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A critical evaluation and the identification of next teaching and learning steps
focusing on a case study of an individual learner or a group of learners, based on an
observed critical incident

Introduction 
Critical incidents are not necessarily pronounced or severe occurrences as the name initially suggests. Critical incidents are happenings that take place routinely within the classroom but are significant in the sense that they indicate underlying trends and meanings (Tripp, 2012, p.24-25). As such, critical incidents are created when they are analysed based on the judgements that are made about them (ibid, p.8, p.25). Critical incident analysis is significant for reflective practice as it allows teachers to understand the various nuances that take place within the classroom and develop their practice from an advanced perspective
(Thomas and Kallarackal, 2020, p.56-57, p.61). Observing and discerning critical incidents from within the classroom for the purpose of analysis is advantageous for teacher improvement and development; particularly for student teachers who are attempting to formulate their own ideas about their teaching practice. This body of work will further expand on this by, firstly, analysing the importance of the role of critical reflection for developing teacher practice. There will also be a discussion of an observed critical incident that was deemed to be of significance and analysis of the literature that could enhance perceptions of the meaning and importance of this incident. This will be critically analysed to determine how this could inform future practice.



The Role of Critical Reflection 
Critical reflection is defined as examining the reasons for and the consequences of approaches rather than simply considering how actions are carried out (Waring and Evans, 2015, p.162). Within the classroom, the role of critical reflection is significant in terms of supporting teachers to determine the impact and value of an approach. Critical reflection has often been viewed as a problem-solving process with the aim of allowing modification and enhancement of professional practice (Yost, Setner and Forlenza-Bailey, 2000, p.40). However, whilst this is a significant aspect of the role of critical reflection, it should go beyond this. As Brookfield said, “critical reflection is not a remedial tool; it is a permanent stance of inquiry” (2017, p.80). When used in this way, teachers will be able to investigate approaches and take more informed actions (ibid).  As such, the importance of critical reflection for teaching practice is strengthened by the idea that it should happen continuously and can support with making impactful decisions that are well calculated. 

Critical reflection has been given a particularly high level of worth in teaching practice when considering recent educational changes in Wales; particularly the introduction of the Curriculum for Wales. With the introduction of this new curriculum, the role of teachers in Wales will develop and teachers will become more active professionals with responsibilities for curriculum design and implementation (Furlong, 2015, p.13; Evans, 2021). Critical reflection is necessary for the success of this as teachers will need to understand “the ‘why’ and ‘how’ of teaching as well as the ‘what’” (Donaldson, 2015, p.71). This is directly linked to the approach of Waring and Evans referred to earlier in this work and outlines the need for teachers to consider and reflect on the effectiveness of their approaches in terms of curriculum design and implementation. 

Furthermore, the Welsh Government is keen to propel the need for teachers to focus more on the development of their own teaching practice. Their desire is to develop schools as “learning organisations” (Welsh Government, 2017, p.12). They are keen to stress that this applies to school staff as well as pupils. They outline the need for schools to foster the continued development of all staff and for inquiry and examination to be embedded in staff culture and practice (ibid). Critical reflection is, therefore, significant in terms of achieving this mission as it is interchangeable with inquiry and investigation. The reform of Initial Teacher Education (ITE) in Wales also further extends the focus on reflection for the development of teaching practice. It is accepted that ITE did not recognise the importance of critical reflection for professional learning and placed too much emphasis on simply teaching what student teachers should be able to do by the end of the programme (Furlong, 2015, p.12). Establishing an understanding amongst student teachers of the need for critical reflection is significant given the idea that ITE establishes values, routines and actions that will guide a teacher through their career (Tabber, 2013, p.8). In relation to this, the professional standards for teachers have been updated to reflect this need. There is now a greater focus on teachers making informed and revised decisions based on research, developing their practice and learning from experiences, and the need for continued professional learning and ongoing critical reflection to promote professional development (Welsh Government, 2019). Therefore, based on the evidence, it is clear that, the importance of the role of critical reflection in developing teaching practice has now been widely acknowledged in Wales.

