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Introduction
	The purpose of this assignment involves a critical analysis and reflection of a School Development Plan (SDP). In order to complete this, an analysis of the SDP, along with its functions and purposes, will be considered. An understanding of the processes involved when creating and following the SDP will be discussed, such as the involvement of stakeholders and the process of self-evaluation. This will allow for the understanding of the importance of the SDP and how it can be used to create a path for a school’s development and improvement through specific targeted areas. The targeted area in this assignment will be the focus on free school meal pupils and pupils living in deprivation and improving these pupils’ educational outcomes.
	The school that has been selected for the purpose of this assignment will be discussed in accordance with BERA guidelines. It is essential that the school’s identity, alongside its pupils, are kept confidential for the protection of all in this process in accordance with data protection and GDPR (BERA, 2018, pp. 24-25). The school in question, which will be known as School A, is a secondary school in South Wales (MyLocalSchool, 2022). There are approximately 1300 pupils on roll and roughly 25% of these pupils are eligible for free school meals (MyLocalSchool, 2022).

Literature Review
	In order to fully reflect and evaluate on School A’s SDP, a sound understanding of what school development is, what an SDP is and how it functions in today’s education is imperative. In recent years, the Welsh Government has created new plans for SDPs and how they should be used in a school’s progression. The main purpose of school improvement is to provide schools with the plans to give their learners the best opportunities and learning regardless of their background (Welsh Government, 2021). In linking with the Curriculum for Wales, school development focuses on supporting learners in achieving their goals through the realisation of the four purposes (Welsh Government, 2022, p. 16). As a result, schools are required to set targets to develop and the SDP sets out plans to achieve these. According to the Welsh Government, the SDP should be used as a reference by all school staff and governors in developing and improving their work (Welsh Government, 2014, p. 3). Furthermore, the SDP should be considered as a ‘live document’ which can be updated consistently throughout the academic year to show progression and to refer to when required (Welsh Government, 2014, p. 5). The structure should have a clear cycle in place which involves evaluation, improvement and accountability with self-evaluation at the forefront (Welsh Government, 2022, p. 4). BERA emphasises the importance of self-evaluation in the educational setting as it means that accountability and improvement is led by the school and for the school (BERA, 2022). The Welsh Government states that the process of self-evaluation should be informed by evidence of learner progression and will identify key areas of strength and limitation which can formulate the SDP (Welsh Government, 2022, p. 4). Data analysis also plays a crucial part in the planning of the SDP. There should be a mixture of both quantitative and qualitative data in the self-evaluation to evidence priorities for development (Welsh Government, 2014, p. 9). Furthermore, the involvement of stakeholders is crucial in the planning and executing of the SDP. By having a dispersed approach, teachers, students, parents and carers, governors and external bodies can take ownership and accountability over school improvement as well as the school’s leadership (BERA, 2022). The accountability system is in place to ensure that evaluation and development is functioning effectively and the accountability ultimately lies with the governing body (Welsh Government, 2021). However, external bodies such as Estyn also play a pivotal role in accountability through consistent, thorough school and local authority inspections (Welsh Government, 2021). Finally, to ensure an SDP is effective and involves all stakeholders, transparency is key and its information should be provided to the public (Welsh Government, 2021). A copy of the SDP on a school’s website allows parents, carers and learners to access standardised information for their school as well as comparative information with others for their school’s context to be fully understood (Welsh Government, 2021).
	The focus of this assignment lies with free school meal pupils and pupils living in deprivation and improving these pupils’ educational outcomes. In the 2021-2022 academic year, approximately 100,000 pupils were eligible for free school meals (StatsWales, 2022). Welsh Government data shows that, as of 2022, 18% of secondary school pupils were eligible for free school meals (WalesOnline, 2022). As of 2022, there were twenty-six small areas in Wales that have remained in the top 50 most deprived areas since 2005 (Welsh Government, 2022, p. 3). Within these areas, the repeat absenteeism rate of learners was 10.3%, which is twice the rate of students who did not live in the top 50 most deprived areas at 5.1% (Welsh Government, 2022, p. 6). Furthermore, Key Stage 4 students who did not live in the top 50 most deprived areas were more than twice as likely to go on to higher education at 30.6% compared to those in deep-rooted deprivation at 13.5% (Welsh Government, 2022, p. 6). Clearly, these statistics demonstrate the need for an SDP to further target pupils living in deprivation and those eligible for free school meals to re-engage them and raise their attainment levels. Pupils eligible for free school meals are often linked unjustly to living in deprivation, with the term ‘free school meals’ (FSM) being used to refer to pupils with low-income backgrounds and the term ‘disadvantaged’ (Choudry, 2021, p. 28). An unintended consequence of this link is that FSM pupils’ performance in school is categorised based on this status (Gorard, 2012, p. 1005). However, the availability of free school meals does have evidence to show a closing of the attainment gaps between those living in deprived areas and those who do not (Ribar & Haldeman, 2013, p. 360). Despite this, this has been disproven in a more recent study which states that pupils from socio-economically advantaged backgrounds perform much better than those from more deprived areas (Choudry, 2021, p. 27). The attainment gap between those categorised as FSM and those who are not has widened over time and is significantly larger by the time pupils take their GCSEs (Choudry, 2021, p. 30). This further emphasises the need for an SDP to specifically target pupils who are identified at FSM pupils in order to reduce this attainment gap and to promote an equitable approach.

