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To begin, the assignment and research has focused closely on language, literacy and digital literacy in the early years. During the research it has been made clear how important language, literacy and digital literacy is and how it all interlinks to support the child’s learning and development. 
As a part of the assignment a practical experience has been created, the experience involved ‘The very hungry caterpillar’ story, this was presented traditionally, using a hard copy book and a few props to engage the children during the story telling. However, it has also been presented using digital technology, in this assignment the digital tool used was YouTube, this provided the children with digital knowledge and awareness, as the story was being told, the reader explained how the digital tool worked but also modelled how the children can use technology to support them to tell a story. Whilst both of these approaches support the frameworks within early years settings by providing them with opportunities to understand their world, develop language and communication skills (Department For Education,2025), it also offers the children varied and valuable experiences. During these experiences the practitioners can use the children’s engagement as a guideline to plan for future learning opportunities and practical activities. 
According to Oracy All-Party Parliamentary Group, (2021:9) the language, literacy and digital literacy experience also prepares the children to be ready to listen to others, interact and share their own ideas. However, it is important to note that children can develop their comprehension skills during their story learning experience, adults may enable this by asking open ended questions such as “what do you think this story is about?” and supporting this question by providing the book cover as a resource for the children to analyse.

During the traditional storytelling experience, it was clear that for the 5 year old children participating in the experience, were driven by the props, the props were an important tool to draw in the child’s engagement rather than just looking at the book. The children were excited to share their prior knowledge with their peers by naming the food props that were used during the story, however, some of the vocabulary used was new to some children and during this experience the props enabled then to build confidence to participate this supports the child to build on their language development. Most of the children were able to recognise the sequence of the story when the props were shown, this hands on experience then enabled the children to recall the pattern when participating in later activities. The children were eager to take part in the storytelling experience and wanted to use the props to tell the story themselves. Following the interest of the children, at the end of the story the reader extended the children’s learning by setting a sequencing task, this is when the children were able to use the props and place them in the correct order to retell the story.
Furthermore, during the digital storytelling experience, the children were enthusiastic and enjoyed the animated version of the story. The children were able to point out various items during the story and recognise the changes that were happening to the caterpillar throughout the story. Some of the quieter children began to build confidence and predict what would happen next in the story, the children naturally began to communicate with one another with their own thoughts on what will happen next. The children began using more language during the experience, some suggesting that “the caterpillar is going to grow and grow and grow”, others suggesting that “the caterpillar will grow into a colourful butterfly” and others enabling their curiosity by asking “how did the caterpillar turn into a butterfly?”. This experience not only supports digital literacy and language, but it also supports the children to build relationships and notice changes that happen in the natural world around them.
Throughout traditional and digital storytelling, the children are developing various skills supported by props, digital technology and the environment around them. The children would develop new vocabulary and begin to communicate with one another, this is an important skill for the children to develop (Lodge, 2020). Language is supported in ‘The very hungry caterpillar’ due to the story creating a sequence of repeated words, the children then built the confidence to share what was coming next with one another. Using props and digital technology can also support children with additional language by providing them visuals to prompt them with language. 
Although there are differences in the chosen approaches to storytelling, in the early years children may become more engaged and develop a deeper understanding when props or visuals are used during the story session. Children will focus on the visuals to help them make sense of the story, they may also link objects to the words and use the visuals to recall the story later (NHS 2025), this can be useful in stories such as the focus book ‘The very hungry caterpillar’ as there is a lot of repetition throughout the book. When the story is told in a digital approach, the children can follow the story through an animated experience, this engages the children but also allows curiosity, the adult leading the session can pause the digital tool and question the children on certain parts of the story, this opens for discussion between the audience. 
Storytelling could promote the child’s learning in regard to their oracy, reading and writing. According to Oxford Owl (2016) if the child experiences stories being read to them they may develop good reading behaviours by mirroring the reader. The child may then build the confidence to recall the story using puppets, props or even acting out the story in a role play area with their peers, the environment could be set up by the enabling adult to support the child’s oracy development. During the child’s oracy development, it is important that the enabling adult is using repetition to reinforce the story. According to Read et al,. (2014) rhymes could be used to strengthen the child’s vocabulary and the child may begin to predict what words come next whilst singing, this activity can support the child’s oracy development. 
This then leads onto the child’s writing development, the story could open new writing experiences for the child, depending on the age, some children may choose to draw, some may mark make and some may write, in this case the children were five years old. The Welsh Government (2019) states that literature is the starting point for the child’s imagination and develops their creativity, a child can be the leader in their learning. The enabling adult could set up a creative area with some loose resources for the child to be creative, this may allow them to create the caterpillar, make a story map or write and draw according to their age. Tomlinson (2017) also states that it is the adults role to scaffold the children’s learning, model and encourage them to write, this can be done by making the activity fun and engaging. Relating to Tomlinson (2017) modelling writing to the children is important, some children’s culture may have different writing styles, this could be an opportunity for the practitioner to model the correct writing style and provide resources to support the child. However, it is important that the child has open access to what they would like to write and the activity is not overly structured using worksheets and one option sessions, this could cause the child to withdraw and lose interest (Estyn, 2017).
According to TED (2022) using a digital tool could support the children to understand how to use the internet safely and how credible resources can support their learning, it can also support the child to use their imagination and creativity skills. Natural Literacy Trust (2021) suggests that children develop their comprehension skills and engagement through digital storytelling, it has also been stated that families can access the stories at home with the children which could expand their story opportunities. Following the story session, the enabling adult may choose to set up a station with iPad for the children to access the story on YouTube and digital activities for the story these can include digital writing or recording themselves playing out the story. 
A theorist that supports language development is Vygotsky, he believed that language was the start for the child’s learning and development. Vygotsky believed that being in a group or social environment will help the child’s development significantly, he believed it was beneficial because each child is unique and that will help the child to understand other cultures. Vygotsky promoted interactive approach activities to support the child’s cognitive development (Kurt, 2020). Vygotsky’s theory supports both traditional and digital storytelling, both approaches are interactive with consistent repetitive language used throughout the session. This promotes the children to interact with the resources and environment to enable development in the language, literacy and digital literacy area.
During the traditional and digital storytelling, the children were engaged for both due to the different tools being used to support the engagement. However, during the traditional storytelling the practitioner was more involved making the story come to life using the props, whilst during the digital story the practitioner was more withdrawn from the experience due to the animations being shown on the screen. Some may say that using a digital story could cause the child to navigate to screen time rather than physical resources which can have an effect on the child’s social interaction. Traditional storytelling can help children with additional learning needs and the children with English as an additional language, the props being used will help the child develop an understanding of the story and help them build on their new language. It also helps them to see the sequence when recalling the story. On the other hand, the digital tool can also support these children but it may be fast paced and confusing if the adult is focused on the digital tool whilst reading rather than the children. A positive digital learning tool to support children with additional learning needs is using the technology to play nursery rhymes. It is believed that nursery rhymes support the child’s language in a fun, memorable way (Lee, 2017; Pourkalhor and Tavakoli, 2017).
To conclude, this assignment has explored traditional and digital storytelling in the early years using ‘The Very Hungry Caterpillar’ story book. It has explored how it supports the child’s oracy, reading, writing and digital development, followed by the theorist Vygotsky that support this. The different approaches to storytelling have been shown and what tools have been used to pro-long the child’s interest and keep them engaged throughout the session. This assignment has touched upon additional learning needs and additional languages and what can support the children on their learning journey. The research for this assignment has been explored through ebooks, the lecture resources, articles and websites, some of the research has been linked to frameworks and theorists that support the language, literacy and digital literacy.
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