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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development, and justifying next steps for improvement.
	
	Target
	What I have done in this assignment...

	Target 1
	Engage in further wide and deep background reading and ensure ref list and citations align.
	In part 2 of this assignment, I have engaged in a wide range of background readings of the effectiveness of AfL Strategies and made sure that all the references in my reference list match my citations within my assignment.

	Target 2
	Greater originality of thought when applying principles learned from the critical reflection to improve personal pedagogy.
	I have made sure that when I am writing about principles that I have gathered from critical reflection I have engaged critically with my own opinion and backed it up with evidence from various literature.

	Target 3
	Engage in a more critical reflections rather than a descriptive summary. 
	I have made great effort within this assignment to use a more critical approach when discussing various AfL Strategies.




Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	During the MEET day/ phase I developed an understanding of the four broad dimensions of ‘Great Teaching’:
The MEET day also enabled me to identify and critically reflect upon specific Assessment for Learning strategies that you will trial during the TEST phase (11th – 24th November 2020):
Quality and use of Feedback​.
Peer and self-assessment ​
Quality of questioning/ Quality of talk.
	Meet Phase - 11/11/2020
During the meet phase I attended a teams meeting where we looked at various AfL strategies and what we could look out for during our placement. We also looked at the four dimensions of the 'Great Teaching Toolkit' as part of prior research before testing different AfL strategies in in our placement. This was very beneficial as I was aware of what AfL Strategies were and what to look out for in placement during the ‘test phase’ of the research.




	
Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the TEST phase I trialled, reflected, and developed the use of identified AfL strategies in a range of contexts. I trialled at least one strategy for each element of Assessment for Learning listed below:
· Sharing criteria with others
· Quality of questioning / Quality of talk
· Quality and use of Feedback.
· Peer and self-assessment
I trialled Quality if questioning/ Quality of talk (Lollipop sticks method) and Self-assessment with my class.
	Test Phase - 12th - 25th November 2020 
During the test phase I observed my class teacher use various AfL strategies within different lessons. These included strategies such as self-assessment and various other visual cues, such as ringing of the bell to alert my learners to stop what they are doing, and the use of lollipop sticks used for questioning and quality of talk for each pupil during carpet sessions.
Furthermore, during a PPA session with my mentor, we collaboratively researched AFL strategies by discussing strategies already used in the classroom and we both looked online and read papers regarding the vast array of strategies and the importance of each of them. Examples I implemented with my class included using thumbs, number fans, bell, repeated commands such as ‘Magnet Eyes, Listening Ears’, hands up to stop.
I then weighed up the pros and cons of each strategy which I observed. I also looked for rooms for improvement and what I would do differently when I am implementing them in the classroom.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the SHARE phase I reported on two of the AfL strategies which I trialled during the TEST phase (between 12/11/20 and 24/11/20).​ 
I also prepared a 10-minute presentation in the form of a PowerPoint where I included examples of photographs as evidence to support my findings.
AfL Strategies Presentation 
	Share Phase - 26/11/20

During the share phase I presented my presentation on my 2 chosen AfL strategies. The 2 AfL strategies I chose to engage with were self-assessment and Quality of questioning/ Quality of talk. I started my presentation by explaining what AfL Strategies are and explained what my 2 chosen AfL Strategies I will be discussing. I then began to discuss the benefits and limitations of the strategies, including evidence of how it looks like in practice in the form of a picture. I then ended my presentation and opened up the floor to any questions my audience may have had and tried to answer each question as best I could have.

I felt that my audience were very engaged whilst listening to my presentation. They asked very engaging questions and I was able to answer them accordingly. 

However, I felt that I could have engaged more critically with the AfL strategies I had chosen, which in the future I will bear in mind and improve upon.




DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
During a P4C lesson I had planned a debate on the Christmas Story. Children were able to use persuasive language, give opinions and justify reasons. According to SAPHERE (2021) P4C lessons are lessons which incorporate philosophy, communication and thinking to help enhance pupil’s self-esteem.                                                                                                                                    My version of a P4C lesson was around the Christmas/ Nativity Story. During this lesson, myself and other staff members pushed back the tables and placed pictures of different parts of the story on the floor. Pupils then had to go and sit near the picture of their favorite part of the story. This then created multiple groups and pupils were encouraged to persuade their peers to join their group using persuasive language by giving their opinion and justifying their answers and reasons.                                                                                                                                                      This type of lesson was very new to me however, it worked well. I was pleased to see most of the pupils communicating and justifying their reasons. The learners also seemed to have really enjoyed this lesson, as they assumed, they were not doing work, as it was a hands-on task activity.  