School and class context
It is important to note that the information provided about the observed setting will be anonymised in accordance with the British Educational Research Association’s (BERA) guidelines which state that researchers need to ensure that the entitlement of institutions to privacy, confidentiality and anonymity is protected (BERA, 2018, p.21). The setting where the incident was observed is in a rural area. The setting caters for pupils from 11-18 years. There are 500 pupils within the setting; this includes 93 pupils in sixth form. The setting is mostly English medium but has significant Welsh. Around 45% of the pupils had primary education through the medium of English with the majority having their primary education through the medium of Welsh. The percentage of pupils who speak Welsh fluently is 42% and 62% of pupils are taught first language Welsh. It is stated that 16.7% of the pupils are eligible for free school meals. The percentage of pupils with additional learning needs is just over 20% and just less than 5% of pupils have a statement of additional learning needs. This is above the national average of 2.2%. (Estyn, 2018, p.1). It is acknowledged that the setting has a welcoming ethos and the quality of teaching within the school is high. It is said that pupils show a positive outlook on learning, enjoy coming to school and make good progress with their academic knowledge (Estyn, 2018, p.2).

Critical incident linked to Donaldson’s Four Purposes 
The critical incident observed involved the teacher asking the pupils to show their completed homework at the start of the lesson. Once the pupils had held up their work and the teacher had seen it, they would receive a positive comment for their work. Some pupils, particularly Pupil A, demonstrated a level of nervousness regarding showing their homework to the teacher. The teacher provided reassurance to these pupils and provided them with a positive comment once they had shown their work. In response to this, most pupils seemed relieved and smiled. Further details of this incident can be seen in Appendix 3. This could demonstrate the teacher’s desire to ensure that the pupils feel comfortable and confident within the classroom and was attempting to alleviate the stress that the activity could have had on the pupils. Giving them a positive comment could have been used to create a positive and safe atmosphere within the classroom. Further research into the effects of stress and negative emotions on learning will be discussed in the next section of this work. The teacher may also have praised the pupils in order to enable them to feel a sense of success with their work. It was acknowledged that the critical incident links to the theory of self-efficacy as praise is an important element of its development. This will also be expanded on in the next section.

This critical incident is linked to the curriculum purpose which states children and young people should develop as “ambitious, capable learners who set themselves high standards and seek and enjoy challenge” (Welsh Government, 2020). Pupils who receive a positive comment when they have completed their work can judge their success and, as such, be able to determine the chances of future attainment (Shan, 2014, p.479). Therefore, the teacher’s use of positive feedback in the observed critical incident could function as a means to enable the pupils to feel a sense of achievement and capability and, as a result, they can set further high ambitions for themselves and believe that they can reach these goals. 

Furthermore, the critical incident is strongly linked to the curriculum purpose of supporting children and young people to become “healthy, confident, individuals who are building mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government, 2020). Giving praise to pupils can enable them to feel secure in their ability and, as was observed in the critical incident, can function as a means for the teacher to allow the pupils to recognise that they have succeeded. This would likely support them to feel confident in themselves and in their abilities. The reassurance that the teacher provided to those who did not want to show their homework developed their confidence in that their self-consciousness about their homework was removed following the teacher’s input. The pupils were also able to feel a sense of well-being which was observed through their visible emotionally positive reactions to the teacher’s praise. A further statement proposes that pupils should “form positive relationships based upon trust and mutual respect” (ibid). The teacher providing a public positive comment to each pupil individually demonstrated that the teacher was exemplifying this positive relationship and fostering trust amongst the pupils. They demonstrated respect for the pupils by providing them with public praise rather than criticism, which in turn, it is assumed, will develop mutual respect.