Developing an Action Point
Self-Evaluation	
It is clear that School A is transparent with their plan as the SDP is available for all on their website. There is a clear self-evaluation outlining development plans based on the school’s previous SDP, highlighting three key priorities and projects that will underline these in the current academic year (see Appendix i). There is a link to the four purposes of the new curriculum and this underpins the entire SDP. This is in line with the Welsh Government’s plans with the four purposes at the heart of schools’ visions (Welsh Government, 2017).  The focus here is on Key Priority 1, ‘Further improve pupil outcomes’, with attention on the SDP Project, ‘Further improve standards in progress in Learning and Skills’ (see Appendix i). 
Data Analysis
There has been clear data analysis of results of both FSM pupils and non-FSM pupils in order to self-evaluate on previous plans and ensure the outcomes for the new priorities are progressive. By looking at the data analysis, it is clear that as of the 2021-2022 academic year, the capped 9 results for FSM pupils had dropped to 312.88 from 356.3 and non-FSM pupils’ results has increased to 405.92 from 403.7 (see Appendix ii). The Level 2 inclusive figures had similar trajectories. FSM pupils’ results dropped to 39.62% from 47.4% compared to the increase of non-FSM results to 74.86% from 68.3% (see Appendix ii). It is clear that this slight widening of the attainment gap has led to the SDP again focusing on achieving outstanding pupil outcomes, but further improving it. It is evident that School A uses data as an important tool to develop measurable goals (Schildkamp, 2019, p. 259).
There is also reference to the Welsh Government’s cycle of school improvement as there is a focus on a clear vision and looking at short and medium-term factors which the government states is crucial to sustainable school improvement (Welsh Government, 2014). However, there is no mention of any long-term factors which could be acted upon. Along with this, there are clear dates for deadlines of implementation of the projects, however there is no updated information on the SDP available on the school’s website. It is important to remember that the SDP should be classed as a live document and should be updated regularly to ensure full transparency with stakeholders (Welsh Government, 2014).
Stakeholders
	There is a clear link to stakeholders within the SDP as the key priorities for School A will be achieved by working with parents and carers as well as the local community. Parents will participate in supporting pupils’ learning. This is in line with the Welsh Government’s plans to involve stakeholders in SDPs. The government states that parents should not only be able to access the SDP but should be active participants in it (Welsh Government, 2021, p. 11). Evidently, parents are not only are contributing to their child’s education outside of school but are actively communicating with other stakeholders to ensure accountability. There is planning in place to involve all staff in the implementation of the SDP via collaborative projects, something which has proved successful as seen in a case study in an Estyn report (Estyn, 2020). School A will use INSET days and twilight sessions to create these professional learning opportunities for staff. The objective of this project includes reducing the attainment gap in the capped 9 and Level 2 inclusive for eFSM pupils and pupils who display a learning deficit as a result of deprivation and the coronavirus pandemic. 
Strategic Planning
The school is adopting an equitable approach to reducing the attainment gap. This means that they are treating students differently for equal opportunities to succeed as each pupils’ needs are different (Brighouse & Swift, 2008). There is a plan in place for the consistency of the school’s homework policy to improve independence and study skills. There will be phone calls home to parents and carers of FSM pupils about homework, pupil grades and supporting their learning from home. To further emphasise the importance of engaging, there will be assemblies on independent learning and a range of support strategies in place for FSM learners. 
There has been an introduction of a mentoring programme for sixth form pupils to support pupils in Key Stages 3 and 4 to improve their independent learning. This allows learners to work collaboratively to reach these goals. This stems from the Raising the Attainment of Disadvantaged Youngsters Project (RADY). The project suggests that the prior attainment of disadvantaged children is less on average than that of other children and thus lower targets are set for them (Edsential, 2020) RADY aims to provide an equitable approach to learning and aims to uplift disadvantaged pupil target averages to meet others to allow all pupils to reach their potentials (Challenging Education, 2020). 
This is estimated to cost the school £10,000 and the ultimate success criteria states that the capped 9is to be over 375 on average and the Level 2 is to be over 55%.
Measuring Impact
	This priority will be reviewed after the academic year, however there are progress checks along the way with most in July. Along with this, there are clear dates for deadlines of implementation of the projects, however there is no updated information on the SDP available on the school’s website. It is important to remember that the SDP should be classed as a live document and should be updated regularly to ensure full transparency with stakeholders (Welsh Government, 2014). Furthermore, there is little information on how the impact will be measured; since the school has previously used quantitative data, it can be assumed that this will be used comparatively to view progress.