Rhifedd / Numeracy
Evidenced by an asset? ☐
N/A 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
During the remote teaching stage in PTE1, I was introduced to a software and programming application called ‘Loom’, which is used for screen recording and recording lessons online live and pre-recorded videos. This software and remote teaching in general were completely new to me. I attended a staff meeting which took place on teams regarding online teaching/ learning and how to record videos on the Loom Software. The meeting was very beneficial, and I gained an insight into how remote teaching would take place in Foundation Phase as well as across other Key Stages in the school. The following week I managed to record various videos using the Loom Software and sending them to my mentor for approval and any changes I needed to make on the videos. By the end of this part of PTE1 I managed to successfully record and upload various videos and I had become confident in using the Software.  I have added an asset to evidence this on my PLP, providing Loom links of a few examples of videos that I had created for my class.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? ☐
 
Gwybodaeth bynciol / Welsh Development 
Evidenced by an asset? 
I taught three welsh lessons during my first placement (PTE1) in a year 1 class. I was aware that welsh was not my strongest subject as I am an English student and have never spoken a word of welsh let alone teach the subject, however I was willing to give it a go. Prior to me teaching the welsh lesson. I was aware that due to the class being in isolation the teacher had not taught much welsh with the class regarding teaching a formal lesson for welsh. It was mainly done verbally. Bearing this in mind, I taught my first welsh lesson to my class which was about feelings and emotions. I choose this topic as it aligned with the class's topic work which was based around "happiness". At first instance, during the carpet session I went through all the emotions of the board and emphasising on the phrase "Sut wyt ti?" Which means "how are you?" I also made sure that there was an English translation and pictures alongside the welsh word, so that it helped prompt less abled learners. I made sure that session on the carpet was engaging by using the phrases like "my turn, your turn" where the learner would repeat each emotion in welsh after me.

The main task/activity was a worksheet, where there was 4 blank faces and learners needed draw an emotion that matched the caption underneath it. On the last face learners had to choose an emotion of their choice and draw the emotion on the face and write the emotion on the caption. Differentiation was introduced during the task as the less abled learners were required to copy words from a word mat and the abled learners were required to write the full phrase "Dw'in ...."

Myself and my class teacher collaboratively made sure we made links to these phrases and helped learners remember these phrases during morning and afternoon registration sessions. For example, when learners’ names were called out for the register, we would ask them "Sut Wyt ti?" Where they will then reply how they are feeling in welsh "Dw'in..."

I learnt quite early into the lesson that I needed to brush up on my welsh, I was aware I needed support with the pronunciation of certain words. This affected my teaching of the lesson and the learners could see that I was not as confident as I would have like to have been. However, I was constantly supported and reassured by my teaching assistants which made me feel at ease and I carried on teaching the lesson.




Safonau/ Standards

Professional Experience Template 1: Paste text here
Pedagogy Standard: Refining: Differentiation
What did you do and why?
I have created various lessons and lesson plans for Numeracy throughout my entire period teaching in Foundation Phase.  One lesson which stood at to me in particular was when I was teaching my class the topic of value of money and introducing coins e.g., 1p, 2p, 5p, 10p, 20p, 50p, £1 and £2 coins. This specific lesson was observed by senior mentor and I had planned various activities for different groups during this lesson. Prior to planning my lessons, I had a PPA session with my mentor the previous week. We had discussed the topic that need to be taught, however I had the freedom to create worksheets and plan the carpet session that was suitable and targeted each child. Numeracy lessons tend to run on a 3-day rotation in my Year 1 class and this was on the final day of the rotation.        
                                                                                                                                                                 During this lesson, my pupils had become familiar with what different coins look like and the value of them, as we had been learning about it during the past 2 days. The activities and worksheets included money bingo, a numicon and coin matching worksheet and finally a money game which learner accessed via the computer and iPads.                                       