[bookmark: _Hlk84701764]Literature Review 
The theory of self-efficacy was proposed by Albert Bandura. He defined self-efficacy as “the conviction that one can successfully execute the behavior required to produce the outcomes” (Bandura, 1977, p.193). Bandura argued that self-efficacy is the most essential belief in allowing people to surmise that they have the power to produce a successful outcome and persevere to achieve that outcome (Bandura and Locke, 2003, p.87). Furthermore, pupils with a stronger self-efficacy are more likely to envision scenarios of success; whereas those with a weak self-efficacy are more likely to harbour self-doubt and visualise failure (Bandura, 1993, p.118). This could infer that strong self-efficacy is an essential trait for pupils as they may perform better if they possess this trait. Given that this bold claim was declared by Bandura himself, it demonstrates that he is keen to endorse his theory and emphasise the stark impact that he believes self-efficacy can have on success. This idea has been reinforced in a study by Multon, Brown and Lent, which concluded that there is a relationship between strong self-efficacy and greater academic performance and persistence (1991, p.34). Furthermore, a study by Collins demonstrated that, regardless of academic ability, pupils with stronger self-efficacy were able to correctly solve more maths questions than those with a weaker self-efficacy (1982, cited in, Schunk, 1985, p.210). These studies may validate the claims made by Bandura and suggest that merit should be placed on the positive impact that self-efficacy can have on pupils within the classroom.

The literature seems overwhelmingly in favour of the importance of self-efficacy for successful outcomes. However, a study by Vancouver et al. determined that the widely held idea that strong self-efficacy is directly related to an increase in effort and performance is not accurate. The study involved contributors playing Mastermind. The results showed that a high self-efficacy had a negative impact on how well participants performed in subsequent rounds of the game due to their apparent complacency and lack of effort (Vancouver et al., 2002, p.509). However, they themselves acknowledge that the participants, who were university students, viewed the game as being of little importance (Vancouver et al., 2002, p.516). A similar study identified a weakness in Vancouver at al.’s study and demonstrated the link between expected reward and self-efficacy. In this instance, participants played Mastermind but were offered a reward if they won. The study found that the effects of self-efficacy on motivation tend to be greater when the reward is high (Tzur, Ganzach and Pazy, 2016, p.373). Reward, in this sense, can either be the achievement of a goal (ibid) or a physical reward (ibid, p.369). Therefore, it seems that the method of the Vancouver et al. study has some flaws and is not an appropriate reflection of the effect of self-efficacy on effort and achievement. However, it is useful in the sense that it extends the conversation about the relationship between positive outcomes and an increase in self-efficacy (see the next paragraph for elaboration on this). Moreover, even if strong self-efficacy and overconfidence was explicitly proven to have a negative impact on pupil performance in tasks, attempts to lower a pupil’s self-efficacy would be discouraged due to the negative effects that under-confidence can have on self-efficacy and attainment (Pajares, 2005, p.355; Bandura and Locke, 2003, p.97). Therefore, when weighing up the suggested negative effects of strong and weak self-efficacy against the positive effects of each, the negative impact of weak self-efficacy is far greater than that of a strong self-efficacy. 

[bookmark: _Hlk85031497]Whilst the evidence that self-efficacy leads to academic achievement is overwhelming and is difficult to ignore, it has been recognised that the opposite may also be true. Research into the precursor of self-efficacy has found that frequent and repeated success strengthens a person’s self-efficacy (Schunk, 1985, p.209; Arslan, 2013, p.1983). This implies that self-efficacy is something that can be developed and is not something that pupils simply possess. The prime method of helping pupils to develop a high sense of self-efficacy is through mastery experiences (Gray and MacBlain, 2012, p.96). Mastery experiences are significant because after students have completed a task, they evaluate and judge their competency based on their success with the task; if they are acknowledged to have been successful then their self-efficacy is heightened (Usher and Pajares, 2008, p.752). This is significant when evaluating the impacts of self-efficacy in the education setting as it implies that self-efficacy is something that pupils can be supported to develop. Pajares, when looking at the implications of self-efficacy theory for teaching, acknowledges the importance of providing accomplishable work for students (2005, p.344). 

