have to wait for feedback to come to them. Individuals should seek feedback in higher education and further into their future in order to continue their individual learning.
 
Although feedback is regarded as very useful for students Nicol (2010) states that it is only useful when delivered appropriately. Nicol (2010) states that many students have been left dissatisfied regarding feedback they have received with their course work. Orella (2006) goes on to say that feedback can sometimes have a negative effect when feedback is not received in a timely manner. Orella (2006) states that if feedback is not received within a short period of time after the work is submitted, then students will lack the motivation to read the feedback therefore they will not improve their individual learning.
4.0) Principles
When it comes to understanding the principles of self-assessment and self-evaluation OECD (2013) state that there are four numerous principles. The most important have been noted as validity and reliability. Validity is defined as the appropriateness and consequences regarding assessment. Reliability is the extent to which an assessment is consistent in evaluating what it intends to evaluate (OECD, 2013).
 
These principles are extremely important in ensuring that self-assessment and self-evaluation is undertaken correctly. This section will focus on critically evaluating validity and reliability, whilst highlighting their importance in higher education. There are believed to be many concerns when it comes to self-assessment. Its reliability and validity are two principles that often raise question and whether self-assessment should be summative or formative and its results when assessed by teachers over the students themselves (Leach, 2012; Jackson, 2014; Brown et al., 2015).
5.0) Validity
Validity is defined as the degree to which a method assesses what it aims to assess (Brown, 1998). McMillan (2008) suggests that in order to show strong validity, evidence and logic must be demonstrated to suggest that the self-evaluation undertaken by students is reasonable and accurate. When learners undertake assessment on their own and teachers are not around the grounds of which they can manipulate assessment are shown as the learners can be dishonest and cause a feeling of ‘us and them’ (Brow et al., 1995). Black and Wiliam (1998) states that an assessment is only to be considered valid when the learner meets the outcomes of what the teacher expected them to have. Validity has often been seen as more important than reliability. Predictive validity refers to the 'power' or usefulness of test scores to predict. There are no different tiers for undergraduate degree courses. All students from different abilities take the same examinations and assessments. 
6.0) Reliability
One of the biggest areas of concern in educational assessment literature over the years concerns the reliability of assessment results (Murphy, 2014). For assessment results to be taken seriously, then the students who make them need to be assured that they can be trusted (Murphy, 2006). Brown (1998) notes that self-assessment can be problematic, due to subjective scoring and varying accuracy across different learning tasks which results in unreliable scores.
Pinot de Moira (2011) states that effective assessment is often measured in terms of re-marking. The extent to which a candidate would be awarded the same mark by two different examiners or, by the same examiner on two separate occasions. So, the reliability will be high if the same mark was awarded by two different examiners. 
Boud and Falchikov (1989) have stated that student self-assessment does have drawbacks. It is very likely that some students over-assess and some under-assess their work. Students of higher abilities tend to under-assess themselves, and students from lower abilities tend to over-assess themselves. They also noted that students from higher ability classes were better at assessing themselves than lower ability classes. This information shows how self-assessment can sometimes lead to unreliable results.
7.0) Conclusion
To conclude, through looking at aspects of self-assessment and self-evaluation in depth, it is clear to see the range of benefits it brings upon the individual learner. Self-assessment and self-evaluation are a fundamental element when it comes to individual learning and quality of teaching. It gives students the opportunity to showcase their knowledge and understanding of various topics. Self-assessment is a great motivator for students asking for guidance. However, the issue of validity and reliability is well known in the education sector, and it is vital for students to be honest with themselves for the self-assessment to be valid and reliable. This will allow them to reflect on their own understanding in order to improve their work in the future. Self-assessment and self-evaluation are often considered very similar, however, evaluation requires the learner to question their own work in depth. Self-assessment and self-evaluation are highly needed in education, as it develops critical thinking, therefore enhancing the individual learner. This is a skill that employers are looking for when employing new workers. Overall feedback is regarded as one of the most fundamental concepts in higher education, as if delivered adequately it can inspire. However, if feedback is not returned in a timely manner, it can have no or little effect at all. 
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