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Element 1 – Evaluate 2 reflective models
Reflection is very broadly able to be defined as the deliberate, purposeful, metacognitive thinking and/or action in which practitioners engage in order to improve their professional practice (Sellars, 2012).
Reflective practice is a never-ending learning journey which involves personal and professional qualities and attributes that merge as a practitioner assumes ownership of their thinking processes and actions and develops a personal sense of responsibility for the outcomes for children as an individual and as part of a community of practice (Reed and Canning, 2010).
Reflective practice and ongoing professional development for practitioners is regarded as central to ensuring high standards of quality provisions in the early childhood care and education settings (Bleach, 2014). Venninen et al. (2015) stated that as practitioners reflective understanding deepens, they will begin to develop their own pedagogical observations which in turn will enhance their reflective practice. 
The work of Dewey (1933) provides the basis for the theory of reflective practice. He identified two types of action, routine action, which is guided by tradition, habit and laws thus unlikely to change and reflective action which requires constant questioning and self-appraisal thus demonstrating a willingness to be flexible (Colwell, 2019). Schon in 1983 suggested, partly based on Dewey’s theory that there were two levels of reflection, reflection-in-action and reflection-on-action (Sellars, 2012). Schon described the reflection-in-action as ‘thinking on your feet’ (Bassot, 2016). 
From these theories reflective models were constructed. A model of reflection is a structured process that is used to guide the personal and professional improvement. The models will help practitioners to pull valuable insights from their experiences (Lindon, 2012).
Gibbs’ model of reflection is one of the most famous models, the reflective cycle of Gibbs was developed in 1988 and offers a framework for examining experiences and given its cyclic nature lends itself particularly well to repeated experiences allowing the practitioner to learn and plan from things that either went well or did not go so well. The model has six stages to it:
Description
Feelings
Evaluation
Analysis
Conclusion
Action Plan
 (Edinburgh University, 2020).
 Gibbs reflective cycle acknowledges the practitioner’s personal feelings can influence the situation and how they begin to reflect on it. By breaking down reflection into an evaluation of the events and analysing them a clear link is then formed from the learning that has happened from experience and the future practice (Open University, 2020). Gibbs’ model can be an effective way of working through an experience. It can be used with a stand-alone experience or a situation that is recurring. With this model it is also possible to use different levels of detail depending on the context, making it as detailed or as brief as is required (Edinburgh University, 2020). Gibbs’ model can be followed in settings through daily planning. Different activities which would encourage children’s development can be implemented and observed so that the practitioner can look at what is going well, what is not going so well and what they could do to change it the next time it was carried out (Jones-Gerrard, 2016).
It can be argued that this model could result in superficial reflection as it does not refer to critical thinking or analysis. It does not take into consideration assumptions that a practitioner may hold about the experience, the need to look objectively at different perspectives and there does not seem to be suggestion that learning will result in a change of assumptions, perspective or even practice. A practitioner could quite easily respond to the question ‘What would you do or decide next time?’ by answering that they would do the same, this however does not constitute a deeper level of reflection (Glasgow Caledonian University, 2020). 
In 1984 Kolb’s model, the Experiential Learning Cycle was published. Experiential learning provides a holistic model of the learning process and can be a multi-linear model of adult development, both of which are consistent with what is known about how a practitioner will naturally grow, learn, and develop. There are four stages within this cycle: -
Concrete experience
Reflective observation
Abstract conceptualisation
Active experimentation
(University of Leicester, 2020).
Kolb’s model aims to draw on the importance of using both everyday experiences and educational research to improve. The reflection must drive a change which is rooted in research (Cambridge University, 2020). It is believed that a practitioner could begin the cycle at any stage and follow the sequence, yet the learning process would only truly be effective once all four stages are complete (Nature’s Academy, 2019). One advantage of Kolb’s model is how it incorporates the practitioners awareness of their individual learning styles as this will accommodate all types of practitioners regardless of their learning preference or background and can play a strong role in the movement between bringing work experience into a setting as this transfer of knowledge from theory into practice leases to the acquisition of knowledge (Nelson and Staggers, 2018).
Kolb’s model does not articulate how a practitioner will engage at each stage so as to communicate with other practitioners and interact with technologies with regard to an activity based in a setting. Practitioners would need to customize the activity needs by specifying learning objectives of each stage based on their prior learning experiences and styles as well as the learning environment. This may cause ineffective usage of the process and result in poor support for the customised process (Park and Son, 2011). Kolb’s model does not apply to always apply to all situations, it can be said that it provides only limited number of factors that can influence learning but does not explain psychodynamic, social and institutional aspects of the learning ( Steiner, Sonntag, and Bokonjic, 2009).
In comparison with the process of Kolb’s model, the benefit Gibbs’ model is that the stages can be readjusted according to the purpose of reflection. Gibbs’ model is more descriptive than Kolb’s model to the extent that each stage has been extended to include the practitioner’s relevant reaction to each stage (Park and Son, 2011). It could be said that while the Kolb model is compatible with an educational setting, the Gibbs’ model develops the experiential learning theory further by relating practitioner’s method to the Kolb model. This can be shown by Kolb’s conceptualisation and experimentation stages, Gibbs’ model suggests action plans and learning contracts while Kolb’s model has the in experience and reflection stages, Gibbs’ includes discussion and peer/self-assessment (Fiechter, 2019).
To conclude both cycles are able to be used in an early year setting as both cycles cover the same basic steps. Experience, reflection, and planning meaning either could be used in any learning experience. 