When pupils make progress, they hope that this will be recognised and valued by the teacher (Shan et al, 2014, p.479). However, teachers are not always keen to praise pupils for their performance as some hold the belief that an achievement needs to have a high level of admiration to warrant receiving positive praise (Ellis and Tod, 2015, p.103). In this case, the impact that positive praise can have on students may not have been properly acknowledged. Positive praise can empower students and amplify their self-efficacy; whereas, providing negative feedback or no praise can weaken or undermine their self-efficacy (Pajares, 2005, p.349; Ahn and Bong, 2019, p.68). Praise can be particularly effective for students whose beliefs in their abilities are not yet firmly formed. Such pupils, depend on praise from others to develop their confidence and through continued validation of their capability, they will eventually be able to make their own self-appraisals (Usher and Pajares, 2008, p.753-754). Therefore, regular praise means that self-efficacy can be developed for all pupils. In this case, the idea that pupils need to perform a task with a high level of admiration is outweighed by the need to encourage the self-efficacy of all pupils. Providing praise for every pupil’s success is especially important, even if their success is not perceived to be as great as someone of a higher ability level.

Positive praise within the classroom can help to develop a positive relationship with the teacher (Ellis and Tod, 2015, p.103). This is one of the most important factors for ensuring that pupils feel comfort within the learning environment (Hopkins, 2010, p.52) and allows the learning environment to be seen as positive (Burnett and Mandel, 2010, p.146). This is significant as the classroom environment is the principal factor that impacts on pupils’ ability to learn (Shernoff, 2013, p.159). As such, teachers need to foster a classroom atmosphere that appropriately supports pupil learning. It is thought that there is a direct link between a positive classroom environment and an increase in learning performance (Shan et al, 2014, p.497; Hascher, 2007, p.332). Feelings of positive emotions in the classroom can enhance attention, learning, and completion of tasks (Fredrickson and Branigan, 2005, p.315). There are strong neural connections between the emotional and cognitive systems (Geake, 2009, p.113-114) and it is understood that under stressful conditions the flow of information to the higher cognitive networks, such as the hippocampus, which is responsible for learning and memory, is restricted (Willis, 2007, p.2; Lindau and Mohammed, 2016, p.156-157). Therefore, positive and safe classroom atmospheres support the neural connections in the brain that help students learn and stressful classroom experiences hinder learning (Taylor and MacKenney, 2008, p.16). As such, it appears that it is beneficial for teachers to create a classroom environment where pupils feel emotionally calm as this will increase the effectiveness of their learning and attainment. 

However, whilst the literature mainly seems to be in agreeance with the theory that a positive classroom environment creates optimum conditions for learning, it is argued that this needs to be implemented in a more effective way. It needs to go beyond teachers simply considering and being sensitive to the emotional atmosphere of the classroom. A teacher should ensure that the essence of the classroom atmosphere and the teaching methods and approaches do not cause emotional unrest in the class or an individual (Pritchard, 2014, p.111). This means that teachers need to be mindful to ensure that their approach is conducive to the emotional comfort of all pupils. In contrast to this, it has been argued that it is necessary to implement tactics that may be uncomfortable for some students in order to appropriately support their learning. For instance, some are opposed to the idea of using cold-calling (a technique whereby students are called upon by the teacher to answer a question without having raised their hand) as they worry about making the pupils feel uneasy (Dallimore, Hertenstein and Platt, 2012, p.306). Despite this, evidence suggests that cold-calling leads to greater participation in lessons which leads to an increase in learning (Dallimore, Hertenstein and Platt, 2012, p.308). In spite of this, forcing learners to cope with a situation that is unpleasant for them can negatively impact on their thinking and cognition (Hascher, 2010, p.15). On balance, it seems that the importance of ensuring a comfortable environment for individuals is significant compared with the possible need to implement techniques that, although are beneficial, could have a more negative impact on learning. 