Learners are pre grouped according to their ability, and this where I introduced differentiation within the tasks I prepared. Evidence of this is shown within my assets. For example, within the worksheet, I had prepared 2 worksheets one was for the entire class throughout the 3-day rotation and I had also prepared an extension task for my more abled learners. Another example, of where I had planned for differentiation is when I created the bingo game resources. I had created 2 games one version was a simplified version of the main game to cater for my lower ability group. The differentiated tasks worked well during my math’s lesson and good feedback was given back to me from mentor.
What have you learned?
After implementing this lesson, I learnt that both the learning objectives and success criteria were met. This was evident when I came to marking learner's work and work as a whole was produced to a very good standard. Learners also enjoyed the activities during the lesson, which I was extremely pleased about.
What next?
I will plan for more extension tasks and ensure there is a plenary at the end of lessons to assess pupil's learning.

Professional Experience Template 2: Paste text here
Pedagogy Standard: Influencing Learners: Learners leading learning.
What did you do and why?
I modelled a repertoire of different teaching techniques and actively sought support and advice throughout my practice from colleagues during my PTE1 experience. During a topic lesson I had taught, I trailed a new technique of delivering the lesson and took a new spin on the activity that followed. Prior to this lesson I had some PPA time with my mentor and we collaboratively planned this lesson and mentioned I should do an activity that was unique and different, something that the class had never done before. 

The theme that my pupils were learning about at the time was ‘Happiness’. The class had previously completed various activities and tasks linked to this theme, however I wanted to do something distinct. Therefore, I had decided to link the theme to a real-life context and related it to the local area ‘Swansea’. I introduced the lesson by showing my learners various pictures that they were familiar with, such as the cinemas, shopping, beaches, and food these pictures were places in Swansea that I knew that my pupils will be familiar with. This made the lesson very fun and relatable to the pupils. I then introduced the task which was a data collection activity in the form of questionnaires of What makes People Happy? The aim of the task was that the learners will be leading their own learning by collecting data from their peers in the class. The children enjoyed the task, collected their own data and were very engaged throughout the lesson.
What have you learned?
I learnt how to take on advice on board on how to deliver lessons in unique ways and evaluated the impact of them. I also learnt that my learners thoroughly enjoyed the task as it was hand on and they were able to walk around the classroom holding clipboards to ask their peers questions. I also asked certain pupils if they enjoyed the task and the feedback was very positive.
What next?
I would plan for an extension task and would also plan for a plenary to tie in the lesson and gather different views and opinions from my pupils, which will also help me assess if success criteria of the lesson were met. 



Professional Experience Template 3: Paste text here
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
There have been many instances where I have progressed in my learning. Also, there have been many occasions where this has come across through continuous lesson plans, weekly reviews with my mentors and daily targets and comments offered by my mentor. Firstly, I completed daily lesson plans which I would show my mentor during our PPA time, my mentor would then approve them and tell me what changes I would need to make in order for lesson to be successful. My mentor would also always provide me targets after each lesson, which I would then go away and improve upon when I taught my next lesson.  

I also progressed in my learning within my PPA sessions with my mentor, where we would collaboratively work together to plan lessons, reflect upon the week, as my PPA sessions took place during Friday mornings. During this session, my mentor would go through my lesson plans and she would also check if everything was up to date and correct. Also, during these sessions, myself and my mentor would have a casual chat about my progress from the week and give me advice and continuous targets which will aid me to improve my teaching and the styles and techniques I use. I found these sessions to be very beneficial and the continuous support and targets that I was given allowed me to improve my overall performance, learning and teaching.
What have you learned?
I have learnt that with continuous support and targets from my mentor I have improved my teaching practice significantly.
What next?
I will continue to develop on my targets within my future practice and also within my PTE2 placement.