Element 2 – Briefing Paper

Reflective Practice – What is it?
· Reflection is a systematic reviewing process for all practitioners which will allow them to make links from one experience to the next. (Cambridge International Education, 2020). 
· Reflection is a vital tool in bridging together personal ideologies and professional practice, it is difficult to work in such an emotionally charged setting without looking back on our own lives, fusing both professional and personal together (Clough and Corbett 2000). Finlay (2008) states that reflection aims to make a practitioner more aware of their own professional knowledge and action by challenging assumptions of everyday practice and critically evaluating their own responses to practice situations. 
· Reflection is closely related with effective ways of learning, such as Dewey 1933, is often credited as the first to use reflection relating to personal learning (Southampton University, 2020). Schon 1973 highlighted the importance of experience as a tool for updating professional theories and through reflection using them to improve practice (University of Edinburgh, 2020).
What is a Reflective Practitioner?

 Being a reflective practitioner enables you to analyse previous activities and improve and develop them, making them more challenging.
To get the best results for children you need to focus on going that extra mile, rather than settling for doing just what you have been told to do. This will help increase your skills and understanding as a reflective practitioner. It also helps further your own personal goals.
As a reflective practitioner you will: -
· Think about how you work.
· Acknowledge your strengths but also recognise your weaknesses.
· Consider the impact your actions have on children and their families.
· Review your methods to improve the quality of your practice.
· Be open to listening and trying out new ideas.
One way to reflect on thoughts and feelings is to keep a diary. This way the activities from the week can be written down with the aims and conclusions. The use of a reflective model, such as Gibbs reflective cycle of 1988, can be useful in making a practitioner think through all the phases of an experience or activity. Gibbs’ reflective model will allow a practitioner to check whether their work practices are correct or whether they can change anything to improve the outcome for the children. A practitioner who takes part in reflective practice has the added advantage of making their role more efficient as well as providing evidence to show Estyn how they are constantly trying to improve the quality of care at their setting (Kelly, 2015).


Maintaining quality services
· Estyn is the education and training inspectorate for Wales. They help to maintain the quality and standards within nurseries and primary schools. In 2019 it was announced that plans were being put into place for Estyn to play a greater role in supporting nurseries and schools with the preparation for the new curriculum (Estyn, 2020).
·  Alongside Estyn is the Care Inspectorate for Wales. They are the independent regulator of social care and childcare in Wales. They help to maintain the quality services provided in childcare and play services, such as child minders, creches, full day care, out of school care and open access play provisions (Care Inspectorate Wales, 2020). 
· Once an inspection has been carried out by either of these inspectorates, the setting then needs to put into place the mechanisms for the staff to share and reflect on what they do well thus improving the quality of the teaching and learning through the emphasis of reflective practice (Estyn, 2020).
· The EPPE report 2004 showed how quality makes a difference to a child’s development along with positive qualifications that the staff hold. The report states that the knowledge of child development underpins sound practice but can often be weak among early years practitioners. It is suggested that the gap be reduced through continuous professional development which includes reflective practice and sustained shared thinking (Sylva et al. 2004).
· To provide high quality, effective services for a child and their families, there must be a commitment to ongoing learning, professional development and reflective practice in environments that are respectful and responsive to the child, family and the practitioners (Lorraine, 2017).
· Quality improvement tools are a guidance which will support a practitioner to review their practice and make improvements that will lead to better outcomes for the children and their families. These tools will ensure that reflection is across all areas of the practitioners practice and most will work to a set of standards (Pacey,2016).