[bookmark: _Hlk86228283][bookmark: _Hlk86228991]Feelings of negative emotions within the classroom can direct a pupil’s focus to themselves as they attempt to correct their mood. As such, they will lack the capacity to concentrate on learning and completion of tasks (Isen, 1984, 1987, cited in Brand, Reimer and Opwis, 2007, p.2; Hascher, 2010, p.16). Thus, the need for ensuring that the environment and actions within a classroom do not negatively impact on an individual and cause negative feelings is important for effective learning. Nonetheless, as much as teachers can attempt to create a positive and safe classroom environment in order to enhance learning and concentration, evidence suggests that if students are facing stressful situations outside of school (such as neglect or abuse in the home) or struggling with a separate stressful situation within school (such as bullying), this will preoccupy their concentration as they mentally rehearse potential threats (Geake, 2009, p.117-116). Therefore, it is likely that no matter how comfortable and secure a teacher attempts to make their pupils feel within the classroom environment, there is still the possibility that the learning of certain individuals will be impacted. That is not to say that teachers should not attempt to make the environment as positive and emotionally stable as they can for the pupils. It is likely that the effects of this will benefit these individuals more than if the environment was causing additional stress for them. Gilligan states that, as emotional suffering is more negatively impacted when a child is dealing with multiple difficulties, “reducing even by one the number of problems in a child’s life may have a disproportionate and decisive impact” (2000, p.38). Therefore, despite the concern that positive praise and environments will have little impact on the lives of these pupils; there is the strong possibility that that this single experience could have an overwhelmingly positive impact. 

Reflections 
[bookmark: _Hlk85191031]The importance of critical reflection for developing teacher practice has already been discussed. In order to ensure effective reflection on the critical incident observation, I utilised Kolb’s experiential learning cycle. The cycle begins with noticing an occurrence, then reflecting on what happened, followed by generating understanding about what happened, and finally incorporating these new understandings into practice (1984, cited in Bassot, 2016, p.43). The first three stages of this cycle have already been achieved. The focus will now be on how I will employ my observations, reflections and research into my future practice. 

Given that self-efficacy is thought to be a significant influence on pupils’ self-belief and persistence and achievement of tasks, this is something that I will attempt to foster in the individual pupils within my classroom in order to support them in developing self-assurance and, in turn, achieve their best. Therefore, I am going to ensure that pupils have frequent opportunities to encounter mastery experiences, as the literature suggests that self-efficacy can be developed through these (Gray and MacBlain, 2012, p.96). Pajares refers to the importance of providing work for pupils that is accomplishable for them (2005, p.344). In this way, pupils will be able to experience more mastery experiences than if the work was beyond their current capabilities. As such, in my teaching practice, I will be mindful to ensure that the tasks that I set are not too demanding so as not to cause pupils to feel demotivated. Furthermore, in order to achieve this, it is important that I understand the needs and abilities of each pupil within the class so that I can gauge whether the activities will be appropriate for them. Moreover, I will need to ensure effective differentiation within the classroom which involves forming plans and adaptations to stimulate each pupil’s development and learning as extensively as possible (Tomlinson and Imbeau, 2010, p.6). Practicing and developing differentiation tactics is necessary to better ensure mastery experiences for each individual pupil. Furthermore, Usher and Pajares state that pupils depend on praise from the teacher in order to have their achievements validated so that they can eventually develop a sense of self-belief (2008, p.753-754). As such, praising each pupil individually and regularly is something that I will attempt to implement in my practice to support pupils to determine their successes. This will, in turn, will support them to persevere and achieve academically (Bandura and Locke, 2003, p.87).
Developing a positive and safe classroom environment is also something that I will attempt to develop in my teaching practice. Given the abundance of literature that supports the idea that a stress-free environment can support pupil learning and cognition (Willis, 2007, p.2; Lindau and Mohammed, 2016, p.156-157; Taylor and MacKenney, 2008, p.16), this further enhances my desire to promote this classroom atmosphere and develop skills to achieve this within my teaching practice. Geake says that feelings of negative emotion caused by incidents outside of the classroom can impact on a pupil within the classroom and it may be difficult to support these pupils to feel secure (2009, p.117-116). However, Gilligan’s idea that pupils who have a small reduction in the problems within their life can be decisively impacted by this (2000, p.38), increases the desire to ensure that all pupils feel valued within the classroom. Providing praise to all pupils and accepting their individual needs may support with this. Ellis and Todd stated that positive praise can impact on teacher and pupil relationship (2015, p.103) and Hopkins expands on this by saying that this is one of the most important factors for ensuring that pupils feel secure within the classroom environment (2010, p.53). Therefore, in light of this, using frequent praise within the classroom is deemed to be of significance to me in order to develop positive relationships and pupil comfort to support learning. However, further research will be carried out on other possible methods for achieving this in order to ensure that this can be done more effectively. 