Part 2: Critical Reflection
AfL Strategies

Introduction 
Assessment for learning is a technique or approach which focuses on various strategies to improve teaching and learner feedback. The main aim of AfL strategies is to monitor learner’s progress, check their understanding and the overall quality of learning and teaching. AfL strategies share close connections with learner performance within both summative and formative assessments. Strategies such as questioning and providing feedback are seen to be formative assessments, these strategies are informal and occur on a daily basis within the classroom setting. Moreover, summative assessment strategies include teacher assessment, in the form of coursework and exams. These summative assessment strategies generally make an effort to measure pupil attainment at the end of terms or units of work. These tend to be more formal and structured.  (Cambridge Assessment, 2020)  

Furthermore, AfL strategies seek to close gaps between learner’s current stage and where they would like to be in their learning. This is where the role of the teacher becomes paramount, there can be many ways in which teachers can incorporate strategies within their planning to help learners meet their targets and progress in their learning. These can include feedback and marking policies, interventions and by forward planning. Feedback should be given to learners on a daily basis either verbally or through comments and targets written in learners books whilst marking. Moreover, the main strategies for Assessment for Learning include sharing learning goals and criteria with others (collaborative working), formative feedback, summative assessments and peer and self-assessment. There are clear differences between Assessment for Learning strategies and assessments to test learners. The main difference between the two, are that AfL strategies benefit learners during the learning process in hope to see progress, whereas general assessments are used to measure learner’s knowledge against rankings. (Flórez et al., 2013) 

Critical Discussion of Chosen Aspect 
There are four main categories for Assessment for Learning Strategies, these include sharing criteria with other stakeholders, quality of questioning and quality of talk, quality and use of feedback and finally peer and self-assessment. Firstly, questioning is an important strategy that can be used in a lesson to understand learner’s progress. Teachers can use questioning in a number of ways in their lessons this can be done through asking learners a combination of closed and open questions to enhance and extend thinking. An example of this strategy can be through a question cube or dice, where the learner would roll the dice and answer the question the cube lands on. This is a great way for looking out for gaps in learning and to support those who struggle to answer. 

Research shows that ‘Questions allow a teacher to determine how well the material has been learned and whether there is a need for additional instruction.’ (Rosenshine, 2012, p. 3) Stating that questioning is an important aspect in teaching as well as learning as teachers can understand if their learners have met the success/ learning criteria or not and if further teaching is required. This is when further questioning is required. However, it is stated that unsuccessful teachers do not ask further questions which then leads to learners not being able to progress in their learning. Furthermore, research shows that open questions can enhance higher order thinking skills when answering. (Rosenshine., 2012) This notion is supported by Blooms Taxonomy of Higher Order Thinking Skills, Tompson (2008, pg. 2) ‘characterized higher order thinking skills as solving tasks where no algorithm has been taught, where justification or explanation are required, and where more than one solution may be possible.’  Stating that open questions allow learners to think about their answers, without restriciting them in any way. Also, allowing them to provide a good, quality answers showing that they understand the question, topic and lesson. 

Although, quality of questioning and quality of talk is a great AfL strategy that can be used within the classroom. It is important to understand that questions need to be pitched in the right way. Learners should not be made to feel pressured into answering questions or embaressed if they do not answer the question correctly. Learners should feel free to share their opinons and views within a non-judgemental setting, therefore it is the teacher’s duty to create this enviroment in order for each pupil to reach their potential. This is supported by Flórez et al (2013, pg.9) she states that  ‘The idea is that student learning is enhanced by opportunities for discussion of misconceptions and clarification of these in the classroom so that all students can learn from one another’s mistakes or misconceptions.’ 

Another effective strategy that I implemented within my teaching and lessons is the use of self-assessment. Self-assessment is a great strategy to ensure learners take responsibility for their own learning by assessing and marking their own work. This strategy also allows learners to set their own learning goals and targets and gives them the independence to relate to prior leaning and pinpoint their strengths and weaknesses. 

Within my teaching experience, self-assessment was at the forefront of assessing learners. The strategy was implemented during each task or activity that was set. This was normally implemented using the “thumbs approach”. During the self-assessment process learners were to circle how they felt about completing the worksheet/activity after each lesson. Thumbs up if the learner found the work/ task easy to complete or of the success criteria was met, thumbs down if the learner found the task/ work to be difficult or if they required extra support with completing the task or thumbs in between if the learner found the task or activity to be ok and were able to complete the task within minimum support. This approach was usually at the top of all worksheets near each success criteria and any within any activities learners were required to complete in their books. However, as leaners were very young to understand and read the success criteria, they would typically circle thumbs up, this would give the teachers a false indication of if the learner has met the success criteria of the lesson or not, which is one of the weaknesses of this strategy. Although this was the case, it is important that teachers are aware of their learner’s abilities regardless of what learners assessed themselves.