Reflective practice and the New Curriculum
· Within the Curriculum for Wales guidance, which was published in January 2004 to help better understand the new curriculum for Wales, progression is a fundamental aspect. For this progression to work within the new curriculum there will need to be a shared understanding along with professional dialogue. This will then enable practitioners to share and reflect on the impact of their school curriculum, their experiences of the learning process and of supporting learners to progress. 
· The insight and understanding that can be gained as a result of this group reflection should help the setting to define future priorities for leadership, the curriculum design along with learning and teaching (Welsh Gov, 2020). Some practitioners may feel anxious about group reflection with their fellow practitioners but as was stated by Miller-Young, once the initial fears are overcome it can be an important factor in generating new questioning, new perspectives and new awareness. Through group reflection the practitioners can each construct new knowledge, skills and attitudes whilst building upon previous knowledge and in which all practitioners can learn from and with each other (Miller-Young, 2016).

[bookmark: cysill]Element 3 Reflective log
	Brief description of the activity (no more than 50 words)

	The activity was a pirate treasure hunt which took place at the beach. The children were given work sheets with shapes that they had to find which would lead them to the treasure chest. One small group at a time participated, other groups had supervised play with buckets and spades.


	 Aim/Objective of the activity

	This activity was to help reinforce the shapes and their names which the children had been learning about the previous week along with helping them to understand about following direction. There is also a link to differing language within this activity such as under, behind, on.


	 Your role

	My role was to supervise my group, model how to use the work sheet and to encourage the children through asking questions such as ‘Where should we look?’, ‘Where next?’. Whilst walking to and from the beach the health and safety of the group I had was under my control.


	Positive aspects – why?  How could these be developed further?

	This activity was not only about shape, it helped the children to become more aware and curious about nature where they live whilst learning new vocabulary to describe their surroundings. The children benefited from spending the morning session out in the fresh air whilst enjoying supervised play along with the freedom the beach had to offer, which helps to promote healthy brain development. For the other adults and I, it was a welcome change to be educating the class in a different environment to the usual classroom where they could be as vocal as they wanted to be.


	Challenging aspects – why?  Link to your own practice.

	Being at the beach was a huge challenge as we ended up rushing the activity towards the end to try and beat the incoming tide. Some of the children dropped their worksheets onto the sand or into rock pools rendering them useless, which lead to arguments when they were asked to share. A couple of children had forgotten their welly boots and ended up with wet feet, making them cold and upset. At times there were safety issues as a group of children would wander off to find more rock pools or a different piece of sand to explore thus needing practitioners to be more aware of what was going on as well as trying to make the activity as fun as possible for the children. The children found it difficult to walk back after such an active and energetic morning, it was a struggle to get them to keep up.


	What knowledge did you demonstrate?

	My knowledge of the area we were in helped with playing a part in the safety aspect of the activity. I knew what areas of the beach were out of bounds for the children thus keeping them safe. Understanding the needs of the children within my group, as one had additional learning needs, meant the activity could run smoothly without this understanding the activity would have taken twice as long. My knowledge of the foundation phase curriculum in numeracy enabled me to explain in detail the concepts and values surrounding the 2d shapes that the children were focusing on in this activity. Due to the knowledge that I have learnt about how children develop I felt I could provide the children with support for their holistic development at the beach. I was constantly adjusting my part of the activity to support the physical, by asking them to have a mini race, social and emotional development, by making them aware of the other children who needed their help and friendship as well as the children’s communication and numeracy skills which were used throughout the activity.