Conclusion 
The opportunity to observe and reflect on a critical incident is beneficial for the development of teaching practice. It enabled the opportunity to detect an incident that was of personal significance and to research in order to reach an understanding of the meanings behind this incident and consider techniques to be used in future practice with regard to this. The approach that was taken throughout this experience focused on Kolb’s learning cycle (1984, cited in Bassot, 2016, p.43). This was effective in enabling a structured approach to the observation and critical reflection which was necessary to reach the conclusions and focus of future practice in relation to this. The focus on positive praise was taken in order to further understand the impact that this can have within the classroom. Research about self-efficacy was chosen due to the interrelatedness between positive praise and an increase in self-efficacy and the noted impact that it can have on pupils. The focus of positive praise on the wellbeing of pupils within the classroom and the general classroom atmosphere was also examined due to the perceived importance of this on pupil learning. However, it needs to be acknowledged that there may be other factors that contribute to a positive and safe classroom environment and, as the observation only took place over one lesson, it was not possible to examine the other factors that the teacher may have employed within the classroom previously to create this atmosphere and sense of security for the pupils. This is something that will need to be further researched to understand other techniques to support with this. 
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Appendix 1
	Date and time, year group: Wednesday 22nd September 2021, 14:35. Year 8.


	Where and When: Context of the observation – subject/AOLE, general classroom context

The critical incident was observed during a Year 8 Humanities class which took place during Lesson 5.


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

During the lesson, the pupils were being introduced to a new topic of study. The lesson was about the concept of Stewardship and the Christian beliefs about this. At the beginning of the lesson, the teacher displayed images on the board of ‘stewards’ at a football match. The teacher asked the students what the role of these people was during a football match. Pupil A raised their hand and when called upon by the teacher answered “to look after the spectators.” The teacher asked if anyone could expand on this. Pupil B raised their hand and answered “to protect the pitch.” The teacher asked the class to merge these two ideas and think about what they would say if the football pitch was the world and what the role of the stewards would be in this situation. Pupil C answered “stewards would need to protect the world and look after it.” The teacher then led the lesson into Christian beliefs about Stewardship.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This critical incident could be linked to the Constructivist Theory of Learning and how new learning should build on prior learning which will eventually lead to deep learning. Another area of exploration could be the use of scaffolding within the lesson as the teacher introduced the topic in a way that the pupils would understand before beginning the more complex elements of the lesson. The importance of linking learning to real-life situations and making difficult concepts more relevant to the pupils to increase their understanding could also be considered.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The lesson took place after lunchtime. All pupils seemed to be engaging with the teacher’s questions. Pupils would put their hand up to answer the questions but the teacher would sometimes choose those who didn’t have their hand up to answer questions. The teacher explained that this was to encourage pupil involvment in the lesson. The class was a group of mixed ability students.










Appendix 2
	Date and time, year group: Wednesday 22nd September, 11:50. Year 8.


	Where and When: Context of the observation – subject/AOLE, general classroom context

The critical incident was observed during a Year 8 English class which took place during Lesson 3. The incident took place in an English classroom.   


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

The teacher explained the task to the pupils (they had to write a script from the perspective of two characters from the novel war horse). The teacher then asked the pupils to contribute to writing the success criteria for the lesson. Pupils contributed their ideas to the success criteria and what should be contained in the piece of work. One particular pupil (Pupil A), was enthusiastic to contribute to the success criteria and put their hand up on many occasions to contribute ideas. The teacher wrote these ideas down on the board and the pupils wrote them in their book. The teacher supported them in writing the success criteria by asking them questions to encourage them with their aims for the work such as: “what format do you need to complete your writing in?”and  “what do you need to make clear for each character?”. The teacher responded well to the pupils’ ideas by saying “well done” or saying that the idea was “excellent”. The teacher wrote the pupils’ responses down onto the success criteria. All pupils engaged well with the writing and the general behaviour of the classroom was good. Pupil A, in particular, worked quietly and independent and produced a considerable amount of work.  