Furthermore, although it is good practice for learners to take responsibility of their own learning and become reflective learners. It is important to understand that this is a learning process and takes time. The process of developing these key skills should be supported by teachers and it is essential that all teachers encourage these attributes to their learners. Moreover, there has been some criticisms to this approach, studies have shown that there is lack of research and evidence to show the effectiveness of this strategy, including the goals and lack of positive student outcomes, as learners tend to mark their own work positively and think highly of their work. Learners usually ignore oblivious mistakes out of sheer embarrassment or undermine themselves and compare their work with peers in their class. Therefore, presenting a false representation of meeting various success criteria of lessons and learners current stage and level of their learning. (Flórez et al., 2013)

There are however some gaps in research for AfL strategies, evidence shows that self-assessment can cause possible risks and circumstantial obstacles that may hinder student’s participation, and to the relationship between learners and their teachers. Amongst other risks, which are frequently written about in research that some teachers may struggle to encourage student participation and involvement as this may involve changing the traditional power relationships in the classroom, with teachers losing part of the control of their classroom situation. (Flórez et al., 2013)

Quality and use of Feedback is also another important AfL strategy used to enhance and assess learning. Feedback should be given to learners on a regular basis, it can be given in a number of ways such as, verbal feedback or written feedback. Research shows that teachers and practitioners should be aware of the impact that comments, marks, and grades that are given, can have an influence on learner’s confidence, all feedback should be concise and constructive. (Assessment Reform Group, 2002a) (Primary National Strategy., 2004) Stating that all feedback should be given to benefit the leaner in order to progress in their learning. Also, feedback should be given in a way that does not affect learner’s self-esteem.

Furthermore, research also states that in order for feedback to be applied successfully, leaners need to be given appropriate time to improve upon their work. Learners are rarely given time to read comments or work towards the feedback due to time constraints of the curriculum and the vast array of topics that need to be learnt and taught each term. It is the teacher’s duty to be able to identify strengths and weaknesses of learner’s work and support them to work towards making improvements and reaching achievable and realistic targets. (Primary National Strategy., 2004) Moreover, feedback should be specific and not vague, preferably teachers should provide examples or alternatives in order for learners to gain an idea of how to improve their work and the benefits of doing so.

Lastly, sharing learning objectives and success criteria’s is another key element of AfL strategies. It is vital that learners are shared the learning objectives and success criteria at the beginning of each lesson, as a result they know what they are working towards and what they should have learnt by the end of each lesson. During my teaching practice, success criteria were shared with learners during each lesson and they were clearly written on the board and in learner’s books, therefore learners can refer to them as and when they need to throughout the lesson. This is supported by Primary National Strategy (2004) stating that all learning objectives and success criteria should be clearly visible to all learners and should be reinforced at the end of lessons as well as the beginning of lessons to assess learner’s knowledge and learning.

Moreover, within my teaching practice all success criteria were written using child friendly language, for example “I can use Fred Fingers to write sentences” Writing success criterias in a way that learners can read and understand them will ensure that learners meet these criterias by the end of each lesson and they are achievable. This also ensures learners to become more self-evaluative and self-reflective of themselves. Sharing the learning objectives and success criterias is a great strategy to allow learners to get involved with their learning and gives them the independence to work to the best of their abilities, putting them in the forefront and take control of their own learning.
 
Conclusion 
In conclusion, it is clear to see that Assessment for Learning strategies play a vital role in the classroom and when used effectively and successfully can have a positive impact on learner’s progress and learning. Within my teaching experience, I have used a wide array of AfL strategies within my practice to assess prior knowledge. Using summative approaches these included, using lollipop sticks, as a solution to generate random names to answer questions and maintain attention and participation during lessons. Also, the use of self-assessment after each task or activity that was completed and I have also used various attention cues, such as the ringing of a bell to alert learners to stop what they are doing and to follow instructions and also using visual and verbal cues, such as commands like ‘Magnet eyes, Listening ears’ in order to regain focus and maintain control within the classroom. 

Moving forward, I will continue to use these AfL Strategies and I will continue to think of new, innovative strategies to assess my learner’s knowledge and improve my own quality of teaching and learning. Furthermore, it is evident to see from the research that AfL strategies are paramount to support learner’s progress and participation in the classroom. 
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