Reflection and Evaluation
	From looking at the SDP of School A, it is evident that the Welsh Government guidelines have been followed and plans for school improvement have been gradual. The lack of up-to-date information on the impact the SDP projects have had makes it difficult to evaluate on its effectiveness as it is not fully transparent. However, there is clear self-evaluation from reviewing previous SDPs and considering what priorities are to be further improved and there is a clear involvement of stakeholders in the form of parents, carers and the local community. However, there is no mention of other stakeholders such as the local authority, Estyn or regional consortia and there is no sense of collaboration with other schools. This may be a consideration for the future to receive constructive criticisms and to improve the self-evaluation process. There is also clear strategic planning in place with detailed projects to address the key priorities of the SDP. 
Looking at School A’s development, it is clear that there is a focus on further improving previous priorities. For example, the use of aspiration as identified in the RADY Project was trialled in the previous year and support plans were drawn up for FSM pupils. The focus for this academic year has been on the implementation of these support plans, as well as the introduction of the RADY mentoring project (see Appendix i). There is also a continuation of the use of certain strategies such as encouraging independence and study skills. Whilst this was implemented in the last academic year, the analysis of the data shows that this was not necessarily effective as the attainment gap on the basis of disadvantage had begun to widen again. This could be a long-term effect of the pandemic, something which hit the most vulnerable the hardest, including those pupils living in deprivation (Choudry, 2021, p. 5). However, this is not to say that other strategies could be implemented if one trialled was not hugely effective. This could include more extra-curricular activities, such as after-school learning clubs, which can contribute further to closing the attainment gap outside of normal school hours (Learning Cubs, 2022). However, a setback for not only School A, but all Welsh schools, is that government funding is lacking. Without sufficient funding, the trajectory of school improvement could become stagnant as leadership decide and prioritise funding thinly over many areas.

Conclusion
	The purpose of this assignment was to gain an understanding of how an SDP functions within the school system and to analyse and reflect on an SDP. A plethora of knowledge has been learnt from undertaking this assignment. It is evident that the SDP should be a common reference point for key stakeholders, such as school leadership, in ensuring that school improvement is consistent and accountability can be held if necessary. However, it is also clear that there are many key players in implementing the SDP into the school system, and that myself as a teacher will be involved in this process. It is vital to understand that all staff must participate in implementing the strategies imposed by the SDP in order for the school to improve. Furthermore, it is key to understand how vital a role self-evaluation plays in the SDP as it allows for a more detailed approach. In terms of the focus on FSM pupils’ attainment improvement, I will ensure in the future to implement some of the key strategies that School A has used which have been successful. An example of this would be involving stakeholders such as parents and carers to ensure that engagement is consistent.
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Appendices

Appendix i – Extracts from School A’s School Development Plan
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Appendix ii – Extracts from data analysis of School A’s School Development Plan
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Key priority 1: Further improve pupil outcomes

1. Improve pupils’ literacy (oracy/writing/reading) and Numeracy skills
to close the gap (post pandemic) in outcomes for boys, efsm and EAL
pupils to Improve capped point score