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

This critical incident could be linked to the Humanist Theory of Learning in that it supports pupils’ becoming responsible for their own learning and self-directed learning by contributing to the content and aims of the lesson and their work. It could also be linked to Vygotsky’s ‘Zone of Proximal Development’ in that the teacher was encouraging the students’ to expand the success criteria to include greater ideas by asking them questions to encourage their thinking; which is also linked to the theory of learning from a ‘more knowledgeable other’ (MKO). Exploration could also be put to the possibility of connection with ‘Reality Therapy’ and whether aspects of allowing pupils’ to set their own success criteria could help to satisfy the 5 needs.




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The lesson took place after break time. The class was large, but disruption was minimal. All pupils seemed to be engaged and the majority contributed an idea. The class contained mixed ability students.






Appendix 3
	Date and time, year group: Wednesday 22nd September 2021, 9:30. Year 7. 


	Where and When: Context of the observation – subject/AOLE, general classroom context
The critical incident was observed during a Year 7 Humanities lesson. 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
At the start of the lesson, the teacher asked the pupils to see their homework as it was due in that lesson. Those who had completed the homework would be marked as ‘green’ on Class Charts (a positive reward). Pupils would hold up their book to show that they have completed their homework, which involved adding symbols to a map that they had drawn of their local area. The teacher would praise their work (by saying phrases like “good boy”, “that looks fab”, or “I love how much effort you’ve put into your homework.”). These pupils seemed pleased with the teacher’s response and all of them responded by smiling. Pupil A, told the teacher that they had completed it but seemed nervous to show it. Pupil A said that they were not happy with the work. The teacher told the pupil that they were happy that the pupil had completed the work and told this pupil that the work was “excellent” when they eventually held it up. Pupil A responded by smiling and saying “thank you” to the teacher. The researcher observed that this demonstrated how the teacher was creating a positive classroom environment that fostered self-esteem and encouragement right at the beginning of the lesson. Pupil B seemed worried when the teacher came to ask them to show their homework. They informed the teacher that they had not completed the homework. When the teacher spoke to Pupil C, the pupil said that they had also not completed the homework. Pupil C asked the teacher if they could speak to them outside the classroom. The teacher agreed to this and allowed the pupil to explain the situation. The teacher asked Pupils B and C to remain behind after the lesson. After the lesson, the teacher explained to Pupil B that they needed to bring the completed homework to them by break time tomorrow, otherwise they would be in break time detention. The teacher said that if they completed the homework then they would be marked as ‘green’ on Class Charts also. Both pupils responded that they would complete the homework that night and bring it to the teacher the following day. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Areas of possible exploration could be a link with logical consequences (i.e. if you don’t complete the work by break time tomorrow, then you will be in detention for that breaktime). This could also be linked with behaviourist theories of learning, such as B.F. Skinner’s Operant Conditioning theory, and how positive and negative consequences link with the probability of the behaviour occuring again. Possible links could also be made to the emotional needs of the pupil. Perhaps Pupil B did not complete the homework because they have a difficult home life or have other responsibilities outside of school. Ideas relating to wellbeing could also be explored and how receiving negative or positive praise could effect wellbeing, particularly for Pupil A who did not seem happy with her work to begin with. The importance of creating a positive classroom environment and developing trust between the teacher and pupils for effective behaviour management could also be explored. The importance of positive comments for self-esteem and self-efficacy (Albert Bandura) could also be considered. Perhaps the teacher used positive comments when responding to the pupils’ work for this reason.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The lesson took place during lesson 1. The class was a large, mixed-ability class. 
The teacher stated that this was the first homework that they had set the class since the beginning of term which could explain why the teacher was keen to praise and award positive points for those who had done the homework.
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