	What skills did you demonstrate?

	My communication skills were key for this activity to run as smoothly as it could. As adults we were constantly in communication with each other, so everyone knew where everyone was at any given time. I also displayed patience as children were trying to climb over the little rocks but also frustration when some were deliberately slowing down to look at things which is understandably a natural curiosity for young children. Through the activity I also demonstrated how I can work effectively as part of a team, even though we had our own groups it came as second nature for all of us to work together to complete the activity efficiently. As I was new to being in an early year setting, I did sometimes just stand back and let the more experienced practitioners take over. On reflection I now realise I was learning from their expertise and experience to help myself learn and grow as a professional.


	Which values did you demonstrate?

	I respected all children and adults within this activity whilst constantly continuing to learn from them both. All children that were in my care were treated equally regardless of their culture, faith, race, or additional learning need. Whilst walking back to and from the school one child asked to hold my hand due to being slightly nervous of the surrounding traffic, by holding their hand I demonstrated comfort to this child.


	What could be done differently in future?  Why?

	If this activity were to be undertaken again then the children would have to be transported to and from the beach to avoid over tiredness. The tide times should be checked a week in advance to make sure it will be out and therefore avoiding the rushing to complete the activity. The children should be asked to bring their welly boots into school a few days before the activity is to take place with daily reminders being sent out until all are in. Clipboards should be provided for the children while they are working from their work sheets to avoid them being dropped and ruined.

















Element 4 – Personal Development Plan
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Paediatric First Aid
	As I am a Special Needs Support Assistant for the Inclusion service on the Behavioural Team this training and qualification would allow me to branch out into the Medical Support Team within the service. It would greatly raise my confidence in dealing with a medical emergency in day to day sessions.
	In person training. However, all training has been suspended due to Covid-19. I will be revisiting the website frequently to find out when training will recommence.
	Pacey Cymru provide a training that meets Care Inspectorate Wales requirements, these are held on a Saturday so will not interfere with employment and a Level 3 Award in Paediatric First Aid will be obtained.
	Hopefully by the end of the next academic year, will review every month.

	Play Therapy
	As an SNSA on the behavioural team I feel that play therapy could be accessed more within settings I attend. It is also a subject which I am very interested in finding out more about. If I had the qualification behind me, I would feel confident that more settings would embrace play therapy for their ALN children.
	A post graduate degree in Play Therapy.
	University of South Wales offers a 3-year part time course on their Newport Campus.
	This would be something I hope to achieve within the next 5 years.

	Sign Language
	A couple of settings I attend use sign language to accommodate their deaf pupils. All teachers and LSO’s in these settings have been trained so I feel that it would be advantageous for me to also learn so I can communicate effectively and contribute more to the session and the schools lives of the pupils.
	Class based tuition. These classes have been suspended for the immediate future due to Covid-19. I will revisit the website frequently to find out when classes will recommence. 
	Wales Council for Deaf People hold classes in Pontypridd for a duration of 20 weeks with 3-hour sessions once a week. Also, through my employer I may be able to get free tuition as they roll out more training courses this year.

	Hopefully by the end of the next academic year, will review monthly to ascertain when classes will resume.  

	Safeguarding Children Certificate
	I hold a Safeguarding Certificate for my employment which needs to be renewed every 3 years by my employer, without this I would not be able to be employed to work with the children in my borough.
	Training course within school setting.
	Bridgend County Borough Council along with South Wales Police provide a training course at the end of the school day for a few hours at different schools within the county. I will need to attend whichever school is holding the training at the time of my renewal.
	My certificate will need renewing by September 2021.

	Any training or courses that are relevant to my current role
	I became an SNSA straight from being an LSO. I sometimes feel undertrained compared to the rest of colleagues and would like to broaden my knowledge of children with ALN. This will benefit when I am placed in different settings with children who have varying needs.
	Online training and class-based courses, which have been put on hold at present due to Covid-19.
	I have communicated with my line manager about this issue and at present I am being sent out relevant online training, once class based courses are available I will be attending the correct ones in line with my role.
	In time for the new school year to start in September.
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