2. Develop teachers/pupils use of digital technology to improve
learning outcomes, including virtual learning

3. Raise aspirations, progress, engagement and attendance to secure
high outcomes and reduce the current gap in performance across
groups of learners

4. 1mprove the performance of pupils in subjects which have 3 year
trend of below average performance at Level 2 and Level 3

S. Improve pupil attendance - persistent absenteeism
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Summary Page

+ Our Aspirations & Mission

We have high aspiations 35 a school. Our strategy s to further develop our reputation a an excellent school within Wales and beyond; to further
develop as  learning organisation tht enhancesthe sklls o s taff and pupils We see our core purpose as providing engaging and innovative learning.
opportunities which resut i high standards of student achievements academically,sociall and emtionaly. We aimto develop our students’
Knowledge, experiences, sils and qualities to enable them to become successful, happy, resiient and healthy ctizens of the future.

“This support the national vision o 4 key purposes thatal young people and chikdren wil be:
+ Ambitious, capable learners who are ready tolearn thoughout thei ives.
Enterprsing creative contributors who are ready o play a full part i e and work.
Ethica, informed citzens who are ready to b ciizens of Wales and the world.
Healthy, confident individuals who are ready o lead fuliling lives s valued members o socity

We cantinually strve to develop and improve at il evels. We believe that our schaol must provide lessons which are engaging, challenging and which
meet the needs of alof our pupls. Westrive to be a truly nclusve school because we care about evey chid.

During the peiod 2017-22 priorty has been on sustaining excellent practice, improving systems and processes and moving from a complance approach
t0. coaching approach to schoolimprovement based around distributed leadership and professional accountabilty. Ths hasled tothe continuation of
excellent resulsfor pupils. Results at Level 2 have consitertly been above modelled outcomes and at Level 3 the refined provision based around
traditional academic subjects and vocational qualfcations has ensured at the Level 3 ndicator has remained high with the percentage of A"A grades
isng to S0%. This has been accompanied by improved pupi engagement and wellbeing. The 3 priortesfor the ast 5 years have been:

Key priorty 1: Further improving pupil outcomes
Key Priorty 2:Provison thatinspies and enthuses.
Key Priorty 3: ighly effectve leadership and teaching

Pupil numbers on rol have ncreased dramaticallyinthe ast 2 years, the inrease in budget has allowed saffng to be increased temporarlly to meet
the schaol priorites and deliver the curiculum for all pupil. I s anticipated that the increase i ncome for the next 2 years wil allow some capital
Investment o lso take place which has been identifed inthe budget set for 2022/23. I addition 3 number of voluntary redundancis have taken place
over the last 5 years to allow the stafing structure agreed in 2018 to be implemented successfully and fully by September 2022. The movement of the.
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schooltoan: i 2018/19, the emphasis on reflective practice and capacity building professional development through a coaching approach has and
will drive the school improvement priorites into the next 5 year period. The focus on effective learning and teaching (based on Rosenshines Principles
of Practice), consistency of application, CIW development, post pandemic recavery and the need to address the impact of deprivation have driven the
next phase of school improvement.

 Improvement Priorities

In ariving at our improvement priorites, we took account of the views of the school community, last year's School Improvement Plan, sef-evaluation
process (Review and Development Policy), Welsh Government national prioitis, the new Estyn Inspection Framework, previous inspection findings,
the context post pandemic, progress in meeting the SOP 2021-22 and the professional teaching and leadership standards. The 3 Prioriies for 2022
2025 are summarised as follows:

Key priority 1: Further improve pupil outcomes (Wellbeing, equity and inclusion)
Key Priority 2: Provision that inspires and enthuses (Curiculum, learning and teaching)
Key Priority 3: Highly effective vision and leadership.

And are presented as 7 SOP projects in 2022-23

Further improve standards n progress in Learning and Skills
Further improve attendance and attitudes to learing (Wellbeing standards)
Excellent staff wellbeing

Refine and further develop Learning and Teaching Experiences.

Further develop Teaching and Assessment

Refine and further develop Care, Support and Guidance

Highly effective Leadership and Management

These priorites will be achieved by working closely with parents and carers and the local community 1o ensure that pupils have the skils necessary to
transition into the next period of learning or employment.
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